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The following comments on the 2025 free-response questions for AP® Japanese Language and
Culture were written by the Chief Reader, Yoshiko Mori, Professor, Georgetown University. They
give an overview of each free-response question and of how students performed on the question,
including typical student errors. General comments regarding the skills and content that students
frequently have the most problems with are included. Some suggestions for improving student
preparation in these areas are also provided. Teachers are encouraged to attend a College Board
workshop to learn strategies for improving student performance in specific areas.
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Task 1

Task: Interpersonal Writing — Text Chat

Topic: Text-chat conversation about famous places in Japan
Max Score: 36

Total Group Mean Score: 21.61

Standard Group Mean Score: 17.19

What were the responses to this question expected to demonstrate?

Text Chat 1-6 evaluates students’ writing skills in the interpersonal communicative mode through a
simulated text-message exchange. Each prompt begins with an English statement introducing the
interlocutor and topic, followed by a series of brief chat messages in Japanese. Each message is paired with
a short English instruction that explains what the student should include in their response. Students have
90 seconds per turn to read the message and respond in Japanese.

On this year’s exam, students engaged in a text-chat conversation about famous places in Japan with

Takumi Inoue, a student at their sister school in Japan. To respond successfully, students were expected to:
1. share their thoughts on famous places in Japan;

suggest a well-known location to take a visitor from abroad;

provide a reason why the suggested place would interest an international guest;

explain how they became familiar with that location;

express their opinion on visiting the location during the summer; and

mention at least one famous place in their own country.

Ok WN

Each of the six responses was scored holistically based on how well it fulfilled the assigned task.

How well did the responses address the course content related to this question? How well did the
responses integrate the skill(s) required on this question?

Most students were able to address the topic of the text-chat exchange, drawing on their firsthand
experience with learning Japanese culture. However, some overlooked part of the prompt, particularly
when it included two sentences, responding to only one statement. In addition, some students struggled to
express their own opinions or offer appropriate advice.

Text Chat 1: Respond. Z A b, G BITBEROFARGIICOWVWT, bRIEOEBEXEZHME VAT,

This prompt asked students to share their thoughts about famous places in Japan. Responses varied: some
addressed the greeting (e.g., = A/lZ H13), some acknowledged the request (e.g., i/ THEAWVT L 72X 1Y), and
many shared information about notable locations in Japan. Common places mentioned included Tokyo,
Kyoto, Osaka, Mt. Fuji, Shibuya, Skytree, Tokyo Tower, and Shinto shrines. Many students referred to
personal experiences or prior knowledge, highlighting historical or cultural significance or things to do at
those sites.

A few responses showed partial misunderstanding of the prompt, offering self-introductions or asking the
interlocutor about famous places instead of sharing their own thoughts.
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Text Chat 2: Give a suggestion. /A E» LR A KZEZFLRBATICONTITERZWVWATT, bR b,
EABBIBWDUWNTT D,

This prompt asked students to name places in Japan they would like to visit and/or to suggest destinations
for the interlocutor to take a visiting friend. As expected, popular cities such as Tokyo and Kyoto were
frequently mentioned. Some students made general recommendations to visit these cities, while others
demonstrated cultural knowledge by naming specific attractions (e.g., Skytree, Kaminarimon in Asakusa,
Kinkaku-ji).

However, because the Text Chat 2 prompt did not explicitly ask for famous places in Japan, a noticeable
number of responses focused on locations outside Japan. These students may have overlooked the content
of Text Chat 1 or failed to read the English prompt on the screen, which clearly states that the topic is
famous places in Japan. Such responses were considered incomplete and scored accordingly.

Text Chat 3: Provide areason. . %9 T9 ), 213, REAEANIZE S TELLAWVWERE S ATT
D3,

This prompt asked students to explain why the suggested place would be of interest to an international
guest. Many students cited reasons such as the location’s fame, historical or cultural significance, scenic
beauty, connection to pop culture, or appealing cuisine. High-scoring responses often included specific
place names, references to local foods, relevant historical context, or personal experiences.

Some responses lacked detail, relying on vague phrases like 54 C3 or 5% L AT without further
explanation. This may reflect a misunderstanding of the prompt, inattention to instructions, or limited
linguistic or cultural knowledge. A few advanced learners included jokes or informal remarks or offered
broad personal opinions unrelated to the task. While these responses demonstrated fluency, they often
lacked focus and were scored accordingly.

Text Chat 4: Explain. 57227213, ¥ 5 L CZDEFIE A>TV B ATTD,

This prompt asked students to explain how they became familiar with the location they had suggested.
Many appeared to find this task relatively straightforward, as it involved explaining why they knew about a
well-known place in Japan. Most students used simple verbs and made efforts to elaborate on their
thoughts. However, errors in verb usage were common.

Some students listed impressions of the place without clearly explaining how they came to know about it,
suggesting a possible misunderstanding of the prompt. A few students described famous places in their
own countries instead. Still, most appeared well prepared, likely due to regular practice with reasoning
tasks in AP Japanese classes.

Text Chat 5: Explain your opinion. K7ZHIXEARAITEKDATTR, BEIZZZIITDIIES BNET
D>,

This prompt asked students to explain their opinion about visiting the suggested location during the
summer. It contained two key elements — what they think about “going to the suggested place” and “in the
summer” - yet even strong responses sometimes addressed only one. Higher-level responses often included
practical advice, such as how to cope with Japan’s summer heat.

Misunderstandings from earlier prompts such as naming a place outside Japan often carried over.

Responses based on incorrect assumptions, such as referring to non-Japanese locations, were scored lower.
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This highlights the importance of reminding students to pay close attention to the chat context and the
English instructions displayed on screen throughout the task.

Text Chat 6: Give at least one example. & 72 7= DEDHL RBPETICOWNWT, B2 TLFEFEN,

This prompt asked students to name at least one famous place in the country where they currently live or
their country of origin. Since a student’s place of residence or origin was not always clear, responses that
named famous places in Japan were also accepted. Additionally, because the previous five prompts focused
on locations in Japan, some students may have misunderstood this final prompt as continuing that theme.

Overall, most students appeared to understand the task and what was expected. Responses were typically
marked incomplete only when they mentioned vague or generic places (e.g., 9 #. AR, L A k7 )rather
than specific, well-known locations. Because non-Japanese place names needed to be written in katakana,
many lower-scoring responses contained frequent katakana conversion errors.

What common student misconceptions or gaps in knowledge were seen in the responses to this
question?

Text Chat 1: Respond. Z AIZHiL, S BIZAADEHERLBRIBEFICONWT, HRIEDOEBEZZHEZWAT
ER
Common Misconceptions/Knowledge Gaps Responses that Demonstrate Understanding
Most responses included a formulaic greeting in Stronger responses were those in which the
reaction to the greeting in the prompt (Z A2 5H13). | greeting was expressed accurately.
Some of these, however, displayed a lack of control o T ATHIF, FAUTEZTVET,
of this basic greeting. o ZAIZHIF, HARIZEKELE, LTI,
o TIZHIX, e AHIA!
o ZAIZLb, BDRLLOAHENL: + - T, &
ALLIBRANWLET
Many responses incorporated all or part of a key Stronger responses were able to express these
phrase used in the prompt (5 4 7235 F7). However, words accurately, whether in hiragana or in kanji.
some of these demonstrated a lack of control with at o ZAITHIE, EARDIRITETHLAHEA T,
least one of these words. o ZAZHIE, LALIBANBWLET, IZIX
o ZAILIE, HHEDOWDHIOHTY AT, TSI HNREZADHY F
o ZITLITRITIHARBGARBEELMD 7, I ki,
Some responses suggested a misunderstanding of Higher-scoring responses showed a clear
the prompt, focusing on asking questions or understanding of the prompt, appropriately
receiving information from the interlocutor rather mentioned well-known places in Japan, and/or
than sharing their own thoughts about famous expressed a willingness to share information.
places. o ZACHLIF, BEWLET, FHITHROEL
o ZITHiL, FELLSIEEVY, FELIZWEEWET,
o (IW! XAHXKBBEWLEYT, 4HAIEHZ o TAZHLIT!IHEBEAANWNTT L &2
T=DORFEEMNTET, g ! HxT! ZERATHHNTL I !

© 2025 College Board.
Visit College Board on the web: collegeboard.org.



Several responses mentioned personal favorites or
places they wished to visit. Weaker responses
simply named a location or provided only general
information.
o TIIHhix b LIZBARDGx RELYH %
TE 72\,
o ZAIHIiF, FAUTARIAT AT ENHV F
TUFE, HEEFIATEE L, ol
BIZHITE W TT,

Stronger responses were more specific, offering
details about particular locations and including
reasons for liking or wanting to visit them.

o FUTfx RGINATEIWNT EfTo722 &0
b EFA, FIZITKERTELWEEZS
MATEDZNENOWNERER L B Ed,

o HART—EEDPIDWARGHNIIITLILESD
T9, SAEACIZEITARTHDOH ZAT
WET, R TFL7EI VD7 L—TNK
FExTd, E7V—LETN—YNEo5D

Orthographically, some responses were written
entirely in hiragana, even when relevant kanji are
included in the AP course content.

o ZATHIE, ITIFATYHIDWARIEL xidé
VX LI TEb—RBEINTHHLETAN L
DETHLVNEBLWET, BTHhidhsL
D SAH FET,

o TIFANTVANAR L L ZRWVRDLRH 5,
DI DONRIEL L IIZHONT, WHIFATE
RETAFTERLEIELEITLEOITY,

Stronger responses used kanji appropriately, as
expected at the AP level.
o ZAWVHIE, TV, MTHENWTHNNT
T, BROBLRLGHOZ EBL ro 72T
S0 ETIFE, DAL ET, EHF,
o ZAITHiX, A HBARDEAREGINIZOWNT
(LR T ORELATL, FUIMIEINE L 22
PriciT& £ L,

Vocabulary varied; lower-level responses relied on
basic words with limited variety.

o ZAIHhbb, HHIL SAHBKRDOHA YT
IZOWTLDBbAZBWTTFIW, IZIZAI
WoTleZ ERHHDTELS S ALY £,
72D LATY,

o ZALBLIE, £5TTHR, BARIZIFIS S
DEXRGHNH Y £9 Li, ZOBFETH
SEENLDOFELEMNDS ERWTT,

In contrast, stronger responses featured richer
vocabulary and greater variety of terms.

o ZAIZHIE, S HIFHADHEL RBEATIZOW
TCTdh, BRIFELERHLETTOTNA
WARFH RGBT TEE T, ek
SEMAKTT, ENEIE D MERWET,

o HARITITIWVWANWAREALRYGHNH D £,
EN—BHF X ROITEMFTT, ENEW
5 EETELNTWTHEE S TT,

Responses varied in grammatical use; some relied
only on basic, limited structures.
o ZAILIF, HATIEWSIEWAR RN H
DET, FIIE, VolEWVRF MR H Y
E3r s
o TAIHLITVDI X EA, BHREFNILE T
bhro ZWERNWET, RERL, BADY
e OANSER

Higher-level responses used more complex
grammar and a wider range of sentence structures
to provide greater elaboration.
o ZATHIE, FMIERIAT- T Z Db -
T, KRB —FALTEERNET, ER
5. ABRSLBARTEDLZLENFDH E
kD
o FMNIAAKRDHFELBRGITIFIA I FLATZLRA
WET, BARITEICTIZBTELF ARO
TEZIAToTHENWNTT,
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EATRBTBS DN T,

Text Chat 2: Give a suggestion. HAEN LRI KZEZFLBRBATICONTITETZWVWATY, bRz b,

Common Misconceptions/Knowledge Gaps

Responses that Demonstrate Understanding

Some students only named a place without details,
which was too brief for the test context.

o Ny

o FAITH I

o FAIFMA[ T,

Responses that followed the AP guidance to
“respond as fully as possible” included additional
details about the suggested places.
o MR LFKIERITITA721T O DNV TT, /D
HDOE L TTEET,
o HEOEEIIVWERWET, 22885, &
BECEHMET LT/ avObOnH 50
bTY, LT, BEMIITIICAZTY,

Some responses addressed the prompt with positive
descriptions using simple adjectives like \ \» and %f
Z and basic sentence structures.

o E v\ Td L,

o ~—H—FTADH—T RN TT I,

o ZXAAT DIFETT, ENBGFEV,

Stronger responses may have used similar
adjectives like \ \» but added variety in sentence
structures and provided more details about the
places.
o HHIFT I VWINEZATY, ERbIT,
T T, WL R R T R0 W2 B
DI S ET, REWETT,
o H—, LIHRATT D, FUTHARDHIRMN
BRUICAD D BRLOARE FEOZEL CTRITIT
OEBITTOLET

Some students gave positive descriptions or talked
about liked activities but did not link them to a
specific place, missing the directive to “give a
suggestion.”
o MRV TT L, & THkEER,
o DOIZLIFERDZENTETTN, BV
LT

Stronger responses clearly connected the student’s
interests to a specific place in Japan.
o FAI~ U HET = ANKGFETENSL, HED
MER L EREZBTTHTT !
o FENAX—ZTHILNHFEXROTE LI
ONTW ZEFREVWERNET,

Some responses were limited to single-sentence
statements simply expressing a desire to go (e.g., 17
= ARG ]
o BEEILATERLWTT,
o FUIKIERIILETHWVEZWNTT,
o I, ARULELEDHRIEANA Y VIZNET
WATT,

Higher-scoring responses expanded on their ~17 X
72\ statements by including relevant reasons or

background details.
o JRRICATE 2V, B _HWOXERDOFEL 2N &
HOTEHLLANTT,

o ZT5THh, MLELBBFITELNT
F, ERA. BAOHIRBHIATE T
+, GREREFT T,
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Many responses described places outside Japan,
indicating that students overlooked the previous
prompt specifying famous places in Japan.
o W UH  FT=HDHHTI,
o FUIANRA L DOF v —FiTnnk g,
hnE g,
o FEiF F—vwuyEBIITHOLET, I—1
wRE, BRBENEZATHY, ETHED
LANWEZATT,

Responses that met the task requirement suggested
places in Japan, demonstrating that students
understood the previous prompt asked about
famous places in Japan.

o FLIESTLHERZT—IZOoNTWEET, 22
FROEROFEEZZXNWICANSET
kR

o FROAEDAELFRMEITENL TWE ET,
JERWSIENH D, OAEANB WD Z & D
HDELWBEWWIC D L BNET,

Lower-level responses mentioned friends but did not
connect them to guiding those friends to a famous
place in Japan.
o KIELAVWWTT, KIEBIZETHTINT
ERCY
o 5 THAN, FEOKEIIRIFETT, EOK
HEIIA4 72 EZTT,
o FAE, AARFER., KEIZEIDONRTE T,
Z LT, FRBREITEN

While mentioning the interlocutor’s friend was not
required, stronger responses demonstrated
consideration of the friend’s interests and
enjoyment.
o NEMNDKDAEITIZTENL TN A
Wi E S
e THTTN, FIHTHARIIWNIND KiER
b, ZHWVWBITARLRE ZAIAT2TIED
BN ERBNWET, e xIX A4V Y —
DRI L,

Some students appeared to understand the prompt
but replied that they have not been to Japan or do
not know any popular places, thus not fulfilling the
English directive to give a suggestion.

o BEFELHARIATEERATLE,

o HBIFAEITATILRWTT, bl

o 5, BT TOOEHE TR, HITEIAA

RGN Y ERAT L,

Stronger responses acknowledged limited
knowledge of famous places in Japan but still
offered suggestions.
o ZHTHHA, MIALRITILLITLI<DL
KPRVWATTITE, "RAEITWWIGETE
o THTYM, BRIIALBRLIAITONTHE
DD ERHANR, HEDEZABNNE RN
F9, LT, KEBIT=ADFE o, 7
= ADIEB WG L2,

Mid-range responses gave vague descriptions of
preferred places, which may not provide sufficient
information to fully address the prompt.

o FLFXFNUWARBVNEBNET,

o fEiX, ELWVIIFEI TVELWVTT,

o MEIZIZ. VA NT U LB XY,

Responses describing types of places students liked
and presenting them as suggestions tended to earn
a higher score.
o T SAADRRNGFTIOLE BN E B E
7
o FUIHMEDHFTIZONTVEE T, LER
R, FH L NHWLDD EBENVET,
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Some responses only mentioned that there are many
places or that they’ve been to several, without giving
specific examples.
o K IARIFLIICWVSREZENDY 7,
o ZUVWGFTTTN, BLEIDLIE, KELW
LrizZexLET,
o FUITLK SADHELRGITIATEI2WAT
9, 72 SADEFBRNNTT,

Stronger responses gave specific examples of
famous Japanese places, even after noting there are
many good places to visit.

o THTTh, HENLKDNZEIZELDDLY
A7z S AH Y EFTH 21T, T TT, W
ANARTEDLWTT,

o ZWWEIZIANWVWEELEEWET, =& 2R
FABIZIEAKSE & D fafiffittis End->T, H
KIZZ MR RGNS 0 £,

Some responses showed limited familiarity with
sentence structures used for making suggestions.
o RRLLEIEDFZR > TDOHINRNNTT
o HAEAICWVNEZ A, mEOMItEL &S T
I
o HoU, MWD HI—7 = lTHENTIT-oTL
9, L2lF, ExH2&DN—Th—T=

Stronger responses effectively used suggestion
structures like ~72 5\ or B399 TY,

o FLE, HEXOKRZE, BAOREREL A~
IToleb Ve BEWET, BEOHLGTH
WD E LILER A,

o R, T IUNR—IEBTITOHLETR, 12
o, V7 VIFHRAFTE L<ALNTY
DHHLE 725 T,

While orthographic errors were common for Tokyo
(e.g., & & x 9, &4 H) and its landmarks (e.g., H T
A 714 K VU —), the widest variety of mistakes
appeared with Mt. Fuji.

o INWLILLREDSELEAD,

o THTTH, BLEIFIFTWVWWTT,

o FFEL~AL MATEZWTT, £L T,

Bt~y MIESL bEHRTVET,

Stronger responses correctly typed place names like
the famous Mt. Fuji using proper kanji (& 2= (1).
o EHILINZENTIT-IE) BNV E BNE
T, BEUEE T HROX LD B Y £5H
5T,
o LRI E ZAIAT - THIEWE BNET,
Bl 21X, BAROE T E THLHEL T, HIR
B2 DT, ITE VT,

3

Text Chat 3: Provide a reason. . % 5 T, &

ik, REAEANICESOTBLLANVWEES ATY

Common Misconceptions/Knowledge Gaps

Responses that Demonstrate Understanding

Some responses gave only vague reasons, such as
“it is fun” or “it is famous,” without clear
explanation.
o FIFELWVWTHBH > TWVAENSTT,
o FHLTHEWVS LHEFIIFNEANIZE THES
L <
o WHOWRELTINLETHEBLLANT
R

Stronger responses gave specific reasons related to
Japanese culture, going beyond simply saying fun
or famous.
o JEANFEEAENIAWE ZAKLEENET,
RERL, T SABCHRH Y 3006,
ZL T, &AMEE>THWVNTT,
o R SADHEABRBIERTERE S AD
WETDOT, BHLLAWERWET,
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Some responses described their hometown or places
outside Japan instead of explaining why they chose
a place in Japan.

o NUAFETHLT TEREIALENLDLEL L
ANTT, RRBLELVTT,

o TAHIIT, WAWNAREHWANRWNE T,
BWHERLNTT L, U TOEF 4k
A4 TT,

o FLIAUNNNEZA FLIAUDRPEN
Wb TY,

Strong responses clearly explained why they chose
the place and included detailed reasons.
o HIIFE THIRATWVT, ALV —IrD
FTIWIEEAARBMDRONET, £L
T, AHAY ) —DOFITNSWEYEE S H Y
9, FHIZAKTT,
o [TV, REFMIIILEND NV SIX N> TV
T, & THMETT, 1EC, &BFITRF
DA THBSFONRFT->THDT, SEATH
BLHDHEHNET,

Some responses remained incomplete because of
time limits, despite showing enough knowledge to
answer the prompt properly.
o RINTIFHIZHHE, ETHLARBHY
T, MHEEELVL, EOX/RERNBL LA
TY, 22T, a7 77 40b—%
o HEHIZIEWTWENRH D EHEANDLWIE
N3 % 72T d, £ L TCHARDEESE LI
HL T

Strong responses addressed the prompt directly,
offered thorough and appropriate elaboration, and
concluded with a complete final sentence.
o EEHIIRKAIZESTH, ZEBITELTH
7D LWGFTTT L, SAETIEE LD RnT
T 7 va yinEDST-ODFEREMIZH D H
5TT,
o HARDHM, FRTHK & FHITE THHEA
T, BEEDPMBETRIEZEDHLINDE, £
TIATo TRER LW ARZ N E BnE T,

Although the prompt asked for a reason for choosing
the famous place, some responses included
unnecessary questions.
o WAITISEANICHBEWVTT D,
LBATCInbeEELET,
o FUIHARDOFITHEAWERWET, bl
X2
o FITZTAVELATT, ROANEANITETDH
HEHWONTY, HRIT?

EENEES S

Strong responses included a question posed after
providing detailed reasons.

o EMIZTNWVL, ABZNL, < EA3E
DERHDLNDL, WAZ D EBRWET, 72<
BN, BB WS T2 ENHV ETN?2E
TTONRDY T,

o Ih, HEOKILILHA T, EXI T, KA
DHKROPFFNIE LV EE I LS TY, &
PTE TR N & BN E T2,

Some responses answered the prompt using simple
sentences with basic vocabulary and grammar.
e VNWTT, nH, £THEDOLWNTT, £L
TETHBHLLANTT,
o HEIFBbLLAVWEREWWES, Zhunns, W
X, WAWNWARETHLORHY ET, £
e
o REZRL, LERIFZVOLENRHY £, W
ANAIENEITR LET,

Strong responses explained the reason in detail,
using advanced vocabulary and complex sentence
structures.

o SMEA. FRITHERRKIND NT=HIT & > TITMRE
OT7 T OEOITE T Y F v 71T
R2200bLnEtA, Bba—ovo
BEAZRDEFEHLETOTENELTND
DOpEBNET

o THTTH, TAUA7REDHETEHKA
DAY =BT ENHH0E LIV WA
TTD, HIRAIA YU —OmAldZ o it
RTC—FroZ o0 EBnET, HFide
THIRRCHRETH RO T, 72< SADELR
HY FE91,
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Some responses contained inaccurate use of
adjectives.
o HHIIREVMLTY, I SADELV
fEmmad V£,
o HADRERIFIHDLXLHRTNCTETYH
ENNTT NG, BRIZENT 9 TT,

Stronger responses used adjectives both accurately
and skillfully to explain their reasons.

o BFLMIITAARDL L TEMIVTENS, =
SAHEANIZE > TEHBEWTT, FFITKIEA
DITERE LN EBNET,

o NEANIFEWEWAARDIA RZZLbH
DEFAL, L THBEWRRIZZRS & A
S TWET,

Some responses included comments on the prompt
without addressing its requirements.
e BHLLAWNWEEBHLIHIATTN, £9TT4,
THh, WTAEEDY FHA, TH, LVL
S2HATY,

Strong responses may include comments on the
prompt while directly addressing its requirements.
o VWWHERITY, SAEANIZE ST, HEMITE
THHAALTT, TThbH, HRMICWoTz
b, LD LIRWTT

Some responses suggested that students
misinterpreted the phrase “fE AL > TEL LA
\\” (interesting for foreigners) as “FE AR B EH LA
V\” (foreigners are interesting).
o I EASEANTHBEWERNET, TH,
LIS ANFRS LLBRWNABNET,
o b, , FEAZHAWEBLWET, FEIX
BEBEXWOALIEIEABND FT,
o AEANITBL LAV, RERL, AEANTP
S LWy,

Strong responses correctly interpreted the prompt
and explained why foreigners find Japanese culture
interesting and want to visit specific places.

o TIKENWRERTEEE I INLTYT, D
HNEANDOKZES REPFE T, BAL LA
BN 0T 20BN T2%F 9 T, HED
THAREKABEKRLWTT,

o NOLAUREZLENELILDEE R ATV |
T ML EEbET, T, TOEED
LZAIATEENR>TWVWT, BODEEZR
DTN >TWATL XD,

Text Chat 4: Explain. H72272i%, &5 LTEDHFHEZH > TWDHATTH,

Common Misconceptions/Knowledge Gaps

Responses that Demonstrate Understanding

Some responses focused on describing the place or
sharing impressions but did not explain how they
learned about it, often missing appropriate
expressions or sentence structures to indicate the
source of their knowledge.

o NFLEBFENENTT

o Kxixir»>ZWTd i,

e Mount 5UCIFETHELL THHAWTT,

Stronger responses clearly explained how the
student knew about the famous place by using
appropriate grammatical structures, such as 7> % or
72872 5, and by specifying a source like the
internet, personal experience, or a class.
o ERDL, FATBRIA L —FEICHRZ U —
AT DB TT,
o FAIxy FT, “T—&FFLARGHT
ERBELIED, AIA MY —B—FHRIIH
TEENHTY,
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Many responses consisted of brief, one-sentence
statements explaining the student’s reason. With
additional elaboration or supporting details, these
responses could have earned a higher score.
o FEDOKRALN—T77 IV &—HEITIHEKFATE
F L7,
o THEDIKRIZ,
72

HARDEL I E ZADKREFH

Stronger responses included both a reason and a
brief explanation or reflection, making the answer
more complete and personalized.
o FAIEFERAARIATEE L, ARIZWD 720
b, KEL—HICREIITEE L,
o (EITHANITIIToT2E &, FRE—HEIZ
To7=DOTH->TWET, FiZ, 72
LoD TREZTVET,

Weaker responses used simple, incoherent
sentences with grammatical errors and unclear
explanations of how the student knew the place.
o EMNKFETTNDL, ZOFNIHI->TND
TH ! EnVnEENWET,
o EHFRFHEARATITREZENDY £9, HAIZ
IToTRFIC, @fFE2RAE L,
o HEIL THLAALMHTTY, FOKANTH
HinbdE L,

Stronger responses gave multiple relevant details
and expressed them logically and accurately,
clearly showing how the student learned about the
place through various sources and included
personal reflection.
o FUE, BELIIZZFMIZETREZERH E
T, XY FCHEERRLLZENRHVET, &
HIZ, BARGED I 7 ADEED-DIZ, &
HIZDOWTHRAZZ &30 £77,
o FITLK SADEBESCHME TR E Lz, £
Mo, BARIATS TR, ZO%FT# RO £
L7z, ETHHLN-72TT,

Some students misunderstood “ £ 5 L TZ D&%
Fno>TW5 A TY A and described a place instead
of explaining how they learned about it, thus not
meeting the task requirement.

o DELIFELEZTLIRETHLDOR L TWVET

o XxliZWE7ZWNWTT,

o VIrZHIF—H/EFETT, bir/ix?

Stronger responses linked how students knew a
famous place to personal or cultural experiences,
showing deeper understanding of its significance.
o FUIFATTELLDOLGHBITSTZ DD D
MH T, FRITTFHO L ZIZWVWo7& D T
TN, BT/ TR, =< SADX
WREDRMIZENINE LT,
o EEIHAIA NI —HiFRFTESLIL T
5ETAT, AATYT, RITE LW
THAD YV VARLEZE LB oTHET

Some weak responses did not fulfill the
requirements of the task by mentioning famous
places outside Japan or in their hometowns, failing
to show knowledge of Japanese places or cultural
awareness.
o FHADAL T L7 ITLTHOHWNTT
o FOHIIT buA MIEI ML, EWVizWnTr
faA MZIT<, T bAoA MI-VULE EnE
WMENHD, B!

Stronger responses clearly explained how students
knew a famous Japanese place, linking it to culture,
experience, or study.
o FUIHAARDIALRBHIZ OV THEIEN & Y F
TNHHERDOBIFIZOWTHNE L,
o /INFADHEITATIHDTRELEZ, £TH
REL TWVOERATE TN EBWE LT,
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Weaker responses had frequent orthographic errors
such as incorrect kana, kanji, or katakana that
hindered readability and showed limited writing
control.
o H[E for HUK
o FR=FJ U FRiFxavior fmiT 4 X=—7
VN
DD or B4 for ) H DU or B4
JEHE for HE 4T

Stronger responses used kana and kanji correctly,
demonstrating control of common vocabulary and
proper Japanese orthographic conventions.

o A

o HET 4 RA=—F N
o WHDWor H4
o AT

23

Text Chat 5: Explain your opinion. K7ZHIXERKITEKDATTE, BEIZEZZITKDITES BNET

Common Misconceptions/Knowledge Gaps

Responses that Demonstrate Understanding

Some responses indicated a lack of understanding
that the prompt involves the interlocutor's friend
visiting Japan in the summer.
o [FERELIZ, SLL~NEET,
o HOFLL T IAT—ANRHY E£T, Ik
SONFETE-T206, KET,
o EDFIZWTYT, BHOICETHLTTFLVWTT
£
o RIELIIERARIZAFTHZIAT EBWET,

Stronger responses clearly showed understanding
that the prompt involves the interlocutor’s friend
visiting Japan in the summer.
o fEXfLV\NERES K B o b= —H L
DT AARY —FNTIBOLVWATE L !
B ILDJE VIZIERN S 1TV T THEIZIT
K OWREBEDOZEFHRAL, EHLEFEORIZT
-7 1,
o THTTHh, HADEIFLTHLALL DD
T, T ARMERNNEBWET, ETHAR
AT DT ETHV N EENET,

Some responses addressed only one part of the
prompt, either “going there” or “in the summer”,
failing to respond to both aspects as required.

o WHANAYY =T DIFXZFEIZETH@E
HWERWET, HEOETHRES SAER
HIENTEET, EIZHLEWVWDT, £2
IZHWiFET,

o BNLXIZ, L SAHRTEDHRET, T
b, ATIEEEWNTT, b, FRITBaen
HYFEHA,

Stronger responses fully addressed both elements of
the prompt, “going there” and “in the summer”,
demonstrating clear understanding and
completeness.

o EIFRWVWEHEWES, RELRLAARTIE, B
BYRLEY R EZIATOND A N P23 <
SAHLNLTT

o [TV, Hitf7< L ELTHENTT L, IRBAT
L0 LNERADR, EOELET-IE 0D
W E BN ET,

Weaker responses had frequent orthographic errors
that hurt readability and showed limited writing
control.

2 for 20

7 for 81

ALFAZAS U for fC LW

R4t for f&4T

Stronger responses used kana and kanji correctly,
showing control of vocabulary and proper
orthographic conventions.

o
o 57
o WENLWor L
o Jik1T
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Weaker responses relied on basic vocabulary and
simple sentence structures to describe summer
sightseeing.

o FEH\Y; HHOEH; RN

o TEET;AET

Stronger responses used diverse vocabulary and
sentence structures to describe summer sightseeing.
o oL BHOV; K BV, =N, Rl B,
B SR ot Huld (RBR; BLUE AR > b
o Hioh; MUWKFZ Z3; BRI WX
WTIRATS

Some responses showed cultural knowledge about
Japan but did not fully explain it because of limited
vocabulary and simple sentence structures.
o ORI, TLOHOHTTHITWVEZIZ I B
T9, ETHEDOLL TENWTT,
o HERAIATKLEXZIFBLEHLED, LTHHO
WTELSBRY—UZXERHY ET,

Strong responses clearly explained cultural
knowledge about Japan with appropriate
vocabulary and complex structures.
o HiToble SADHEANRDD NG T
CEADANBHDITFEEFTEELVEENE
T, ETCHEBENWFET A A=—F N THA
R ENTEET,
o GBHFIIBULENNEVNTRATE NS L
NEHA, ELLUBRLITTFLI TLTL
Wrte LY £/ A,

Some responses expressed opinions with limited
vocabulary and simple sentence structures.
o b, BENRAIFLETHLELWELEEWET,
o FUTETHWVWEEEWET X,
o LTHENWERWET, ZIILTEVA
T

Stronger responses expressed opinions with a
variety of vocabulary and complex structures.

o HiAT-oTbhbWL, fDEHHWWEE R
Yo BITATHIX, M OMOEE L WTED K
BRCE 5, BlxiE, HEED THAAPBIETE
Do

o HRL, AARIFELBVDOT, ELIEbx
SEHELWVWIL LNLERAN, TH, <&
IKEFFSTL Db, EEELWVWERNWE
E

Some responses offered advice on coping with
Japan’s summer heat using basic vocabulary and
simple sentence structures.
o FUIEZITTHARIZWEZZ ENDHD 9 H
O, Bl RLKRELEBREWEFTIFE, brot
ALBWTLE, RoBTTHiF7m<FAK
A ET,
o HiFtTHLbllntBEWnES, 2L T, &
CSABDBEVET, b, EEkbo
T&ETLEEN,

Stronger responses offered advice using varied
vocabulary and complex sentence structures.

o LTHLBEWVWTTNDL, REDAEDIZLTE
TLEEV, ZLTKRERHALZWOT, HEE
FidZE LT EIN,

o HIZKBRIZAT< DbV EEWES, LKL
WTART N —LBEANRD DD TE AT
RETY, Th, BHiFREN/ELS, £ TH
ALEBVWOTEHEIIIRE DT TLEX
A
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Text Chat 6: Give at least one example. H 72 7= DEDHF L RBAETIZOWNWT, B2 TLEEN,

Common Misconceptions/Knowledge Gaps

Responses that Demonstrate Understanding

In lower-scoring responses, the word A4 was
frequently mistyped or converted incorrectly,
resulting in errors such as 2, %344, @O, M4,
WD, A H, B and ¥ 9 Fo.

o TAVNZ=2—37703Hb0VETd, XTH

WHWNTT, WOHLZATNEND,
o FLOEDH B,
o HOLGARELEEZLOIDLERTT,

Stronger responses correctly provided the names of
famous places using appropriate Japanese spelling
and kanji.

o ROEOHLMEZIAF=ma—a—2 D
BHOZMHTY, £III7 AU I ORERITEH
P> TEBY, WAWART AU IO E
LEFERNDZENTEET,

o TRAUNTHARGILEEAIE, YURFa
2 PN D RAEFEADEAD IIZHI > TH H5HT T
T, WO THo TAHATLTEEZN,

Because the first five prompts focused on famous
places in Japan, some students misinterpreted this
prompt as asking about famous places in Japan
rather than in their own country.

o FEXWVWSTAFASRLETT,

e X Z. T&EZITHEK

o HBE KU N KRLIFE

Stronger responses clearly stated where the student
currently resides before naming a famous place and
included relevant details about well-known
locations in their own country.

o FUE, TAUIDanrT RIZEATHET,
an T ROWTRICAL T, 77y b7 A1
VTN XU T ETHDITETHARTT,

a7 ROBEEFE2VWNRETHHEBELTWDHD

Some responses relied primarily on basic grammar
forms such as ~C3 and ~ % 7. While these
responses may have met the task requirements, they
indicated limited command of more advanced
grammatical structures.
o VIV RMPAIVURDD, ETHRENT
KR
o NAT UV L RIZTAAR=T LV KRHV F
KR

Stronger responses demonstrated a wider range of
grammatical structures to describe famous places,
showing greater linguistic flexibility and depth.

o FEOWMEATHEIEXT AU HRDOTNAAL
BRHBRGHBRH 0 ETHB—FVAL X HITFE
HEZAITLA TT,

o ROMEATWDHE. 7 A VITiIAk~ 72304k
NHYWAALTREBWGFIN T SAHY £
T, TN, RIFY —FHMONTVLHDIET=
2—3 7 TY,
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Weaker responses often relied on English spellings
for place names, indicating a lack of confidence or
familiarity with typing non-Japanese names. This
affected the overall quality and authenticity of their
answers.
o L HbAA ! Junkstock XA~ NDE L~ —
7 F T,
o T AUMIAFAATT, HlzxiX, Statue of
Liberty 35805 5 LT

Stronger responses included not only correctly
named famous places but also detailed background
information about them.

o FEOETHEALRDIZI | I TENARTY,
BNEL ., Bx RBEMPNET, AR
bHVET, B/ IT7A4I LT HTEE
ER

o EOTAYNETIELELS SAOHAWEZA
BT E, & IZHOBUFO E/VITRKE &
BNES, fFilzid, KKK ﬁ’@@ax%ﬂim%ﬂz
HFFD & Z AT L > THIT DBV & B
E3r s

Weaker responses listed general types of places
such as parks, the ocean, or restaurants (e.g., Z3[= .
D I,
o EOEITIILS SAFLBRLVAZ TV N ERAR
DHVES, IITEET
o biplcl b blEHLNRE—/W
TNnb, oLz

W& f L7,

L A | 7 ), instead of specific proper nouns.

Higher scoring responses used modified nouns and
expressions like “a place called” or “a place named”
(eg., T—NT 7V wPlnd ETHLAELRE. N
A Lozl Z A), and included phrases such

as ~ &9 and ~ &\ 5 7= to introduce specific
examples of famous places.

o HR/NNEVHIITTIEIL EAE—FIYTE
T, FlZIX, VAFFLWVOIE—TFNEN
WREZATT, TNrb, E—=FDHET
BHARTDIEEE -T2V, B-WE R~ 71
LTWET,

Lower-scoring responses mentioned famous places
but provided no additional information. They
typically used simple sentences that only stated the
location of the famous place.
o FROEHOAELLGIHIFINY —TF KOV A U1 dH
5, LT, AV T7x=7
o VIV RMPAIURDD, ETHRENT
KR
o TRAUNF=a—a—r b0 =E

Stronger responses included recommendations or
suggestions to visit the famous place mentioned,
using expressions like 17> THA T 7Z &1 (please
try visiting) and 3599 % T3 (I recommend ~).
o FOETIHVY Y hrde DBRP=a—3a—
I DEA BRI ZT NH4HTT, b LKEIC
KOEENHIVUTE O T THATLIEIN,
o HOEODOHEALRGINIZ 7 RE¥xy=4T
T, BHFEL L OBNENFHNT AV B8O
BFEHARy helroTHET, Bl T2
WOTIEDDHEIIN T EERBTTOHLE
KR
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Katakana spellings were often incorrect. Many
students struggled, likely because typing proper
nouns was difficult. Examples of errors include: /~7U
14, X—3F—7, =a—3F—X, K U—F N —

Higher-scoring responses demonstrated accurate
katakana usage, especially for loanwords and
proper nouns.

o FOE, TAV I THALRRAY =T INE4

T, 7 AU DU R7-HDOIRFEREWNT-
SEAHBEDIFTLHBAL, vay BT HT
XFET, MEFEVWTHaE2WnWL, TAU D

TR, AZF 247 Y TLF,and FAREA.
o FUIHEFAREA BNETZWTT,
o TAUIDOHARLGIHIIATHE { TT, &

ThHLENWEEBLWET VIR ERBRCE 98,
o FMOEIX, X—I3—7 TWHENAL TT, o FOETHAZRGHTEWZIENT A TT i,

NI AIZE—=FR bu O BYnE o
DTBERICEA E SN TWVET,

Based on your experience at the AP® Reading with student responses, what advice would you offer
teachers to help them improve student performance on the exam?

1.

Train Students to Read Prompts Carefully (English & Japanese):

Emphasize the importance of fully reading both the English directions and Japanese prompt.
Misinterpreting WH question words (e.g., 72, \ >, £ Z) or overlooking who the response is directed
to often leads to incomplete or off-topic answers.

Encourage Full, Elaborated Responses:

Remind students to take advantage of the full response time by expanding on their answers. They
should explain their opinions, provide supporting reasons or examples, and address all parts of the
prompt, including clearly stating preferences when required.

Practice Accurate Typing and Text Conversion:

Teach students to use proper kanji and katakana, especially for loanwords and proper nouns. Encourage
frequent conversion of short segments to avoid long hiragana strings or incorrect conversions, which
can reduce clarity and affect scoring.

Build Vocabulary and Grammar Proficiency:
Go beyond basic adjectives and verbs. Provide regular practice with conjunctions (e.g., ~7>5, ~® T),
particles, and sentence-ending expressions to help students express reasons and complex ideas clearly.

Teach Organization and Logical Flow:

Help students structure responses with transitional phrases (e.g., &#JiZ, ¥XIZ, 727> 5). Emphasize
logical connections between ideas and the importance of building complex sentence structures for
coherent communication.

Foster Polished and Appropriate Register:

Instruct students to use polite forms (~ T3~ % 7°) when addressing unfamiliar or formal
interlocutors. Review register use and teach appropriate set expressions to ensure tone matches the
situation (e.g., formal conversations, job interviews, informal chats with friends).

Conduct Regular Timed Practice Under Test Conditions:
Simulate actual exam conditions by assigning timed prompts, requiring typing, and expecting complete
responses. Use follow-up questions to build depth, fluency, and confidence in both content and delivery.
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What resources would you recommend to teachers to better prepare their students for the content
and skill(s) required on this question?

e Use and apply the Scoring Guidelines throughout the AP year and in years leading up to the AP
experience so students are familiar with how their response will be scored.
https://apcentral.collegeboard.org/courses/ap-japanese-language-and-
culture/exam?course=apjapanese-language-and-culture

e Refer to the exam information page for additional Text Chat prompts from previous years.
https://apcentral.collegeboard.org/courses/ap-japanese-lanquage-and-
culture/exam?course=apjapanese-language-and-culture

e Begin having students respond to text chats early in their language learning experience so they
become familiar with the task and begin to integrate more sophisticated language well before the
beginning of the AP experience.

e Utilize flexible resources in AP Classroom to provide students with daily instruction, practice, and
feedback to help cover and connect content and skills. https://apcentral.collegeboard.org/courses/ap-
japanese-language-and-culture
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Task 2

Task: Presentational Writing — Compare and Contrast Article (CCA)
Topic: Texting with a person vs. talking with a person

Max Score: 6

Total Group Mean Score: 4.05

Standard Group Mean Score: 3.39

What were the responses to this question expected to demonstrate?

Compare and Contrast Article (CCA) assesses students' presentational writing skills through an article
composed for the student newspaper of their sister school in Japan. This year’s prompt, written in English,
asked students to compare and contrast texting with a person and talking with a person, based on their own
experiences. Students must address three aspects of the topic, highlighting both similarities and
differences. They are also expected to clearly state their preference — whether for one option, the other, or
both — and explain their reasoning.

The article should be 300 to 400 characters or longer in length and completed within 20 minutes. Strong
responses effectively compare and contrast the two forms of communication, elaborate on key points, and
justify the chosen preference using appropriate vocabulary, AP-level kanji, and accurate grammar.

How well did the responses address the course content related to this question? How well did the
responses integrate the skill(s) required on this question?

Most students responded to the prompt effectively; however, the phrase “texting with a person” was
interpreted in various ways, leading to a wide range of responses. Some students compared texting with
talking online or in person, while others focused on using smartphones versus face-to-face communication.
Additionally, many students incorporated newly coined Internet expressions such as “IRL,” “ROFL,” “VM,”
or Japanese terms like “£” and “ = I = [&”. While these expressions added authenticity for some, they may

be unfamiliar or appear incorrect to readers unfamiliar with online slang.

Many students concentrated on highlighting differences between the two forms of communication, while
identifying similarities proved more difficult. As a result, some responses included vague or overly general
statements about similarities. Despite varying quality, most responses demonstrated an effort to use

transitional phrases such as %5 1 (Z; 55 2 |Z; fiam & L C; A& AL F2Ls. Even lower-scoring responses
showed some awareness of essay structures, though errors in usage and form were occasionally observed.

What common student misconceptions or gaps in knowledge were seen in the responses to this
question?

Common Misconceptions/Knowledge Gaps

Responses that Demonstrate Understanding

Many responses did not clearly or accurately
describe the differences between texting with a
person and talking with a person.
o ANLEFEDOTXANTREFETHI L LIME
TREETHZ L HHET,
o HODOHNZLHEHTANLEEHIELTHELET
o TIUALNLHRTETZL

Strong responses accurately described both texting
with a person and talking with a person.
o NELTXANTIDEKELFETOELAR
THET,
TXABNTEHTELE>THETH
NERET A= N EED T &
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Some responses did not fully address all parts of the
prompt; weaker ones often lacked a clear statement
of preference or offered minimal elaboration.

o BBICEBAZDOANIAE—VLEAIZLE
o T4, LTHARTT, BRIFESZ &
DIEFIVEELNTT, AE—UNETHHH
P TERTT 1 UETT, HREH X
WET,

o AE—VIFR\WSarbEoxz bR END;
ROTVLT7—VL R ITAbZELET, 28
b, TAba LI LTV RHY £T;
Foftima & LT, NEFETZ&nitng =
T9, ERL, Lot RVWREENTEH)
5TY; RROBRIIT 7 AN ENL - L 4F
ETY, ¥R b, bo L TT

Strong responses addressed all aspects of the
prompt and clearly stated a preference supported
with detailed reasoning.

REMNENSH L A R=Y U TEFEETD
L. FVEWVERANETEDEE STV DN
HTY; FIERTEFETLHED, 7F X b
%ﬁﬁé@ﬁﬂ&?ﬁo@%&%\&:?

AT CLEFE A D, & CHERE LR
wiﬁ,ﬁ ELT, BEICELAEY Z&iF
THEFAPNTAYE—VEEDZL LD BIFE
TY, 726, BETHENEFELEWVARR
5. HWOBEZ RZ721E D0V E B D
TT; ®RERIZIE. ANEANDEETZ &7+ X
Mkt X, AODXRFEBLEAYETD
BEWNMebET, =27 2pasa—=
g—ra NI RELEL, NEADEELTL,
feoEH A,

ZOHEMBE T, TX A NEEDDITHEIZER]
THINEL, FELIZWIZ L OEERNKY) R
b, AEATHTZLEDIZID—F VWA
WES
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Weaker responses often lacked appropriate
transitional words or used them incorrectly (e.g., —
SN, 2 SDOEH, =Y, YA, T <D R),
making it difficult to clearly organize the three
aspects of similarities and differences. Additionally,
some students misused logical connectors such as
Tb, 75, and Z1iZ, leading to unclear reasoning.

o ANETHFRINTDZEDLHEICHED HAE -
EELWEHNWET, AETFX T 5D
HOIFHE LV E LIVERAN, AN &—FEI
MELHRb o EMESENET, 7FART
REETDH E XTIV D AT E R UK
CIZLEREA, A& —FHEICHED LZDADK
oMb Ed, THLTXRANTREEET
HREHAFE VKL DY FHA, N&E—
TR ETHHN b LT 2R H F
kR

o THRIT, FUTFMRARAZT LI THI LN —F
KUITTroRERIb Y F¥A, FTLT—
J A& LTEWTYd, ZOLI—F7 A% L=
Kf, FAO L HTEHLEFEET, Th, ZTEN
WET,

e SMS &5 x < EO7%EE LikixhiaEmonE 7,
SMS D& Z &IZiF, D ADRET & 2253 0e
LZOITEHELNTT, ERRZRNTT NG,
%1, Texting DE5E & L BOITENE T,
Texting TAL V7 03&H 0 ¥4, Tdh., SMS
TEEOMITELIIHK OGNS, TH, EBHT
Hba—Ia v arRNTEDL, EHIEIA
BHVFEL-T, RUREZAIZ, KK [A
Crb LILERA,

Stronger responses used appropriate transitional
phrases (e.g., 21005, £, IKIZ, wIZIZ, fm e L
) and logical connectors effectively, resulting in
clear and persuasive arguments.

o H0bh, FMUIANLFET L A—NEEDLZ L
BHARTHET, NEFET L A%
HZLIFT EADRLTZELEIZ LD
HYET,

DT, —2HDED Z LT A—/LTNDOT
HIENFET, A—NEEDZ EITATKRET
Holeh, TEETMN, AEFETZ &idfho
NE—HEIZREE T T E9, Bl BT
BO#H T, ZTHEEZ L TODHHE, KEEIZA
—NEERDIENTEET, TH, KiEL—
BICEET Z N TEEREA,

RIT, ZOHDE) ZEIFALFELTNS

B oD ADIR U273 0N T, A—
NWEiEoT B, D NDENRRZ NG,
FWLVEDPIE LWENRHE D 500 45
Ao

L2, —2DRICZ EIFAEFTET LB A
— NV EED T EBKEPCFBEIMTHEELE
I, Bz, FUIRIER S - 725, KEIC A
— NV EEDIELRKELFET I E BMHRNT
xFEJ, TLT, BlZBWEL, ~ALR
HbH2ET,

fheme LT, FAUIA— N ZEARITOINDALEE
TEOVHETEEENVET, RERL, A—L
FEDHDILH - LEMENS T,
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Some responses lacked paragraph breaks or
indentations appropriate for newspaper articles. In
addition, many weaker responses omitted proper

o ANETHXFRIMTHTOE, HEADLETEHEHT
DI, xR WELENES, H@ERLRD
DET, 7TFAXANTEFHEZTOTRVHER
TNV THIEFREDZ T, £h
W2, ETHETRANENLTY, TF A
FCEFEETHOTEWN LT, BiEx Y
SHWVWL, DFELRVWEELHDHZ ETT, B
EEDLETHETOTRVWET, TFA LT
EWV, BEZHLOTWVNGTY, £,
NEEBIZE>TEHETIZODBELLNMS T
¢ THXRARNTEFEETHOL, AZxHDLE

SEEETHOIIFEBELH DTN E. FL
i\ﬁ%Abﬁfxﬁéﬁéioﬂ%%f
T, RERS, Ao TETIE I BMEFO
BEABGNYRLT T, LY EVWSFEENRTE
HEEXTWENLTYT, ENOLOHEBT, A
EEBIIE>TEFHEZTDIEODRNE AN
7,

o FNIFELET LV HLTRTTY

punctuation, which significantly affected readability.

While not required, paragraphing is standard for
newspaper articles and improves readability.
Strong responses used line breaks and clear
transitions to organize ideas.

. SHIZANEEEFE T E, TXANTE

MTHZEDES AL, FUAICONTEEL
TWEET,
EFFIICOIT, HEGEELZIE I D, SE5EN

AL —RZHEHLET, HEOHEE R THENS
DT, LoMYFHFOENT-W T & 5 PR
L. Lot LEFRENTEET,

ZoORIZ, W OEFEEOMLST T Z s
DT ENTEEY, MFLELETETERILS
D h = REETHEOREN LMY £3,
ZL T, 7F¥ A NCHETBRIZITRXF R EE
IEHL, fHFRIZL-20 0 BS @[‘@fﬁfzfﬁzﬂ
7,

—=2HIZ, TXANTHEHIBAVDTE
HLXITEEEALZDONNNE ZATE, R
TTIX, BHES YD, BEVOFRRZE-> T
Eehx LET N, TF A MISEEMEFESCL
Ve XTH, AvbE—UhEoThDL, MHFE
ITHER KD ST RICERETEET,

B2, FAIE NI E MDD
TY, EEWESTIT ) BEEEN A L— X
HBRTNWTT L, LoV HFEZRTEHET
XDHONNNEZATT, TF A MHEHTIE
ER]TTHN, FUIHFOREEZE 720D, B
DDOTHRANTDHIEEEBEZDLONHED 4T
ETIEHY FHA, RO TRUTEEHEN &
FIE D DI E T,

Weaker responses used an inappropriate register
and style for the situation and contained frequent
errors.
o TNMHLT v IAMNFYy MiTET 5,
12HIZT vy 7 AL F ¥y MIETHLHET
T, < SADOEIFITREEEA, 220
WEH A,

Stronger responses consistently used register and
style appropriate to the situation.
o INMmb, TIAINTHIEEANEEST L
%tl:f\iﬁ‘ TIARNTHZEEANEED D
EIFTEKEADEI EFRILZERDHY £,
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Weaker responses showed limited vocabulary,
resulting in little variety and the use of self-created

phrases.
o 77 iBHATINAS LAY
o 9 (VxAH)
o HilE O
o PBHELHATHIT

FNEEEDNIA L TA T I A NDITNBANE
FEL7e&k ., REWET

Strong responses demonstrated rich vocabulary
and variety of phrases to describe words in various

o HI|F

o & (VA AX)

o Do TEET

o XIHTRET

o Bl FEE. B
o [R¥ERTT

Weaker responses showed incorrect kanji or
hiragana use and often mis-transcribed loanwords
in katakana or typed English without switching
input, resulting in unreadable text.

o TIUUT VAN, TRVFLUT

o AEFXfor XA vtb—V

o TAILTEETY for ERETRET
o MR for Him

o IZALA foriZAF A

o FRFRIE for FHE

[ J

F2EAtIZ T2y SFAZANR e BRBA
(You don’t have any human connection)

Stronger samples accurately converted kanji and
typed hiragana and katakana correctly. They used
loanwords like 7% A b and A v & — or
appropriate Japanese terms such as EFRDEF.
One response even noted the semantic difference
between 7 A K and 77 A |.
o DEEM AL — RTHELRLT U
o MHFEORBELXFOLNTNHARW
o LRRARIZ, HRTIEZ ITHFX M TiE7e<,
(T2 AN ERRTIERELHDZ L%
Mo TELIED? BRIV R L &
HEbrobPHNELIER, EobaEXIR
WD L3672 I8 DT, ALTIX
[TF AN o7z T, ZTHALTWE
725 &= LW TT R,

Some responses lacked grammatical agreements
o FT1OHMDEI ZLIFIANLFTHETZLEDHIX
AXHB VUTTFXFAMNZIEIVBNWTEZE
T, RERSL, A AU TCTHRAMDZ L
ITEEES ODSEEXAT THNMLTT,

Stronger responses exhibited strength in

grammatical agreements, which eased

comprehensibility and readability

o fhmm&E LT, HEIHELES ZEIETHFA L

TAyYy B—UVEELHI LIV HFETT,
D, BT ENLFELAVRNS, A
WOBEE BTN WEEHI ML T
E

Weaker responses often showed limited cultural
knowledge and related vocabulary, along with
labored expressions that interfere with
comprehensibility.
o EZIFTIZANEANEWVWEST, T AL
EINEELLANTT,
o HOTLI7—VL RAITAhbELET, 2¥
", TADLELDZEIFZEVRHY £
To TOTETRNEN LTI £+
oo

Stronger responses demonstrated cultural
relevance by elaborating on the topic with relevant
vocabulary and appropriate idiomatic expressions,
such as —A 5, T A+, —Hl—2, B
o fmme LT, g &LV, FAUTTHFAX FOFHN
bhob HEEEEWVWET, +AHELRD
T, 7X A NTLH5O0HNANTEH HRHENIT
LD, BIEATEZBIZW S ZAw R &2ffio T
WHDT, EZTH, b T F A MR
T, ARGITEFZZEBNET,
o FiX, WMo TWDAPHEFERHENTND
L. KEbMMabo TWENS, —FA_ET
ED
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Weaker responses showed less control over
grammar.
e FT1OHMDEY ZLIFALFET I EDHIX
AwHR VTCTFXFAMZELDBRWTEE
T, RERL, A KU TTHRAIDI &
IIEHES DFHEEZA T THNLTT,

Stronger responses showed better control over
grammar and syntactic structures, which enhances
comprehensibility and readability.

o fEmm& LT, EHEIIFHELED ZLIFETFAR
TAyE—VEFELZELVBLFETT, 72
Vb, FITHEPLEFELEVWRE L, BV
HaE RZTEI DV EE I NS TY,

Based on your experience at the AP® Reading with student responses, what advice would you offer
teachers to help them improve student performance on the exam?

1.

Include a Clear Preference

Students must clearly express a preference for one option, the other, or both — with reasons. The
preference can appear anywhere in the response but must be present for full task completion. Avoid

vague expressions like ~TL & 9.

Compare Both Sides in Three Aspects

Students should compare three aspects in total, ideally including both similarities and differences.
Each point must address both texting and talking, not just one. Clarify the correct usage of H& s

(differences) and ZH/ s (similarities).

Prioritize Depth Over Quantity

Emphasize developing each point with reasoning and examples, rather than listing many items
superficially. Focusing on quality helps students produce stronger, more coherent responses.

Use Clear Structure and Logical Development

Teach students to elaborate logically using complex sentences and transitional phrases (e.g., &#JiZ, &

Pavand

—1Z, =D HIZ, & 7112) to organize their writing clearly.

Teach Useful Expressions for Stating Preferences

Introduce patterns for expressing preferences clearly, such as A~ 23 & T FAE~ (D) 1T 9 23
(ERBNET), FLOE R/ FER Tld~; LT~ (D) 1T ) &5 e,

Encourage Use of Precise Vocabulary and Full Language Demonstration
Regularly teach vocabulary and expressions related to AP themes. Remind students that responses must
demonstrate range and accuracy - brief answers with good grammar may still earn a lower score.

Promote Careful Typing and Review

Remind students to check for misspellings and incorrect kanji/katakana conversions. Encourage at least
one full review during the 20-minute writing time to improve readability and accuracy.
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What resources would you recommend to teachers to better prepare their students for the content
and skill(s) required on this question?

Use and apply the Scoring Guidelines throughout the AP year and in years leading up to the AP
experience so students are familiar with how their response will be scored.
https://apcentral.collegeboard.org/courses/ap-japanese-language-and-
culture/exam?course=apjapanese-language-and-culture

Refer to the exam information page for additional Compare & Contrast Article prompts from previous
years. https://apcentral.collegeboard.org/courses/ap-japanese-language-and-
culture/exam?course=apjapanese-language-and-culture

Begin having students write Compare and Contrast articles on various topics early in their language
learning experience so they become familiar with the task and begin to integrate more sophisticated
language well before the beginning of the AP experience.

Utilize flexible resources in AP Classroom to provide students with daily instruction, practice, and
feedback to help cover and connect content and skills. https://apcentral.collegeboard.org/courses/ap-
japanese-language-and-culture
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Task 3

Task: Interpersonal Speaking — Conversation

Topic: Conversation with the director of a Japanese history museum about a part-time job
Max Score: 24

Total Group Mean Score: 15.82

Standard Group Mean Score: 11.28

What were the responses to this question expected to demonstrate?

Conversation 1-4 assesses speaking skKills in the interpersonal communicative mode by having students
respond in a simulated conversation. This task begins with an English statement identifying the interlocutor
and the conversation topic, followed by four related prompts in Japanese. Students have 20 seconds to
respond after each prompt.

This year’s exam featured a conversation with Yuka Tanaka, director of a Japanese history museum, about
a part-time job. To complete the task successfully, students needed to respond to:

the interlocutor’s question about the morning rush hour;

why they were interested in working at the history museum;

which aspect of Japanese history interested them most; and

when they could start the part-time job.

Each response is scored holistically based on how well it fulfills the assigned task.

How well did the responses address the course content related to this question? How well did the
responses integrate the skills required on this question?

Conversation 1: Bi3X 5 Z&8WET, HlOF v a7 VU—T, EBRENSTLLEY, E¥HTLEMN,

This prompt served as a welcoming remark by asking about the rush hour, easing the speaker into the
conversation. Stronger responses recognized this intent and appropriately commented on the traffic before
expressing relief at having arrived on time or apologizing for being late. Some students, however,
interpreted the question literally, responding by stating how they got there (e.g., by train or bus) or
mentioning they didn’t have a license. Others simply named a mode of transportation without addressing
the rush hour. Since this was the first of the four prompts, a few responses instead focused on self-
introductions or expressed enthusiasm about the part-time job, rather than responding to the intended small
talk.

Conversation 2: £ 5 L CZ ORHBEHYEE TT NV NA b &2 LIEWVATT D,

Overall, students performed well on this prompt. To respond appropriately, they needed to provide a reason
for wanting to work at the history museum. Many did so by expressing an interest in or desire to learn more
about history (e.g., FEH234F % T7; BADEL D Z &% > & F1Y 720 TF). Others gave more general
reasons for wanting a part-time job (e.g., K422 £50 6. BN XETY) or emphasized its value
for their future (e.g., KD 7= 12725 & B vE 7). Any clear explanation was considered a successful
response.

Some students, however, did not engage with the roleplay context and instead responded as if it were about
their real-life circumstances (e.g., 57 VN1 "B L)L, TEDH0E 5000 4 A). While out of
context, these were still acceptable if they provided a reason. Weaker responses came from students who
misunderstood the question and simply described their current job without explanation.
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Conversation 3: HADERDH T, —FBRKNEH D Z LIFTTTH,

This prompt asked students to discuss an aspect of Japanese history they found interesting. While it
allowed for a variety of responses, it required a basic understanding of historical content. Many students
referenced well-known periods such as the Edo period (7.7 E#{X) or figures like Oda Nobunaga (i#%H1{E &),
while others discussed broader themes like samurai or significant events such as wars. Some responses
focused more generally on Japanese culture, mentioning food, nature, or traditions, which were less directly
tied to history.

Stronger responses offered specific historical topics or events, along with explanations of why they were
interesting (e.g., I DRETFEATLZ ENRH - T, MIPE Z 72O & Y £ 97). These demonstrated
clearer comprehension of the prompt and deeper engagement with Japanese history. In contrast, weaker
responses often reflected a misunderstanding of the prompt, especially the phrase H AL OH T, —&F
Bk & 5 Z & (What you find most interesting in Japanese history), resulting in vague or off-topic
answers, such as J# ¥[34 & ¢J without elaboration. These showed limited engagement with the historical
focus of the task.

Conversation 4: % 95 TT 2, THANA X, WORLEEDARZ ENTEXETH,

Overall, this prompt was not particularly difficult. However, students who misunderstood the key word \»>
75 (from when) often failed to provide a clear starting time. Stronger responses included a specific day or
time when the student could begin (e.g., 1 H 2> 5459 T H W\ T 48 H KUK C9Y) and often provided a
reason (e.g., EHIZF N H D DT, WERITLED 72 T7). Some students also added a polite closing such
as 1A L< BFEV L E 7 or expressed enthusiasm (e.qg., WO \#&ER %2 L 72 T9), which enhanced the quality
of their response.

In contrast, weaker responses mentioned only a general time frame (e.g., 2 {K#) without clarifying it as a
potential start time, or incorrectly used the past tense, which did not align with the future-oriented nature of
the question. Others gave vague or incomplete answers (e.g., 7 /L/3A FED T TT) that lacked clarity.
Some responses focused on current or past jobs, missing the intent of the prompt. Clarifying that Z ® 7 /v
731 | referred to a future opportunity may have helped students stay focused on the task.

What common student misconceptions or gaps in knowledge were seen in the responses to this
question?

Conversation 1: Bi3 L 5 ZXWVWET, HIOoT vy a7 U—T, EREP-o7TLLEIY, EHTLED,
Common Misconceptions/Knowledge Gaps Responses that Demonstrate Understanding
Some responses focused on the part-time job Stronger responses described the traffic and
opportunity rather than addressing the question expressed relief about arriving on time before
about the rush hour. transitioning to the part-time job opportunity.
o TV, ol TY, RAEL. TOT AL MIE o ZHTHd, HiX, £ THEL T, EHN
ZLWTT, KIALIBEWLET, HBOVELE, UnEb, KB Ik
T, &Moo TY, 4HIF, EALBH
WLET,
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Some responses interpreted the remark literally and
only mentioned the traffic, without connecting it to
the conversation context.

o K IAHENDHY FELT,

Stronger responses described the traffic and
included an apology for being late.
o EBHTHEMMNHH- T, EMREHL WA
TY, B 2o T, ¥ HFHATLE,

Some responses showed inconsistent use of register

or style.
o [TV, RS ALV ELE, TH. R,
RKAEKRE-T=,

Stronger responses maintained a consistent
register and style, appropriately incorporating
humble language where needed.
o B, LTHLIRATWVT, 4HIZ. BALT
LEH-T, FLIRZEZEWEHATL,

Weaker responses showed limited vocabulary and
lacked appropriate idiomatic expressions.

o HLZIZ. WERLMP-ETT

o [TV, HEBRBEBIESZTT,

Stronger responses demonstrated a wide range of
vocabulary and effective use of idiomatic
expressions, reflecting strong language
proficiency.
o AHYE, EEHICEEZEN T, HNRRIE
ERDPOTZDT, FEFIZOTH000EL L F
Ui

Weaker responses did not mention traffic or address
the speaker's intended meaning, and only made
statements remotely related to rush hour or cars.

o FUTIHEDRHY £H A, EBHEZDD 3,

Stronger responses acknowledged the traffic and
explained the speaker’s choice to take the train to
avoid being late.
o HARIFTHZMEI ABZNTT L, 20
b, RS BIFBENC AL @R 2 i -
7=OT, BA LW oz BoT
£7,

Conversation 2: ©¥'5 L CZORFEHBEETT VNS b2 LTZWATT D,

Common Misconceptions/Knowledge Gaps

Responses that Demonstrate Understanding

Some responses only described the student’s current
part-time job, without addressing the prompt.
o X, arbE=DTNNA NTT,

Stronger responses clearly explained the student’s
motivation for wanting to work at the history
museum.
o ZAMREBBELERNNDL, LTHENT
7
o THDZANGEEDBFETENG LIEWT
7
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Some students struggled with pronunciation.

Common errors included misreading 85 as 71 L &,

and pronouncing t##)8F as (X252 A, or using

the English pronunciation of “history” and “museum”

instead of the appropriate Japanese or katakana

forms.

o FH5LTL-ZD, 22k, FAIZAADOE X |

U=, 7o S, e SADT EN, 1< &
ADZEZFMT, MNTHVET,

Stronger responses demonstrated clear and
accurate pronunciation, contributing to overall
comprehensibility.
o JREHEMAEETHEL LW DIX, BRAE
HLANMNSTY,
o X, ZOEHITo, HMWEE T, EELZ
W, TY, &b, DzLb HARDORER
DZlZbo LY NN E T,

A few responses used only plain forms, which were
inappropriate for the formal context of the
conversation.

o BEHNHEIEMNLTNANAL MT 5,

Stronger responses consistently used the formal
register appropriate for the context.
o ZDTNNA NI BEDEHIZLIZWT
T, LT, BbLANERWET,

A common vocabulary error was using H AGE
(“Japanese language”) instead of H A (“Japan”)

when referring to the country.
o HAFEDOXLREBHL LANTT,

Stronger responses correctly used H 4~ when
referring to the country, avoiding confusion with
HAGE.
o HADIEIZOWT, otV
Wt

Some responses relied solely on basic vocabulary,
limiting depth and clarity.

o BHINFETT,

o TNANA NIBENDHY £7,

Stronger responses included rich vocabulary, such
as: iGR#%; B B; B <, B2 IrD 5 &R &2 AT,
o ZITTNAANAL R ELEVWD, BHEE, %
&, BBRMED W BETT, 22 &,
ZLT, B&b, bOo~, b, BE&LBHL
Wb, ZZIE VT,

Some responses lacked grammatical forms to express
reasons, while others used “because” but reversed
the expected clause order.
o BHNFETYT, TNANAL FELIZWTT,
o EMEEDT VAL FBIELWMALIEEREBS L
AT,

Stronger responses correctly used forms like 7> %,
72775, and @ T to clearly express reasons.
o BEHAKRLGFETY, O IITREL
i
o TABTNNAINETHHX, IFXT,
HolWol, 20D, ZOEER, KRN E
72720t LTARRNWTT,
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Conversation 3: EARDEF DO T, —FBEHERNH 5 Z & X TThy

Common Misconceptions/Knowledge Gaps

Responses that Demonstrate Understanding

Many students responded by simply stating their
interests without further explanation.

o XTeHUWNTT,

o JIFKRIZEH LANTT,

Stronger responses clearly stated their interests
and explained the reasons behind them.
o HUDREIDRETE ST BHH- T,
FNNREIRHO TR o T2 BIRRH D F
ER
o HWERTLOENEN[EA DIEFHICE X 9 &
D> E,

Some students only expressed whether they liked

o I ETT,
o BEHIIBLLANTT,

history, without providing further details or reasons.

Stronger responses offered detailed explanations,
elaborating on their opinions and demonstrating
deeper knowledge.
o HIBRHMRIZ., X THDHARIZR ST
MRONY £7,
o TEJIFEHIX, ILARFRZSEIL T,

Some students addressed only part of the prompt,
leaving other required elements unaddressed.
o HARDERIL, H~~ETHLEBLLAWN—T
T, 7o S AR
o HADEHIZ, 2ok, A

Stronger responses provided detailed explanations
of their interests.
o HADHWMHTY, FlIX, SR L HE
Kt 23dH - T,
o JIFIERIZAAZL L ORI I NZFT
7

Some students misunderstood the question “What
interests you most in Japanese history?” and gave
irrelevant answers.

o H¥TY,

o S —ATT,

Stronger responses included detailed explanations
of what students wanted to learn more about.

o XDOHLWOHEHBEZLYIZWTT,

o REDKRDEDLY DL ZAZEHNZW,

Conversation 4: =95 TT 2, THANA X, WOBRLEEDARZ ENTEXEThH,

Common Misconceptions/Knowledge Gaps

Responses that Demonstrate Understanding

Many students responded with only a time, day, or
start date without further explanation.

o HIKARIT6 AND

o MTHLIZHLZIILOE LT,

o [TV, TANRAL FEHDTNNTT,

Stronger responses clearly stated the starting day
and included a reason for their choice.
o BRI LW D, LAV &N
£
o MTRLD, ME LIV TDHDT, Kiktk
TESTL X 9D

© 2025 College Board.
Visit College Board on the web: collegeboard.org.




Some responses showed limited vocabulary and
relied solely on simple sentence structures.

o [TV, TANAL MEDTNNTT,

o [TV, WONLIEHLDHIZ & TT,

o fEFIZRIEF

Stronger responses demonstrated a wider
vocabulary and more complex sentence structures.
o oy TR —RFEIT VW EBNET,
o JKEHIT—FEBRANTWVET,
o HREDIVWN

Some responses showed weak control of time-related

expressions.
o W OHUWTT,
o fITHITH

Stronger responses demonstrated accurate and
appropriate use of time expressions.

e WVONMBLTHLTXET,

e MHTYH

Some students misunderstood the prompt and
discussed unrelated topics instead.

o X EARERNDD

o TV AA NIGFETT

Stronger responses explained why they needed to
start at a specific time.
o SHIFETHLHENRZLNOT, FKBEIZLT
H oI, ELWTT,
o SIIFRTIEHEVR-oThVnn, Kl
WZidtrEN D EEVWET,

Some responses showed a misunderstanding of the
WH question \ 27 5.
o LTHLIMDY 9,
—HLETIITEET,

Stronger responses clearly specified when they
could start.

o SHDBRMNLTEET,

o 6HDIHAMNBIT) ZLNTEET,

Based on your experience at the AP® Reading with student responses, what advice would you offer
teachers to help them improve student performance on the exam?

1.

Practice with Varied Prompts:

Have students practice with a wide range of prompt types to help them listen carefully and respond
directly to the specific context. Discourage memorizing responses (e.g., self-introductions) and
encourage flexibility in addressing each unique situation.

Develop Clear and Elaborated Responses:

Train students to respond with detailed answers that include supporting reasons. Emphasize the
importance of recognizing sub-prompts, distinguishing between Yes/No and WH-questions, and
understanding key terms such as V27> %, which require precise answers.

Focus on Accurate Pronunciation and Appropriate Register:
Reinforce correct pronunciation of loanwords and English names in Japanese. Teach students to use
polite forms (T3, % 9°) and appropriate honorific or humble language, especially in formal settings

such as job interviews.

Expand and Strengthen Language Skills:

Encourage students to move beyond basic vocabulary and grammar. Emphasize correct particle usage
and the construction of complex sentences, including expressing reasons and using potential verb forms

accurately.

Teach Useful Expressions for Real-Life Contexts:

Introduce set phrases related to availability and scheduling (e.g., FffE] 2328V T\ 5, o7 MZAILD) to
help students respond more naturally and effectively in practical situations.
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What resources would you recommend to teachers to better prepare their students for the content
and skill(s) required on this question?

e Use and apply the Scoring Guidelines throughout the AP year and in years leading up to the AP
experience so students are familiar with how their response will be scored.
https://apcentral.collegeboard.org/courses/ap-japanese-lanquage-and-
culture/exam?course=apjapanese-language-and-culture

e Refer to the exam information page for additional Conversation prompts from previous years.
https://apcentral.collegeboard.org/courses/ap-japanese-lanquage-and-
culture/exam?course=apjapanese-language-and-culture

e Work with students so they become familiar with how long 20 seconds is so they can become more
comfortable about how long their responses can be.

e Utilize flexible resources in AP Classroom to provide students with daily instruction, practice, and
feedback to help cover and connect content and skills. https://apcentral.collegeboard.org/courses/ap-
japanese-language-and-culture
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Task 4

Task: Presentational Speaking — Cultural Perspective Presentation (CPP)
Topic: The role of sports and/or recreational activities in Japan

Max Score: 6

Total Group Mean Score: 4.15

Standard Group Mean Score: 3.37

What were the responses to this question expected to demonstrate?

Cultural Perspective Presentation (CPP) assesses students’ speaking skills in the presentational mode of
communication. Students are asked to present their perspective on a specific topic related to Japanese
culture, based on a prompt that includes an English statement identifying the audience, context, and topic.

This year’s prompt instructed students to present their views on the role of sports and/or recreational
activities in Japan. They were expected to begin with an introduction, provide five examples or aspects of
Japanese nature or the environment with supporting details, explain their perspective, and conclude the
presentation. Students had four minutes to prepare an outline and two minutes to record their response.

Responses are scored holistically based on task completion, delivery, and language use. The score also
reflects the level of cultural understanding demonstrated in the presentation.

How well did the responses address the course content related to this question? How well did the
responses integrate the skill(s) required on this question?

Given that the topic of sports and/or recreational activities is both familiar and accessible, students
generally performed well in addressing it. Most were able to present five relevant aspects or examples with
clarity. Three main patterns emerged in the presentations: (1) a focus on sports, (2) an emphasis on
traditional and cultural recreational activities in Japan, and (3) an exploration of the societal roles and
significance of sports.

© 2025 College Board.
Visit College Board on the web: collegeboard.org.



What common student misconceptions or gaps in knowledge were seen in the responses to this

question?

Common Misconceptions/Knowledge Gaps

Responses that Demonstrate Understanding

Weaker responses simply listed concepts related to

sports and/or recreational activities in Japan

without meaningfully connecting them to Japanese

culture.

o D, Zhnb, HARR—=VIL, DWWk

LET, HDO. F—12, T=%, T, &
. 1T, baseball T9, HD, =ITNARF v
Fﬁ%w\fﬁoﬁm\%m_\fjf~
. TY, BHIZ, vy h—., TT,

o B, BAT: - LTHRAF—VIE, & T
HbAZNH D EBNET, BERITE TH AR

B 5HTY, 708725, Shohei Otani I, &
THHEA4TYT, 2T, TAART—T 1~
TIWINRDZ D D EBNET, B PAEITHL
TY, H=UZ, H e - FE=IT, AR—=Y A
A=, ZERAEICTEET, AR—

c &, BALATEEY, [pause] FHI

W2 s BHAR [ IZETHLIERTT, b, A
AR—=20%, & s TR TY, BRIZ » « P

A—FL THBARDH D &,m\b\iﬁ‘o

Stronger responses discussed the role of sports

and/or recreational activities in Japan and provided

specific examples to support each point.

o —HOHIE, HAAL HAADBEFEN G - L

<7evE 4, FIZIZHEARDY v 1 —F— A
. U=V ROy FIATEE LT, TDORIT
HRAR G- EBENRS>EE L, —2H
i, BRAERLTCOET, FIZIEZEFITAAR
DETHLEHEVWAR=Y T, TH, SILiHR
K&of%&f%kﬁ®xﬁ~y??o%b
THELTIIARTT, =2HIF, EA
B, BRIZOWTEWEST, HARD AR —Y
IR LE LD, SAEAR L - &
Bk L7, #hx Lt SAEANEBAR
ANDOBARN b - L 72D L7z, WO
X, RENMENE T, BROT —4r— RIZqT
KON, ETHLARRZETT, ZNLxT 5
b, bo L KEMENET, EOBIX, W
WZ ENEXET, HIAITAETIEEZT S
B, bo LEFNTEET, LTV T 7
AHTEET,

Weaker responses provided only superficial
information about sports and recreation without
meaningful detail or explanation.
o ERATIZ. BEREAL—R—1 WYy h—
NT T RENTWNANA @R AENTES,
o HARICEEKITLETHLARTYT, £L T, HAR
ANDEERT LA ¥ —iT & TH EFTT,

Stronger responses presented a clear and well-
supported perspective.
o HMERRRITHIEZITWET, LA b H D £
B, AREFHNTZENTE T, [
DET,
o P ARSCEEISTIE, KESLT T AA— |
EHEEAZEMTEET,
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Some responses lacked cohesive devices, making it
difficult to follow the flow of ideas.
o FRIZAR—Y D NNTT, FRITF—2U
— VB2 ET, S SARAR—YNHY F
7
o HA, TNL, H—, AKR—=YD, 1=
W2, @ELELE I, ., —. BARIZ, @K,
HARTEKIL, 12, KEIX &, bo, X
W, e T, flxiE, KFOR, &
2. WAWARAR—=YNHY F9, H—,
WAWNAZRa T 4 gy, [ZAEEELE
T, AdH, AR—Y, RAFR—=Y T 4 JLLITD
WT, H—, AR—YOKE, BHY F7,
I—A, FROBE. OFDIT, AFR—IN
KUITT, b—. HIEHEHNDOAFT—> Hf
21X, RE, FEEZEFRHET, H—.
ERIZHEE LET, MhHEIC0n, EEnE
R

Students who performed well organized their ideas
using transitional elements (e.g., £, kI, F—I2,
B 112) and cohesive devices (e.g., 7= & 21T, 727
5, CT%), which helped convey their message
clearly.

o INMHLHEADAR—IVIZONTHREIET
Wi2l2Z o EEWET, —FBITHEKTT,
HARIZITFERITE THARRDOT, Z2< DA
TEEk A RET, SRS & THAKT
I, “_FZHIINL—FAR—NLTF, NL—FHK—
ME, BROANL—R—id, EF72OT,

INnfFa—1] EWVWIT=AZEVEL
7o INnAFa—1 | JFHHEFT, RTHE
TrH, ARTT, InfFa—1] ZIFT
70, [F—mvr7] LI T=2AH K
AR TT, =, =FHIE, FR, BKES,
o AR, I AR—=YELET, 2
b, ZEAEDANIF, DFEIF, ~V—T
7T, WEEHIZ, WAWNARAR—=T, HY
EFT006, NIENENDAR— %R T,
BERAH Y 9, BI2IX, 7=, £0D,
ENHTNOZ ETY, IFRIX, AHRE
FTT, FABRETE. AZ2, AOE—81—
BTN e, E, BT NARENTT, FilZE
KAEFAEED, NRA Ty hAR—VOFED &
M, R T O EEIRNE4A TT,

Some responses focused solely on their personal
experience.
o MEAANMNZH Y I—LEFiE, BERLY v I —
bEATEZENH Y 7,
FUIANA F 2 —D T 4 VAR KEFE T,
INSWZ AP, FADOBR S AVITFMZEERZ
HAT<NE L, BL2oT2TT,
o FUINLAR—ILEIADNTT, TH, v
J13ETH I ENTT,

Students who performed well clearly explained the
reasons behind their perspective.

o bhH—. FRBITHEZ, BARENPOAR—Y %
—BIZTADITT W EREWET, A
o, Hh—, WHoOarvFv—0n, b, &
WIRTIa N TEDLTEDN, H. RFEL
ERWETS,

o AR—VIIHEHBRICRWIKFMAZE WIS
DT, KEEE-T-V, KiEEFREZTZH
5D TN TT,
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Some students relied solely on basic adjectives and
verbs (e.g., VW TI;, BHLLANTT; I HOUVTT;
K 81-¢9) without offering further elaboration.
o HAARTHARANI HKHAETHNWEBWE
7
o EHIZ, HART: - L TCHLAF—VIL, &T
HbANZRHDHERNET, HEKITE THAR
B 5HTY, 708725, Shohei Otani I, &
THbHA4TYT, DT, TAARART—T 1~
TIINGEZBZH D EBNET, EEPEITEL
TY, BT, H - - F AT, AR—Y, A
RN, ZEREICTEET, AER—
Ve o & BAEATEET, [pause] FM
W+ - BHAR | FETHETY, E20b, A
R—=20F, X - - X T, FRIZ - Hy
H—TE THANRBH D EEWET, [pause]
e LT, BADORAR—YF, LTHLEOD
LWTT,

Strong responses demonstrated a wide range of
vocabulary and grammatical structures, as
illustrated by the following examples.

o FOERELT, 7AUARIENLOEIE, H
KNS AR =YK TS5 LN S
B ET, fme LT, AR—YikEz R
5. RDEZICIFHEARADULRLE ZN LD
MY FET, HUNEITINET,

o x-ob., FMUIIKETT, 2oL, K
X, BROEHFV Z L LTWEHEAR—YT
ERWET, KOV L, BT E T
LEBERAR—VZEBWET, FERITIE,
zo&—, BARANIE, BHARANZ, L <#kR
LTW5%E95TY, FlziX, EnEEVL,
RS, 1%, R EE -T2 2ok
—, X<IEWVWEZAITE, 1Tob, 1T&
o, fTo7=b, BHELTWET,

Weak responses included cultural content that was
inaccurate, overly generalized, or based on
misconceptions, likely due to limited vocabulary and
grammatical knowledge.
o HARDFKTIEL, BEHOFAEL Y T TITA-
TWTZFIIWT ER A,
o AARTAR—VIEIHLAEY AL E R
Do
o 2024 FElT, HETAHI Vv I RbHotz,
Vo By 7 THERHY £,

Strong responses presented accurate and culturally
appropriate information.
o FHESITME AR —Y T, ML £ OB
BTHoIANHTE,
o HAARTITFALRAR—VIL, H. FHERKLE LA
IR HYET, ZTTITVAKRD
T, b, hoEICH, H, ARTT, F=
2, ., TTVWEFAESEL, . 7RI
RoT, ICRVET, Tunoleh, LI,
H, AR—VTADIFIEEICRST, b, B
EEHHWET,

Based on your experience at the AP® Reading with student responses, what advice would you offer
teachers to help them improve student performance on the exam?

1. Clarify Task Expectations

e Remind students to read the instructions carefully and understand that they are giving a
presentation, not engaging in casual conversation.
e Emphasize that the focus should be on Japanese culture and not on personal experiences or

comparisons with other cultures.

e Distinguish clearly between the CPP and the Compare and Contrast Article (CCA) tasks.

2. Reinforce Structure and Content

e Teach students to include five cultural aspects or examples and to conclude with appropriate closing

remarks (self-introductions are not required).

e Encourage balanced presentations by avoiding excessive elaboration at the beginning and minimal

detail at the end.

e Remind students to explicitly incorporate cultural elements in their responses.
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3. Practice Planning and Speaking Skills

Provide regular opportunities to practice impromptu and timed presentations using topics from past
exams.

Have students plan outlines using graphic organizers (e.g., from AP Daily Videos).

Train students to speak about each example for about 20 seconds to develop fluency and timing.

4. Develop Language Proficiency

Teach students to elaborate logically using transitional phrases and cohesive devices.

Introduce formulaic expressions for structuring content, such as IZ~IZOWTHIT L E97, KRid~
WZDOWTEELET.

Emphasize useful vocabulary like %% (role), #%¢ (influence), (232> (beneficial/useful), % < D~
(many), and ~ A %72 < & AV E T (there are many people who), while avoiding overgeneralization

and repetition.

5. Avoid Common Pitfalls

Discourage overuse of basic expressions such as #f & or 72 < & A
Reinforce the importance of focusing on objective, cultural explanations rather than personal
anecdotes.

What resources would you recommend to teachers to better prepare their students for the content
and skill(s) required on this question?

Use and apply the Scoring Guidelines throughout the AP year and in years leading up to the AP
experience so students are familiar with how their response will be scored.
https://apcentral.collegeboard.org/courses/ap-japanese-lanquage-and-
culture/exam?course=apjapanese-language-and-culture

Refer to the exam information page for additional Cultural Perspective Presentation prompts from
previous years. https://apcentral.collegeboard.org/courses/ap-japanese-lanqguage-and-
culture/exam?course=apjapanese-language-and-culture

Begin having students practice presentations on various topics early in their language learning
experience so they become familiar with the task and begin to integrate more sophisticated language
well before the beginning of the AP experience.

Utilize flexible resources in AP Classroom to provide students with daily instruction, practice, and
feedback to help cover and connect content and skills. https://apcentral.collegeboard.org/courses/ap-
japanese-language-and-culture
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