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Chief Reader Report on Student Responses:

2025 AP® Chinese Language and Culture Free-Response Questions
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e Number of Students Scored 4,712
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The following comments on the 2025 free-response questions for AP® Chinese Language and Culture
were written by the Chief Reader, Professor Xinda Lian of Denison University. They give an overview
of each free-response question and of how students performed on the question, including typical
student errors. General comments regarding the skills and content that students frequently have the
most problems with are included. Some suggestions for improving student preparation in these areas
are also provided. Teachers are encouraged to attend a College Board workshop to learn strategies
for improving student performance in specific areas.
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Task 1

Task: Presentational Writing—Story Narration
Topic: Yard sale

Max Score: 6

Total Group Mean Score: 4.68

Standard Group Mean Score: 4.05

What were the responses to this question expected to demonstrate?

This question assesses writing skills in the presentational mode of communication. It aligns with the AP
Chinese Language and Culture course unit “Global Challenges.” To respond successfully, students must
demonstrate a level of Chinese language proficiency that enables them to address topics about challenges
people are facing, as well as the ability to describe and narrate using paragraph-level discourse.

In this task, students are asked to compose a written narrative—using keyboard input—based on a series of
four images depicting a girl organizing her closet in preparation for a yard sale. Students have 15 minutes to
produce a complete and coherent story that reflects a clear progression of ideas, including a beginning, a
middle, and an end.

How well did the responses address the course content related to this question? How well did the
responses integrate the skill(s) required on this question?

In general, students demonstrate competence in the presentational mode of communication. Because the
story’s setting (at home, in a room) and theme (cleaning and recycling) fall squarely within the scope of the AP
course content, students generally found the task accessible. They were able to apply relevant vocabulary and
grammar structures they had learned. Content from various themes and units were used to complete the task.

Most responses demonstrate a control of basic transitional elements and cohesive devices needed for a well-
organized narrative that includes a beginning, a middle, and an end.

What common student misconceptions or gaps in knowledge were seen in the responses to this
question?

1. Some responses failed to tell a complete story by addressing all stimuli provided by each and every
one of the four pictures.

Common Misconceptions/Knowledge Gaps Responses that Demonstrate Understanding
The following responses lack an end, missing The following response, despite some minor errors,
information provided in picture 4: presents a complete and cohesive narration, with a

beginning, a middle, and an end:
Example 1

A—REWIN, FATAEZRMESTE — P se s, mWeaE | R TnE, TN K g m b e, T
— S IS AR A AR A . 2R IR IR ZE | VRN AN AT R 2 AR, 17 HL A2 [ SCIE 52 S it e AT
LMAAE R, KB T AW FZ ZHRIREAERE | FHRRR.

b, TAHE AR T — R RE DT R AN 25 S
T
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AT QI B HERIRASE T, AT SR B RS | OB TFIRR, TS R, RIR SR
P b BB, (RERE B X AME T | AN 5 A S O R S e R et )
HIERGEF M RIEE R A FREET, RITHRE | A5 EOR SN, LMt 2 X B A

XA AR EARAA IR T 7 Pt e . -
B AR AR R R RARYI I gy T, g | ZESIZSORBINAR, WVRIAE b5 1 LI B THE AR AR 5 HY
R? AT RRLILEAE, — i —i F R e | KRB e R e SN . AR E, AN A
FIRMEIE, “aZ—fEpE R/ NEARNE E O Lo | R REWINESEM AR BN LT sk
HET T, BUAREE AR E TR, | WIHKASER, FrOMBm AT =k, K58
BEBR, BEMITEITT

Example 2 o
ARG FAEEHE . BIE AL, ARy | TN, ARRRCERESE 7T R, BSR4
VAR BIERERM. MR, WRMgA | RERIIREEARREL . WIRIHT, Fo9ibAE
N DA FZ T i FARZ AR A DTE:, T HIAEA BB AR

The following response only has a beginning,
missing information provided in picture 2, picture 3 &
picture 4:

NERFERRI S, BE B, DURBER “RERZ T
HIHET” o NEA

2. A considerable number of responses did not effectively use transitional elements and cohesive
devices to create a well-organized narrative.

Common Misconceptions/Knowledge Gaps Responses that Demonstrate Understanding

The three responses below do not effectively use The following response effectively uses transitional
transitional elements or cohesive devices to createa | elements and cohesive devices:

well-organized narrative: AR TE, MBS . NERBETE

Example 1 SRHEN T ANEHIBAI, BB NAE 5 T DL
L. RSB R, MR | T DM RN R A A R IR
N e sl 7o ML RARA IR, L — 2L
BT BRI . Frblam sy | TIIIRHELSE. APROMEAREAE, Fibl
RO, WERAT . RIOPIT—AKN. iz | AT

TARIOROA. R, ROBEFALT | 55l EUR, DSERE SRR T, M
T RAHR. RFRIOE . RBHAER! R | L, ARBA AR, U, A —

BN AR N BB AR . XA/ B/
B, /NI FRRE R T IR . /N A
Example 2 AR /N, BT AR AR A T B G R e

T ARG E AL AT, ROERSISEARIE, IR | g7 o, N edeR A, TR FABIEAR D
FRXFMET, BERXADNR. WIMREFFXNK, A | g Y T NN <5

IR AR SE T, W T A>Tk
REEMAN ! 7 EBGEE . 1 R AN e
Ko WAAEAMBIZAE. i, marusrg | SEEN, AIGURT BRI A, ik
XK. MBI NCE R MR . TR E R, Hin | B0 2 MR AR RER S A HEOAN. /»
—ANFEEEHE, R R, PR 2k, i | SRS EE O, ADEERA S R T, i
ATLLSEHT ARG . M AENT AP R e MR R e, | B T8k IRATERCRIR OGRS T Ak, RO T

I 4 8 T R e TR 9 TR — K.
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Example 3
ASREAZEBNERA AP FPEF O3, RAEEIHR
PEZEIRINEE Ko IRAMREZE, WA FIXEYELIKIIN.
RO ZERA, FAmMEHEE S, KR
0, AR IO, FRWIEFE I ORI AIRA R 2 EME
A SEAR 7 sE 45 for FK11 AP R

Some examples of effective use of transitional
expressions and cohesive devices:

Example 1

AMAERMLEWIRGF 1, ETRE] T k.

Example 2
KRB 2, HdJLa8E, ...

Example 3
NI EE ST, RO R B T — BN |

Example 4
TXHFE/INSE R (A B i 21 PR AP IR S5 A0 S B s N

3. The lack of appropriate vocabulary and grammatical structures prevented some students from
narrating the story effectively. The issue could be due to typos or interference from another

language.

Common Misconceptions/Knowledge Gaps

Responses that Demonstrate Understanding

In the following responses, the lack of appropriate
vocabulary and grammatical structures seriously
obscures meaning:

Example 1

N USISAEAM BN FTRE,  [IRBEA ResellfR A
fi? REIRZ AR, | i/ Ksorted i 1)K ARk i LA
wsellfiy. BIR, /hEsoldftffi KRt EE T
(B s ] o DRBERGRA/NER [HERER
A () 45 485 53 AR 17 5] %9 /)y E organized it ¥ closet .

Example 2

AR R AR IS Aok 2R ) b s, ok A IR K
ZARMR T . Pt JF IR e EAIRA R E AR R =
B, MRICRZ AR DK R E. BIARATTUH—
BEOR/NIAR IR T, BFRAAEE 2 Fr AR AR R
SEEE AN o ffE RAMBEAEIR I EP 3 AR i 22, 1 HAR
ARSI E T O

The following response uses simple but appropriate
vocabulary to present a complete and cohesive
narration:

EARHIT, NRAE RN B URAOI 5, Bk
UREA) 5 (BB B AR 4 o SBIB AR XA b5 BA
KERM . WIHAGNRA = FIZXAAKAR, el
VRN IR EAE T AR IR BT 7. NEEE
I LAY 2 A A AR AR AN BT AR G S it P DA AH 22
ST FARTEG RN o AR AR AN ST B AR A
SMIET . L8 N SR/INE I SR SR AR VY, S8 0 A
BT BEINRKBEATE . N K5 NRII AR T
Ja s NIRRT S Al — N KAHE, G AR Nk ]
e 1 A AR AR AN B A
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Example 3

—REE, MREMEE RS ) ESEEERX. RE, 8
Wit E . i, N ARBEIAREL ! IRESE
IR 7

ANRTTIR T HHE ML, iR TR IR L KRN
MR ADRIBER,  “ ATIERT DARR 218 ! 3m] DA
RIARPGSEH WL 7 FrlL, NFIEF T —>garage
salesz t M A KIZR PG . — /N 3K T dh B89 A R R 8k
%,

e, ADFIEHE T ERKARKRTG. EERE%.
AR =%

Common mistakes in the use of vocabulary due to the
lack of control of pinyin:

R (HER); BOL, 2R (&)L); AR, ZHR, ERMR
(IAARAR); T, B8, M (F-i9); BE (), H 8, IE2E, 4
(B, FHE (AR); 32 (3K); 3% (3R); Ak (AK); 7R
(BBFE); MESE (FhJL); /N5 (VNRE); BB (REZE); JF4T OOF
©); REET CRIBHR); FrE (F48); =4, —HL (HHL); %
H, A (&%)

Some good examples demonstrating students’
ability to express the rather difficult idea of
“recycling” in the story:

Example 1
2 AR TT O RN I ORI IR o Wt VAR IRTBAE 7 3%
T

Example 2
WA A TSRS, I H O AR DS R
SIORIPEAEE, ST B O PART B2 I0 AR 2 R TR
B RIS,

Example 3
LSS 7RI AR, B RE B 7R R E
=, TRTLBR—NEIRNTET .

Example 3
NERIIBILER T, TRERS/NMEE—NMFET, FiE
EB2PEHFIHA

Example 4
i, SHEIRDE, A A B R rLfE,
SRR, BT DA4R, SRR,

Example 5
NIRRT A — 6 R AR P R

Example 6
WA H O35 7 EI0ER, AT TahE B IR
A TEIR I

Example 7
WATTINE & NS B AR R, IOA BT,
WA H ORAET, RIPFHIE T .
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Wrong usage of {4 as a verb rather than as an
adjective:

UMM T T3 b ATTHIAE T, BT Az R 1 by — MR
FHER.

Other common grammatical mistakes:
Word order:
Bl 7w (Rl )
L RRAE TR b (7E TR A ThRR)
fi-structure:
H AT A LEA RS2 25 (BT A LA AR 1)
Useof J:
=AM (T =AM
b ek 1 (Mt FARKE)
Resultative complements:

WEABEEMHIHAR (LA EEHHIH
R P)

AR RAK AN, AR T (FARARAR N,
FATT)

Influence from English word order/word choice:
104 e i AR AR (i /Y / Lk i a4 AR
YL SN T HO EE AL (S5 45 /N T SE 8 R EEAL)

Based on your experience at the AP® Reading with student responses, what advice would you offer
teachers to help them improve student performance on the exam?

1. Share the AP scoring rubrics with students and review authentic sample responses from AP Central to
illustrate a range of performance levels. Emphasize the importance of fully addressing all components of
the task.

2. Assign regular typing practice to improve students’ speed and accuracy. Set clear expectations for both
typed homework and in-class writing activities.

3. Systematically teach a variety of connectives and transitional phrases, and encourage students to use

them consistently in both speaking and writing tasks to enhance coherence and flow.
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4. Familiarize students with the AP exam format, particularly the four-image presentational writing task.
Provide structured practice in story sequencing, including timed writing sessions, to help students build
fluency and avoid rushing through the final image.

5. Teach effective time management strategies specific to the exam. Students should learn to pace
themselves in order to address all four images thoroughly and meaningfully within the time limit.

6. Incorporate peer-based story comprehension activities. For example, have students write a story and
then ask a classmate to illustrate it using four pictures. If the illustrations do not accurately reflect the
original story, students should work together to identify and discuss unclear or missing elements.

7. Remind students to elaborate on details in their narratives. They should incorporate and expand on the
important elements shown in all four images to create a cohesive and fully developed story.

What resources would you recommend to teachers to better prepare their students for the content
and skill(s) required on this question?

e Teachers can utilize flexible resources in AP classroom to provide students with daily instruction,
practice, and feedback to help cover and connect content and skills.
https://apcentral.collegeboard.org/courses/ap-chinese-language-and-culture

e Teachers should access the scoring guidelines and share them so that students will have realistic
expectations for performance on this task. https://apcentral.collegeboard.org/courses/ap-chinese-
language-and-culture

e Teachers should access one or more of the Story Narration tasks from previous years and their
associated student samples of high-, mid-, and low-performance and share them so that students can
gain insight into performance vis-a-vis the scoring guidelines.

e Teachers should use Story Narration tasks from previous years to provide practice over the course of
the year.
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Task 2

Task: Interpersonal Writing—E-mail Response
Topic: School fashion

Max Score: 6

Total Group Mean Score: 5.11

Standard Group Mean Score: 4.41

What were the responses to this question expected to demonstrate?

This question evaluates students’ writing proficiency in the interpersonal mode of communication by
requiring them to respond to an email from a friend. The task is based on content from the AP Chinese
Language and Culture course unit “Beauty and Aesthetics.” Students have 15 minutes to read and
comprehend the email and to write a response that addresses all the questions asked.

To complete this task successfully, students must demonstrate the ability to analyze, synthesize, compare, and
evaluate information presented in the text. They are also expected to consider the specific context of the
communication and adhere to appropriate interpersonal etiquette when crafting their response.

The question for E-mail Response this year is as follows:

BN B
B R R R

REf. WUIFEEN RS, BRMPRESRE —F, KB T . FEREMSERKS2ENH TR, FAERRK
IR Lo ARER AR BRI 5L B, AT AR A ? B ARG, TR ERZ M e e, 2l JiE B 57
ST SRR [EE !

KA 2R
HEAF R EoE s AR

REf o WIFZME RS, BIIRN AR 8, KEX% T AR A EA Rk, AR
HRAFTLLe PRI IREBMRIBIL L5, A ARG E? B T ARMRELSN, FOERZ At At s, RGN
AEE T SRR [EE !

How well did the responses address the course content related to this question? How well did the
responses integrate the skill(s) required on this question?

Demonstrating competency in interpersonal writing, which requires both reading comprehension and writing
skills, most responses directly address the prompt by answering both questions posed in the email. These
responses typically explain ideas and opinions clearly, often by providing specific reasons or relevant
examples. High-quality responses also feature a variety of sophisticated transitional elements and cohesive
devices, which contribute to well-organized, paragraph-length discourse.
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What common student misconceptions or gaps in knowledge were seen in the responses to this

question?

1. Some responses fail to address all aspects of the stimulus.

Common Misconceptions/Knowledge Gaps

Responses that Demonstrate Understanding

The following response fails to address the first
aspect of the stimulus:

PREF2E2E,

WARA R, KT, RUIFEEDEEY: . REFIRA
PIRIER B 24 BUA, SIRMRZ A, IRATBLEES]
WA RRARMEEFE IR L AR, EAURAT LI $F
oo

A

The following responses fail to address the second
aspect of stimulus:

Example 1

WAHR IR R BIFR M 2L, WM EDNBRAS T IRTE
Xl B, S AR IR IX T R A5 A . BT IR
FIBEARHR ! BERIRE, HRIREARFEIARDT . K
RGN RO T RS, XA 2
Fo HE, UHE, WRAERELA. R FERE
GFE AR MRAT T iR 30E WAR!

Example 2

PREFZE3E . WIRE MR BRI R —F . KIWIRET H
EFH ., fREX, RFREAERMR. BRREE T
F IR B AR AR AR 22 R TR R . RATTHIE I 5
AR, FTRIRAE. JEFERRBR R, H2
R R ARARAR 2 MR Lo ARt 50K % &7 AR AR
RFNATEFARE A 4R, 5. WAEIRE TR FEH 4
FEAEFRI A

The following responses successfully address all
aspects of the stimulus:

Example 1

PREF22E,

PR EARTT IR BIFA VAR B 2 XA BA 7T LA
—REEA T . AU IR BRATARA R R
HALAFVR G AT A AR AT LA 5 B B2 B LT
bl g ] 5 ) AR B fRT SR A A, RO BRATIX A
AR SCAAT IR S v o ST BEHE R AU 2R P, kAT BL
e OENRHEN B TR LU E o=
I AFR B CREARAE R A2 A R] LR thAS F HPAR
2 BB BN TR B AT RIIFFIRAIFIR !

Example 2
PRUFFR I % BV

FERIERARZ NSRRI . L RIHE, RE
AN=FRKR, BT, T8, KiF, MRRSE. &
HR, Billazms Wi, ERIR. BMOKER
HRRI, FEARMAT L. R, A K
RZ, REFRRRM—MFHIE. EFRIIN
ik, XEXTWRE P MREST — P NAME, MW
BE. MMM, AREATEAAE — R E .
PREIINA, BATVEEGRTGIRR IR, VRAEERL
ZHRIK, WFER.
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The following responses fail to provide suggestions,
ideas, and/or opinions with supporting details and/or
examples in written exchanges:

Example 1

REF. RN IRAE AR Rk,
Example 2
R, 2%

TFAA W FPEZ CEAR . FRAFIRBIZ ZFIRIE AR
M. AR AR Z A REZIE. RIVLE BRI

1N
aNe

L,

2. Some responses do not use proper transitional elements and cohesive devices, and therefore fail to
create paragraph length discourse.

Common Misconceptions/Knowledge Gaps Responses that Demonstrate Understanding

Both of the following two responses address all The following responses use a variety of

aspects of the stimulus, but use no transitional grammatical structures with proper use of
elements and cohesive devices: transitional elements and cohesive devices:
Example 1 Example 1

FERE, FE REF, 253! Wi AR E HE Y, RENRIT

O ! ARTEAS PR BN AZ T H AR AR RN B 4 HE & i
REF o PREFISAAAR ? X IARA KM T FREERR E%’%Eiﬁﬂ‘]lﬁ%ﬂ, ?‘E?ﬁﬂéiﬁiﬁaﬂé[@l@%ﬂlﬂlﬂo =

R o REXRIM T AR RILZ SRR L T Al
B EATE. W FERRE AR EARERIER R . R | Bk, BATFRMSEA R M. (HRERIE 2
Pz T, & &%, MTE. ROEBBEEE. W | SEEFRRRAEER . FEFRRRAR KSR

B R, Iy, s, %, WAL A AR R T ATk & UK
. FARE IR G A LM SRR R
Vit TR BT OIS, 4 R IR T L2

ZerErle 2 b T YA T 7 B 20 TR, A A Ak
TRaFAR TR S B2 AT X REIREE AT DL S AR

BRI T | ARG SRR | 9953, FIRHETLLT SR L.
Beo RATDBEAM R BRSO, AT RE AT —fF [ G
AT, R e g | BV AR, AR
BEUTIOSE, Bt ATEAE, RIMLAA G RI
KA.

A
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Example 2
REHFE,

PRYF !

REICBIRIRAE | RTRN %
FHARERIAR A, BEAFURNLI% T R BRI A
Ao FERIIERL, WMFEZET I &5 SR SRR
Mo BTEL, ARINRFIR SRR, AAAL AR
REgte. HE, RMBEAFIERZFH 2K, 3K
EWARF H BTN A5, B TRk, R
N T — P RERSC. B, ARAERERIA
PIRIEEGIR, RLIHERA N . e, AEEIL
TP A S0, BEONR— R AR ERAR 2 93!

TR IR B S ). T
4 6] BB T DAZ AT HA |

LR — VIR !
IRITAR A

3. The lack of appropriate vocabulary and grammatical structures prevented some students from

completing the task effectively.

Common Misconceptions/Knowledge Gaps

Responses that Demonstrate Understanding

The lack of appropriate vocabulary and grammatical
structures prevented the following two responses
from completing the task effectively:

Example 1

IR, BAR 0 AR UL A

FERAALBANTBAT PRI R . FZEATA] LR — A
RAMATEL, BAR BERRIATAT LA 27 BATTEL (A A PR 9 3
MIAZER AR AR . BAIRE R AR REF I AR U A]
LA, MBEATARIF RIS . BERII IR EREE
MR R R

PP SEAFIZ AT A R o

Using appropriate vocabulary and a variety of
grammatical structures, the following response gets
its message across in a lucid and smooth manner:

(i8S
FRAR v % RS2 1k A B

PRULHINS, R ARIZEAR TR, T4t
LRERIARARATTT Lo ARR BN AR I i, 7T A%
BRNSAERIAR M . FRAEFEIR TS IRA AR EF Al I AK
Ao ARAMBEAESARE AR ET A, T LT DASS 1R BE 5%
TR A, RERNZSKIEE IR AR, By Ak
BRI Z 5

BR T SRARARCASN, BIEHERZAR B AT A4
Eo FINEMSMARZ IR, FroliR—E KR
[

TRIAFF IR 25 B ER B2 2T !

ALl
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Example 2

2R3, W RURI TR Y FRAR M AR R 2 ST IR I
FR o WRARRZFIRZ IR R . B2 A A K
A—Ff. XA F KM EAKIE T . (HX e
AR AN IR T FROEAFAR T DL T A AR %
B (BT / EEAKR xD) . AR
ERN ANRTF O, FTUMRA TR ZEF 0! R IRTE 2
BRI TESCRA A N S A ARG A [EE !

Examples of typical errors:

Example 1

FNNIRFIRZ B HIARARURA— KRR

Example 2
B NAEFRI 2R A A

Example 3
coo B, ARETDAEDD

Example 4
IR 3R T DL 25 VR At B (2] 3B FE 45 A

Example 5
WERARAEATT LA m TR .

Example 6
WRBRMALEIRK IR, BB ARRIREREE, 4
RIS, WFEAR

Example 7
AR AT LR HEA I A

Example 8
TERBEVRELS M NFB AR S 2R E 2

Example 9
PRUTAFNT,  FRATT 2R o ol 22 2 1) e e

Example 10
FAARRAT PLSEAR K 1) A

Example 11
YRA] AR, IR T

Example 12

BATIFR R AT A, FTDARIRG #Rik, RA=%
TEEERE

Example 13

P UK AT A AT AT A, ARG A1 2 Z AR

Examples of good command of rich vocabulary and
idioms and appropriate grammatical structures:

Example 1

PREF . DLFunm, Ay BAR—I# LT

Example 2

AN, FAEE

Example 3

B R CARERIREN! T EMNIRE

B S A TR B — AR

Example 4
—HAKREFE=FN, BIEFKZ, IREEIZAERE S
)

Example 5
BRI NRESE S B 2 02 85K 2 /INz gl e — PP i 11
0 R

Example 6
R FEAME, BN S R R R

Example 7

WA E g, s UATELETK, BE &
PR RESRL, KL, SRR, K5
EEMTT . B AT R IR

Example 8
BB B S H BRI AF T B, A%
RIS, {EJ R I AR T4

Example 9
BB ARL 5 F B [F) 22 28 I AE AR A IS Bk 1 2R 24
A A e !
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Based on your experience at the AP® Reading with student responses, what advice would you offer
teachers to help them improve student performance on the exam?

1.

Emphasize to students the importance of reading the prompt carefully. Remind students to take time to
fully understand the main idea of the email and identify all the questions being asked before they begin
writing their responses.

Reinforce that the AP exam is performance-based. Task completion is the top priority. Students must
respond to all parts of the prompt thoroughly and appropriately.

Remind students that responses do not need to be factual. This is a simulated communicative task,
similar to a role play. Encourage students to use their imagination to craft complete and plausible
responses, even if the content is not based on their real-life experience.

Teach students to write cohesive and well-structured paragraphs. Focus on organizing ideas clearly
and using appropriate transitional elements and cohesive devices to create fluent, connected
discourse.

Provide regular practice with key grammatical structures and idiomatic expressions commonly used in
interpersonal writing. This builds confidence and fluency in crafting natural, context-appropriate
responses.

Prioritize typing accuracy. Students should receive ample practice in typing in pinyin and selecting the
correct characters. Frequent misspellings or incorrect character choices can obscure meaning and
negatively impact scores.

What resources would you recommend to teachers to better prepare their students for the content
and skill(s) required on this question?

Teachers can utilize flexible resources in AP classroom to provide students with daily instruction,
practice, and feedback to help cover and connect content and skills.
https://apcentral.collegeboard.org/courses/ap-chinese-language-and-culture

Teachers should access the scoring guidelines and share them so that students will have realistic
expectations for performance on this task. https://apcentral.collegeboard.org/courses/ap-chinese-
language-and-culture

Teachers should access one or more of the E-Mail Response tasks from previous years and their
associated student samples of high-, mid-, and low-performance and share them so that students can
gain insight into performance vis-a-vis the scoring guidelines.

Teachers should use E-Mail Response tasks from previous years to provide practice over the course of
the year.
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Task 3

Task: Interpersonal Speaking—Conversation
Topic: Cell phones

Max Score: 36

Total Group Mean Score: 28.09

Standard Group Mean Score: 22.69

What were the responses to this question expected to demonstrate?

This question assesses students’ speaking proficiency in the interpersonal mode of communication by
requiring them to respond to a series of prompts in a simulated conversation. It is based on content from the
AP Chinese Language and Culture course unit “Science and Technology.”

Students are invited to engage in the conversation by responding to six questions, presented one at a time.
Each question is played once, and students have 20 seconds to respond after hearing it. Successfully
completing this task requires the ability to interact in a spontaneous, unrehearsed manner, engaging in real-
time meaning negotiation. This involves a range of critical thinking skills, such as analyzing, synthesizing,
and evaluating information, as well as a solid understanding of the cultural context in which the conversation
takes place.

The questions for Conversation this year are as follows:

Traditional Chinese Characters:

I SR ) S R S A G (2 P S L SV e P

BIURARER, TR g A AT 2R 2

RSO, THEEMRA AR B ?

BUEIR 2 AR S B A AR AL THE, RBE A ERIR?
TREERAEZ R T A G 8RS 2

B TSR DAL, URIEH TR B ? A R EEIE

OOk LN

Simplified Chinese Characters:

L ARG AR TP PR, IR E AR T2
XHRKUEL, FHUR KK AR A2
FHOCHE, FHUF R A A B ?

BUEIR 2 AN SR A BRI A T, ARXX A A B R?
R RAEZ KIS FHL? AR ] ?

B 72BN, ARG P A2 S —NRERREIIE.

oLk Wk

How well did the responses address the course content related to this question? How well did the
responses integrate the skill(s) required on this question?

Most responses address the prompt directly, providing explanations to sustain the answers, demonstrating
students’ understanding of the course content related to this question and their ability to integrate the skills
required for interpersonal communication.
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Conversation Q1

What common student misconceptions or gaps in knowledge were seen in the responses to this
question?

1. As the English prompt for the dialogue topic says: “You will have a conversation with Li Yan, your

friend from China, to discuss the use of cell phones in preparation for a class assignment in Chinese,”
many students seized on the phrase “the use of cell phones” but missed or ignored the specific

question asked in Question 1.

Common Misconceptions/Knowledge Gaps

Responses that Demonstrate Understanding

As the English prompt for the dialogue topic says:
“You will have a conversation with Li Yan, your
friend from China, to discuss the use of cell phones
in preparation for a class assignment in Chinese,”
some students seized on the phrase “the use of cell
phones” and talked about how they used cell phones
to do homework:

Example 1
WHFHURIR Z 1, THIES B DuliEk. %2,
%>,

Example 2
KHFIE 7T IRAMIE R R, FEHFILATEMR
A, RTIREINH.

The following responses understand the word
“UE#%” correctly in the context of the whole question,
and therefore address the prompt appropriately:

Example 1
Kuai RS . AR T . A . RFHLEIG
S, HEBATHE), Rt FRATHFHL

Example 2
YT, FRAESFHLMENL, MHeEishing] 4R FEEFR Y
zhongye . . BV, X2 F AT AT LAEE ST R P

Some students talked about the usefulness of cell
phones in their responses:

Example 1
KIwollwASFFHL .  ARHEA . IEFHLHIK . . A£K
IV . BRI ..

Example 2
BT L FHUSER ML, AR AT AR Google
Translate 7 FAMFKAFI1EAL .

Example 3

B AEAT FHFHLAT DAR 2 s 35 AT AN o SCAE M,
REATVERIA R R %, o DT HFHL, EF
FEAEAET R 1 H SRR
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Some students caught the words “/F\L”, “/f4”, and
“E4 (F£)” in the prompt, and seemed to interpret the
question as “YRE & B4 M ANMEL”:

Example 1
R EMN EEEAH, RBHMNNELH, Frilfkse
W BRI BN EA A

Example 2
RoMWER SRR, BEEMLL, FOAEIRR
HEPR.

Example 3
TR MAENAEFHLE, FRATAT DAFEFHL EUR 2 4E
A, AT T BLRAE 25 ATFRATRE L .

2. Some students do not have the vocabulary and grammatical structures needed for an appropriate

response to the question.

Common Misconceptions/Knowledge Gaps

Responses that Demonstrate Understanding

The student understood the question, but did not
have the vocabulary and grammatical structures to
answer the question:

TR TR, RufFe—MEFR .. uh, Wil ..
uh..

The following responses use proper vocabulary and
grammatical structures to address the prompt:

Example 1
HIEAHFHL SR, RARMFIESEF, &
B ENEAFRE L

Example 2

KTHFIHERRNTIER, B RE, KEFI=
ZARZ AR Pk b5 B P AN [ () o [ Sk, FT R
HERNMBIRE 1.
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Conversation Q2

What common student misconceptions or gaps in knowledge were seen in the responses to this
question?

1. Some responses do not address the prompt directly or effectively.

Common Misconceptions/Knowledge Gaps

Responses that Demonstrate Understanding

The following meagre responses only provide
marginal answers without directly responding to the
prompt:

Example 1

FHALF

Example 2
WAIR KB FHL

Example 3
TURBLFNLE R4k

The following responses, though not perfect, are
thorough and appropriate:

Example 1

POES o QUSSR =N ) SR WX IR ST NG
BEWMBIRREER R, EE RSB ZATE
PREEWBER, A AT T3t o] LARRAR 1

Example 2

T3 FHEF R[da3lib 2 . . IR N e A
W2 ANZHE . MIRZ A RKSESE, &R A
R, FERA A S AN

Example 3

FAEHE EWHIRMFNL, H um SHEIE, AIREIRE
I, WERIRAGNIE — 5], AT HE A R R A I
WEE, FEAUEF L.

Though trying to participate in the conversation, the
following responses do not address the prompt:

Example 1

g B i)

Example 2
PRGEAFA A At 4 ?

Example 3
iRWg ?

The following response wastes no time in
addressing the prompt:

FHLECRHILF AL FALAT LS 22 A 1R 2 1 B R
[zi3yuanl], AT LAHEBhZEA 222,

In the following response, the unnecessary repetition
of the prompt takes up precious time:

PR, TR uh FHURE 54k uh 5t
RIRMREZ N, BERFXAN, —'uih, —ERERE
WAL
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There are still students who chose not to participate
in the “role play” required in the simulated
conversation:

Example 1

HAHFHL

Example 2
ZINAEIRATHFHL.

Example 3
BAEF[dad]FHL.

2. Limited vocabulary and grammatical structures prevented some students from completing the task

effectively.

Common Misconceptions/Knowledge Gaps

Responses that Demonstrate Understanding

Some students do not have the proper vocabulary to
answer the question:

Example 1
FHENMEHE “&Kig”

Example 2
EIICA & R Nii

Example 3
AT UERTE & 7 OB A B g send email FEH nice.

Example 4
Al LLE app

Example 5
Hwol]HEMTAHL .. 28K .. RERTHE N . . K
EAFNL. . IRZH.

Many students could use in their responses
appropriate vocabulary such as:

T, 231, L O, B, 3k BERL, EBORL FTHIE, IR,
KAE S, W LD, i, DU, SRR, 3T, ete.

Examples of good language use in student
responses:

Example 2
XFERRAE,  FHLI BRI I AL s 2 VR 7T LABE ISR 7 4
A TR, RATCLERM . IEE T HEIESIRIEN .

Example 3
FHLEKI I AL 2 FHLA] DAR 22 AR R 2 1 TR
[zi3yuanl], WA PAFEBhAE2E],

The lack of appropriate grammatical structures
prevents the following responses from addressing the
prompt effectively:

Example 1
FHL .. BEHke3] .. FHL. . B . PR . FHL. R
I

Example 2
Um 54557 . . i F[shoulplfji2l/2 1R um &, 4F4EH
Num.. FHEMR um .. x- Hi[xin2] [laughter]

Despite some errors, the following response
demonstrates an adequate command of proper
grammatical structures needed to answer the
question:

A TFHL LR RIS bt 2T A B E TR, A
FZEFHEEREN A, st L EEREN EER RN
BRI AT DR TG, SR,
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Many students relied on a limited number of
rudimentary sentence structures in their responses:

Example 1
FHLLB T8, ] LGP ER R AR, BRAA ACH
K, BRARZAEHITIIR, BRABATHIR .

Example 2
Uh BSRIFA AR Z &RIFH, AIRZHEL, RN
LI B KRB AL 2 mT RE AT DAFARE um . . F00E,
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Conversation Q3

What common student misconceptions or gaps in knowledge were seen in the responses to this

question?

1. Some responses do not address all aspects of the prompt, some do not address the prompt directly,

and some fail to provide specific answers.

Common Misconceptions/Knowledge Gaps

Responses that Demonstrate Understanding

Some students missed the keyword “+ 3" in the
question, and therefore their responses went off
topic:

Example 1
FHXNEBEIIRZ, b, FHIHEERE BRI TS
T, bR T7EFEIEOCEI, FHLAT LA B AT
o

Example 2
FEEZN i, WRBMEN, HEABHEIFANT,
WA LA TR N R B ECE A EE R B .

Example 3
PRA] PLSE 2R P AT R A ER AR ) R ARARE AR ACH R, 3
WATFHRE ..

Example 4
FHFEVRIARIIHTT,  FINARTT LU 3 B AR ) T
Mo

Example 5
FEXKIP), ] R ATNAE

The following responses address the prompt directly
by pinpointing “2# = 3 [1] {5

Example 1

Fxuel]H LR, FHLN S [bang3|BRZ,
R FRA FITE — AN S zi], e A EFHLIA
FRIXANFzi], ARG RN FHSH IRV FAEIE S
ft4, AR ZBZEADF.

Example 2

FHOCHIRHE, FARAMRZ AL, i, iR
TAEZE A, WATOAFEM A, AT RIAE—e,
BCE UL R RARE — Lo rp SO AR, U RT DA IR A
3, PAFRE G AR E I 5]

Example 3

P — L [E 4L A, BT DLER — 28 dh [E [ A A AL
Tite TEERABATIAZ I B IS AE Hh AT DL 2 31— L6 B i i 1) 51
15T7 e FRIET] D22 R — LR AL e iy Hh IR, Rk
AT LAk R — e HR S R

The following responses only provide “tangential”
answers, without responding to the question directly:

Example 1

FHLH BhIMAEAL, ik

Example 2
TR )RR, REEETFHLEEE R, XFFRAEFER
1 AR X AT

The student understood the question, but did not
provide a substantive answer:

AR, By . AERAKRZ T . TR,
PN B AT XA -
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Some students refused to participate in the “role
play”:

Example 1

P FHL

Example 2
OIS, FRIGFHATERIIR, BT E KR,
WERIRAHFIRKM . .

2. Some students still find it difficult to use transitional elements and cohesive devices.

Common Misconceptions/Knowledge Gaps

Responses that Demonstrate Understanding

The following responses do not use transitional
elements and cohesive devices:

Example 1
FHURTE BN, BEHIRANUE, ERREE I
Frs B RFRE A — AN AR, AT UHFL.

Example 2
S SCHFHL B FE B2 3 AT DUE BIFRATI L 2 A
24, BRFT AT I 2R 75 .

The following responses benefit from effective use of
cohesive devices:

Example 1

XKV, HFIAERZHR, —K, HFHLATLAH
BhIRFIERAH AR ok, FRATUAEFHL e
AR,

Example 2
SR SCHIEHE, FAERBEIRZ . H5E, FHLAT
PLLEFR TG TG Z1 i A X 48 2 AR ) 3l 1) s
HIR, FHLAT DA IRERIR A A B 2= TR, 252
OB,

3. Some students lack the proper vocabulary and grammatical structures needed to answer the question

appropriately.

Common Misconceptions/Knowledge Gaps

Responses that Demonstrate Understanding

Some students do not have the appropriate
vocabulary to address the prompt:

Example 1
BHRFIE RS, GRHERAZERHF, H

N translate /&~ accurate.

Example 2

Example 3
A 7] ) B fige i AT DA ] AL

Many responses use rich and appropriate
vocabulary (%, #ft, T#, Tk}, W, Bk, S0,
N T#fE, ete.) in their responses, and demonstrate a
solid command of grammatical structures. Here are
two good examples:

Example 1
AT DA F T B R A B3R e o, JF AL
At ) 100 B o+ 3 R H S
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Example 2
YIRAFIE AR, REERA THEZIMEERM AR
i, FATCAEM B2, ik N TR RefE R A AE
IR ...

Some students found it difficult to use “#5” and
“¥:Bh”, and the related phrase “X¥...... (%) & #B1”,
which are necessary in their response to the prompt

“FHRA 2B

Example 1

Yo SCR I FHURFE T

Example 2

LT HAF K

Example 3
FHURFER), AW LG22 —AN R EAE
Example 4

I FHUR L Bh b oL

The following examples show proper uses of “#sB/”:

Example 1
TEFREEH SR, FHIN AR KAIHE B

Example 2
FHL ALK, AT AT ubh . 2 T+
o

Not knowing how to use the f2-structure leads to
awkward expressions, which sometimes obscure
meaning:

Example 1

FAA LA BRI FHL L

Example 2
PRA]T LS AR 2 A AEAR ) FAL

Example 3
ERPIFHHK

Example 4
FHI TR E XA F

Proper use of the ff-structure allows effective
expression in the following responses:

Example 1
FHLT DS B FRA T SRR 12 e S

Example 2

Tt BTN ER R, BERZEXITH, ik
RS FRMITEH 2 ER

Example 3

LRSI A, BERT A T BB R A S S SR
B 3L

Other high-frequency ungrammatical expressions:
Incorrect use of “i&2&” and “BLFE”:

SR SCIH, FHLATBAFAR, ARAREIL AT
ERAREF L

Incorrect use of “45” or missing the %5 -structure:

Example 1

HAFHUA HE B IERM K

© 2025 College Board.
Visit College Board on the web: collegeboard.org




Example 2
W& H HIMFALFT ) B AT HAE

Example 3
e HAFIIEXA T

Example 4
Al LA FHLE —A B IER

The perennial word-order problem due to the
influence of English:

Example 1

PRAT A i B E IR FHLE

Example 2
TR FHH IR Z A+ L

Example 3
] AT E SR

Incorrect use of “41” as a conjunction:
ARAT LA SR P RA 0 IR0 BRAR 1 SN FRAR I I AT R
Incorrect use of potential complements:

AP FHAREILH
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Conversation Q4

What common student misconceptions or gaps in knowledge were seen in the responses to this

question?

1. Some students did not complete the task either because they did not fully understand the question or

did not address all aspects of the prompt.

Common Misconceptions/Knowledge Gaps

Responses that Demonstrate Understanding

The following responses missed “7£_F i (K]} i”
specified in the prompt, and therefore fail to address
the prompt properly:

Example 1
TREFFRA LA FIRANE, FATEHFILER
RKNFTHLIE

Example 2
FHEIRZ UL, FATATLA LM,

Example 3
BATHFVER, "TLAAIREIIAST — /N HiE,

Example 4
FHFVITHIFLSREEEWE.

The following responses direct their answers at the

situation of “7£ _F ) i iz

Example 1

WA= L, By EERAIHE, FRATN %
L0 2], MAREFNABEF 0T8I, AHF
BLAT ALEFRATT ) B S BB 4

Example 2

TN AR XM T FHLRE B B . BNE
Lo [F] o FFHL TR S N RS, ERE
g2 S AT L, X2 RGRA 1Ak,

Some students missed the question because they did
not understand the keyword “Z%”:

Example 1

FHUFE

Example 2
T LLE FHL

Example 3
FHLATLLE

The following examples show a correct
understanding of “F&%”:

Example 1
RIBE L RLE ERMBHEA R FHLZXT

Example 2
FEIRXAN AR b, FRIEVER R A —FE

Example 3
AR MIZER EHFIL, RENEEEHA .

The following response wastes half of the response
time repeating the lengthy prompt, leaving
insufficient time to complete the task:

R A2 AEAE BRI EH TR, 3KIF
BRAING, BEBHFILRAI 2,

The following response answers the question right
away:

FINN LRI REASEARERE A FHL, 22BN BiZRE
TRZE, R IE A FHLAE, TR =1
Bk, BUCEEME, MRS , PrARERSS
R A X H o
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Some students tried to talk about both pros and cons,
but did not have enough time to finish the ambitious
task:

FHIEFAMRZ , AT AT, B, FrARATN
ZHFHL, FHUEARZIRLL, TR

The following response manages to talk about both
pros and cons:

HICAFX A A EOA R AR DAE B TR
AR, BAURA R ERH B IRIEHIIEE S, ATl
M), RInmaemaliFEY:, e T
B AL o

2. Limited vocabulary and grammatical structures prevented some students from addressing the prompt

effectively.

Common Misconceptions/Knowledge Gaps

Responses that Demonstrate Understanding

Some students understood the prompt well, but did
not have the proper vocabulary to elaborate on their
answers:

Example 1

BB A .. B um WRRLE, RABERHFHL dui
EFRINHE, BRI 2 uh . SR . . B2
tao3 .. A< uh BRIIK ke de 223,

Example 2

KINE A uh XR2REF, FAREEFHL uh AEFAE
W, BRAAT um uh FAATHIFHL, uh b2 . .
MNi%E & H[shi4], Frdf 1A= [xie] =, uh 2054
1E ..

Using appropriate vocabulary and a variety of
grammatical structures, the following responses
address the prompt effectively:

Example 1

W AF X e — M IEFIR e, BOYE BRI % H T
ML, 2ABUFERERT, SBERAENT EIRFEHEA
REIR L0, AR EANL, Bl — N EHEE TR
RIE o

Example 2

i fjuelfs EIREIEHE—EA R T, B EIRK
I 75 ZEUT 2 M Gilis, AR Z 5L, WREF
BLI hu- i, 2HFHLECF K [you jul, TuliExk, A
WrZ i iE, FrAAEZE, REHHERE.

The lack of grammatical structures makes it difficult
for the following responses to address the prompt
effectively:

Example 1
PX . RREFEAZEREA, REFFHIRAE
B, IRF4

Example 2
WA ANBEIER, FEAT S TR R

Example 3
FRAFXNEIEAGEH .. KK

The use of a variety of grammatical structures (4~
ik...... s ERIA T LE.... THEIOLT; #AUVF, ete.)
contributes to the effectiveness of the following
response:

FRALZEARE ERFIURGE. FAHEDER
FREFERIAS T B S PR T, XA S HENEE
7, HEIAMZEEEEE, £ SR rEL T
PLAZAE S VL] -
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Conversation Q5

What common student misconceptions or gaps in knowledge were seen in the responses to this

question?

1. Some students (including a considerable number of heritage students) failed to complete the task
because they did not understand the question or did not address all aspects of the prompt.

Common Misconceptions/Knowledge Gaps

Responses that Demonstrate Understanding

Possibly because they did not understand the
expression “f£ % K} [d]” and the keyword “50i”,
some students did not know how to answer the
question:

Example 1

FAFNIE

Example 2
WA FEAR AT A

Example 3
RHEFVUEER, ASHFHTIN

Example 4

MBI E] L BIOFHL . . R

Based on the correct understanding of the question,
the following responses address the prompt
appropriately:

Example 1

BERHAFIERZ, um. . —BkeiEZ WAk, BT
LR FHlsgmggmn s ~), HE .. Kya. . LKL
5] DA 3K

Example 2
BRERLE—BIHAN/DEFHL L, (ERXFHASEWE
15>, BONIRAE /B A B =41

Some students only addressed one of the two aspects
of the prompt:

Example 1

WA= WUANRTRFL, FTHGE, KA, RAETR
16K Z I (6]

Example 2

iﬁ%tj—tfﬁ/\d\ﬂj‘ﬁ’]ﬁﬂﬁﬂﬁﬁim 1El e [A]7E 52 2] 3l
EI/]'LEI =) *E 1El 5] TzEﬂﬁZEl’]ln |:1

Though brief, the following response addresses both
aspects of the prompt:

Uh FAEAEEREAERZ W EHEAFHL, um. . K
M. AR A, BT ASRIE AR 2 I T R A AR .

The following response is possibly from a high-
performing student, and yet it misses the first part of
the question:

AL FIESES |,
f

W o, X ERIRIZ I — AR

The following responses keep the balance between
the two parts of the answer:

Example 1

x . HEROTFHE, @ BE-R, IA.F ..
uh. NAREE .. KW .. 28, IAR.. A AR
E4

Example 2

Uh 38 REAERZ K TR HEREFHL, um .. K
B /A, B DABRIEAT AR 2 I e R o
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Some students spent too much time on the first
aspect of the prompt, leaving little time to fully
address the second:

Example 1
WAERIEAEA/ NI R FAL,  H— 20 [ E 2 >0 0l
MBS, HEdESRRNIES R

Example 2
RE R =1/NFEFHL L, [long pause] K NTFHL
] DL BRI AFNAE b

2. Limited vocabulary prevented some students from addressing the prompt effectively.

Common Misconceptions/Knowledge Gaps

Responses that Demonstrate Understanding

Some students could not come up with correct
expressions of time duration:

Example 1
=N ]

Example 2
=AM

Example 3
sk

Some did not know how to say %k or /i and used
other units instead, such as + =%}, 500 734%¥, or A4
FiF [A].

Even without using expressions of specific time,
some students still managed to address the first
aspect of the prompt:

Example 1
TERHFHAIN A S K

Example 2
KHTFHIHEBRZ

The word “511” proved to be difficult for quite a few
students, which might explain why they only
addressed the first question, leaving the “influence”
part unanswered:

Example 1

TERTANMHTIL, SEHTHIE, Dk
Example 2

HAERAE 1-2 A/, PO . . JAS i A
.. OHHE . KEGAS, WEGRNFEISSH .. A
NS

= o

With the correct understanding of the word “520”,
the following responses address both aspects of the
prompt even without using the word:

Example 1
WACKZ FIN A AR FHL, um .. K. . —/DEA
i, FrLAIRIEA IR 2 i AR L

Example 2

RERHFIAADE, FwH/A . um . K
H.ORMES, BFONERM . ROEAERTFHL, M
FIZRAENE, BT IRIRZ
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Conversation Q6

What common student misconceptions or gaps in knowledge were seen in the responses to this

question?

1. Some students did not understand the question “HFHLf#f1+4 ? ” in the prompt. Therefore, they either
did not answer the question at all or only addressed the prompt minimally or marginally.

Common Misconceptions/Knowledge Gaps

Responses that Demonstrate Understanding

The following response does not address the prompt
at all, even though it uses rich vocabulary and a
variety of grammatical structures. The student clearly
misunderstood the question:

B T FHFHLLASL, BRI S A, BAEAR R
A BECRRRA, MFEZEE—E, LI AT L
IERRARZ BRI, O EE BRI 5 E R, &R
AT PAZE B RAR KA PRI o

The following responses directly address the
prompt:

Example 1

FIESHFNIEY) . IRIBERMRESE P2 2 L
BEEAM TR BREAE— MR
B, HEXRENRTFLZ—

Example 2

FERHFIAP IR, BERSAAEE RIS, 7]
PITERAfF RIS HA, FESEAEMM, ZiERIBTF
Lo

Example 3
BT LS, EHFNLS RS, AR
J7{EPREE

Example 4
ATEZ S IR, BREXKHFHUE B AR

The following responses mention the keyword “F#1,”
but do not directly address the prompt:

Example 1

HAREREMIFHL, FOAFHURL, . ARATLL. .

Example 2
BT FHL, FREEWAEE . SRS, FlandT Kk

%o

Missing the “HFHLfift4” part, the following
responses do not address the prompt:

Example 1
Um . . JEKFESC . AR

Example 2
AR EW,  PRIAFGAF XA TR AT PAFS AbATT I A AE TR
‘]jj/? o
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2. Some students did not have the appropriate vocabulary and grammatical structures needed to answer
the question.

Common Misconceptions/Knowledge Gaps Responses that Demonstrate Understanding
Some students seemed to understand the question, The following response uses only basic and
but did not have the vocabulary and grammatical simple—yet proper—words and sentence patterns,

structures (such as “use something to do something,” | but completes the task:

etc.) to answer the question. Here is an example:

Br 72 0AN, FIERHFHL uh . . Bo)LiERK, FRAE
MARMFHL . . IR Z R P8 uh /s .. XANFHL .. | uh. . FHLETURZ R, uh .. A7 DAikFRd A A
WA PUSAR 2 . IR, FRAAR E I )L
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Based on your experience at the AP® Reading with student responses, what advice would you offer
teachers to help them improve student performance on the exam?

1.

10.

Many students say “I can’t hear anything” during the recording of the first dialogue question, but then
have no problem with later recordings. This likely indicates that the issue is not with the recording
equipment, but rather that they were not paying attention at the beginning. Teachers should remind
students to pay close attention to the audio right from the start of the dialogue section, so they don’t
miss the first question.

Many students take the exam in very noisy environments. Background noise in recordings often
includes things like phone ringtones, ambulance sirens, classmates chatting or answering questions,
and conversations between students and proctors. This makes it very difficult for scorers to determine
which voice belongs to the actual test-taker. AP teachers should remind their school’s AP Coordinator
to arrange for the Chinese exam to be held in a quiet room. Proctors must maintain order strictly and
follow College Board guidelines—for example, seating students with an empty seat between them or
using dividers—to prevent mutual interference and ensure good recording quality.

Some students don’t read or listen to the English instructions, resulting in off-topic answers or
responses like “I don’t understand.” Teachers should train students to always read and listen to the
English instructions in the dialogue task, so they understand the theme and can respond with relevant
content.

Remind students that each question is graded individually, and encourage students to focus on each
question at hand, responding as fully as possible without referring back to previous answers.

Some students with excellent Chinese proficiency only respond with technically correct yet very brief
answers, then end up scoring only a basic 3 points. AP teachers must tell students that this is an exam,
and they should try to say more—explain reasons, provide examples, and speak for the full 20 seconds
to earn a higher score.

Teachers should regularly train students to understand key question words, such as “/E4 % 7” (how
is it), “‘E4f#” (how to do it), and “ 114" (why), ete. This way, when students are nervous during the
exam, they can quickly recognize the question type and respond appropriately.

Encourage students to respond directly and immediately to the question. Students should avoid
unnecessary formalities, filler responses such as “fR 4117 @,” restating the question, or commenting
on the prompt. Expressions of this type consume valuable time without contributing to the response.

Help students build topic-specific vocabulary and learn to discuss contrasts and comparisons between
binary values such as advantages vs. disadvantages, old vs. new, past vs. present, the Chinese vs. the
foreign, etc. in the context of specific content topics.

Incorporate daily speaking activities that require elaboration. Practice responses that include details
such as who, what, when, where, why, and how. Remind students that elaboration and added detail
typically signal higher proficiency, while short, simple answers often indicate limited ability.

Encourage students to use varied sentence structures. Teach them to use cohesive devices (such as
KIA...... FTbA, AMELLL.L. M H., 14, and 341 more effectively. The effective use of cohesive devices
helps with reasoning, comparisons, elaboration, and providing examples.
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11. Warn against the practice of using the connector # as a conjunction to string together sentences.
Emphasize that transitions improve fluency, coherence, and the natural flow of speech.

12. Emphasize the importance of role-play in the simulated conversation task. Inform students of the
consequence of refusing to play a role and providing cooperative answers, even if they are not literally
true.

13. Teach students how to respond even when they don’t fully understand the question. Encourage them
to try to say something based on whatever they can gather from the prompt. Train them to anticipate
common question types so they can respond with something relevant, even with partial
comprehension of the questions.

14. If students are required to share their opinions on a topic, avoid providing “dialectic” answers that
involve “one the one hand, ... and on the other hand.” They may not have enough time to complete
their responses thoroughly. We recommend that teachers encourage students to take a clear stance—
either agreeing or disagreeing—to ensure they can adequately complete the task.

15. To improve performance on this question, we suggest that students use the full 20 seconds allowed for
their responses and avoid leaving any silence at the end of the recording.

What resources would you recommend to teachers to better prepare their students for the content
and skill(s) required on this question?

e Teachers can utilize flexible resources in AP classroom to provide students with daily instruction,
practice, and feedback to help cover and connect content and skills.
https://apcentral.collegeboard.org/courses/ap-chinese-language-and-culture

e Teachers should access the scoring guidelines and share them so that students will have realistic
expectations for performance on this task. https://apcentral.collegeboard.org/courses/ap-chinese-
language-and-culture

e Teachers should access one or more of the Conversation tasks from previous years and their
associated student samples of high-, mid-, and low-performance and share them so that students can
gain insight into performance vis-a-vis the scoring guidelines.

e Teachers should use Conversation tasks from previous years to provide practice over the course of the
year.
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Task 4
Task: Presentational Speaking—Cultural Presentation
Topic: Cultural activity
Max Score: 6
Total Group Mean Score: 4.55
Standard Group Mean Score: 3.98

What were the responses to this question expected to demonstrate?

This question assessed students’ speaking ability in the presentational mode of communication by requiring
them to deliver an oral presentation on a specific Chinese cultural topic, as if speaking to their Chinese class.
The task corresponds to the AP Chinese Language and Culture course unit “Contemporary Life.”

The prompt identified the cultural topic and instructed students to choose an example, describe it, and explain
its significance. After hearing and reading the prompt, students were given four minutes to prepare and two
minutes to deliver their presentation. In addition to demonstrating linguistic accuracy and producing coherent,
cohesive discourse, students were expected to show cultural understanding and appropriateness in describing
and analyzing the cultural example they selected.

The question for Cultural Presentation this year is as follows:

Choose ONE cultural activity in which people commonly participate in China today (for example, performing a
tea ceremony, singing Peking opera, practicing Tai Chi, etc.). In your presentation, describe this activity and
explain its significance.

How well did the responses address the course content related to this question? How well did the
responses integrate the skill(s) required on this question?

In general, student responses demonstrate proficiency in the presentational mode of communication. Using
appropriate vocabulary and grammatical structures, students effectively describe an activity in which people
commonly participate in China today and explain its cultural significance. Most responses reflect solid oral
presentation skills in both description and explanation, as well as a good understanding of Chinese culture.

What common student misconceptions or gaps in knowledge were seen in the responses to this
question?

1. Some students’ understanding of “activity” is not accurate enough.

Common Misconceptions/Knowledge Gaps Responses that Demonstrate Understanding

Some responses describe a cultural product, instead
of “a cultural activity in which people commonly
participate in China today”:

Example 1

RAEBETHE, AR,

Example 2
BRAEFTE MR 2.
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The following response introduces special features of
Tai Chi, but does not present it as an activity in
which Chinese people commonly participate:

SREEHPEIAET . PEARZHET, BAW. &
HREUHIRAE R . KIRARZARPG,  KARIKA LA
AR Z - VG, F¢LEBRG NAITEHAR, XA, ARm AT LAER 3
NG ZR PG . AR — MREZNAR I, FVIRZ
NARFAATTE,  DUOMAR BE AR AL AR R T 52, AR
DARTA Nk s 2 £, 2 EE5RAMAT, B iR
2. BAEIRARZ NEM.

The following response discusses Tai Chi as a
cultural activity in which people commonly
participate in China today:

Kk —Mi Eiash, FHEEERS. BAEHFAR
TRIZUES), EFEE, EGEFENET. H—,
BB MR I Ab . 5B, G OKARIEE RTE A
YR 2R BN AT AR BET A<, AT O
MiAEE AL, =, BERZZFENRART2HE
G SRSIRAZERT LIS MAT T A 18], 22 BRI ACSE
TERZEN)— 2B . KRZEZRT M RBh1E, ARH
EEMAIZE .

2. As was the case with previous years, the “explanation of the cultural significance” proved to be

difficult for a considerable number of students.

Common Misconceptions/Knowledge Gaps

Responses that Demonstrate Understanding

The following response describes the activity, but
does not explain its cultural significance:

WEHENRSA AR H, . F . B
EHrE . EFETHEE . FEAN .85 . 2K
. [long pause] 1. . BRE A .. H—A .. FHE.
[long pause] AR Z A .. E—Eizik .. KL .. F

Fio L AE.. LAIRZE LRSI L. BIAFRZT
WO .. BRI T KR, f. BRI, A ATTEE .
B—BaRT, BETEAE. 1..3& .. uh#
o EAAIANDE, COARE R, XE—
ARG B 8L IBREILE . L ARZA L.
PRAt. [long pause] fifi]. . & .. 552 . . WitEF.

The following response provides sufficient
explanation of the cultural significance of the activity
described:

KK, SREARFENERIINA—T, —AHEE ..
ATESD . R EARAES), a2l
Jeo FEHE, REFEANES, F5FM%, RAFHE
BRES, FAJANER . H . E—, PEARS ..
ML . REE, FFEARER. FOVRKIHLESR
[zhao3]ifR, TikH, MAIATEA Ry IR .. BrEL, 1R
%, REPENFEEFEHSE. UL MilsEXK
. [sigh] i HAEFEAGJLANEH, NTLE&H%k..
BN HAE, BT WA LS, AR
fie, R ANEMHSERSCE, i1 . 3T3E8EE, mH
.8, mHERERA—ATHM, R[guid]Ty
jie4]. "R[guid]Ti[jied]tIif ik, FEA .. %, &
FRtde . BN ENE TR, PrRMRANE, 4%
FRAHERAEH EEMIES) . ARTEN, AR
5, RMESRAEE LI, POVRAT LS . AR
Je, miH .. EHEHMbAT.
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3. Limited vocabulary and grammatical structures prevented some students from completing the task

effectively.

Common Misconceptions/Knowledge Gaps

Responses that Demonstrate Understanding

The following response uses limited vocabulary and
grammatical structures, with very few transitional
elements and cohesive devices:

REGF! KReF! vHEARE, FEAREZ, A..18

3, HEAIRZ, TR, b, Thk. HokEH
L, ME .., SREEY, KARED. REF
E A AR —BE A E D, HPIREE,
PUONE A E SO L Al L AREFN, RN,

teanid, Wi, €8, M ET, &%, ZER, &K
EXEPE, L, REXHE. PEH, PEARS,
FEANER, FEA, PEANSR ALK, RE, B
NRZ, BA—MREAN—REERD, RIEER. 3
PR

The following response uses a rich vocabulary and a
variety of grammatical structures, with effective use
of transitional elements and cohesive devices:

A RERUEEF . EPEPSAFESF, BEEE
WA, BIAEFRE - NERIT &, =4 TR0
TEEAERE B/ SIRA B, AR EIIR
RIEZ IR . (B2 R REEE ORI M A A
B, FETHREERIN Y, RN E RS ER
B @R AL T — A, 2R 5 BRI b
HEMNREm, WG rTEZHOH7. FEthshx
JE. HIREAMREZHAIE WA LI NEHEEFH
1] A8 AR o [ SO AL SRR IEAR 5, RO R — N
itk ez, RINFENMRENKIIARGLEEE—

&, RFEZ TR R, I B — A EA ANHRTE
B IARESE . BEER SRS ERARE, BoREZ A
FRER T, E2EEE DS KRR T EIMNEESER.
XA P BT 4618 A4k B e thh 5 1) — TP RALE

Based on your experience at the AP® Reading with student responses, what advice would you offer
teachers to help them improve student performance on the exam?

1. Always remind students of the importance of carefully reading the prompt. Every word in the

question matters.

2. Emphasize to students that a complete cultural presentation requires two key components: a
description of the subject and a discussion of its cultural significance.

3. Teach students how to manage their time effectively. Encourage them to get straight to the point and
avoid lengthy introductions or unnecessary formalities.

4. Instruct students on how to structure their presentations. A well-organized body should balance both
the description of the subject and an explanation of its cultural relevance.

5. The ability to explain cultural significance can never be overemphasized. Teachers should make it a
routine to incorporate cultural insights into daily language instruction.

6. Provide students with opportunities to develop coherent discourse by using appropriate transitional

phrases and cohesive devices.

7. Help students distinguish between description and explanation, as well as between factual

information and personal evaluation.
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What resources would you recommend to teachers to better prepare their students for the content
and skill(s) required on this question?

Teachers can utilize flexible resources in AP classroom to provide students with daily instruction,
practice, and feedback to help cover and connect content and skills.
https://apcentral.collegeboard.org/courses/ap-chinese-lanquage-and-culture

Teachers should access the scoring guidelines and share them so that students will have realistic
expectations for performance on this task. https://apcentral.collegeboard.org/courses/ap-chinese-
language-and-culture

Teachers should access one or more of the Cultural Presentation tasks from previous years and their
associated student samples of high-, mid-, and low-performance and share them so that students can
gain insight into performance vis-a-vis the scoring guidelines.

Teachers should use Cultural Presentation tasks from previous years to provide practice over the
course of the year.
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