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The following comments on the 2024 free-response questions for AP® Japanese Language and
Culture were written by the Chief Reader, Yoshiko Mori, Professor, Georgetown University. They
give an overview of each free-response question and of how students performed on the question,
including typical student errors. General comments regarding the skills and content that students
frequently have the most problems with are included. Some suggestions for improving student
preparation in these areas are also provided. Teachers are encouraged to attend a College Board
workshop to learn strategies for improving student performance in specific areas.
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Task 1

Task: Interpersonal Writing

Topic: Text Chat

Max Score: 36

Total Group Mean Score: 22.35
Standard Group Mean Score: 18.27

What were the responses to this question expected to demonstrate?

Text Chats 1-6 evaluate students’ interpersonal communicative writing skills through a simulated exchange
of text messages. The prompt includes a statement in English identifying an interlocutor and the
conversation topic, followed by a series of brief messages to which students must respond. Each message
consists of a chat entry in Japanese and a brief direction in English that provides guidance on what is
expected in the response. Students have 90 seconds to read and respond to each message in the text-chat
exchange.

Students participated in a text-chat exchange on this year’s exam with Yui Yamada, a news reporter, about
studying Japanese culture.

To respond successfully, students needed to:
1. explain what they have learned about Japanese culture;
provide specific examples of how they study Japanese culture;
explain their preferences;
give their opinions about Japanese culture;
describe the types of Japanese culture they would like to experience in Japan; and
offer advice to those planning to study Japanese language and culture.

oLk WDN

Each of the six responses is evaluated holistically based on how well it accomplishes the assigned task.

How well did the responses address the course content related to this question? How well did the
responses integrate the skills required on these questions?

Most students were able to address the topic of this text-chat exchange since they have had firsthand
experience with learning Japanese culture. However, some students seemed to have overlooked a portion of
the prompt, especially when the prompt consisted of two sentences, responding to only one statement.
Additionally, other students appeared to have difficulties in expressing their own opinions and providing
advice.

Text Chat 1: Explain. HAFEEZZFZA TNDEE 5 TR, BEROIYLIZOWVWTIREARZ EEEH - TWVET
yipm

This prompt invited respondents to explain what they were learning about Japanese culture. In general,
students were able to provide specific examples of Japanese culture, such as food, festivals, traditional arts,
and customs. However, some responses were too general to address the prompt directly, simply mentioning
HARD % E > T E7 ('m learning Japanese culture), or did not fully respond to the prompt, addressing
only the first part. This may be because the students did not accurately understand & A 7z Z & (what kind of
things), or because their language and cultural knowledge was so limited that they could only mention general
things such as H AGE (Japanese language) and &% (food). It should also be mentioned that responding
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with the same question as the prompt or simply saying \ Vv V&[] C9 72 (that's a good question) did not receive
a high score.

Text Chat 2: Give examples. H 27213, £HCo THARIULZ MR L TVWET D,

This prompt invited respondents to share multiple examples of how they learn about Japanese culture. A
common shortcoming was the failure to include more than one example. In addition to responses regarding
methods of learning, some responses also referenced what they are learning (e.g., 31EHCE DRV 22OV
L 72), which can be understood as the means by which they are learning the culture. There were responses
that referred to the setting of the learning (e.g., H AGED 7 7 ZIZ A - TV % ), which can also be understood
as a means of learning. Incomplete responses simply referred to studying the culture without providing
examples of how that study takes place. Additionally, some responses gave opinions about the culture without
providing any examples of how they study it (e.g., B AS{bIZ & THEELWTT).

Text Chat 3: Explain your preference. 5% TIZ L7z BARZEOHIESCBAYLDO TP = 7 FOHFT, {7
B—FR Lo T2 TTh

This prompt invited respondents to identify which aspects of Japanese study or Japanese cultural projects the
learners enjoyed the most. In general, there seemed to be no significant issues in understanding what was
being asked and what was expected for task completion. However, some responses compared preferences
between Japanese study and Japanese cultural projects. Incomplete responses merely listed the project name
or described something using basic adjectives (e.g., 72D L\, #fx, I L AW, rather than explaining
what they found most enjoyable about studying Japanese culture and detailing their preference.

Text Chat 4: Give your opinion. 7231, BAIYMLIZOWT, EHIBWETR,

This prompt asked respondents to describe what they thought about Japanese culture. Many students seemed
to find this prompt straightforward, stating and elaborating on their thoughts using learned adjectives, though
some made conjugation errors. This is likely because AP Japanese classes regularly address cultural topics
and require students to state their opinions about Japanese culture. However, some students did not seem to
fully understand the prompt, resulting in simply listing Japanese cultural items or describing their experiences
with Japanese projects without giving their own opinions. Other weak responses simply compared Japanese
culture with their own (e.g., AT E THHEBE WV, TZWW~AHBRWET, 7TAT DX, ).

Text Chat 5: Describe. A ARIZfT o725, EARIYLEZEBRL THEZWTT D,

This prompt asked respondents to describe what type of cultural experience they would like to participate in if
they were to go to Japan. For the most part, students appeared to understand this prompt and fulfilled the task
requirement by describing what they would like to try. Even rich vocabulary written in kanji from the AP kanji
list (i.e., /&%) did not seem to pose too much of a problem for students in terms of comprehensibility. Popular
Japanese cultural experiences that often came up in responses included %% (kimono), 1tk (fireworks), 1t .
(cherry blossom viewing), % (festivals), and & 30/t (food culture). While the grammatical structure to describe
wanting to do something (e.g., ~7-\>T7) is not advanced, some responses revealed a weakness in
language, such as the misuse of ~IZ L\ T
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Text Chat 6: Give advice. Z#1)>6 HAFERL H AL ZfFRT D AN HBIZ, AT RAAL R E2BEVLE
—a—o

This prompt asked for advice for someone planning to study Japanese language and culture. Some students
struggled with comprehending the task due to the syntactically complex structure of the prompt (i.e., Z 4175
HAGESS H AL 2 {5895 A 7= 5). Additionally, many students did not provide specific advice and instead
offered motivational phrases such as 7% A/id - . This is likely because they were not familiar with
expressions useful for giving advice, such as ~721F 9 A\ Td and ~7= 5 &£ H TJ 7> Some students
began by sharing their personal experiences with learning Japanese but did not manage to offer advice,
possibly because they ran out of time.

What common student misconceptions or gaps in knowledge were seen in the responses to this
question?

Text Chat 1: Explain. A AfEZ A TWAHZE D T, AARDKIZOWTIT EARZ L2 EH - THET

D,

Common Misconceptions/Knowledge Gaps

Responses that Demonstrate Understanding

Even though the prompt asks ¥ A72 Z &, some
students answered \ VA 5 or 72K & A
without providing a specific example.
o HARDOUKIZOWVWTIZINWAARLDEH
STWET,
e HARDODIIYLIZOWNWTIL SARBDER
Do TWET

Stronger responses provided specific examples of
Japanese culture even after answering 44 and £k 4 .
o FUIAARFEOIIIZONWTHELFATNET,
FTRIE. HEROER 2 Bt Z2H 2 TH H 0
F L7, ZOMITIE, BIMRBED e ED3L
EbE->TEBY £7,
o ARDIULDEEA72Z LIZHOWVWTTWET, i
21X, BROR » T HNVTF ¥ —BIE~ED X

IR L L5 L TWVWAD, £, AARDE
AR EINOBRBESOE TR EEFATHE
7,

Instead of mentioning what they were learning,
many students answered with what they would
like to learn or what they were interested in.
o AKRDARIIZONWTEH->TWZWTT
o EIXAARDE~WY, 7=, ELEAL
(BN SH V E374,

Stronger responses not only expressed their interest
but also clearly stated what they were learning.

o FUIHAARDERDIULIZONWTAHITFATVNE
To BARDEZRITIT, BEFEL, ZHfREWA
WARERDH D T, FAMTEEENGFE 2D
T, WONRBELZHNTHATLWEES>TNE
R

o IV, RAUIAAFEELFLATVWET, FITAERD
ARIZE THHRRH Y £F, FRTIESEAR
DFEHINZDOWTEH > TWET, iz X, Kz
R, FHICL o T ZRERD &y,
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Some students expressed a preference for
Japanese culture instead of providing an
explanation.
o HARDOHEENIFETT,
o ZAWVBIF!NIZILOHELT, AT
ERIZERHYETITFE, WHIFATE
Rz EITEL T,

Stronger responses were those that mentioned specific
examples and then expressed their preferences.

o HAXKIZOWTEALE>TWET, fHilziE
AARD~ T =N — IV DOFEL AL ENET, %
NLAMZ S BARDER 2S5 ONRFAULE THEF
X TY, RAUTEBEKFIZONWTEALESTNE
T, BlziX

=N %&TBK%%%ATVi# ER NS
HOLWEROT, b EETY, #EAAAR
@Xﬁﬁomfw%ﬁhﬁ%&:&mﬁiob
T

Some students described Japanese culture

rather than explaining what they were learning.

o HARIZIZ, T=AREBHEZEDOULRH
D ET,

o ZAITHITZ, BADOIILITWV oIV LT
MEBLRAEZ E LRV EWT WD
LA ZTWET,

Stronger responses included details about what they
were learning.

o FUIAARDEY OIULDZ & ZEH > TWET,
Bl 21X, Bt ETIThN 580 i3
FEMD IO TOINTNET,

o EMMIRIEVO, URIZOWVWTHEATNE
T, £, BUERLEBOM W F e &b fsE L <
WET, TAV IO E REREBWVWAEH D £
75

Many students only mentioned their thoughts
about Japanese culture.
o Hﬁ@«%i/ui) bEBH LAWNWTT, IZIFA
TIEAEIITENNWTT, THIRXZILH
mi@ﬁ
o HAFEDOX LT Wi, =< SAMTH
LTWT, Bxo2ELTET,

Stronger responses clearly stated what they were
learning in addition to their opinions.
e HARDIE-T, BHLLANWTT LA, FKT
. BARDITER ERkA R Z LA L TF
T, Bz, BARDOIEADITEEMN, FIFRIZD
WT e LUE LT,
o HARDIUKIZOWTITHERLTE 72 E D3k
ZFATOVETR, FRCREFITH < RVBE
F72DTEMZ & > ClidFfE T L 7=,

Weak responses merely posed questions to the
interlocutor or sent an invitation without
replying to the prompt.

. 1w'5$@iMiAﬁhfﬁw°EA
RASHBWARD AL ZHE LEFT 0?2
EALLSBBENLET !

o [TV, [TIFADSEANIONTTT A,
BARDODSADTINANAHY 9, 7oA
THEWNTLEINY,

While some responses included a question or an
invitation to ask one, stronger responses followed up
by providing a direct answer.
o HHIALTT N2 NANALRNELRHLWNEL
oo T ZITAARDOFEETT,
o IV, BEIXHAFE %%hfb\iﬁ‘ BZIKODXUK
I, PO E FEITEWE L, Blxid
BRI B D, BN — L ERHET
FOWE L, FOEMERHWTATI SN,
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Some weak responses only mentioned the
Japanese language without including cultural
components.
o HARFEEZFATWAHEZE D TTi
o HAFEIILTMNLTT, ¥iRd, EF
X
o ([ZIFATTITWVWAARNPAIVEDLRH DT

Stronger responses included cultural components in
addition to the Japanese language.

o HSHAFEIZOWNWT, xRl LtxE->TVE
T, BAROBHNEINMED DO L A2 SR
bWE L7, 20z, BAARDEWGEEL b7
BWE LT,

o HAXRFEIITIWVWAAZEHWI LR H Y £, H
ARFEDETH T2 SABL TOET, HETF-L
THMN TRENRERIH LD EENE L
77

Many responses included a self-introduction
before answering, leaving little time to complete
the prompt-related sentences.
e [FWIXLw®F LT, FAlE [name of
candidate] CT9°, RIFHAZ
o [FU®FE LT, FIE [name of candidate]
T9, TNIZ, V7 MUTEATHE
9, AAGE

Strong responses promptly provided detailed answers
to the prompt following their self-introduction.

o FULHELT., LALLLBHEWLET, [name
of candidate] & & 9 L4, FAD HARDMERL
THAROBEESCHEEZ A THET,

e [FU® % LT, [name of candidate] & S\ %
T, BAROILIZOWT, TFROIER) & 95
DENE->TWET, 2L T, HABRSFLR
T ONTE > TNET,

Some responses were left incomplete due to
time constraints, despite the students having
sufficient knowledge to address the prompt
appropriately.
o [FWVWHARGEZMML TWET, BIZIXH
RO _RYRLELNZDONTEH - TNE
9, MUZIZEPITE
o FLIEICT., BADERIZOWVWTR, &
=, KRR E O B AMER22 3BT DN T
FATHWET, BRBEOOLNRR, W
AT BEFITONTH

Strong responses addressed the prompt directly and
provided thorough and appropriate elaboration.

o HADIILIZOWNWTEAXH > TWET X, ERL
RAaHe, ~FT— L, BE 2 EAARIZONT
x> TWET, FlziX, AARTIIREE
L7V, fHEEF S ED~TF—0nH 0 £9°
13,

o HARDIULIZOWTIHAZZFEATNDE N E NN
FT L. FHITONDITEICONTDOZ LB
WTT, FlziX, BIEARBA, ORBHIRZ
EHLORRE, ZNETNOITEOREEHYE R
ZDHIZERDIEHRI 2B L& TH
e N
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Text Chat 2: Give examples. H 727213, & 9o THALZ R L TV E 30,

Common Misconceptions/Knowledge Gaps

Responses that Demonstrate Understanding

Some responses only mentioned studying
without providing specific examples of how they
engage with Japanese culture.

o T\, BIRL ET,

o ([JIFASBAERALET O LETT,

Strong responses met the task requirement by
including specific examples.
o FAIE, AXENWAE R THARDIULE RXAE X D
LTWET,
o AREFATZV., TUEZR THMML CTEI,

Some responses expressed a desire to study the
culture or some aspect of it without specifying
how they are currently studying it.
o (I, AlThfhiRE LET, £ LTERK
R AE L CVWET,
o xZ&. HRDED ZMIALIZ\,

Stronger responses mentioned a desire to study
something in the future while also listing their current
study methods.
o KRy FFxx A FEHWT, ZREFETHADL
ZEoTWET, ETHhHHALS Tho ENAE
X9 LW TY,
o HAFEOARZFAIY ., BAFEOMEZ RSV
LET, WORARIZATELED > TVET,

Some responses expressed opinions about the
culture or related likes and interests but did not
mention how the culture is studied.
o HARKITETHLEHLWTT
o 7DLLT, BHLLALKT, HHWVWTT
N, bl LIZIZIFA

Responses that completed the task not only expressed
opinions, likes, or interests but also included ways in
which the culture is being studied.
o HAGEOMMIIHE LR, BAFEORYEZT
IR L E 9,
o FAIIWVWTWA U F—R I DETAZRIGH
ANEFELEBLE L, ZOLWTTRZ,

Other responses fell short of expectations by
mentioning only one method of studying culture.
o DIELIIAARDT =A% RI=_ALE 1D
LET,
o FEIIARARDE~MDOLE ML E L
72
e AKRDFLEERRTHET

Responses that included multiple methods of studying
culture fully answered the prompt.
o FANIHAARDT LY, T=A 2B THEL T
WET,
o bETFAERED, TULEMMITEVTHLE X,
AARDALZFONE T,

Weaker responses mentioned ways of studying
the culture by simply stating the method or
using incomplete phrasing.
o YV—TODETA
o WANARRAUXTEHITHZLENH D,
77— K
o FLIEX., BARILEZFRDHARGED

Stronger responses used complete sentences to
describe specific ways in which they study the culture.
o ZIFADIZFANTELS SAMEAET, £L T, &
AT EE £T,
o HARD=z—AR, ©TAZRZY, TV b
LThdEHAT, FOET,
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Weaker responses addressed the prompt using
basic vocabulary and grammar.
o UxTHAIOTHFRINCTRIICAE
75
o FUIAARDTLEET=A%ZRTHAD
b ZE R L CUWNVET,

Stronger responses demonstrated a greater variety of
vocabulary and grammar, and provided additional,
more specific information with better language control.
o HARDILZMIMT HDITITEL BT A &M,
Z=aRED, EVIBDOEILSAET, HE, /D
MR EE LA TWVET,
o AREFATH LOHFEZLD, BETADORF
ZREX 73 bR L CUVVE T,

The ~7- Y ~7= Y 3 % pattern was frequently
used in responses to this prompt, but some
demonstrated limited control over this pattern.
o FAITLK SABARFEOARZHATZY HA
EOEREMEET,
o FLIZNWTWA U F—RNDOET A%
O HARNEFELEZEOLELE, 2OL
WTT R,

Stronger responses accurately used the ~72 9 ~72 1
4% pattern.
o FUIHARDULOETAERIZV, DV T
TIZASTe, BRANEITZR LD LTWE
KR

o FAIEIEZ RV MEREETATZY LET,

Some responses addressed the prompt using
simple sentences or by combining multiple
methods into one sentence using basic
grammar.

o ZIFADIZANTS SALHBET, £L
T, SAICHEZEE £,

o HADODXKIFA v H Xy hEdHD ET,
ZFLT, D7 I 23Uk #H LT
£7,

o FETERTHIRL TWET, HAESCHF
ENORRL TVET,

Stronger responses incorporated more complex
grammar, richer vocabulary, or additional elaboration.

o EIFAARD=2—RRT =A% A T3bZ R
LTWET,

o HARLEFSEL X, EIERBRL TESEON
BWERWET, bHAAMBIENDNAAR
TEBFESETAR—FEDONDITRERTT,

o FIFEARBITIE, FBAECEHETRLSTVE
TONADNIRR & X2 a3 TRARDRIZ
OWNWCTHRTHZ b 9,

Text Chat 3: Explain your preference. 4 % CiZ L7 AARZEOMIBLCAA LD T 0 =7 hOHF T,

Al —Z2E L v o 72T D,

Common Misconceptions/Knowledge Gaps

Responses that Demonstrate Understanding

Lower-scoring responses did not address what
was most enjoyable about studying Japanese
language and culture, often stating vaguely that
the culture is fun or expressing a general liking
for studying Japanese.
o DELHARBANDNANSD—FEHL
<7
o HARFEOMBANLIEATETT, 28
70 AARGEDGFE TY,

Stronger responses specifically explained the most
enjoyable aspects of Japanese language and culture,
including elaboration and the learner’s own
experiences.
o FAIAARDIALNWHATE THARDLHDHHD
WCOWTHRDETr Y27 bBRETHELN-S
7= T,
o FUFRNICHARIZL »r AMEFTHIENTEE
L7ce WAWARKZEZFENTT IS E LN
72T,
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Many responses compared and contrasted
Japanese language study and the cultural
project, likely due to the English prompt’s

wording.
o MOEBERIZFBEARDOALDO Ty =7 M
Ho LML o TT

o HAXbDTvT = FDFNELED
72ERNET,

Stronger responses mentioned the specific names of
Japanese studies or cultural projects, even if using
basic sentences.
o HARDERII—FHEHAN-T=TT, FEIFELN
KiF&TT b,
o FE., BHARDOELIZOWTESDBRHTEEL
Mo 7= T9,

Some responses described what they want to do

when studying Japanese culture instead of
stating what aspect is most enjoyable.
o HADUDTuY =7 MIFMBNFER
L2\ Td,
o UORUVERIWTY, LT, #fx L
/AN B

Stronger responses directly addressed the prompt,
describing the most enjoyable aspects of Japanese
language and culture studies.
o KELYIOTEMEATLILTT,
o FAMITEL SADHARDEEFE ZHTeDN & THAIF
ET LT, & RITHBHRERNOEAILWFEE B
IWNELTEONRTETLE,

Weaker responses used basic adjectives (e.g.,
LV, @EVY, #F%)and simple grammar
structures to explain their preferences.
o UETAHAFIELTY, BIZHERDED
DITETHLEAWY
o OMVFELT, ITIFEATERLDNT X,

Higher-scoring responses demonstrated a broader
range of advanced vocabulary and syntactic structures.
o —B/ELI--DIXZORMETIThbI LD
A~ b T
o SFETOTuVx FTIE, BEOHEFR, L
BOMISAENTT LES — LB RGELRDHD
D—FH Lo TT,

In lower-scoring responses, past tense was
either not used or used incorrectly, despite the
prompt asking about the most enjoyable past

experience.
o WBERTT, HAROIULZEMIE L THREL
E3CR

o —HRLNoITALRIMBEERNTH
9, ARITERLOHVE DN o N
<7,

In higher-scoring responses, past tense was used
correctly to describe the most enjoyable past
experience, even in basic sentences.
o FUILIRTAARFEDOHET, BARIZ LRV AENR
MIZONTOHBEIREZSLD £ LT,
o FEROKEFEIL, AXRBELOIEY J7OE)E A B
-7, YouTube (27 v 7u— KL% LT,

Many responses started with —F# L»>7- 2
& 1% but ended with a verb in the — %3 or
dictionary form, resulting in a subject-predicate
mismatch.
o —EHELDoLIEIZITATHALDE
WL XIZAIEFEEZTLEDOSVELE
o —B/BRLDoTHOTuy=y MIftLIZ
17< T, ToVx 2 %1ED,

Stronger responses concluded the explanation with an
appropriate structure suchas —L7=Z & CT9.
o ASFETLEHAFEOMBLAARM LD T BT =
J R TCT—FBELNDSTZDIZAROFTITE 720
BIORO LB 22 2722 & TT,
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Many students attempted to replicate the
katakana word 7' 2= 7 b from the prompt
but made typographical errors in doing so.

o [ZIFAZTOT VLAY =/ FTIIMETL

oW TY,
o —FDOTu ULIXITIFA
o FmrT¥xZ b

Stronger responses accurately transcribed katakana
words.

o BETHAFALYLF—ar&aLET, L
WERBWET, b, BODAT A REE
bIvET,

o F WKL D B ARDEE~DIE ZfiE L
TWERFES a2 s N T,

Even in mid to higher scored responses, there
were still input conversion errors (e.g., /& U
instead of #5).
o ELZOMIDNALRLNSTZTT,
o BTVl FNTIEHY EHADHAARDL
IbEHEZDEC OMIRN—FHE Lo
7=T9,

Strong responses accurately used AP kanji.
o FIARDIUNEIHNTE THEARDBH D HD
ICOWTIHHRSE a7 R ETHRE Lo
7=7T7,

Text Chat 4: Give your opinion. 7253 &, HALIZOWT, &9 BWETh,

Common Misconceptions/Knowledge Gaps

Responses that Demonstrate Understanding

Despite the prompt asking for opinions on
Japanese culture, some students only made
statements or responded with a question.

o ILKLEDUNRTETIN?

o FMIAARITEET, AL HTEHIT

Stronger responses directly addressed opinions about
Japanese culture, using a variety of adjectives.
o HALITFHEREL LV EBNWET,
o HARKIZIZE THBBIENTT,
o HADOIEITFE THEMITENWE L HEnE
KR

Many responses consisted of one-sentence
statements that described the students’

opinions.
o FMIHAIEAETHmEBEWEENE
‘@——

o RITAARDIULNREFE TT,

Stronger responses elaborated on their thoughts after
stating their opinions, using multiple sentences.
e HALIZETHLHAWE D TY, RERDL,
T = AREEILE TH AR D TT,
o HAARKIZOWNT, ETHHEHAWEBWET,
¥ 6, BROEENELS T, S I27EN0
5TY,

Less strong responses added relevant details to
their statements in a simple, limited manner.
o HAXIZETHBHLLANWEENWE
9, R, TAETEREWIET
HE N
o HAAEIZETHRWTT A, AARDHEE
HBIXEBEWV T,

Higher-scoring responses added relevant details to
their statements in a well-organized manner.
o HALIZETHHAWEEWET, BYOK
RIREDTLEALHY, ETHHELEH TT,
o FATHARUEAKRIFE T, HAROBEWITX
WS TERLWTY, flxid, BFFNLE T
LB LNTT, WANWAREFTNRH Y 7,
o AARDLIFTIKHEANWTT, BF A,
ERDT BT, BBEATNTT
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Many responses did not use adjectives

accurately.
o HARIKIZE THELTREUIZLEWE
‘a——

o HARDOXKIZETHLEDLLAWT, M5k
A ETHEL TTI,
o HILIXoNLNE=TT,

Stronger responses used adjectives precisely and

accurately.
o AARXEIZETHHEHAL T, 222 TN & B
ESCR
o HARDOITE THIEMHTENNE & EWE
7
o FOERTIHHAARDEHINZLbIZE THEL
< THBAWTT,

Less strong responses likely mentioned facts
rather than demonstrating the student's
awareness of Japanese culture.

o HARKIZFETHTTETY, RER
b, AARONEZLITETHLEVERBL L
AUNTT,

o HARIKIZOWT, mH &ENWET,
RERS, BAROEYREHR LN E R
WET,

o ZTHTIH, ., HADILIZOWTHLZ
KiF&TF, BRIEAWVESY) L e
Wb b ETi,

Better responses indicated a higher degree of
awareness of Japanese culture.

o HAXMEIZETHTWLRWVERWVWET, L x
X, BARDZ Z 20 THWE LT xR
FHA,

o HAMIZOWT, ETHHRAZI L LEWE
T, TAUDITHAT, EThES EEVWE
T, TcExIE, BAROFR T, TAEITEFEICSH
TET

o HADOIFMMDOED L E L THEWET,
HARDFERAEESCHAROREL 2 ENECHHA
WTT, BARTIE—ATHEERIZITS Z AW
>< W LEL

Less strong responses struggled to effectively
use cultural comparisons.
o HAARXKIZETHEAV, TTW~ABR
WET, TAU B XD,
o HAARULET AV KT ETHEHD D
T3, TH HABITWWDEBEWET,

Stronger responses effectively used cultural
comparisons.
o FANIBARDIALT AU B LR TES ZEHRH
DONTETT, BAAREIRIDBHDHI LN
& T,
o FAME., BARDOIEDR, TAV IO H ET
HEWEEBEWET, ¥R L, BARIZE, H
KRR, 0, B\ ENETHLRUINS T
7

Text Chat 5: Describe. H K|ZfT-7-6, FAZ

AL ZARER L CTH TN T D,

Common Misconceptions/Knowledge Gaps

Responses that Demonstrate Understanding

Despite the directive to “describe,” many
responses were general statements about what
students would like to do, not following the AP

guideline to respond “as fully and appropriately

as possible.”
o HAXLZEKL THIZWNTT, b
HAIZ=< & A
o [TV, WAWVWAIEELET, TH, &
HL SARIINPETETY,

Stronger responses stated what students wanted to do
in Japan and added relevant details, such as reasons
or specific examples.
o RIFOKE-SOVZRILWVWTY, T X LHHE
DAL BV £,
o HARIATHTOHLIELS SAMBERENTAHET,
FlIZIZ, TLRTALRBIDOARE R ET
7, £L T, BRDED
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Many responses began and/or ended with the
same phrases as the prompt, repeating its
wording unnecessarily.
o AXRIZWVoTED, 272
o FMIARIAT-72H HARDIIEA % K5k
LTCHEWNTT

Higher-scoring responses likely used diverse phrases
while maintaining the intended meaning of the prompt.
o LLAHARIUTHZL, BEOLE R THZ
W, filxiE, BEOSGITIZIT< 260 T
7
o HARTIIMAEEZMREBEL THIWTT, (it
TUETHRTERLE I END TY,

Lower- to mid-level students tended to attach a
noun to 31k, resulting in a slightly unnatural
expression flow.
o HARDH I L DIULNIT-UNTT,
o FFBAARIAT-T=H., EkOILE LT
FTZNTT,

Higher-scoring responses used adjectives to modify
culture or phrases like~|Z 9% to connect specific
examples of Japanese culture into broader categories.
o FUINWANALRHFEMLIbZE BARTHR L2
W1,
o MMRARIAT-T-H., HEV, BIERREDFE
HICEET 2 b2 KR L TH W T,

Weaker responses described various cultural
experiences they want to have in Japan, but
their sentence structures were all basic and
similar.
o LERLORARTZNTT, TLT, faxis
B I TNTT,
o JETHEEXTUV, MILIITEIZV, O
BIATE VT,

Stronger responses used a variety of grammatical
structures appropriately to describe multiple activities.
o HARIATITNIX, ERLE-WET-T2, £
LT, EEREWVI EBITITERN,
o HARIITH-7ZH., FAMILEZESTZDWEEIC
[TE7-0WTT, BREFOEEZRILZENRHY
FIn, ETHELWTT A,

Responses that only described a past trip to
Japan, without mentioning a new cultural
experience the student wants to have, did not
meet the task requirement.
o FIBARDITEELT,
o [ZIFAITENWVTT, Dz LITITIEAIZ
WEFE L7,

Stronger responses were those in which students
proposed new cultural experiences they wanted to try,
even if they had previously been to Japan.
o ARIATHOTDIERZEER LW TT, FITE
LD ERTo2Z BN RO T, B T-
THA R EZA TR THAIENTT,
o WREZEMBRLI-WVWERWET, BERAIZLMA
KIZE2TRVOT, FRRIAT-o72Z &EH Y
FHA, MHZ DT, T&E7WVWTT

Some students tried to engage more by asking
questions to the interlocutor in an unnatural
manner.
o HARDOT UARNAMPMTZ RV, Bl
[
e HL, HAWTFZL, BRDIEKENE
B0 EDLBROEAYEZALTZNTT,
HIRTIL?

More natural responses asked the interlocutor for a
recommendation for a cultural activity in Japan,
implicitly acknowledging her likely experience in
Japan.

o FAIAALRBLVWARBEZRENTHILNTT,
BRI & BN E T D,

o FTHTIN, BADI LN THIEZWNWTT,
FERAARIAT o2 D, WH S AFFAITWHA NS
REZAEFALTINET D, ILHSAER
BT TOTT D,
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Text Chat 6: Give advice. Z 7175 HARGERC H AU A IR T B N7 BT, [T R34 A& BREW L E

‘a_o

Common Misconceptions/Knowledge Gaps

Responses that Demonstrate Understanding

Weaker responses offered no clear advice.
o FDOT R/3A IR TT
o FAIHARFEOEWETZEL > THMMLET,
o HAXRGERHALEZMIRL T ZIVY,

Stronger responses offered specific advice, using
appropriate grammatical structures for giving advice.
o HFEAT- ZAMELIIE D BNVNTT
o T EIAREBDMATEIZI DNV EEWET,
o FUTALITDoTVEETAZRIZLWNNE

BnEd
Weak responses merely state the student’s own | Stronger responses not only offered advice but also
study habits. justified it.

o FIVEDORAZ X OT D,
o DILEIEDOHANRLETHIFEIOL
L 6L L&Enl,

o HARFEIIEELWTT, ORI X T %5
BFEZNNTENE D DN TT, £ LT, HEE
72 EABRLUIZIE D BN TT,

o HOARFEBAMMT I SASTELEFTZH X
RELWTERADT, /— b I—F ME
ENIEIDOWVITOEDORAX X HT 5,

Weaker responses exhibited limited command
of the language.
o HEVDHNERNTHRRWNT EITIZAT
o IR PR PIAVIEYS

Stronger responses demonstrated varied expressions
and a strong command of syntactic structures.
o ARIZAEATVWDHALELEEY, T4 10
Do>TWNDHET A Z AT bWNnE BnET,
o FENDLOT R/SA A FHBROFFT 254 LU lih
EEROTHZ ETY,
o HPRNWITHAULDOAREZGHATED |
EEME LD ERIZEB VLT,

HARDT L
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Based on your experience at the AP® Reading with student responses, what advice would you offer
teachers to help them improve student performance on the exam?

To enhance student preparation and performance on the Text Chat tasks, focus on these strategies and pitfalls
observed in student responses:

e Dual prompt understanding: Advise careful reading of both English and Japanese prompts, as direct
word correspondence may not exist. Stress the importance of addressing both to fulfill all task
requirements.

e Comprehensive responses: Emphasize the AP guideline to respond fully and appropriately within
given time constraints.

e Develop opinions: Encourage students to expand on their opinions with reasons and examples rather
than simple statements.

e Practice with structures for opinions, preference, and advice: Provide frequent practice with structures
like ~ & /. F 9" for opinions, preferences, and advice.

e Expand vocabulary and adjective mastery: Broaden vocabulary of adjectives to enrich responses.
Ensure mastery of basic adjective conjugations and combinations, especially with multiple adjectives
or before “~ & k4.

e Improve keyboard skills: Ensure students practice with the specific AP exam keyboard, which lacks
daily-use functions. Start early with typing practice to minimize errors with katakana loanwords and
ensure accurate orthography.

e Practice tests: Recommend completing practice tests in the same format as the actual exam to
familiarize students with the typing process and prevent issues.

e Avoid personal details, repetition, and generic phrases: Instruct students to refrain from including
personal information like their name and school. Warn against unnecessary repetition of prompt
portions for clarity and effectiveness. Additionally, advise against overusing generic phrases like V>
‘& [f-C9 42 that may not fit every prompt.

What resources would you recommend to teachers to better prepare their students for the content
and skill(s) required on this question?

e Use and apply the Scoring Guidelines throughout the AP year and in years leading up to the AP
experience so students are familiar with how their response will be scored.
https://apcentral.collegeboard.org/courses/ap-japanese-language-and-culture/exam?course=ap-
japanese-language-and-culture

e Use examples of student performance to provide concrete examples of strong, good, and fair
performance and have students apply the scoring guidelines so they can improve their performance.

e Provide sample text messages and have students work in pairs to identify the purpose of the message,
what is being requested, and other pertinent details before responding, and provide students with a
checklist of grammar and mechanical errors to look for and address when reviewing their own or peer-
reviewing others’ work.
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Refer to the exam information page for additional Text Chat prompts from previous years.
https://apcentral.collegeboard.org/courses/ap-japanese-lanquage-and-culture/exam?course=ap-
japanese-language-and-culture

Begin having students respond to text chats early in their language learning experience so they
become familiar with the task and begin to integrate more sophisticated language well before the
beginning of the AP experience.

Utilize flexible resources in AP Classroom to provide students with daily instruction, practice, and
feedback to help cover and connect content and skills.
https://apcentral.collegeboard.org/courses/ap-jiapanese-language-and-culture/classroom-
resources?course=ap-japanese-language-and-culture
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Task 2

Task: Presentational Writing

Topic: Compare and Contrast Article
Max Score: 6

Total Group Mean Score: 3.77
Standard Group Mean Score: 3.03

What were the responses to this prompt expected to demonstrate?

The Compare and Contrast Article task assesses presentational writing skills by having students write an
article for the student newspaper of their sister school in Japan. The prompt, given in English, asks
students to compare and contrast watching Japanese movies and/or television programs in Japanese vs.
with translation, based on their own experience. Students must identify three aspects of the topic,
highlighting similarities and differences. Additionally, they must express their preference, whether for one
option, the other, or both, and provide their reasoning. Responses should demonstrate the ability to identify,
compare and contrast, elaborate, choose, and explain in presentational writing. Students are expected to use
AP kanji, employ a robust vocabulary, and show control over grammatical structures.

How well did the responses address the course content related to this prompt? How well did the
responses integrate the skills required on this prompt?

Students generally responded well to the prompt, but its open-ended nature allowed for varied interpretations,
leading to a wide range of opinions and experiences. While many students compared Japanese TV
programs/movies in Japanese to subtitled or dubbed versions, some compared subtitled to dubbed versions
instead. These interpretations led to a broader range of responses. Most students have experience with
Japanese media and provided various points of comparison, such as how dubbed versions do not match
mouth movements with speech or how translations can mistranslate phrases unique to Japanese.

A significant trend was the lack of vocabulary to describe translation (3R, @ 9°), subtitles (F-%%), voiceovers
(k& % 2 ), screen/image ([, M4, Hi4), and actors (P, =, £ #), leading many to use self-made
katakana words not typically used in Japanese. Some also misunderstood “translation” as “transcription,”
comparing closed captioning within Japanese programs. Additionally, some compared Japanese movies to
Japanese television, which was seen as a mistake in task completion, resulting in lower scores despite the
respondent's language skills.
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What common student misconceptions or gaps in knowledge were seen in the responses to this

prompt?

Common Misconceptions or Knowledge Gaps

Responses that Demonstrate Understanding

The prompt asked students to compare watching
Japanese movies and/or television programs in
Japanese and with translation. Some students
misread it and compared American and Japanese
movies and television programs, or different
Japanese shows.

o FFHARDZWANKGZTT, Th, HA
DT LVENHFE LRV TT, BRADZ NN
ZBLLANSTTT, #nb, BADZ
WX —TT, BHROT LERTD L)
ST, £L T, HARDT L EILZ —/LT
T, TH, BAROT L EIXAds A FE LT,

o INDLHARDOME LT L EFBMDIENRE
PRZEXTWHWEEST, ETHRMIC. BERD
MR T L < BREEEIZITo TR L2DONREL, T
VEBMIZEDORTHOTHRNLD L HIZ
ELNTWET, TNENRDGEENES D
T, AT 0L R0aNE, BOWRETY,

Stronger responses directly addressed the prompt
by comparing watching Japanese movies and/or
television programs in Japanese vs. with
translation.
o HMLHAOBERT L EFRMMPRINL TN
% LRI TOZRVDIRERT L EFAHOEN
RELCEZAZFLERET
o HMLHAARDT L ESCHE ZFIRIS & THD
TLELFRRIELTCRAZEIZOWNTEELE
75

Some responses did not include all aspects of the
prompt.

e HADOMESLT LEZRDEXIZ, WANA
RITWITARSDY £, RehL AARGETHRD
BRLETHWAIRBIEIRLHY T, F
T, BRELEHEERND, S IABRIRE
LWTFERA, B OHEEE i@ﬁf##
A AGE ‘i%oés%ﬁbb"(ﬁ“ TINDIRVVEHE
75‘33%)5 EEERL B —F—

#“Liﬁ“ BKEE H2XDHTE, BEOY
EXHEV KRETIIHY THA, BAFEITK
LT FERIIHE T, BEOWFEIT
HBITAKFER DT, HAGELEFEEOF L
ETHEWVWET, FATHARFEZRLZDORE -
CIFETT, FILWEELE S DI E T,
XY T I HX—DFERPS NG, HFED
BRE LD HELWTT,
Even advanced-level responses sometimes

neglected to express their preference and reason or
did not do so clearly.

Strong responses included all aspects of the prompt
and clearly stated their preferences and reasons in
detail.

o - [FITRLoIEY ., BREN TV oV Bl &
TLVEBHO LN E T, TOHAZ, R
STV AAROBRERT L B O IE
HolLBIIRBHLTHoEELOET,
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Attempts to explain preferences and reasoning for
students’ choices often become unclear, primarily
due to a lack of vocabulary or cultural knowledge.
o AEANITI VAL =5 U5 AARED
QT TRl P i 7Y el SRS o iRV AN ES D) 3 T
ETLEER R CVWA K, T XL
— A NTT I RFEL L, LT LY
Uk, RV AU THEVET,

Stronger responses demonstrate more effective
language use to explain preferences and reasoning
for their choices, with clear references to cultural
relevance.

o FATEL T, HAGETHEZ LS DNIFET
T BRERL, WOLETLWHFESLSENY
ZHMMBTY, ERbolcb, HARIZIT-
T, £ ZOME%Z BTV TT,

o LoT, FREDITHILTEKRE LV IEM
(ZHIBr X B ERIFEIC, FIRRETICEEE T2
ZETHHMOBEWEILR EEFREZ &0
b, FLL LR THD ERITE 2D,

Some responses incorrectly used transitional words
and cohesive devices, which interfered with
readability and comprehensibility.

e HARDT LERBLEZ HAFETRL FNRERWN
ELEITRE S, ERG. BHARDT L BB
XHAGECHEER L7ZIZODEmAWVWEE S G
2o BRODT LERMEAZMOFTIETHATDH
BHENRNER S, BROT L BT
MOEEE) 2=—TEZRNHDHZ LT, BT
WTh<{ b THLIRGFELIZEETIN
Bo BEIINZIWNWEENLLHADT VEIZHAK
TR TETWTHRBD D EIEEL RN, £
LTHRbOYBREIZRD, BROT L EZFR
LTLED LEI BERICEBRINTLED Z
bbb, AARGETHMOFFETHNAEILF
L7z, LML, ZFEICIENVANAREFETH
HOHmEBEWVE RS,

o Y—TRRWVIREL T Nnb, brod
HAGENFESTEET D, meIzE Ak
2, BbrokhmolTEET, ROERIZ
P =T BB ETOHFNHXTT, b,
T AU BIFEATHL, FALT =X T —
TRHY F7,

Strong responses effectively used transitional
elements and cohesive devices.

e 1 OHDED ZLIXAAETHRS L, HLW
HEAZSZENTEET, GfLEBLTHD
BROVSEOBREGNDIENTEDL LI
20 ET, £LT, HLWEGELTTEWZ
Mo, ENFEmMY ET, 2OHDED Z &
THARFECRS L, ¥ 77X —DARYD
JEZE MWD ENTEAHIOITRY F,
HAROMELT L EIZ2 AT I LTz AEF v
772 —DOHMERLGIZHS>TNDLENG,
TEEEZO X 9FALET, FEFETIAZLD
LIEANDOFEIZFRCERBE O L 2 FTATHZ &
NTEEHEA,

o ¥, HAFEOFEDLHLH L, HAREDOND
TRWVREIZ, BB Z DD Z LR TEEHA,
TYH, YTEXA MARBDE, Enbbhd
ZEMNTEET, RIZ, BAREOFERD D
L FVUFTAFEEMSZENTEET, £
<OHAARMBEOFIZIX, EFRADNETS,
AR 2 VRHTERE T, &Rl T
A MBHDEE, K<, T XA Fvnm
BOAA—VZ2ELET, MEEZADZ LT
LWV ET, TH, 7 %A MR
W, EEOBEZ 75 Z & T ET,
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Weaker responses demonstrated insufficient

vocabulary and lacked idiomatic expressions
relevant to the topic, resulting in unnatural or
improvised language use.

o HAGEZWEL 7217 ML

o MDD FIZHFEALET D, HFENEKDH 5

7 J1]

o &

e hIURARLvaly, hTVALH, LHTHh,
v AXviay, ATJVADRNIFIATUF
Y, NI IT, NI UA LA Uy, R
R for FHER
By T, g
Py T HA BV, NT UV LA N IBRE O/
TIF—

WEEEEET T LE L HARGEDORET T LY
SENDLBIFEIZRD

Strong responses showcased a diverse vocabulary
and employed idiomatic expressions relevant to the
topic, demonstrating a strong command of
language.
o A A—, W
A ARGERR, 9555
[LIKE TG
[f UG mECEBg A2l > TWET
AR, AR, BHER, TR
TEHY, 7o L OB
e, I, PEE
RS N7 HARDOBERST L B
BENEKH LW ERbND £9

Some responses showed limited control over
grammatical structures and punctuation.

o FMIRNT U AL —T g OBEOLN, HAR
FEOBE XV IF & T, HARGEOBE X
NAE XTT,

o ZIUIAHARDHADTLELRTZUALHZD
TLEIIBENRIZEEBREZLEDRBITITL
ELWTWHET,

o MWMIEGECHARDT LEEADLE 2 LFAIT
REEE DN T,

Stronger responses exhibited strong grammatical
control, contributing to ease of comprehensibility
and readability.
o CFEM/NI WD EIE AR IZ AT
o ZOT=ADFHBEED ET,
o DI AN LXITKRYIRSELILERD
ZENHYET
o HAGETHESCT LER RS & &iE, HAEL
RTNI L ERARTVEND AT v D
DET, BILVWSRETEER EZ AL &, 1§
WA AT Z ENRBITRD 9,
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While the prompt did not specify the use of
paragraphs, they are standard in newspaper
articles and enhance readability. Low-scoring
responses failed to incorporate proper paragraph
divisions or indentations suitable for newspaper
format.

Z O TOME X E TH AR T, AT THE L
RER BN H ST, 1EOENTH]OE O BLE
ICAEIZRSTEE L, EbZZE, ¥ 7411
M ETHERZRRY E LTz, TH, 7% A1 bV
DT ETHOLRVWATEZLLWET, 28, 2D 50D
BRIZEETEZALBY, BAVWLH Y T,
FPEEE. WHEOIVTHXA MLTDO R T AL
—T a0 ETH, FERELEAY PFAOEL
LRI TY, [MEE->THNDLLLRWAREMITH
DETH, BrlbBREEZELSANET, So7i
72T, MEE> TWANETE RV AITENE
R ->T, BONEETELHTRLZONPTEZ2A
TWET, RKEZIZ, BT XA MVANY T H A FL
WLCTH, HIAFEL, BEZRAONTZY, B2
DO CHfETEZET, TR IO _HOOEROFENE
5LWEZATT, THLREFH T XA bABRBH-oT-
FnFE T, o0, AV UFIERERD S
Nifx T, EE, 7oA —FINTAHHIEH &
S EERFEEFIFEIBLWVET

Stronger responses in the higher scoring range
utilized line breaks before new paragraphs and
introduced each paragraph with a transitional
element.

AT C A ARDBE 2 B2 0 & A AR DD
BRERSDLTLLLOHBGETT, ZNE
ORISR EREERTHELE S,

FT, HLIEHAES, BEEZFETOANE LTHE
FEOFROME L RLTWTYT, FEIT WA DT,
oiEEN 352 ENTEET, ZIUTK LT, H
AFEOMEI S > E NI WTT, RERDL,
FEAEDHREEDNPLRNOT, TLEERZ
FHIER 57205 T,

B, ERSIZ oW THNE T, BARGEZ MR
HANE LT, HARGEOMBNIT HAGEZ B5R71Z D2,
ERTY, BREZRRRS, HLWHEGEL ), BE
ZEVET, ZHIFETHORETT, T LES
T, HEREORIRRER M 2 7.5 R T H BV EE A,

Bic, KL SEH~FT, FFHOBRY AATO
BT & CHAELNTT, 1EE A L OBEIEE 2 H
PR T, BAVTT, TYhb, %Y A
EHHAB72< T h BATIOWIE & R 5 0784 % ¢
Fo TRERLE SIS, FHOBRTL THELL
<7,

fiiam & LCy RAIE A AR O BRI 2 7.2 95725 A AR O
BRE OFGEORRE R D LV & T, gL
5 & AAFEOBRENIMIMOIDITERTL, HL
WA B TY,

Many responses showed that students were
unfamiliar with loanwords, resulting in
inappropriate use of katakana transcription.

o H—T X A4 bV

o X

o WTUH— or TIVIH

e ~I7UAXLvay, k7Y LAL

Strong responses accurately transcribed katakana
words.

o W7 XA LN

o —V

« FXTUH—

e NI LUAL—Tg»
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Examples of incorrect kanji or hiragana use that
interfered with readability:

e 4 Hb instead of 4 H I

o Sfi#mim L T instead of flfm & LT

o M- T3 instead of RS> TV D

e % instead of 3%

e =75 instead of i /7

e JE{A A instead of L7=\ A

e HEODEiE instead of LD EFE

Stronger responses accurately converted kanji and
typed katakana words correctly.
o HHERNH DA, HIEER 72N A
o Xy Fial, T
o HAFETIIA/~ FROFENT S AH
D
o XK INT-MLEITIED FEEAHEWVRN L AR
FED/N— g &R LGRS EE & > TV
£7,

Weak responses exhibited inconsistent and
inappropriate register and style, along with
NuUmMerous errors.

e ZLTRIFUY LA MIIhIWDLRIZLA
< THWW, BRFBERIZFELHDIEXT 7 X —0F
IXRICTY, BNLDIE TV LA FAY
Do TNBELDE RT VLA hobidoT
WD H DT > TV D,

Strong responses consistently used register and
style appropriate to the situation.

o HARFEOFMZRLIOL, HEFEIRLIZAR
DFEMERDDITIES LZALFEILEZAD
HYFET, HEAEZSTEOLHEUSEOED
B O AR 5 VAY= e IS

Based on your experience at the AP® Reading with student responses, what advice would you offer
teachers to help them improve student performance on the exam?

To successfully complete the task, students were required not only to discuss three aspects of the options
“watching Japanese movies and/or television programs in Japanese and watching Japanese movies and/or
television programs with translation,” but also to express a preference for one option and provide reasons

for their choice. While many students stated a preference, even some high-proficiency students failed to give
reasons. The preference does not necessarily need to be presented in the conclusion but must be expressed
somewhere in the article to fulfill the task requirements. For instance:

HARDBERCT L EFME ROBRICHATE TR LIDREF A TRLIDOFEMOBRN B> TS DL ERHY F
To BALELLTHRUIRDIFEDEITRNEEONTETR, RIFXV b L b LD HARFERDB DN E HE

B

When developing comparison points, each aspect should be elaborated with clear examples, avoiding

ambiguity:

LK ST DBRERCHFALIL, N THAICRDMERD b - EmnTT, BIE, 7 =X OBiEsx

(ZARE

=h
NTWEBET AV IDOABROEND X7 ->T, 27 = ADFPHNEED £3, TN LT, RanT
WRNWT = XX, BAREDROAE VDN RNT AV B NTHEVZDOT = A lER A,

Teachers are advised to clarify what constitutes a preference and teach patterns for expressing preferences

clearly:

FNI~DFZTT, FAUI~DIEFI BN EWET FAOER FRBRCTld~. FAZE > TE BoiE~ (D) 1F

OYAVALA

Finally, students should include at least one similarity and one difference as specified in the prompt, using
structured formats like ¥ 9", & ¥IZ, 2, =2 B, &KIT, £ L T, H&%%IZ to enhance readability. Teachers
should clarify the meanings of phrases like #H;& .5 (difference) and 8/l A% (similarity), ensuring correct usage

to improve comprehensibility.
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FT. HAGETRAZFIIoED A Y UF AT, MEIZHAGETEIT TWDAATTR, b, 74000
HAGECR TWDLONWWEEBWET, 2L T, BRODT Z ZNRNWDNOHERDNR T HINVTF NI F
T, WRIZ, BAROWIENERET, BARAD T 4 VL& R TWDHERT, HEE & DU E iR 2RI 72 > T
F7,

WIZ, FEFETHARD 7 4NV L%E DT LICHOWTEE LT, JEEIIIAA R B AROBEENDH Y T A, 72H
O, MFEETHARDZ 4 )V AERD L XD, BTN ERVDOEERHAHHD A, TH, BAERD &
S EHELWANIZIERC XD HFEDO T NI AT- A BN T,

These adjustments help students meet the expectations of the task effectively.

What resources would you recommend to teachers to better prepare their students for the content
and skill(s) required on this question?

e Use and apply the Scoring Guidelines throughout the AP year and in years leading up to the AP
experience so students are familiar with how their response will be scored.
https://apcentral.collegeboard.org/courses/ap-jiapanese-language-and-culture/exam?course=ap-
japanese-lanquage-and-culture

e Use examples of student performance to provide concrete examples of strong, good, and fair
performance and have students apply the scoring guidelines so they can improve their performance.

e Provide examples of Compare and Contrast articles outlining the beginning, middle, and end. Ask
students to brainstorm vocabulary and explanations and ideas about ways to respond to each question
in the prompt, and then suggest some transitional expressions to link their ideas.

e Refer to the exam information page for additional Compare and Contrast Article prompts from previous
years.
https://apcentral.collegeboard.org/courses/ap-jiapanese-language-and-culture/exam?course=ap-
japanese-language-and-culture

¢ Begin having students write Compare and Contrast articles on various topics early in their language
learning experience so they become familiar with the task and begin to integrate more sophisticated
language well before the beginning of the AP experience.

e Utilize flexible resources in AP Classroom to provide students with daily instruction, practice, and
feedback to help cover and connect content and skills.
https://apcentral.collegeboard.org/courses/ap-jiapanese-language-and-culture/exam?course=ap-
japanese-language-and-culture

© 2024 College Board.
Visit College Board on the web: collegeboard.org.


https://apcentral.collegeboard.org/courses/ap-japanese-language-and-culture/exam?course=ap-japanese-language-and-culture
https://apcentral.collegeboard.org/courses/ap-japanese-language-and-culture/exam?course=ap-japanese-language-and-culture
https://apcentral.collegeboard.org/courses/ap-japanese-language-and-culture/exam?course=ap-japanese-language-and-culture
https://apcentral.collegeboard.org/courses/ap-japanese-language-and-culture/exam?course=ap-japanese-language-and-culture
https://apcentral.collegeboard.org/courses/ap-japanese-language-and-culture/exam?course=ap-japanese-language-and-culture
https://apcentral.collegeboard.org/courses/ap-japanese-language-and-culture/exam?course=ap-japanese-language-and-culture

Task 3

Task: Interpersonal Speaking
Topic: Conversation

Max Score: 24

Total Group Mean Score: 16.80
Standard Group Mean Score: 12.81

What were the responses to this question expected to demonstrate?

This task evaluates students’ speaking skills in the interpersonal communicative mode through simulated
conversations. It begins with an English statement introducing an interlocutor and conversation topic: You
will have a conversation with Chie Hisano, a Japanese teacher at your school, about your preparation for a trip
to Japan. This is followed by a series of four related prompts in Japanese. After each prompt, students have
20 seconds to respond.

Students engaged in a conversation on this year’s exam with Chie Hisano, a Japanese teacher at their
school, discussing their upcoming trip to Japan.

To succeed in the task, students needed to:
1. respond to the interlocutor’s inquiry about precautions in Japan;
2. suggest activities for the long flight;
3. mention a place they are eager to visit in Japan; and
4. respond to the interlocutor’s encouragement for an enjoyable trip.

Each of the four responses is evaluated holistically based on how well it accomplishes the assigned task.

How well did the responses address the course content related to this question? How well did the
responses integrate the skills required on this question?

Question 1: RAITHARIATE ETHR, HERIWDHH. [REMTRTITWDT RV LIHT7Z L Bnk§
23,

This prompt generated diverse responses as students interpreted the situation differently. Some interpreted
% f+1F % (to be cautious, be careful) as paying attention to manners, watching for people or vehicles, being
aware of natural disasters, or preparing for hot weather. Many students seemed to struggle with the phrase %
ZAHF 2R AUE VT Zev 2 & (what you need to be careful about), resulting in vague responses to the first part
of the prompt >k H I3 H K217 = F 97432, Students who understood the question typically offered specific
precautions for their upcoming trip to Japan. Some responses simply listed items to be cautious of without
further elaboration. While many responses provided general travel tips, stronger answers discussed Japan-
specific customs or situations, offering detailed cultural advice such as removing shoes and using honorific
language. These responses showcased sophisticated vocabulary and grammatical structures, emphasizing the
importance of cultural awareness.
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Question 2: HAE TN 7 74 MIEWTT R, RITHEOF TEZ LIZHWWNTL X 9D,

This prompt asked for recommended activities during the long flight to Japan. Some responses merely
acknowledged the length of the flight without suggesting activities. Most responses provided a range of
suitable in-flight activities such as watching movies, listening to music, playing games, and sleeping.
However, some misunderstood the prompt and discussed post-arrival plans (e.g., visiting the Skytree) or
expressed their fondness for Japan. Stronger responses detailed specific in-flight activities (e.g., H AGE D W]
R, TREZBEWZD 452 L TL & D) and often explained their choices (e.qg., A% &0 D M F-X 727
5. & 72 AR % HiA £ 7). Weaker responses focused solely on the flight duration or post-arrival plans.

Question 3: HEATIX, FZIfT< DE—FBHLAIZLTWETH?

This prompt straightforwardly asked students about their interest in visiting places in Japan. Most responses
included specific destinations, reasons for wanting to visit them, and activities they wish to do there.
However, some responses misunderstood the prompt's intent and discussed activities they planned to do in
Japan (e.g., FIE N & ~72 0, BRE % H,721)), which received lower scores. Additionally, others struggled to
specify actual places or locations, responding with general terms like H A, H AZE, H A A. In contrast,
stronger responses effectively discussed and elaborated on students' preferences and insights about specific
places and locations (e.g., ##IIEKA D H4 T, MO RE L BRI & BnET, ).

Question 4: 7 5 TFh, ELWKITICRS &V TTi,

This formulaic prompt conveyed good wishes for the student's upcoming trip from the interlocutor and
generally was not challenging for students. Most students were able to express their hopes for a good trip,
activities they planned during their stay, and gratitude for the speaker's wishes. Many responses that earned
lower scores were minimal (e.g., (ZV>, V" T7), while basic yet appropriate responses like 72 LN T,
72D L&AIZ LTV E7 were also common. In contrast, stronger responses included elaboration, such as
explaining specific activities they looked forward to during the trip (e.g., \VAWARE_YEETZD | DA
Al NIZHE -72 1), discussing plans after the trip (e.g., Je/EICFADRITORRERIZOWCEE L £9), or
concluding with gratitude (e.g., i L C<NTH VL H TXWFE L)

What common student misconceptions or gaps in knowledge were seen in the responses to these
questions?

Conversation 1: SEH X H AT F9 4, HRIZWAR., [QEHT 22T iuXvid Z2un s a7z & Euvy
ECRV/E

Common Misconceptions/Knowledge Gaps

Responses that Demonstrate Understanding

Some responses were brief, simply mentioning
what they should not forget.

o IZHOEDLITNEFEA,

o KEDHET,

Stronger responses described what they should do and
why, providing detailed explanations.
o KEbohilfkteZ L TY, EOMEL, b

o EKRZBRATETTHR DN E N E4,

Some responses used inappropriate verb
phrases.

o THEREDITT,

o KEDTRNWI LiX, <BHFETT,

Stronger responses contained complex grammatical
structures.
o XREMITHNETZ LT, WOobAEL—FEICH
52 ETT, MBRVEENS, —HBITHN
72IE D B & BnET,
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Some responses were limited to what students
should pay attention to.
e HARINTXBHTY,

Stronger responses started with cultural customs,
followed by the speaker’s recommendations, and used
rich vocabulary and more complex structures.
e HARIZEELARERDWITRWI LiX, HGET
T, FERS>TWDANIZ, BEEEES721F 9 D
VW E BN ET,

Some responses contained only a list of things
that one should pay attention to, with basic
vocabulary and structures.
o NFAZEDLITNEHA, FLT, B&N
»HYFET,

Stronger responses exhibited excellent interpersonal
speaking skills, with an introduction, examples, and a
conclusion.
o XREAMTDHZ LT, ZHBETT, WAALKRH
FEOGFTX, 7V Yy M I— K, X720
5., WaolXWHEeErbo T Z &k, 92<
K& BWES,

Conversation2: 1AL THO 7 T4 MIEWTTR, BITHOTTHEZLIZHWWNTL X 9D,

Common Misconceptions/Knowledge Gaps

Responses that Demonstrate Understanding

Some responses only addressed the long flight
rather than activities during the flight.

e VDI HXIIZDLWVTT,

o VI 9 XIIHSVNTT I,

o VI HXIIRMBPNTT,

Stronger responses contained rich vocabulary and
grammar structures to give examples of in-flight
activities.

o LI LITMEIRTT,

o BEAZLLD, BEZMIOLD TT,

e FIFON—FBEVWEBHWNET,

Some responses used basic vocabulary to
express activities.

e hET

o VDI HEDLED

o UMDMADLNRWNET
FLERET

Stronger responses used complex and rich vocabulary
to express activities.

o [HEMR

o HWHNEF
o HEFEITLT

o SzWkDD

Simpler responses did not connect verbs to
express multiple activities in one sentence.
e VDI HXITAWHAERFET, ZL T, 2
HET,
o BANKEHEZTET, KEXLAHFET,

Stronger responses combined verbs in a variety of
grammar forms to express multiple activities in one
sentence.
o T —LZELID, KEFATD , RATHE Tk
bR TZNTT,
o FTODITHMNKEZSSEDL L, HAEOHE D
TEXAHZLITRDET,

Some responses used particles inappropriately.

o DLIELIFF—LNLET,
o DI DETWZAWVWDRERET,
o TENFETLNET,

Stronger responses demonstrated effective use of
particles.
o FHiHE AL, AARFEOMENTEET,
o BLEHIZ RV, B2V LIE)I B Hung
75
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Conversation 3: H A TiE, FZIT7< DE TR LA L TWOET D,

Common Misconceptions/Knowledge Gaps

Responses that Demonstrate Understanding

Some responses did not mention any
destinations and instead listed activities they
would like to do in Japan, likely due to
misunderstanding the phrase & Z1247< @
(where to go).

o BARTENEXTZU,

o ZIREXM, T, RN TT,

o OL IV TT,

Stronger responses clearly mentioned specific
destinations and reasons for wanting to visit them.
o MIERIATEWTT, ¥ bR TR
SADT=A T ANRHY £7,
o I —FEmAWVWERNWET, LR OMENT
< SARKREFE T,

Some responses provided irrelevant answers
due to misunderstanding the prompt.

o HARWLIZA

e HARULADOWHLITAIZ, IFLW

Responses discussing activities they would like to do
in Japan received higher scores when supported by
detailed explanations or justifications.
o ERL, FAITFHEE END, BARDT = AN
KRiFx <9, BERHY EF, axT1LE Lz
WT,

Some responses exhibited limited control of
language.
e HA, HRZ%R, 722, VWEET,

Stronger responses demonstrated a good command of
language through varied vocabulary and syntactic
structures.
o HRIIHEVEMAILRRWETFE, <A
BWLWZERHY £3, FlxiX, KER,

Conversation 4: = 5 TT 7, ELWRITIZ/R D LW TT 4,

Common Misconceptions/Knowledge Gaps

Responses that Demonstrate Understanding

Many students responded simply by agreeing
with the speaker’s good wishes for the trip,
without providing elaboration or detail.

o TV, HUNRELEITINET

e WWTT

Higher-scoring responses not only agreed but also
provided additional comments.
o WMLAZLTWVWET, HUMNREHITINVET,
o ZDVIIHEIFRWTT, OZHZDHET,
ETHHELWERNWET,

Some responses exhibited limited vocabulary
and used only simple sentence structures.
e H—VDXZIHLTWVET
e 7= LIZ [long pause] 72D LV, 72D L
— o= TI,

Stronger responses exhibited excellent use of
vocabulary and grammar, including complex
structures.
o ZOITHRBDLoTEL, FED I D RIITE
ST B L THDT,
o BLWKITICARD., 2D, D LEWVNTT,

Some students misunderstood the prompt and
discussed unrelated topics.

o HAEWIRETWTT

e DIELDODETHIFAXTTYT

Stronger responses incorporated further comments on
what they want to do during the trip, after the trip, and
their overall feelings about the trip, with elaboration
and detail.
o RELEIIWAWNWALRGFEZWNETNTT,
o —ATITKDIFEALLY LEFTITE,
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Some responses attempted to continue the Stronger responses wrapped up the conversation with

conversation. appropriate language.
o LoTHLHEDOLATY, b—., RITNL o HUNLEHITIWNET, TDORGEE
STW5BH? e LCxh—,

o BT HLT-O LA L TWVET D,

Based on your experience at the AP® Reading with student responses, what advice would you offer
teachers to help them improve student performance on the exam?

Have students practice responding to prompts like those that appear in the Conversation section of the exam.
When doing so, it is advisable to vary the type of prompts used. This teaches students to listen to each prompt
carefully and without preconceived notions of what it will ask for. Responses should go beyond the context
that is given in the English preface in order to demonstrate that students have understood the prompt and are
directly addressing it.

A self-introduction is often not an appropriate response to the first Conversation prompt. For the first turn of
this year’s conversation, more appropriate responses included information about what to watch out for or be
careful about when in Japan. Impressively, there were relatively few examples of students beginning with a
memorized self-introduction this year, demonstrating that students are making progress in this area.

Remind students to address prompts as directly and fully as possible. They will benefit from practice in
routinely elaborating when answering questions — for example, giving reasons for their answers. Even quite
fluent speakers sometimes fail to earn all possible points because they produce only a relatively basic
answer. In addition, students should be reminded to listen to the prompt carefully to see if there are sub-
prompts. In this year’s Conversation section, the first, second, and fourth prompts included sub-prompts.
Students should be cautioned not to spend too much time on sub-prompts, but to listen for the main prompt
and respond to that.

Discussion of register issues will benefit students. This year’s Conversation is with “a Japanese teacher at
your school,” and it is not specified whether this is “your” teacher or not. The appropriate register would be
“desu/masu” rather than plain form since it is not clear if the students know this teacher. Some students used
honorific language appropriately when addressing the interlocutor. Encourage students to recognize that if
they are having a conversation with someone for the first time, the register level should be appropriate for that
situation.

Many students could have improved their scores by going beyond basic vocabulary and grammar structures.
It is suggested that teachers increase adjectival vocabulary to include more than the basic ones (e.g., 4 T
97, # L T9), which were frequently repeated. Encourage students to stretch their skills by constantly
practicing higher level vocabulary and grammar as they learn it. Particular areas to target are the
inappropriate use of particles, which can interfere with comprehensibility, as well as practicing ways to
connect phrases and clauses into complex structures.

Students should engage in frequent practice to pronounce loanwords correctly and also to use Japanese
pronunciation for English names and words. Otherwise, it will be considered as “not in Japanese.” This may
help ensure that, even if they do not have sufficient vocabulary, words they use might be comprehensible to
Japanese speakers not accustomed to interacting with learners. In addition, this may decrease the use of
English in their responses.
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What resources would you recommend to teachers to better prepare their students for the content
and skill(s) required on this question?

Use and apply the Scoring Guidelines throughout the AP year and in years leading up to the AP
experience so students are familiar with how their response will be scored.
https://apcentral.collegeboard.org/courses/ap-jiapanese-language-and-culture/exam?course=ap-
japanese-lanquage-and-culture

Use examples of student performance to provide concrete examples of strong, good, and fair
performance and have students apply the scoring guidelines so they can improve their performance.

Provide conversations for students to listen to, pause the recording and formatively assess students’
understanding during the conversations, and ask individual students to practice conversations in class
and then ask others to provide more details after each response.

Refer to the exam information page for additional Conversation prompts from previous years.
https://apcentral.collegeboard.org/courses/ap-japanese-lanquage-and-culture/exam?course=ap-
japanese-language-and-culture

Work with students so they become familiar with how long 20 seconds is so they can become more
comfortable about how long their responses can be.

Utilize flexible resources in AP Classroom to provide students with daily instruction, practice, and
feedback to help cover and connect content and skills.
https://apcentral.collegeboard.org/courses/ap-jiapanese-language-and-culture/exam?course=ap-
japanese-language-and-culture
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Task 4

Task: Presentational Speaking

Topic: Cultural Perspective Presentation
Max Score: 6

Total Group Mean Score: 3.78
Standard Group Mean Score: 2.92

What were the responses to this question expected to demonstrate?

The Cultural Perspective Presentation task assesses speaking skills in the presentational communication
mode by having students present their perspectives on a specific topic related to Japanese culture. The
prompt includes a statement in English identifying the audience and context, and a presentation prompt to
which students should respond. On this year’s exam, the prompt instructed students to present their
perspectives on the role of nature or the environment in Japanese culture. They were to begin with an
introduction, provide five detailed examples or aspects of Japanese nature or the environment, explain their
perspective, and end with a concluding remark. Students had four minutes to prepare an outline and two
minutes to record their responses. Each response receives a holistic score based on task completion,
delivery, language use, and the level of cultural knowledge demonstrated in the presentation.

How well did the responses address the course content related to this question? How well did the
responses integrate the skills required on this question?

In general, students performed well in discussing the relationship between nature, the environment, and
Japanese culture. Most were able to speak about five aspects or examples. Three main presentation patterns
emerged: (1) focusing on cultural activities such as seasonal festivals, cherry blossom viewing, and concepts
related to Shintoism and Buddhism, (2) discussing Japan’s geographical features like Mt. Fuji and its status
as an island nation, and (3) covering concepts related to recycling and waste disposal methods.

What common student misconceptions or gaps in knowledge were seen in the responses to this
question?

Common Misconceptions/Knowledge Gaps Responses that Demonstrate Understanding

Weak responses consisted of mere lists of concepts | Stronger responses detailed aspects of the role of

related to nature or the environment without nature and the environment in Japanese culture,
significantly relating them to Japanese culture. providing examples for each.
o i, HETT, B UL BT, F= o HARTMBIZHEINTWDDT, MEDHIHE
X, &ZRTY, BEMUIX, #TT, FHIT. BEL B TY, HFalIETHLHEL TT,
Y, o WLINZVDOT, ABMEDIEGEHBD/2NT
o JRICPHHENTWVD, IR, ete. +,
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Weaker responses lacked an appropriate
introduction or conclusion or misused formulaic
expressions like 7= L3 [name of candidate] T

9, 17 SV T7, making them sound unnatural.
Phrases like fi5im & LT, —T9, RERL~N5HT
9" sounded appropriate in more formal, academic
responses but unnatural in less formal or limited
language control responses. Additionally, some
responses ended abruptly with only 2L ET9, %V
NEIH, orsXHib.

Stronger responses included appropriate
introductions and conclusions.
o BHARDODIUL~DFBEIZONT, FELET,
e BHARIAETY, BRZIDIHLLIIC
INIEVWEBWET,
o INHn, BAXILDBEADKEEZBNL
7mWEBWETS, (beginning)— HARAIZBR
EEHIZES L TULE J (ending)

Some responses lacked cohesive devices to clearly
lay out their ideas and relied on fillers, such as x>
& and H—.

Higher-scoring responses effectively utilized
transitional elements, such as £7°, kI, F—I,
T, ;% 1%12, and cohesive devices like 72 & %
X, £ 2T, e b, 25, TH to clearly

organize and convey their ideas.

Some responses failed to clarify the reasons for their
views or perspectives.
o FHIIINWANARITEEZLET,
o HARIZLPWARWEMDNET, ARICLD
RME R B D £,

Stronger responses clearly stated reasons for their
view or perspective.

o —ODOHIL LT, KIATONDHHRTY,
HARNZIAZREZ R T, BROA %
CE,

o FYURLHXFINEBLIFTTHLObLNT
WET, TYRH XYL EVNE)
W& BB TV ET, DR Y
U ET,

Some responses failed to address the relationship
between nature and the environment within
Japanese culture.
o T uTV—|IT FNRUART, bEIED £
T BIZITERNEI ZOHE 1D £7,

Stronger responses offered detailed cultural
insights regarding nature.
o JLITRHMRDFHASITITNE & RO EF A TT
WE L7,
o RIIRDHELEMAZTDHABILS SANE
T, PSR o T EBIE L E T,

Weaker responses included inaccurate cultural
information, overgeneralization, or misconceptions
possibly stemming from limited vocabulary and
grammar knowledge.
o FHiIMfTTETWA,
o FKITEZRET,
o XTI, HEEVITEY
o AXRIFIWLNZNDT, HiIle SAKEES
TW=,
o (ZIFANTIE. WBHINBMbLH LG, BARAN
Tk <O E T,

Strong responses contained accurate cultural
information.
o ZL OFHEMN)IITES
o HARTELSIADAN, BEEHDHLDHIIA
AFSTN BN, BEEEAFESTZD
LET,
o FATKE (BIFE) LW ELDTHA
FT—IAV Uy T OB E T E
(BR) EWVIBLWVERL T A v LT,
EDTHA L DT AT 4T OREZHARD T
FaTNDLEDEM ST
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Weak responses inaccurately described Japan’s Strong responses provided accurate descriptions
natural environment. of Japan’s natural environment.
AHARIZLDWRWEM S WET, Annz o HXRITELDT7 0%MNILT, BRDENR
D, IZ7E—0Wkh LET, E T,
AARIIREWETIERVO T, BARRD 20
<9,
Some responses used basic vocabulary and Stronger responses provided detailed and
grammar like WL\ T3, 588 LAWTT, P 5 HUWT | elaborated information, using a variety of
9, KUJ) T3 without elaboration. When lacking vocabulary and syntactic structures.
Japanese vocabulary, English words were o BDORDTT, FEXKELMAEL L E
transcribed in katakana. T, BAZRARDY VAR > TWET,
S bl —FBFLTT, o FHIZL o THFHBITANDI BB ENE
VYA 7 nix, KEITT, 75
TURLBAY R, R Fr—, A KT o BE A EE BE EL HK ELS
~ 1%, AKEIR, HERIERZ L, MRS ET 3T
o RENZ, XIKE L TWVD, BHAR~DEL,
ZFEZ2FRLTWETS

Based on your experience at the AP® Reading with student responses, what advice would you offer
teachers to help them improve the student performance on the exam?

The following points collectively aim to support students in effectively preparing for and delivering their
Cultural Perspective Presentations in the AP Japanese Language and Culture exam.

Task understanding and focus: Remind students to carefully read instructions and emphasize that the
prompt requires a formal presentation focused solely on Japanese culture, avoiding comparisons with
other cultures or casual conversation.

Practice sessions: Provide frequent opportunities for students to practice short, impromptu
presentations covering various topics, including past AP Japanese Language and Culture exam
themes.

Outline planning and graphic organizers: Encourage students to plan outlines using a graphic
organizer from AP Daily Videos, facilitating organization and clarity in their presentations.

Presentation skills: Teach students to speak briefly (20 seconds) on each aspect or example initially,
progressing to balanced presentations that avoid excessive detail at the beginning and minimal
elaboration at the end. Emphasize logical elaboration using transitional elements and cohesive devices.

Initial presentation structure: Recommend starting with a basic "bare bones" presentation to outline
core ideas, with teachers assisting in subsequent organization and expansion.

Cultural components: Remind students to consistently incorporate cultural elements into their
responses, excluding personal introductions but concluding presentations with appropriate remarks.

Key Japanese expressions: Instruct students on using expressions like % (role), %4 5.2 % (to
influence), and % (237> (useful/beneficial) effectively in discussions related to nature/environment
and Japanese culture.
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Avoiding over-generalization: Teach phrases such as %< ®~ (many) and ~ 32 AH72< SAWVWET
(there are many people who do ~) to describe culture without oversimplifying or over-generalizing.

Formulaic expressions: Introduce various formulaic expressions like X2, ~IZOWTHIT L E T to
smoothly introduce cultural aspects and examples during presentations.

Differentiation of the AP tasks: Clearly explain the distinctions between the Cultural Perspective
Presentation and the Conversational Cultural Assessment tasks to prevent confusion among students.

What resources would you recommend to teachers to better prepare their students for the content
and skill(s) required on this question?

Use and apply the Scoring Guidelines throughout the AP year and in years leading up to the AP
experience so students are familiar with how their response will be scored.
https://apcentral.collegeboard.org/courses/ap-japanese-language-and-culture/exam?course=ap-
japanese-language-and-culture

Use examples of student performance to provide concrete examples of performances at various levels
(strong, good, fair, etc.) and have students apply the scoring guidelines so they can improve their
performance.

Introduce cultural information in Japanese in each unit over the course of the year and ask students to
compare the cultural information with that of their own culture, provide a written or spoken reflection
about the cultural information, and present their perspectives on cultural products and practices,
supported by text and visuals related to each unit.

Refer to the exam information page for additional Cultural Perspective Presentation prompts from
previous years.
https://apcentral.collegeboard.org/courses/ap-jiapanese-language-and-culture/exam?course=ap-
japanese-lanquage-and-culture

Begin having students practice presentations on various topics early in their language learning
experience so they become familiar with the task and begin to integrate more sophisticated language
well before the beginning of the AP experience.

Utilize flexible resources in AP Classroom to provide students with daily instruction and feedback to
help cover and connect content and skills.
https://apcentral.collegeboard.org/courses/ap-jiapanese-language-and-culture/exam?course=ap-
japanese-lanquage-and-culture
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