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Chief Reader Report on Student Responses:

2021 AP® Japanese Language and Culture Free-Response Questions

e Number of Readers 37

Total Group
e Number of Students Scored 2,204
e Score Distribution Exam Score

¢ Global Mean
Standard Group*

¢ Number of Students Scored 1,019
e Score Distribution Exam Score

e Global Mean

The following comments on the 2021 free-response questions for AP® Japanese Language and Culture were
compiled, edited, and written by the Chief Reader, Kazue Masuyama of California State University, Sacramento.
They give an overview of each free-response question and of how students performed on the question,
including typical student errors. General comments regarding the skills and content that students frequently
have the most problems with are included. Some suggestions for improving student preparation in these areas
are also provided. Teachers are encouraged to attend a College Board workshop to learn strategies for
improving student performance in specific areas.
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Question #1 Task: Interpersonal Writing—Text Chat

Max. Points: 36 Total Group Mean Score: 22.53
Standard Group Mean Score: 17.59

What were the responses to this question expected to demonstrate?

Text Chat 1-6 evaluates writing skills in the interpersonal communicative mode by having students respond as part of a
simulated exchange of text-chat messages. The prompt comprises a statement in English identifying an interlocutor and
conversation topic and a series of brief messages to which students respond. Each message consists of a chat entry in
Japanese and a brief direction in English that provides guidance on what is expected in that response. Students have 90
seconds to read the message and respond at each turn in the text-chat exchange.

On this year’s exam students participated in a text chat with Maya Miura, a friend, about an upcoming event. In this
exchange, students needed to (1) state a preference for when to go to the festival, (2) give an opinion about the best
method to go there, (3) explain the reason for wanting to go to the event early, (4) give an example of what they want to do
at the festival, (5) state what they will wear, and (6) give a suggestion for what to do if it rains. Each of the six responses
receives a holistic score based on how well it accomplishes the assigned task and all six scores count equally in
calculating the total score.

How well did the responses address the course content related to this question? How well did the responses
integrate the skills required on this question?

In general, most students were able to respond to this year’s text chat exchange about the fall festival. Many responses
not only contained appropriate vocabulary and sentence structures, but displayed cultural knowledge about Japanese
festival food and games as well. Still, some students seem to have overlooked a key part of the initial prompt, which
specifically states that the upcoming event is a fall festival. This became evident in a noticeable number of responses
later in the text-chat exchange when students described activities that they wanted to do or attire that they plan to wear
with things that are normally associated with other seasons (e.g., spring, summer).

Text Chat 1 Prompt: State your preference. HDOFKER Y | &HEANDL S HEH D L, W17 9Dy,

Students’ ability to respond well to this prompt depended on their ability to interpret the phrase & H 25 3 Hifl&H 5.
Students generally responded by stating a specific day (e.g., &M H; L H T% HiEH Tb), an ordinal number (e.g., - H
HIZ\V Z 9), or a more general answer (e.g., 38 DK IZV D TH V). If students did not fully understand the prompt,
however, they were more likely to suggest days that fell outside of the festival’s three-day period (e.g., 3H DOARHIE H).
Some students stated a time (e.g., 2:30 Z 4) but did not specify a day, which would render the responses as incomplete.
Stronger responses not only stated a preferred day but added detail, such as areason (e.g., &He H & HIEHIZCHENRH 5
B L AT TONDAR).

Text Chat 2 Prompt: Give your opinion. U%, £95 L L9, B rolEki, X0 THT< DR —FNINERH ?

It was not uncommon for students to misinterpret this prompt. Those who understood & 9 <°-> CT47< responded by
giving an opinion on a suitable mode of transportation to get to the festival (e.g., /XA &> TIT 2 72IE I BN EE S ;
FHAWVU E D). Stronger responses went further by providing a reason for their preferred method of transportation
(g, HTITZ 5, HIZESTZHE WL, BILRWTKE D IZIT1F 5 & [ 9). If students were only able to grasp the 17 <
DRV E LS ? portion of the prompt, however, then their responses were likely to be about general places that they
would like to go (e.g., BEIEEE (21T & 721). When describing the merits of their vehicle of choice, a number of students
seemed to mix up #\ > and F>.

Text Chat 3 Prompt: Explain. 72 25 << BV TE 720> THE - TV &, ZudEH LT?
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In general, respondents knew enough appropriate grammatical structures (e.g., 72872 65—, =5, Z OELH T —) to be
able to convey why they wanted to go to the fall festival early (e.g., = D=2 MIE LW HITX 72V TT). However, a
number of responses did not provide a clear reason (e.g., Z U F- < BT - 72 7 230 W 0 B) or gave rather redundant
answers (e.g., 7\ 239 & T9). Others attempted to provide a reason with —7>% or —® T but seemed to flip the
order of their reason and result. Stronger responses were those that provided not only a reason but gave additional
details, such as the benefits of going early (e.g., TPV UAAZWN &0 ABHPELL L, BV TH W
AR E DN Ln~).

Text Chat 4 Prompt: Give at least one example. 580 CEAZRZ LR LN ?

Responses to this inquiry about festival activities were generally successful. The majority of students were able to
describe what activities they wish to do, using appropriate sentence structures (e.g., — 72\ T9; -7V —720).In
addition, many responses showcased cultural knowledge about popular Japanese festival food (e.g., 72 Z X, U A ZR)
and games (e.g., &3 <\, §41)). However, some responses described food (e.g., 7> % >k), activities, or events (e.g., £ .
, 124) normally associated with other seasons, such as spring or summer. This may be because some students
overlooked or did not remember a portion of the first text-chat exchange, which specifically states that the upcoming
activity is a fall festival CRIEDOFER Y . SWEH D 3 HEH 5 L 4).

Text Chat 5 Prompt: Respond. \\\ 42, & Z AT, filZE T 2

In general, students were able to meet and exceed the requirements for basic task completion by stating what they will
wear to the festival. Most students were able to write at least one article of clothing, though English loanwords (e.g., > %
Y, U— R J1Y 2 7 V) were commonly misspelled. Some responses did not use the correct “to wear” verb (e.g., 19 L
Z £ 1P 7= %235 £ 7). As was the case with Text Chat 4, a number of responses described clothes (e.g., i84<, ¥ %
/L) that are normally associated with summer. This may be because students did not remember from Text Chat 1 that the
upcoming event is a fall festival. Since AP Readers are unaware of what students wrote in the previous prompts, a wide
range of clothes were deemed as acceptable.

Text Chat 6 Prompt: Give a suggestion. T, fi7Z-7=5H, £995?

This prompt required students to offer a suggestion for what to do in the case of rainy weather. The majority of students
seemed to have no trouble interpreting the character [y from the AP kanji list, as well as the prompt in general. However,
some students may not have read the English directive carefully and thus neglected to include a suggestion in their
response. While a number of responses did start with a mere repetition of the prompt (Fi7- > 7= &), others were able to
use a variation of the phrase (e.g., i C%; Fi72 &) to describe possible precipitation . Suggestions to take an umbrella or
rain gear were common, though sometimes written incorrectly (e.g., 7> 7 7 7; ii¥ ¥ &~ h). At higher levels of ability,
students gave a suggestion and added more detail.

What common student misconceptions or gaps in knowledge were seen in the responses to this question?

Text Chat 1

Common Misconceptions/Knowledge Gaps Responses that Demonstrate Understanding

e Students who did not fully comprehend i D EkSR e Responses that demonstrated a full understanding of
. wMANNS 3 H® % L1 suggested days that the prompt KDY | A5 3 HiMl&H 5 &
fell outside of the three-day period in which the fall
festival would take place (e.g., ‘X H, AHE H). Such
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responses received scores on the lower end of the
scoring guidelines in terms of task completion.

ZHKBRIATEET, v VPSAREI LETH?

TORICHENRLS TENTWETO T, KIERIZ
17<>H 0TI,

KRV ITEN RN L D ISREDOAREHICW - 721E )
M E BN E S,

12 suggested days that would logistically allow
attendance at the three-day fall festival.

30 DEAND BITAT T2 BN E - S,

SERIATZ S, TR HERIIEEEZ T2
DTNENRLWND,

FANFIERE BB~ TP hER A bIRIZE> T2 b4 H
TWW L, &HIDRIZIT2726 Ab R0 Liv
RO, Wb X, FRBLRAIZEDHBZ NN

D2

e Some students responded to \ 217 Z 9 »» by stating
a preferred time or part of a day (e.g., 2:30 = 5; 4~
%), but did not specify which day of the week. Such
responses would not provide Maya Miura with
sufficient information to know when they can go to
the festival together, thus making it incomplete.

7= S AN X
—IERRT A VDN E S

FAT TR HEWTHL L —Fnn & BN E
TO

Stronger responses stated both a preferred day and
time, which would convey enough information for
Maya to know when they can attend the festival.

TIEDFH =N BITZ 9,
&M H OFR D% TITZ 9072 ?

e A ORIAT 2 BT HER & HIERIXIC L
b, ®AOELEFITIFHLED,

FITNDOTHNNWTTITE, ESATREADF# =
FED RN EBNET, 28R b, FATEKDKRE
o EBHEEZENSTY,

e Some responses addressed the prompt by stating a
preferred day, but only with brief statements (e.g., 4
i H Xy HFER I E 5 ?). Such succincet
responses scored on the middle or lower end of the
scoring guidelines.
Lo 00 EXITITNEET,
GREHTZ SV,
TRERIZITZ 9,

ZOTTN?2 Lodh, HERITED ?

Stronger samples were those that not only stated the
student’s preference, but included reasons for that
availability or for not selecting the other days.

THERIIT< OB TY, HERICTENRD DM
%O

9 TTh, 58 RA L ANV TT, HE
HiZfEE%E L < TUTWIT EE A,

K OFKES V) B A 2> DAT 720 2 | HID HIZAT -
b AbDnhb L, Windh &

Text Chat 2

o Even though the prompt elicited the student’s
opinion on the best method to go to the fall festival,
some responses made statements about going to
seemingly unrelated places (e.g., BLEfE I —Ff T
72UV 7). In these cases, students may not have

Responses that demonstrated students’ full
understanding of the prompt included both an
acknowledgment of the distance involved and an
opinion on the best method of transportation.

© 2021 College Board.
Visit College Board on the web: collegeboard.org.




been able to interpret both the kanji word #k£% ¥
from the previous prompt and & 9 X°> T from this
prompt.

NENZAT S BIE LW T,

FIT VA N T NATEET,

FMIAF T DU LA R T 20N DIENRVL E S
WET,

ENb5Fub0nhHbbAR, BETHDFE
5 2

STV bENTLE I L LARWDT, 4
J—ICFSTWNEEL X I,

BEOVITLEoLEWEES DT, Hpf ¢17<
ZEF—FBIWEENWET, TH, HITERSCEL
WL k95T,

A noticeable number of students seemed to have
mixed up > and #\>, which are words that
sound similar but have different meanings (early and
quick, respectively). Even students that scored on
the higher end of the scoring scale incorrectly used
F instead of H >,

BHEDIFINVVNEER S, B TR D,

FANIHETIT DIFVWEBWE T, 7R s, BT
AT ETH6, WD TTD,

DI UIINRNAZ TS T T T2 TN E B S 7
R, NAN—FLZNLEWNEE I NG I,

FAOBRESANENLTWTDEES, BNTHD
R, ESAEBENRZA LD Baann, KRz &

Students that grasped the correct meaning of both &
v - 3\ demonstrated that knowledge by using
them appropriately to give their opinion.

FFIAZTE—FEN L BNES, ETTENTT
Ko

BHETITI ), ROIATELLWDDRKD L —KFH
AIDFEHIZRS 9,

HTITZ ), BIZFESTZHEN L,
DNIZATIF A RS,

B2 TRRAS

LRBHETITSONR—FRNWERS, B&bEALR
IZfEDRL THWW L, BB AT A3,

FLH TEHR 92 DR WG, ZHEHETIT D
BB EBNES, s, BFHITZEL T,
INZ L YENDD T,

While some students followed the English directive
to include an opinion (e.g., BHEA VY ; NAB—FK
WU & L9, other responses did not indicate the
students’ viewpoint about that mode of

=

transportation (e.g. TV < ; /XA TITZ 9 ). Such
simple responses scored low on the scoring
guidelines.

HTITZ ),
INATWNWIZ 9,

Lo LAZDYD £,

Fv, B E L, HTHL

Students producing more advanced responses were
likely to state their preferred type of vehicle and add
elaboration, such as the merits of that mode of
transportation (e.g., ZZ\>, W, {EF)).

%253 JR Tl FR3 VI E RS K, BEN—FR
WL, FERESL AR,

DI LUIENRAZRT S T2 VW E S 7ol
D, NANR—FLZNLEWNE H 5205 I,

BEIBREAIF =2 —TF =220 ETHE, BRE
DBV ET, IR HIE AR & B E 4,

Even though the prompt asked about the best
method to get to the festival, some students replied
by only giving their opinions on other aspects of the

Responses that demonstrated sufficient
understanding of the prompt gave a clear opinion on
the best method to go to the festival.
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festival (e.g., food). It may be that such students
were merely following the English directive to “Give
your opinion.”

FDEIRENETHNWNTT A,

HIER & LIERITED & B,

TR BIFE T2 b, ELWEEAWE -
s

7= SJER LWE~RH D DT DR—FN
WeEBWET,

NATIT DR HIZ AV K H T2,
BT DR, BEP-FFERZLEE D 9 X,

FNTHEERTE D, FADHITATS DARVE BnE
B

BHTIToT2 RV WER S BT, BLWLW) D
P, HElt, BETIT-o0, BEEZROTF2RLST
EAVAV/AN

Text Chat 3

e Some students gave vague statements about
wanting to go early (e.g., FKZR2 0 [ZFE VN E 720),
Such replies became rather redundant since the
prompt (BEWEFIZIT & 720 o TS > TV 72) already
establishes that the student has expressed an
interest in going early.

[ ARV S i [ A AT =S
B2 iidze ) 8 A,

ZHFR ST TN 0N G,

Students producing stronger responses in terms of
task completion gave clear reasons for wanting to go
to the fall festival early.

BN RET 2720,

BOREAPTFSIZENENTLE D & AEIC
fWTen b,

BN DIREVIZ, BEYOVDNR—T 7<= ZARH 50
5T, BLAICLTNS !

e Students did not always use syntactic structures that
denote a reason (e.g., — 75, —® T)in their
responses. Such omissions sometimes required extra
effort on the part of AP Readers to determine
whether or not the statements qualified as
explanations.

RZIFNNWE AR S EH A,
—BRAD LD LNERES,
IZERNTHELL THAWTT 1,

Tt 1 2RFRICH AR S TR EBNVET,

LY DHRT, WAALRIENRD D, Bz, HEE
NEHI LD D,

Students who performed well used clear and
appropriate grammatical structures to explain their
reasons for wanting to go early to the festival, which
strengthened the quality of their responses.

HRDTET L OBREEE D Wb,
BT IR EALEARLS 2D B TT,

FWRRHIZIT< &, b o ERWVWKFIE~S 26T
\j"O

BT BREFRERLVEWNTS SAD
Db,

FDFBNN—=F 2 T ARy EBREIND05, EL WD
&M 7B L, BIDICHELLS 51 b,
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e Some students utilized —7>% - —® T to give an

explanation, but incorrectly reversed the order of the
reason and result in their sentence.

BDEFIZAT IV D Bir 03H D 8 A,
ZORIZOERD Y 300, FAHY XA,

BWRHICITE VWD TH - LBV E L E T

Stronger responses demonstrated better
grammatical control, such as correctly placing the
clause that constitutes the reason before —7>%.

BT BATROTT D,

BELEDPBAEDRATORNERNNRE, B
HERNTAT & 7200,

KR OB OEFRITE TH AKX T, KEDATZHN
KD ERENPOBEE L, ZOHBE T, BWLEHE
A = A = A=

Text Chat 4

e Even though the initial prompt in the text-chat
exchange specifically states that the upcoming event
occurs in the fall season, a noticeable number of
responses described events or activities that are
more commonly associated with other seasons, such
as spring or summer (e.g., O\725% 0 fE R/, £A43D).

O Z R, OBRBVII=H =0, @A
%95 T,

BIDED B LI, EThEhnEd T, ®
DEHENN T,

BRY T, A REYERENZY, AxRBRY
DIV Z L7z LET, 2L T, {ERELEWVT
j—o

Stronger responses demonstrated that students were
able to recall that the upcoming event takes place in
autumn. Such responses specifically mentioned the
fall festival (£k4% ¥ ) or made a general reference
about the fall season (e.g., Ak DEK).

MED T SARWEAREZL T, - T, 1n
WMEI 2 Z &R L2V T,

FAIRERY TRETER LWV DE RV, FFiC
KRV DBREDE ZEXITRETE XL, ®ErDIEK
H RV, KR DFEkITE THENWEDRD,

BERYT— %Ltm:&i @%ﬁ«é LTz,
BEROFK E VD D HIZTIEFER D ITIE T2 < S ADEBR
Lwﬁ&%ﬁﬁéﬁfﬁiokkiﬁi%bwﬁ%
FIED TR,

e Some responses were vague as to whether or not the
suggestions being made were for the upcoming
festival or just a general activity that the student
wanted to do (e.g., see a movie, go to a restaurant).
In the latter case, students may not have been able to
read the key word in the prompt %% ,which has a
kanji from the AP Japanese kanji list.

WL EIICLARARTAIATA T E S ?

E—FICWNWANARTEDO LW ENTEXET, k<
L. 5L, ETHWVWWTT L,

ZHNRIATEELLE ), ADEIIZHSLHLED
T, AFEDELIZRZWTT,

Stronger responses showcased cultural knowledge
by describing popular games and activities that are
commonly associated with Japanese festivals.

—F LN LT e TV ERIT T,
BERY CHEIIBE 7 —A, Wio72h Lz

o

FATRERD TR ZIZ L IBEENEBZND T,
Z L TIER D 720,

BEY TR RAICE&RTVED, I—IF—§Y
L T BEDED, Zhhrb, BAETELX R
BOWLWEWEE > TR,
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—HEICBREE REL X 9, HLVOBRERSH Y £
T, HET, MHHBEBRER~NEL X D,

BRY THEL SABYE -0 7, BTz VEE
DERZNERS, HEiTeaTny LTARAE
Wy BARTWVIELEZEZ RV T oL LTH
TTWEBSTREATL, B8 TWAART & ZRRER
L CTHAIZWR,

While numerous students expressed an interest in
eating food, sometimes the food was described with
adjectives (e.g., -2\, H L\, 235 Z W) that
were unnatural or awkward.

FOVRAMERATS T, FOBREEBI
<,

FFTH L THho TWVWNEYEREITHD Z L3
RIFENE,

) OREeBN LBV L, BHIZ OB
LiZEThbRVWLNE

At higher levels of ability, students used appropriate
adjectives (e.g., £ L) or noun modifiers (e.g., ¥
20 TLOYEAL 7R ) to describe food.

BARBNYRENT-VWE, #EiX, A TEaLHREE
S CTHEY 727,

BOBE_RYEI LT\, FUTERcEEXx 21T
EBAT TDORENERL L THE N,

EHRLWNEDETZL SABRRTEWVDE, 6 T
DR LD, FOER, BELEPKORMENE

5?2

Some responses had orthogrraphic errors or
inappropriate vocabulary when describing popular
festival food (e.g., 7% Z 9 Y ) and festival games
(e.g., LIV, SFRH).

BEREY TENE TSV LRENTRLENTT,

Kl XN HWO AZDBNPLNEBEL SO Y
Tﬁ‘o

EO0 TREZIZENTZVWAR—, ThEADT — L
ol /N AR

BEV T, AKVE LIZNTY, HiZ, ZAT%
BRXTHLNTT,

Stronger responses demonstrated cultural
knowledge of Japanese festival food (e.g., 7= Z B &,
BE X Z1E, BhfA8E %) and games (e.g., &fA T < W,
IH#4). Appropriate grammatical structures were used
to describe the act of playing games (e.g., 7 — A %
> THTEW).

D A TR RN —,
HRHOLTF g 2 L— ST HIIEO KT,
—HLTEWZ e T <V EmkiT T,

B a2 - S0, 7 L—TRnhI ke R
N7V, BRTNE Lz,

BED T, WAARMEZRNT, LW — A%,
RLTHL I,

BRYCRETELT VDLW, HE, ME
KENFEZZILED, BEOREY IR ILESTZ0D
72,

Some responses revealed a weak knowledge of the
“want to do ~” syntactic structure. For example, the
— 72T structure would be incorrectly preceded
by a noun (e.g., &~ #H L7=\) or just awkward
(e.g., BXTZIZTLW).

Responses that employed the appropriate “want to
do~” syntactic structure (e.g., £-3X7=\ ; fax 722 L
2 L7210 C7) tended to score higher.

BRY TERLFV ERT VTR THIWR,
HERKERDDBHELE D,
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PELIZT—Lo2E AR 2 LEENWTT, b
T

TIWVWERLEDEREL T, Wi gt r Al
WTY,

FMTIRERD THEX 21X L2 B RATZVD T,
Z L TR ATV,

BRY T SAREBYD TN TT, Lz
£, 2IREEBRFAETEANZNWTYT, T,
EAZT TV LTV

72 EAERLWEWNENZL T, KEEFET
ENLTEWVWTT, LT, BB EAROEEZ L
720N Td, ZOFENRETHELED TY,

Text Chat 5

A number of responses seemed to indicate that
students may not have understood or did not recall
the initial prompt in the text-chat exchange that
states that the upcoming event is a fall festival. Such
students tended to resort to clothes that are more
commonly associated with summer (e.g., 154, ¥ =

—, FEK).
FMET VvV ey a—YETH N,

BNl FET, ETHENWRPNET
ER

Students that specifically mentioned the fall festival
(k%5 1) or incorporated the fall weather as a reason
for their choice of attire received higher scores.

KIEZLEWD D, IO T ¥ Y L AR g,

BROLROTENEZE ATEET, BT ETLED
Co7< BOPWVIRTHKEY T ET,

KR TITB, VY Try DU RXeEDLD
H T, RERL, KTT D, ETHEND
L. ¥ VETFUE. FR

Articles of clothing that are loanwords were quite
often misspelled (e.g., & —%, A 5 —7), as well as
adjectives used to describe them (e.g. 7 2 7 /VJlk or
H 37 )V instead of 773 = 7 V).

T EREFETNL DL Y TY,

FET— VP XEEET,

DORRE ST b t v v Y & A=,

Fetw VLRI RL BB & BOET,

Students who performed well typed the loanwords
for clothes correctly (e.g., ¥ 7 >~ ) as well as the
adjectives to describe them (e.g., > > 7' /L).

FEIEREDT ¥V T— N TIT< Db 0o
egnE, Th Tk,

ENWRREE TV EBbWET, 5RO —
Bl T7 79 A%EFT,

I TN XY V= R A= — 0 —T1T
< Ko AT\ RICHENTO DT ERFo TR
AT R,

Instead of using the appropriate “to wear” verb,
students used the 75 % - 7 £ " verb rather broadly

and applied them inappropriately to various clothing
(e.g., AH— b, ).

RUANMI=AA— Fa2ETNL X,

ZHBREAVDOHTEED LS K,

Stronger responses demonstrated an understanding
of the different types of “to wear” verbs that exist in
the Japanese language and applied them accordingly
(e.g,iTo LEMNLSEY 7).

T, RDARE I DEEZE T, AL 2ZEF
TWEEY, Hlerix?

ENVWRREE TV EBBWET, ZSAFD—
FUERT TV AEEET,
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RoIE VRV ITDNTZ L T2 E TN DR —FH
Lb\k‘%‘ﬁ c):o

HEEH L TENWRANUYEETHTZN, & ThH
BnD, va vV EREN,

FZ, 7T 0AE R — b, FRIHEEZT WA
JBNTWS Db 0728, %, BET LARWEDIZ,
WBFLNS5oTITS< DL Y TWAITFE, FWWIAIL
MEETND?

For the “to wear” verb (3% % -+ 7 % 7°), which is a key

word that many students needed to use in order to
reply to the prompt, orthographic errors often
occurred. A number of students inadvertently
selected the wrong kanji (815 - 3k % ) in the drop-

down folder.
FAZE W A — F a0 £97,
RLoED FHoN DBREVZLEMRTVNE 20!

RKRITEZL O MO, IeSANAR RN Z2 25,
T=UbHE b,

EYRTNZ D -,

Stronger responses typed the kanji 5% - &% 7.

IR EFED LRI T EERHRATRATS

FFEELFERTIHREZE TV Ob D IEL, EE
DiF, MELRoBLRTEND, FLVBRKE

FTRMNIFREZE L O LB TRT L, 486
SANEMEETNEZO PRV TE2TEND, HY
EEDERD,

I —h, RoIEBRY ENBIBKRN TR, T ORIBR
SATH LWH S DBHOBF DVBRKESTH Holz
A2, TNERFETH-HER2R 9 DR,

Students who wrote using the present progressive —
TV E 7 structure made it difficult to discern
whether they were describing what they were
wearing at that time or what that they plan to wear to
the festival.

P15 5 RPIZEMEE TV ET,
FIEMEENE LN EMEETVET,

FE7 7 oV REEFETCHET, 7+ EREEZWD
T, belzid?

Responses that were written in the non-past tense
made it clearer that the students were describing
what they plan to wear to the upcoming event.

T ¥ Y AR ZBNTITZ 50378,

PR IZITEWE ATV K, fERORB A%
FHE ST bENEE XD D8,

BT R Db TRV T ¥ L5
vEMTWL w7, MIBkRTI DA, L ZATEIX
RICEZE TV D2FYENE TN D?

Some students added detail by explaining how the
weather would determine the kind of attire they will
wear to the festival. However, unnatural idioms or
inappropriate vocabulary (e.g. K&UIZZ\ ) were
sometimes used to describe weather conditions.

REZITEEWTLL O MDYy ry " 25D

HLlb, TATHRIDST, E—FLARVZAET
WETIFLE

RRIFRE DI IND, TeBARRLRBEZY D,
T=UbE b,

Stronger responses incorporated appropriate idioms
and phrases to describe weather and temperature.

KEKIFHIckzr e, ETCHL2ENnEoID, KLA
EEDHOHY,

HED LR RO OEWIL Lo L EZE/-S L,
BT A2 BIENVIREE TS DB D2 X,

FEREITES VW EB O DL AEA L Yt E &
TWWTE, xRN —%FfoTE T, L 20Tz
LEZOWR,
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Some responses received lower scores because they
listed inanimate objects that were unrelated to
clothes. It may be that they misread {f % % C\ < ?
with {i] Z $£f > T\ < ? If students were not able to
interpret the AP Japanese kanji % TV < correctly,
then they were likely describing what they plan to
take to the festival (e.g. water, money, mobile
phone).

BKREBFLEE > TUT2T bWV ERWVWET,
#4r., B4, ID, L TAba—FekoTE £,

—#R17AM%Z, FoTITZ 9, ¥R, L0 2h
o7, W56 TY, TDRIC

Responses that demonstrated understanding of the
prompt and the ability to read the kanji % T\ ><
from the AP kanji list addressed the prompt by
describing what the student will wear to the festival.

LA & % T K,
MEBOENS, BWREZFETCHLS DTN ERS,
FUIBIHHERANLELTH b ol /KADOKESLH

TV K, AERICEVY T TERMV ZH- T
bH I, LT SAMTWKEETSD?

A number of responses included the word & = A C.
While this was likely a result of students mimicking
the prompt, the inclusion of this word in the answer
was unnatural and out of place.

LIAT, ¥V ERXTUEETITEET,

LZAT, FMIv vV EFE WU Y EETVET,
ZFL T, RNEH LEEBETCHET,

LIAT, EMEECVEET, b THE
NNTEL RSO T, BRVIZEET, AH)H S
MFTEZATHRETZNTIN?2FELCS ?

Students that understood the meaning of the word &
Z A T did not repeat it in their response.

KIEZBB2NDND, FEIXBEHO T v LR )
72,

oL IENOIKREE TN S0 R, BRSA
WEETEBREZNPLTINDIHTEN ! =¥ B A
$ESTH?

LoV BRIV ENL, WREE TN D EES,
SIEHZFARITEL RIZEH L, ZHSALBK
EETEXEH?

Text Chat 6

Numerous responses included the phrase 7= >7= 5
to describe conditional rain, which is acceptable but
still a repetition of the prompt.

MEo7e b, FFRZFR B X,
MEoTeb, Vv 7y FEBEET,

b LME b, REELICHBBETHS 5 E
5 172,

MEoTeb, Vv Ty baeEdk, HREEBES L
X

Students producing more advanced responses were
more likely to use a variation of 72> 72 & to
express inclement weather (e.g., 72 &; R CTH; N
B o7z b RDE- T b).

WCHERT FETT,

MR- 6, RETTR, MOHAELE LT, &%
FoTWhwxZELxo,

M7ZEBANORERY TEx o0, o726, BF
THEIE N2 THRAESLRWVWE I I THTHIEH
TEEASD !
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A number of responses just stated what the student

willdo (e.g., HIZ\W5; ¥ 7 v F&EE> T\ TEL).

This may mean that students did not read the
English directive to give a suggestion or lacked
knowledge of the basic syntactic structures to offer
suggestions.

MZ2TBEITIT, SRR WEHR I, W ?

KEDOHENTL, o, MAIITL, 2 bICKEE
%5,

WRHD, LR VDL A NT 02T, £ LT,
R TE| 2 Fr T,

M7Zo7eb, DT /3— MIAT-> TBREZ R 5, £
DZEFRERTTN, HL, B-WEH->TEEL
£9, LINTI

Stronger responses incorporated a variety of
complex grammatical structures to denote
suggestions, such as conditional or potential forms.

WZ-7=5EH BIZITZ 9, LEANRRIE-725 A
BEHIZWITET,

MIZo7b, HIBAIZATZ 9, FREFIDWVLND
LTI 20T &,

MiZo72b, B8R0 LRI 6ES DL
AT UTRIFAZRENT, RIZES>TEF—24
ZLXES,

M7Zo7eb, BEYPIIZR>TLEI D, <
DB IZAT 272 2 Tl T2 B &S 7o B i 72 <
T, FADLFE R LBES ADFEH L TWD AT,

Many responses revealed a lack of relevant
vocabulary to describe rain gear. For example, some
students spelled loanwords incorrectly (e.g., ¥ v 7
L, V% o4& &), used awkward descriptions (e.g., F
X 7 v b, B % %E) or wrote English words in
katakana that were normally not done so in
Japanese (e.g., /> k forhat, Vo7 Vv Z, 77 LT
for umbrella).

TUTVLINHD T TV,

WEFESTZOMY Y7y baeEET, RCAR %
%i—é—()

M2 ELLEVWLEISTY, TH, VroxLzh
STIEWNWE RS,

PO

ZHEFF-TIH, BRI EHEBRORI LS EENLE
NHEEFF->TZ 9,

Stronger responses were those that typed loanwords
(e.g., ¥+ & > 1) with no orthographic errors and
used appropriate descriptions for rain gear.

o TIrEx %4,
WiZo72b, Y7y haxEET,
LA LT =YV ERF gz TWET,

MBS T O RELED I e e a b > TS D
J:O

— R LA v a— N EFEoTEEHWVNE -,

MABE-> T, Vv 7y hRa— a2 LCwA VL
THFLO T GBI ER S K,

Some students expressed an intention to take an
umbrella or other types of rain gear to the festival if it
rained. However, they often used some form of 3 %
9 instead of 7% £ 4.

FIINS 2 b TEET,

WL k95, BBfEEb-TL 5,

Correct verb choice (e.g., > TIT= £ 7°) was
typical of higher-scoring responses of this type.

I LTTEET,
WiZo7eh, ERF>TITZ 5,
Ux Ty heboTUTo T FRRN

ERMMN S TE D, EEFFo TN RNEE KX
jgo
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M7Z-o726, 2 H - T B ERNVET,

VX7 y baeFo TRTENRRWERBVWET,

Based on your experience at the AP® Reading with student responses, what advice would you offer teachers to
help them improve the student performance on the exam?

AP teachers should drill into students the AP mantra “You should respond as FULLY and as appropriately as
possible.” This means to not just reply to a question with a succinct response as they may do in a real-life
conversation, but to utilize the 90 seconds fully and add as much detail and elaboration as possible.

Students should be reminded of the importance of reading both the English directions and the Japanese prompt
to see what is required to complete the tasks. Even responses with excellent language use and delivery will not
receive a strong score if they have not successfully addressed both requirements.

Katakana loanwords can be difficult for students to produce correctly on a computer, as evidenced by errors in
orthography (e.g., ¥ ¥ o & &, A 7 —7). Students would benefit from doing typing practice from an early stage
of their study, in order to diminish the impact on orthographical issues.

Even though this year’s topic for the text-chat exchange was about an upcoming event (i.e., fall festival), a
number of students responded completely in the past tense or present progressive. Students should be careful to
read the English description of the topic carefully and use appropriate syntactic structures.

For Text Chat #2, 5, and 6, it was not uncommon for students to use inappropriate direction verbs (e.g., > T3k
5 instead of £f > T17T <) when describing what they will wear, bring to the festival if it rains, etc. Students
should make sure they know the correct usage of the go’ and ‘come’ verbs in Japanese.

Students will benefit from getting more practice in giving suggestions or explanations using structures, such as
phrases (e.g., Z ®ELH L, ™ T). AP teachers should give students frequent exposure not only to question words,
such as 7212 or 72, but also to the less familiar words, such as £ 9 <> T.

What resources would you recommend to teachers to better prepare their students for the content and skill(s)
required on this question?

Use and apply the Scoring Guidelines in the years leading up to the AP experience and throughout the AP year
so students are familiar with how their responses will be scored. https://apcentral.collegeboard.org/courses/ap-
japanese-lanqguage-and-culture/exam?course=ap-japanese-language-and-culture

Use examples of student performance to provide concrete examples of strong, good, and fair performance and
have students apply the scoring guidelines so they can improve their performance.
https://apcentral.collegeboard.org/courses/ap-japanese-language-and-culture/exam?course=ap-japanese-
language-and-culture

Provide sample text messages and have students work in pairs to identify the purpose of the message, what is
being requested, and other pertinent details before responding, and provide students with a checklist of
grammar and mechanical errors to look for and address when reviewing their own or peers’ work.

Refer to the exam information page for additional Text-Chat prompts from previous years
https://apcentral.collegeboard.org/courses/ap-japanese-lanqguage-and-culture/exam?course=ap-japanese-
lanquage-and-culture

Begin having students respond to text-chats early in their language learning experience so they become familiar
with the task and begin to integrate more sophisticated language well before the beginning of the AP experience.
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Complete the AP World Languages and Cultures online module on interpersonal writing.
https://apcentral.collegeboard.org/courses/resources/ap-world-lanquage-culture-interactive-online-
modules?course=ap-japanese-lanqguage-and-culture

Utilize flexible resources in AP classroom to provide students with daily instruction, practice, and feedback to
help cover and connect content and skills.
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Question #2 Task: Presentational Writing—Compare and Contrast Article

Max. Points: 6 Total Group Mean Score: 4.44
Standard Group Mean Score: 3.84

What were the responses to this question expected to demonstrate?

The Compare and Contrast Article task assesses presentational writing skills by having students write an article for the
student newspaper of their sister school in Japan. The prompt is given in English. It asks students, based on their own
experience, to compare and contrast two sides of a single topic by identifying three aspects of the topic and highlighting
similarities and differences between the sides. In addition, students are asked to express their preference for one or the
other of the sides and to provide their reasoning for that choice. The responses are expected to demonstrate the ability to
identify, to compare and contrast, to elaborate, to choose, and to explain in presentational writing. Students are also
expected to display their ability to write using the AP kanji, to make use of a robust vocabulary, and to demonstrate
control over grammatical structures. The 2021 prompt asked students to compare and contrast reading something on a
screen and reading something on paper.

How well did the responses address the course content related to this question? How well did the responses
integrate the skills required on this question?

Students generally responded to the topic well, perhaps because they have gained substantial experience this year
reading on a screen and reading on paper. Most students were able to identify three similarities and differences between
the two mediums, such as the ease or purpose of reading something on screen (e.g., smartphone, computer) and reading
something on paper (e.g., book, newspaper). Other students addressed health or environmental impact caused by the
increased reliance on technology when reading something. A number of students were able to structure their articles
effectively, with ample use of transitional elements and cohesive devices. Many responses achieved a good flow of
expression that displayed a use of basic vocabulary (e.g., #tie, 7.2, 5L, <25, #5, {#F], &) and a good control of
grammatical patterns. Strong responses clearly articulated the writer’s preferences, either in the introduction, concluding
paragraph, or both. Other responses on the higher end of the scoring spectrum revealed the writer’s preferences more
subtly through complex structures (e.g., A7 UV — > & ~FUIARTIHEREZ TICANDIZIDPHE LW E R X ET, L&
FRIZA 7 V) — o Tatle E R M2 Vo S AT £ 3, WBORIIFMDIZRD 2 ENEL, RECRLZ2LE0HD F
L 72). Responses became weaker, however, if the writer’s preference became less clear or were not included at all. In
some responses, students neglected to address the prompt directly and instead made comparisons between writing
something on screen and writing something on paper.

What common student misconceptions or gaps in knowledge were seen in the responses to this question?

Common Misconceptions/Knowledge Gaps Common Misconceptions/Knowledge Gaps
e Some responses didn’t include all aspects of the e Strong responses clearly stated their preferences and
prompt, and they often neglected to express their reasons in detail.
preference and reason or did not express them
clearly. BITIEARZ NN a2 THbdDH I EHTETETR, B
HIREDIZ D BIFE T, XY arEROIZHET
I LT HENIRITF DN TT T ARIT DN T, WZBE D DIFEERNEL 7 BIEED AT U — L DENT
avFHIETEET, T AL LB T TR FERAEEDIZ LA E RO
T, RAREEERDE, —MEIZB I Lz & v
£7
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Some students attempted to provide a reason with —
™6 or —® T but seemed to flip the order of their
reason and result.

KRENY AT ENRRGE, T ERIT/ Y =
YDHDEFEND S o LERTT,

AT Y = TR EARYDORITF ATV DHIERIT
[ CTHERITENY., BHODOERTIEAZ Y —2T
R EEFIEI BIREZLEE S X olchvEL
t\\\ﬁm@%éhi%%hki’%féﬁwﬁ
IDEFRDBAICAD E{ToTWVWETH, FOERIZ
WEFMTI R T, HEMNIT AT U — 2 TROEREFE A
TWAERITENETHE, A7 U —THteZ & T
KBRET 4w MIFOMBEL D ENTEWN

AEEm e LT, FAIFHTHD DT ) & T3, fliH
T, BBENRWNDL T, fioANITE > T, i
BANRDHDLEBRVETOLHE 2L I ITHEALIED
NREWEBWES,

DELIZE, A7V URgETE, £2Th, A7
)/%Oﬁ‘of\ REFieZ b T&xF4, £LT,
RV ooholonh, A7 YT LR, D
A7V AT W Ed, XT Ly hTT, TDA
TV AZhH, F—2&BLET, b, Dl LITA
7V DI PEEVIFETT,

The prompt specified that students should write an
article on reading on screen and paper. Some
students appear to misread the prompt and wrote an
article about writing on a screen and writing on

paper.

b, fKERZ Y = TEMH LRI L EEEE
9, RICELZ L LAY —0TELDIFLETY
EWRHD F9,

Stronger responses directly addressed the purpose
of the article by comparing reading on a screen and
reading on paper.

b, A7) U THEHE LT E 4 T
HET, A7 Y ERTIHF VWG FIETT A,
LS LFES DL H Y 77,

HODOBERTIIAZ U — TR Z5T01E 9 %)
REPLES IRV FELE, FTIERAI Y —0T
RIpEEFRATINE ) D RIZADERPE L TEE
jﬁo

Many responses used transitional elements to
demarcate a shift to a new point of comparison (e.g.,
F 97 KIT; £ 4 12). However, some responses did
not divide the article into paragraphs by inserting a
line return, then indenting by one character space.

In addition, weaker responses did not include
punctuation marks appropriately.

SRFarTE EpHERAET, ETIFITH
EMBIIREINFT AN, T X EPBERITILS
9, T HENRITETET,

VASLA T R2EFRITEHDEL T, DAREFERIT
FFEFEL-oHDELT,

Paragraphing is not required for task completion, but
it is the standard format for newspaper articles and
makes the information easier to process. Stronger
responses input a line return before a new
paragraph, then begin the paragraph with a
transitional element. A response from the high range
of the scoring guideline:

M ETHLZ L LY a s THhziGirZ & &
HARTHIEWERWES, EHLZAHLUTNDE
IAHLHVEY, TH, AT THLZ LDIEO N
fFE T,

F9, MTREZFHOLZLEDIEINEB LN EBWE
T, DL X, KOFEIE— %%$’&5*&T#
Th, I Timle o Z LiZKIZLTLE
5T EMBNTT, Wz“\ﬁﬁﬂ/ﬂ/@%éé
AL T XD LICRICTDANRSZ N EBNET,
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MZFHATNDZ EICEFTTAHLD, Yotk
FLTLEVWET, Thhnbd, NV arzfingE
HERMENTLENET,

WIZ, XY A THELBOWVWWETT, /XY a3 TH
e, a7 THWVNWTT, Z0nb, £
YV arTHteZ & DIE D RHERICWD WS LitE
o ZLT, RNyarcfitbioEd, Th, A
O—MOHFIZ—2DFE LA > TNRNTT,

BT, FRCTnZHER- L &, Titte L £
—HEWMAHDIE ) NEEZEBNET, LT, £
DIRZEREICFF>Z enTEES, XY ar Tl
L, MO TA—LZWMOLRTNIERY ERA, £
LT, 2L DBETNYa L Z2llH) 2 LIITEEY
o T25, Fileifl % /XY a0 CThide &5
AMIEHDERLIVER A,

fEam e LC, RAUTHECTHIDDIZ 9 P& CTF, flfH
T, BEBENRWVNDL T, fioANITE > T, i
BANRDDLBROVETOOLHE 2L I ITHEALZIED
NEWE BnES

Some responses used A instead of #%, and some
compared printed paper and digital newspaper.

XY A TR DPARTHL DL IREND D
Do

HEFTR & 7 P # VBTl EN TV ANEILFE
CTd, ZFETHAHMIL, a2/ Rl
FHEONEE T E THEN T,

For the key word (#% “paper”), a number of students
inadvertently selected the wrong kanji (%2 “hair”) in
the drop-down folder. The following sample also
compared (printed) paper and digital devices (phone,
TV).

EZORLEDEZLELDOHTPHETIT D, FAERLT
TIN2ELDHER L LHEL VN2 EHD I,
Ho LERITT N FAMAERICOZ ERHY 7
&L FAEEDNRH Y £9, [ COBNLE TR L
Mea—RA—Nb0ET, 7 LELNEFHIF Z
LN TEET, TEORIITEERA,

Stronger responses used the key word % correctly
and clearly stated “reading book in paper.”

T, MTAZHDLILDIFHI B LV ERENE
T, O L X, KDOFFIT—FBEPICRDEZ L TT,
TH, AT CTimlr oz LiZxICLTLE
2T EMZNTT,

TR 7 V= ZfmileZ & EMDAREZRHL Z &2 LL
/\“"Cb\i—a—o

A number of articles revealed students’ lack of
familiarity with loanwords. For example, technology
-related terminology were quite often misspelled.

A7 U v forintended A 7 UV — > “screen”
= ¥ for intended = &"— “copy”

Stronger samples were those that converted kanji
correctly and spelled katakana words accurately.

ZLT, oD@ ZLIFTF s/ ud—T%, &

E ool LWT v I ET I EATEE
T, ALV E2—HF—HT Ly hTmOET,
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XY 2 for intended /¥ Y = > “personal computer”
7 )V7A b forintended 7/ —Z 1  “blue light”

e Other examples of insufficient vocabulary were
words being substituted with other words that may
have been incorrect or not appropriate in this
context.

4 %\ for intended K X\
£ % for intended for fi 5
ZE for intended 35

Based on your experience at the AP® Reading with student responses, what advice would you offer teachers to
help them improve the student performance on the exam?

e Include a preference and reason(s).

In order to complete the task satisfactorily, students not only had to discuss three aspects of the two options, “reading
on a screen” and “reading on paper,” they also had to express a preference for one of the options and give reasons for
their preference. While many students were able to express a preference, even some high-proficiency students
neglected to include a preference. The preference need not be stated in the conclusion—it can be presented in the
opening paragraph of the article—but it needs to be expressed somewhere in order to complete the task successfully.

In some responses, preferences are stated indistinctly making it is hard to determine the writer’s preference. For
example, 737 X W 27 J— D1F 9 MEFITHH, FAUIRAZ U —U KRG LRSS, &%y MIWbIFA K2
TY, TH, BExZhBT—FHE LW TT, Thus, it is recommended that teachers discuss with students what
constitutes a preference and introduce patterns for clearly expressing a preference. Simple patterns include FAlZ~73

& T FAE~ (D) 1T 9 I (& EVvvE9). Other methods could be to use opinion words. such as FAD & 7./ #%
BRCld~; R & > TUE /A~ (D) 1T 9 D30 4T /5.5 /129 %. If both options are mentioned in the
concluding remarks, students should be sure to clarify which option is preferred.

e State similarities as well as differences

The prompt specifies that students should highlight both similarities and differences between the two options. Some
students focused on both points (e.g., 2V B o — ¥ — T HE LM OFHP I LFIRILC I EHEI ZENH D F9),
but many students focused on differences and neglected to mention similarities. While there is nothing wrong with
focusing on differences, students should be reminded to read the instructions carefully to be sure they understand
what they were expected to include in the article.

e Compare the two options that are indicated in the prompt.

This year’s prompt asked students to compare and contrast “reading on a screen” and “reading on paper.” However,
some students, including some high-proficiency students, compared two options that were not indicated in the
prompt, such as “writing on a screen” versus “writing on paper.” It cannot be emphasized enough that students
should be reminded to read the instructions carefully and be sure they understand what options they are expected to
compare.

e Teachers should provide frequent opportunities for students to learn a variety of vocabulary and expressions related
to possible topics from the AP themes. Once students have mastered appropriate vocabulary and grammar
structures, they should be frequently engaged in writing using the learned expressions appropriately.

e Students should learn how to elaborate their content in a logical way using complex sentences.
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e Students should be reminded to check for misspellings and incorrect kanji conversion.

What resources would you recommend to teachers to better prepare their students for the content and skill(s)
required on this question?

e Use and apply the Scoring Guidelines in the years leading up to the AP experience and throughout the AP year so
students are familiar with how their responses will be scored. https://apcentral.collegeboard.org/courses/ap-japanese-
language-and-culture/exam?course=ap-japanese-language-and-culture

e Use examples of student performance to provide concrete examples of strong, good, and fair performance and have
students apply the scoring guidelines so they can improve their performance.

e Provide examples of compare and contrast articles outlining the beginning, middle, and end. Ask students to
brainstorm vocabulary and explanations and ideas about ways to respond to each question in the prompt, and then
suggest some transitional expressions to link their ideas.

e Refer to the exam information page for additional Compare and Contrast Article prompts from previous years.
https://apcentral.collegeboard.org/courses/ap-japanese-lanquage-and-culture/exam?course=ap-japanese-language-
and-culture

e Begin having students write compare and contrast articles on various topics early in their language learning
experience so they become familiar with the task and begin to integrate more sophisticated language well before the
beginning of the AP experience.

e Complete the AP World Languages and Cultures online module on presentational writing.

https://apcentral.collegeboard.org/courses/resources/ap-world-language-culture-interactive-online-
modules?course=ap-japanese-lanqguage-and-culture

e  Utilize flexible resources in AP classroom to provide students with daily instruction, practice, and feedback to help
cover and connect content and skills.
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Question #3 Task: Interpersonal Speaking—Conversation

Max. Points: 24 Total Group Mean Score: 16.46
Standard Group Mean Score: 12.99

What were the responses to this question expected to demonstrate?

This task evaluates speaking skills in the interpersonal communicative mode by having students respond as part of a
simulated conversation. It comprises a statement in English that identifies an interlocutor and conversation topic,
followed by a series of four related prompts in Japanese. After each prompt, students have 20 seconds to respond.

On this year’s exam students participated in a conversation with Daisuke Yamamoto, director of an after-school program
at a Japanese elementary school, about volunteering in the program. To successfully respond to the prompt the students
had to (1) respond to the director’s greeting and question about weather, (2) explain why they wanted to volunteer at an
elementary school, (3) express their preference for a grade level or levels, and (4) indicate a date (day and time) they could
visit the following week to observe the program.

How well did the responses address the course content related to this question? How well did the responses
integrate the skills required on this question?

In general, most students were able to respond to this year’s conversation tasks about volunteering in the program.
However, many students found the opening comment of 338 551> TV E L 7= difficult to respond to, as it did not ask for
a self-introduction and it added a second element that they could respond to, in addition to the question about the
weather. Most students were able to give reasons for why they wanted to volunteer, state their preferences for a grade or
grades with which they would want to work, and respond by giving a day of the week for the proposed school visit.

Conversation 1 prompt: HdH. b L b L. BEFH G- TCWEL, ZHBIZ0EVHARATTR, FHELORBRAILE D
‘@ﬁ—ﬁ)o

Many students seem to have expected that a self-introduction would be an appropriate response to the prompt since
exams in previous years often have contained conversation prompts that elicit some form of introduction. The opening
comment of BFEFEAF-> TV FE L7~ made it difficult for many to know if they were to respond to the comment about
waiting or the question about the weather. As an opening comment, it may have seemed abrupt. Many students may have
minimal understanding of more formal telephone etiquette since most of their communication is by text. Stronger
responses contained information about the weather in the students’ locations as well as demonstrating empathy for Mr.
Yamamoto’s comment about rain. These responses often contained specific and detailed information about the weather
and commented on the season as well. Some students were also able to acknowledge that they were late in calling Mr.
Yamamoto.

Conversation 2 prompt: /NER TR T T 4 T & LIZ2WE ) TTR, ZHULE DI LTTTD,

Many students gave general reasons for why they wanted to volunteer, rather than why they wanted to volunteer at an
elementary school. In responses earning lower scores, many students did not realize that they were being asked to
provide a reason for wanting to volunteer. Stronger responses contained good reasons for wanting to volunteer, including
wanting to help society and hoping to become a teacher in the future. Some more basic responses did not include a
particle denoting reason (7> %, @ T), making it more difficult to discern whether or not a reason was given, and some
students put »> % after the wrong clause (N7 > 7 4 7 L7z b, 73T & T97). Some responses seemed to mistake
AT 7 47 for 7 /L34 b, mentioning an interest in, or an assumption that they would be earning money.

Conversation 3 prompt: 72 51EE, ZD7 1 7T MUT/NELFEENDS 6 FAF TOFHEENWE TN, [MFELED TV
— T DINNT T,
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Most students were able to indicate a preference for a grade or grades. Responses receiving higher scores also indicated
a reason for their choice by explaining why they wanted to work with a particular group, ranging from general (/s &\ -
HEA KA & T9) to more specific (F DD BB 73\ 15 D T). Some responses indicated a willingness to work at any
grade level, with the stronger responses stating a reason for leaving the decision to Mr. Yamamoto or indicating they
would volunteer wherever the need was greatest. In responses receiving lower scores, some students struggled to
indicate clearly what grade level they wished to work with, while others talked about middle school and high school
grades instead of elementary school. In other cases, students gave a preferred age rather than a grade in school as their
answer.

Conversation 4 prompt: 737>V £ L7z, Tit, KE—FE, RIETHELWTEWATT, WORLILET ),

Most students were able to respond to the prompt by suggesting a day of the week for the proposed school visit (e.g., 4
I H @ 3 BEEH U CT). Stronger responses also indicated a preferred time as well as a reason for the day and time
chosen (e.g., BT E 72 EmR A7 DT, 2HFD%IZKILFTT). These responses also often asked Mr. Yamamoto if there
was a particular day or time that might be better for him (e.g., ILIA & A IV D323 TJ %), Some students did not clearly
understand 72K TH 5 720 or were influenced by the English use of “go” and “come” in this context, responding
with some form of 3 & 9~ rather than 17 & £ 7.

What common student misconceptions or gaps in knowledge were seen in the responses to this question?

Conversation 1

Common Misconceptions/Knowledge Gaps Responses that Demonstrate Understanding

e Some students took the prompt as an invitation fora | ¢ Stronger responses answered Mr. Yamamoto’s

self-introduction and introduced themselves. question about that day’s weather in complete and
thorough ways, sometimes also commiserating with
IZCOHELT, REE, RS A, BIZL—, D4 Mr. Yamamoto about the weather where he was.

fili% [name of candidate] T3, .
ZHHLORKUIFEHE, WNTT, 2oL, KRRUTW
WFE, HRTDTHB, MBE>THNDHDT, bk
D k ?DE\ [/l/ \“6'9‘—0

e Some weaker responses were so vague that it was e Stronger responses clearly answered the question
not clear that they were talking about the weather. and sometimes included mentions of temperature,
“heavy” rain or “bright” sunshine or “strong” winds,
‘j:'—l/\\ :/\/&:%&\i_o j(jtj%(’_ﬁ—o 3?)0)'—\ [J-l ete.

RIS IE, REFKTT D,
IHLDOBRAUTT IKHEIUEN L THWET, £
e Other responses contained only simple vocabulary HW 572008 500,

about weather or seasons.

K cT
FoT
N
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Not all students understood the distinction between
Zbhbband b bH.

ZHbH, RATT,

Stronger responses appropriately used Z 5 & in
response to Mr. Yamamoto’s question.

ZHLORKUTERHE, VT,

Conversation 2

Many did not realize they had been asked for a
reason they wanted to volunteer at the elementary
school.

R T 4T, BLATT,

KT T 4 TIITH TTh,

RT T 4TI NTT,

Stronger responses gave good reasons for why they
wanted to volunteer at a school.

FAZ. FHEOFEND, Fo LAY IeiroTeh
b, R T AT HZ LIEWATT,

Many talked about “doing good things for society”
by volunteering at the school. Some of these
responses contained appropriate uses of /= 9 and

By 5.

id. AT ZLeNFETT, [ FHEFEIO
FIREFEIZL,

In some responses it was difficult to determine
whether a reason was being expressed due to the

lack of a particle (7>%, ® ) indicating a reason.
REERT T 4T TY,

Other students attempted to provide a reason with —
5 (or — @ ) but used the particle after the wrong
clause:

NI T 4T Lienhb, & T

RIUT AT LIS, LW TT,

Stronger responses provided one or more reasons
with language that clearly indicated the student was
giving a reason, such as 7* 5, DT, 72 EN LWV 9 &
etc.

FhE &, FEOIOIFIREFLL, FEHEILZZ &
BHD5 L,

Conversation 3

Some responses provided statements or questions
about school or a volunteer program with children,
but did not indicate a choice of grade.

FHED I E TY

Stronger responses indicated an understanding that
they were being asked to make a choice of grade
level and generally either started with a clear choice
of grade (o7 Li%., —4AED W UNTF 1) or asked
Mr. Yamamoto which grade was most in need of
volunteers (Z DEFEI R ZEN T 2o lz b, ED L
— 7 THRALKRTT).
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Some students answered the prompt very simply by
stating a preference

— AR A DINNTT,

Stronger responses contained some form of
elaboration, usually in the form of a reason for the
selection with a particle, such as 7> % or @ C.
Higher scores often contained a more detailed
explanation for the choice, with complex
grammatical structures, such as conditional or
potential forms. Many talked about why they
preferred the grade they chose, for example,
experience with a younger brother/sister, cousin, etc.

BT, INER LD T IL—T NN TT, e
LEH L. BEEREZOEDOBEBPNDIDT, £H9E)
FHETCHEATTZ LB H Y £9,

Conversation 4

Many students answered by giving information only
about a day of the week.

JKIE B 23N T,

Stronger responses clearly provided not only
availability, but included reasons for being able to
come, or explanations for why they couldn’t come.

AIEADOAKRER ETIX, RBRNRHDI1ET DT,
L WATY,

The complex phrase (AT TH H W2 WOATT A,
VWNo3k 5 3 FE 9771) was not always understood.
Many responses included (— (23 % ") instead of (—

WZITX F9 or AT ET)

Many expressed considerations for Mr. Yamamoto’s
schedule with phrases, such as [LIAS X AlX W )03 T
Ty —EHTEA LTI D,

Stronger responses used phrases, such as #i& 230
V", to ask when might be a convenient time.

Based on your experience at the AP® Reading with student responses, what advice would you offer teachers to
help them improve the student performance on the exam?

Students should be taught to listen to the first prompt carefully and without preconceived notions of what it will
ask for, then respond directly and appropriately. Many previous Conversation topics started with a prompt for
which a self-introduction was an appropriate response. This year didn’t require a self-introduction, but many
students included one anyway, leaving them less time to produce content that would earn a higher score.

Students should be taught forms for answering particular question words, such as {1, \»>, ¥ Z, ¥ 9 L T to

understand what information is being requested.

Reasons should always be stated with 7>%, @ T, or other particles or phrases that indicate that a reason is being

provided.

Students should be taught that they can likely improve their scores by routinely providing a reason when a

prompt asks them to express a preference.
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e Students should engage in activities that give them practice in completing the task in the allotted time.

e Students should practice putting English words in Japanese pronunciation so that if they do not have sufficient
vocabulary, there is at least a chance the word might be comprehensible to Japanese speakers not accustomed to
interacting with learners. Some of the words encountered in the responses to the Conversation prompts included
words, such as “volunteer,” “activity,” “experience”, etc. (7287, AART /T4 ET 4 —NHV £9°)

”

e Students should practice using 3% 4 and 7% £ 9 in ways appropriate to Japanese.

What resources would you recommend to teachers to better prepare their students for the content and skill(s)
required on this question?

e Use and apply the Scoring Guidelines in the years leading up to the AP experience and throughout the AP year
so students are familiar with how their response will be scored. https://apcentral.collegeboard.org/courses/ap-
japanese-language-and-culture/exam?course=ap-japanese-language-and-culture

e Use examples of student performance to provide concrete examples of strong, good, and fair performance and
have students apply the scoring guidelines so they can improve their performance.

e Provide conversations for students to listen to, pause the recording and formatively assess students’
understanding during the conversations, and ask individual students to practice conversations in class and
then ask others to provide more details after each response.

e Refer to the exam information page for additional Conversation prompts from previous years
https://apcentral.collegeboard.org/courses/ap-japanese-lanqguage-and-culture/exam?course=ap-japanese-
lanquage-and-culture

e  Work with students so they become familiar with how long 20 seconds is so they can become more
comfortable about how long their responses can be.

e Complete the AP World Languages and Cultures online module on interpersonal speaking.
https://apcentral.collegeboard.org/courses/resources/ap-world-lanquage-culture-interactive-online-
modules?course=ap-japanese-lanqguage-and-culture

e Utilize flexible resources in AP classroom to provide students with daily instruction, practice, and feedback to
help cover and connect content and skills.
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Question #4 Task: Presentational Speaking—Cultural Perspective Presentation

Max. Points: 6 Total Group Mean Score: 4.23
Standard Group Mean Score: 3.47

What were the responses to this question expected to demonstrate?

The Cultural Perspective Presentation assesses speaking skills in the presentational communication mode by having
students present their perspectives on a specific topic related to Japanese culture. The prompt consists of a statement in
English identifying the audience and context, and a presentation prompt to which students should respond.

On this year’s exam the prompt instructs students to present their perspectives on Japanese historical places, beginning
with an introduction, giving five examples or aspects of Japanese historical places with details, explaining their view or
perspective, and ending with a concluding remark. Students had four minutes to prepare an outline and two minutes to
record their responses. Each response receives a holistic score based on how well it accomplishes the task in terms of
task completion, delivery, and language use. In addition, the score reflects the level of cultural knowledge exhibited in the
presentation.

How well did the responses address the course content related to this question? How well did the responses
integrate the skills required on this question?

In general, students did well on this prompt. The students seem to have been well prepared for the topic of historical
places, and they were generally able to speak about five aspects or examples. In many cases, students discussed five
examples, including historical cities, such as Kyoto and Nara, well-known shrines and temples, castles, World War II
memorial sites, and world heritage sites, such as Mt. Fuji. In addition, students were able to approach the topic from
multiple perspectives, including the characteristics of historical places, the history of memorial sites, and the significance
of historical sites for people in Japan. All of these various patterns were considered acceptable for scoring purposes.

What common student misconceptions or gaps in knowledge were seen in the responses to this question?

Common Misconceptions/Knowledge Gaps Common Misconceptions/Knowledge Gaps

e Weak responses contained mere lists of historical e Strong responses addressed historical places (e.g.,
places (suchas 77 v 2L, L%, L& 94U B, 85, B, RENT A TWAHET 5 & )
—) in a few sentences. with thoroughness and detail.

iz, WEH, BEXHLETE. REMEA TS
Frcd, HART, REIX, £oTH. Fhlle AT,
72 ST H - T, REDMEATNDS & Z AT,
Lo, T ENBERRH - T, BEWVEFHE., KEMN,
ZOPFNEAT, WE LT

e Responses that demonstrated sufficient
understanding of the prompt gave a clear opinion on
historical places in Japan.

AARANICE ST, BHIZ, ECTH, KETT, KU
T, £, FORTNIENF RN & T,
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Some responses did not contain an appropriate
introduction and a concluding remark, such as the
examples below:

s, HAR®, historical places T,

H, B, HonLdZTINET,

% ® & /v, uh[long pause]

Students who performed well used appropriate
concluding phrases, such as the examples below:

brzlix, Zhnb, BAD, BERHBH L5
L. BATCOWT, BELET, &I,

FESmE LT, BARIE, 2 SABERH DTN, H
ST, £oTH, WNEFEWNET,

UERFOBRTYT, E28H07, HonLs>Z
SNET,

Some student responses did not use cohesive
devices to lay out their ideas clearly.

H. THE. H. AT, MtFuji £ &< 5, U N—
L. BAKL, temple LERIZ. BBEWT, L —
A, D=

Some responses lacked or contained only minimal
appropriate transitional elements (e.g., 72V V5, 5
722, 12V & A, £ L Q), resulting in forming
fragmented messages.

Students who performed well were able to organize
their ideas with transitional elements (e.g., £, X
2, 812, 5 1T, H1%12) and cohesive devices
(e.g.,72& 21X, 22T, ¥, 25, Th)in
order to convey their message clearly, as shown in
the example below:

AARDEENTZ N T2 & 2 AIZDOWT, L oDBbk
WORDB, HYFET, F—. FEIZAARDOL LD
T XIHIUTT, 2. SIEHEETIN, 2. BENE.
LHLDOX LS b, L THELLANTT,

AAT, BERNDHD & 21T EAHY F4, 72
21, E<D—>28ik, BEEZOHDHEZTT, £
TR, FITEIVTWAARESDEDIZ, BE
SADDIT, BEREE-TINET, ZLT, £
7o, BERSADPHLBE %, BETEFF-> T, IiF
X, TOBERICHo-BESFEZHAELTINE
7T

Weak responses used events instead of places
(e. g., RAZ, 220).

Students who performed well make connections
between historical places and events.

HAD, fithe ., BFICHLBEENTZSSALH Y F
I, HARANZ, ¥ o> TEN, L, . EH=0D,
XD7=0IC, Mtk E BIFFITITE £9,

Some student responses did not make it clear why
the places they included in their presentation were
historical (e.g., Mt Fuji without any description of its
historical connection).

SLRFEFLEPNTT, LoTHENNTT

Students who performed better clearly stated how
the examples they gave were historical, such as the
example below:

JRSIZ BARTREERS AT, 5 kR RE2 22 <
7o C, H—[pause]l. &o. LZATLE, &TH
M7 LT, B, <o T, WE LK,

Some students talked about sightseeing aspects of
historical places, without establishing what makes

Strong responses provided historical aspects of
popular sightseeing places.
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the places historic (e.g., talking about what you can
do in Kyoto as a visitor, but not addressing what
makes Kyoto historic).

FOWHIE, ExHETT, xHEiE uh, & T
b AAEF. EHD, B, H—., T, [pause] T

MEFIX, OFLARRIL. v HET=ATTN,
MEFICHLEWA, &, BRLHY 3, Fihut e
THEBLLANE BES,

Some students used a general remark (e.g.,
traditional building. to describe 55 and ##14t.

z—k, B, BT, H—. GOLOBEHE, H—.
I, mESCTI R, 22—, BRI, 2—¢. b—. &
X, &5, H—. BHEOLLHERIZ, "D FE L,
H—. 12 SAEHEHRELBH YD 543,

Stronger responses provided rich cultural
information.

AART, MEDORHN, Lo THLRUT, D
LRtk RN SAH Y £,

Use of English: Some students used English,
sometimes with Japanese pronunciation, for words

that were not comprehensible in Japanese (e.g., & %
FNIANT V=R, 2T, T T, T A)V)

Stronger responses contained few English words

(e.g., BESEE NS D & Z A; #htl, B3, %)

Some students used the same adjectives over and
over (e.g., 5\ T9; BH LAVWTT) without
providding further elaboration.

Some students used adjectives whose relation to the
prompt was not clear.

E A< LA (BEISF) RO LNV

SLIAFBLLAN

Stronger responses contained a variety of
vocabulary and grammatical structures as shown in
the following example:

AARDEE L, B LAWVEERHY 4, HoD,
ZOERR, AT E, bk, NFEED
By, D RV E Lz, b, H0/hE
Kix, A7 £ Lz, BFELY, X, uh 2o
NLWERRL, 2, BEIVIFZOEALEZR T, 72
ONLWERRBA, ZECET,

Some students overused filled pauses, such as &
—. Z - &, resulting in inconsistent pace.

Students who performed well exhibited a smooth
pace with only occasional hesitation.

Based on your experience at the AP® Reading with student responses, what advice would you offer teachers to

help them improve the student performance on the exam?

Teachers should remind the students to read the instructions carefully in order to understand what they are
expected to do. The students should also be reminded that this prompt asks them to give a presentation, not to

chat with their friends.

Teachers should provide students frequent opportunities to give short, impromptu, presentations on a variety of
topics, including those from previous AP Japanese Language and Culture Exams.

Teachers should assist students in practicing how to elaborate on their statements logically, using transitional

elements and cohesive devices.

Students may want to begin with a “bare-bones” presentation including basic ideas they want to convey, and
then teachers may be able to assist students in organization and elaboration.
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e Teachers should provide students with frequent opportunities to research Japanese culture in order to gain a
deeper understanding of cultural practices and perspectives.

e Teachers should remind students to address the prompt directly. The prompt this year asked about Japanese
historical places. However, some responses addressed somewhat irrelevant topics, such as tourist spots (e.g., &
A TA YU —, #hi, JbifEE), points of interest (e.g., J&fE, #4%), and traditional events (e.g., £, BAE, A
)

e More care should also be given to ensure that students understand the instructions by having them take practice
tests.

What resources would you recommend to teachers to better prepare their students for the content and skill(s)
required on this question?

e Use and apply the Scoring Guidelines in the years leading up to the AP experience and throughout the AP year
so students are familiar with how their responses will be scored. https://apcentral.collegeboard.org/courses/ap-
japanese-language-and-culture/exam?course=ap-japanese-language-and-culture

e Use examples of student performance to provide concrete examples of strong, good, and fair performance and
have students apply the scoring guidelines so they can improve their performance.

e Introduce cultural information in Japanese in each unit and ask students to compare the cultural information
with that of their own culture, ask students to provide a written or spoken reflection about the cultural
information, and have students present their perspectives on cultural products and practices, supported by text
and visuals related to each unit, over the course of the year.

e Refer to the exam information page for additional Cultural Perspective Presentation prompts from previous
years. https://apcentral.collegeboard.org/courses/ap-japanese-language-and-culture/exam?course=ap-japanese-
language-and-culture

e Begin having students practice presentations on various topics early in their language learning experience so
they become familiar with the task and begin to integrate more sophisticated language well before the beginning
of the AP experience.

e Complete the AP World Languages and Cultures online module on presentational speaking.
https://apcentral.collegeboard.org/courses/resources/ap-world-lanqguage-culture-interactive-online-
modules?course=ap-japanese-language-and-culture

e  Utilize flexible resources in AP classroom to provide students with daily practice and feedback to help cover
and connect content and skills.

© 2021 College Board.
Visit College Board on the web: collegeboard.org.


https://apcentral.collegeboard.org/courses/ap-japanese-language-and-culture/exam?course=ap-japanese-language-and-culture
http://collegeboard.org
https://apcentral.collegeboard.org/courses/ap-japanese-language-and-culture/exam?course=ap-japanese-language-and-culture
https://apcentral.collegeboard.org/courses/ap-japanese-language-and-culture/exam?course=ap-japanese-language-and-culture
https://apcentral.collegeboard.org/courses/ap-japanese-language-and-culture/exam?course=ap-japanese-language-and-culture
https://apcentral.collegeboard.org/courses/resources/ap-world-language-culture-interactive-online-modules?course=ap-japanese-language-and-culture

	Chief Reader Report on Student Responses: 2021 AP® Japanese Language and Culture Free-Response Questions 
	Total Group 
	Standard Group* 
	Question #1 
	What were the responses to this question expected to demonstrate? 
	How well did the responses address the course content related to this question? How well did the responses integrate the skills required on this question? 
	What common student misconceptions or gaps in knowledge were seen in the responses to this question? 
	Based on your experience at the AP® Reading with student responses, what advice would you offer teachers to help them improve the student performance on the exam? 
	What resources would you recommend to teachers to better prepare their students for the content and skill(s) required on this question? 

	Question #2 
	What were the responses to this question expected to demonstrate? 
	How well did the responses address the course content related to this question? How well did the responses integrate the skills required on this question? 
	Based on your experience at the AP® Reading with student responses, what advice would you offer teachers to help them improve the student performance on the exam? 
	What resources would you recommend to teachers to better prepare their students for the content and skill(s) required on this question? 

	Question #3 
	What were the responses to this question expected to demonstrate? 
	How well did the responses address the course content related to this question? How well did the responses integrate the skills required on this question? 
	What common student misconceptions or gaps in knowledge were seen in the responses to this question? 
	Based on your experience at the AP® Reading with student responses, what advice would you offer teachers to help them improve the student performance on the exam? 
	What resources would you recommend to teachers to better prepare their students for the content and skill(s) required on this question? 

	Question #4 
	What were the responses to this question expected to demonstrate? 
	How well did the responses address the course content related to this question? How well did the responses integrate the skills required on this question? 
	What common student misconceptions or gaps in knowledge were seen in the responses to this question? 
	Based on your experience at the AP® Reading with student responses, what advice would you offer teachers to help them improve the student performance on the exam? 
	What resources would you recommend to teachers to better prepare their students for the content and skill(s) required on this question? 






Accessibility Report





		Filename: 

		ap21-chief-reader-report-japanese-language.pdf









		Report created by: 

		



		Organization: 

		







[Enter personal and organization information through the Preferences > Identity dialog.]



Summary



The checker found no problems in this document.





		Needs manual check: 2



		Passed manually: 0



		Failed manually: 0



		Skipped: 0



		Passed: 30



		Failed: 0







Detailed Report





		Document





		Rule Name		Status		Description



		Accessibility permission flag		Passed		Accessibility permission flag must be set



		Image-only PDF		Passed		Document is not image-only PDF



		Tagged PDF		Passed		Document is tagged PDF



		Logical Reading Order		Needs manual check		Document structure provides a logical reading order



		Primary language		Passed		Text language is specified



		Title		Passed		Document title is showing in title bar



		Bookmarks		Passed		Bookmarks are present in large documents



		Color contrast		Needs manual check		Document has appropriate color contrast



		Page Content





		Rule Name		Status		Description



		Tagged content		Passed		All page content is tagged



		Tagged annotations		Passed		All annotations are tagged



		Tab order		Passed		Tab order is consistent with structure order



		Character encoding		Passed		Reliable character encoding is provided



		Tagged multimedia		Passed		All multimedia objects are tagged



		Screen flicker		Passed		Page will not cause screen flicker



		Scripts		Passed		No inaccessible scripts



		Timed responses		Passed		Page does not require timed responses



		Navigation links		Passed		Navigation links are not repetitive



		Forms





		Rule Name		Status		Description



		Tagged form fields		Passed		All form fields are tagged



		Field descriptions		Passed		All form fields have description



		Alternate Text





		Rule Name		Status		Description



		Figures alternate text		Passed		Figures require alternate text



		Nested alternate text		Passed		Alternate text that will never be read



		Associated with content		Passed		Alternate text must be associated with some content



		Hides annotation		Passed		Alternate text should not hide annotation



		Other elements alternate text		Passed		Other elements that require alternate text



		Tables





		Rule Name		Status		Description



		Rows		Passed		TR must be a child of Table, THead, TBody, or TFoot



		TH and TD		Passed		TH and TD must be children of TR



		Headers		Passed		Tables should have headers



		Regularity		Passed		Tables must contain the same number of columns in each row and rows in each column



		Summary		Passed		Tables must have a summary



		Lists





		Rule Name		Status		Description



		List items		Passed		LI must be a child of L



		Lbl and LBody		Passed		Lbl and LBody must be children of LI



		Headings





		Rule Name		Status		Description



		Appropriate nesting		Passed		Appropriate nesting










Back to Top



