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The following comments on the 2023 free-response questions for AP® Japanese Language and
Culture were compiled, edited, and written by the Chief Reader, Kazue Masuyama of California State
University, Sacramento. They give an overview of each free-response question and of how students
performed on the question, including typical student errors. General comments regarding the skills
and content that students frequently have the most problems with are included. Some suggestions for
improving student preparation in these areas are also provided. Teachers are encouraged to attend a
College Board workshop to learn strategies for improving student performance in specific areas.
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Task 1

Task: Interpersonal Writing

Topic: Text Chat

Max Score: 36

Total Group Mean Score: 21.84
Standard Group Mean Score: 17.17

What were the responses to this question expected to demonstrate?

Text Chat 1-6 evaluates writing skills in the interpersonal communicative mode by having students respond
as part of a simulated exchange of text-chat messages. The prompt comprises a statement in English
identifying an interlocutor and conversation topic and a series of brief messages to which students respond.
Each message consists of a chat entry in Japanese and a brief direction in English that provides guidance
on what is expected in that response. Students have 90 seconds to read the message and respond at each
turn in the text-chat exchange.

On this year’s exam, students participated in a text-chat exchange about online learning with Haruna
Tashiro, a previous exchange student. To successfully respond to the prompts, students needed to (1)
explain how or if online learning was taking place at their schools, (2) give a specific example of a positive
aspect of digital learning, (3) offer advice to Haruna on how to improve study skills while engaged in online
learning, (4) describe how high school students’ lifestyles changed as a result of online learning, (5) give a
reason for why they may or may not want to do digital learning next year, and (6) respond to Haruna’s
desire to collect other students’ opinions through a group chat. Each of the six responses receives a holistic
score based on how well it accomplishes the assigned task.

How well did the responses address the course content related to this question? How well did the
responses integrate the skills required on this question?

Most students were able to address the topic of this text-chat exchange as they had firsthand experience with
online learning over the past few years. However, it was observed that some students encountered difficulties
in interpreting some key words written in kanji (e.g., Z# ¥ ¥ L 7=) from the AP kanji list. Additionally, some
students appear to have overlooked portions of the prompt, such as an English directive to give a reason for
an opinion. If students had negative experiences and unfavorable opinions about online learning, that may
have affected their ability to come up with positive aspects of online learning or useful advice for improving
study skills, regardless of their language skills.

Text Chat 1 Prompt: Explain. 5iT. BATIIZF L T4 TOMBNRELL 2o TWETR, HARE-OFERTIX
E5TID,

In general, students were able to explain how or if online learning was being carried out at their schools.
However, some respondents just gave general descriptions of their schools without any reference to online
learning. It may be that they only understood the latter part of the prompt & 72 7= D=##%1% £ 9 T3 7> There
were a considerable number of single-sentence responses that closely resembled the prompt (e.g., FAD & T
T4 T A DRI < 72 - TUvE ). Given the English directive to “explain,” such responses posed a
challenge for AP Readers in distinguishing between mere statements about the status of online learning at
their school and actual explanations.

Text Chat 2 Prompt: Describe a specific example. Z 5 T3, T 74 VFEDEAREZANB NN EEN
E9h
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This prompt was straightforward, and most students performed well. The majority of students were able to
complete the task by including at least one positive aspect (e.g., & Z THHE_ET; B BETHWLW) of
online learning. However, a fair number of test takers only described negative aspects of digital learning (e.g.,
K7Z5-C79). Such responses, even if they had good language use and delivery, were scored as incomplete
because they did not fulfill the task requirement. Another common misconception occurred when students
read the prompt’s & A7z & Z 4 and took that to mean that they should describe a physical place that is
conducive for studying (e.g., XIEAH; #0=).

Text Chat 3 Prompt: Give advice. fAiIA > T4 VFHE L, HE VMR TE ER A, 1T FAAALRELE
Y,

The primary point of this part of the chat exchange was to offer advice to someone who finds it difficult to
study through online learning. In general, it seems there were no significant issues of misunderstanding of
what was being asked and what was being expected for task completion. If responses were scored as
incomplete, it may have been because they only consisted of concurring opinions about the difficulty of online
learning and/or expressions of encouragement (e.g., 7% Aid - ), rather than giving actual advice. Some
students focused so much on discussing their personal experiences with online learning that they ran out of
time to suggest advice.

Text Chat 4 Prompt: Describe. 4> 5 A V2B T, BREDEFIZLEHEY F L2k,

Some students seem to have found this portion of the text-chat exchange relatively difficult. While this
prompt’s task requirement was to describe how students’ lifestyles changed due to online learning, some
students just described how their school lives were in general. It is possible that these test takers had
difficulty understanding the AP kanji . Other students attempted to describe how their lifestyles changed but
lacked the necessary grammatical structures to do so. Additionally, there were students who had no prior
experience with online learning and/or were taking the exam as ninth graders, which rendered them less
capable of providing a firsthand depiction of the changes in “high school students’ lifestyles.”

Text Chat 5 Prompt: Give a reason for your opinion. X4, 4 74 V' TREZ I TV ERBWVET N,

In general, this prompt was not difficult for students as long as they were able to read the kanji 2 and

understand the word 9 iF 72\ >. It was also important that students adhere to the English directive to “give a
reason for your opinion.” Responses in which students simply stated that they wanted to or did not want to
take an online class, but neglected to give a reason, were scored as incomplete. On the other hand, some
students provided a reason (e.g., 7> 7 1 > 7 7 AL & L) without explicitly stating yes or no to Haruna’s
inquiry. In such cases, AP Readers had to discern whether the students’ willingness to take an online class
the following year was embedded in their opinion.

Text Chat 6 Prompt: Respond. (0O ADER L EOHE VWO T, 5, SA—TF ¥ v hT, RART
BE LIV AT

The prompt ending (~72\ A TIMH...... ) may have puzzled some students as to what was an appropriate way

to reply, but the open-ended English directive to “Respond” allowed for a broad range of answers. Many were
able to complete the task requirement with a positive comment about the group chat as a means to gather
other people’s opinions (e.g., \ & z T943). Some expressed an interest in joining such a group chat, while
others offered to help Haruna by recruiting friends to join the group chat. Similarly, to Text Chat 1, a
noticeable number of students answered with slight variations of a phrase from the prompt (e.g., £ H1F7)>D A
DERHEOHEE 721 TT).
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What common student misconceptions or gaps in knowledge were seen in the responses to this
question?

Text Chat 1. Explain
it, HRTIZA L T4 0 TOMRNPEL 2o TWET N, HRT-OFKTILIE H T,

Common Misconceptions/Knowledge Gaps

Responses that Demonstrate Understanding

Even though the prompt gave no indication
that this was a first-time meeting, some
students started their response or only
responded with a formulaic self-introduction.

UOHEL, BI-LIE~TT

WBOET, ~TT, FROFRITEEETT, FA
DRI

Stronger responses were those that did not
include a self-introduction and instead directly
addressed the inquiry about online learning at
their schools.

FLDOFRINTF > T A TOMIBMNRELL 72T
FLTE, SHAEY LERA, LEEEMN
Pl OPNET,

Quite a number of responses consisted of one-
sentence statements indicating whether online
learning had increased or decreased at the
students’ schools. For such replies, it was
difficult for AP Readers to discern if students
were following the English directive to
“explain.”

FLOFERNLF ATRITE L RN TT,

FLDOFER S A T A OENH Y F9,

Students producing more advanced responses
were likely to add relevant detail to their
statement that online learning had increased or
decreased.

FOFRTH A T4 L TOMMITLL 2o T
WET, OV T ATHEEWTEWEIZ—RIEA
VT A IR AN E T,

Weak responses responded to the sentence
ending & 7272 DEKIT E H T3/ and did not
tie it into online learning.

FOFERAETFIT LR T,

HAWL, LWL, FERITETHWVNEEN
94, KRiFZx, FAOEAEITNNTT L

Strong responses referenced digital education
and kept the focus on describing their own
schools.

ROV LETE TIEA v T4 TORET
L7, Sli3bo72< 2 L7

FLOFERETH AR HNETE T4 TD
RENLDPSIZTTN, BT EEORIEITR
STET, WRBATLVEFTELLOITRY
F L7,

Some students seemed to have thought that
the question word & 9 77> was asking for

Stronger responses were those in which
students explained the status of online
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their general opinion of digital learning and not
about how it was being carried out at their
schools. These students may have just stated
their opinions (e.g., # L ) or preferences
(e.g., 4 = T7) about online learning.

FNIA T A PRI E T,

ERTH T A ATEHE LT,

learning at their school, in addition to offering
their opinions about it.

FOFERTHEL RoTWVET, FAIIIHFE T
RNTT,

FADOFRTH Lo TWens, EFELLF
TA ke, EARIZIZHEZoTenb,
TEARIR AT Ko

e Weak responses displayed errors in
orthography and mechanics that interfered
with readability.

ZAWBIX, AT P TERESEDEFE TT,

EOERITE T A 3720

Strong responses generally exhibited ease of
expression.

FOFEIIA L TA L T TARNHY THA, T
ThH, RAZX ) LERHAL

ZAITHBIL,
DRLFE T

TR ? FADERINT R A T A

Text Chat 2. Describe a specific example.

ZOTEN T TAFEDEALRE ZAPNNE BNET D,

Common Misconceptions/Knowledge Gaps

Responses that Demonstrate Understanding

e Even though the English directive says to
“describe a specific example,” a number of
students just replied with general statements
that online learning is good. If a response
neglected to specify a good aspect of online
learning, it received a score of 2 or lower.

FTA T A iR & T

FoTA AR LDV DN EBWET, B
b

Responses that fulfilled the task requirement
were those that identified positive aspects of
online learning.

F T A EEEONWEIL, RO EE DT
N30T, EFRIITNZRL TWWZ & T, F
7~ X A b 2 A DT, ERZ L B
i‘é‘o

FoIALFETTHERNET L, ETHHE
ML BEWEd, LT, I/ 728, H
DO EIRN—ZATHRET, Ehidvne A
WEF
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Some students resorted to generic descriptions
of online learning or narrating their own
experiences, neither of which address the task.

FROMEFEC R — LT T FTATHTA
IR L E T,

EiZ, ROFEOTTAL T4 FE LY D 2l
ELIZED I VET

Stronger responses demonstrated specific
descriptions of a merit of online learning based
on their own experience.

FAMIBARFED 7 F AR FD I T AT T4
CDOEEN—FER B NET, L SAE
BFE”H AL, A RERNTHL, 207
FTATDZT L TA L DIFENH D DIE D DB
ERWET,

Instead of describing positive aspects of online
learning, quite a number of students only
expressed unfavorable opinions and/or
negative experiences with online learning.
Although responses demonstrated appropriate
language use and delivery, the task was not
fully completed.

FoTAUERIE, BrotTrdALL ToFE
SV EEWET,

oA TSI nERNVES, =
Ba =0T X L2V TT b,

Stronger responses acknowledged that online
learning has some downsides but described a
merit or positive aspect of online learning.

FoTA UFERITNVBWS T LR, L,
Ly 7ZWEh - &RXLTL,

FIA U TA ERITEFRETE, BnwWeZ A
IFZ NS TR TV L E EinEd,

Another type of misconception came to light
when students misunderstood the prompt’s &
A7 & Z A to mean that they should describe a
physical place that is conducive for studying
(e.g., X#4E). Such responses did not fulfill the
task requirement.

BEOFRITNVNE Z AL ENET,

XEAE & HEIZIZA L TA L OMFENR BN E
AEBunET,

Students producing more advanced responses
were likely to use the word & Z A
appropriately to refer to an intangible aspect
rather than a tangible place (e.g., KEAE ; B4

DERR).

T TA L DNNE Z AL N ZIERIT Y ER]
EZATTR, ®EFR~DmFELOE L7
TWVWWEZABNWAY v "2 EEWES,

Weak responses contained orthography and
mechanical errors that hindered both
readability and comprehensibility. The
complete absence of kanji and katakana makes
the sentence unclear. Other weak responses
included the use of abbreviations and limited
control of grammatical and syntactic
structures.

Strong responses demonstrate excellent use of
rich vocabulary and grammar and syntax, with
minimal or no errors.

WMz T ARG #IEKIZH - & W
WeEBWET,

VY —F NI RFa A Nl E2EDOICME
Azt BNES, PEXTHLID, B TEE
'aA@*’C“o
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TR &Y DN TT,

FH9Tth, LZADEDU B\ B F
9, LT, ORG #Z L THUL W

FUTA OMBRIZaa TR B 9,

BARIZ, T4 FETIIHDLIDLE FA
RICEREZ 720 LR TWHINZ 0 E B
T3, MmEFETITZORROT-OIC Bl
ERFIERY FHA

Text Chat 3. Give advice.
FNIA L TA BT E, HFEOVMRTEEEA, 0T KA 2B TEE0,

Common Misconceptions/Knowledge Gaps

Responses that Demonstrate Understanding

Weak responses gave vague and generic
advice without using appropriate grammatical
and syntactic structures.

T T THRT L E — ATV ET,
e SRS Y £75,

TN RTBTT DI ENVWT L

Stronger responses were those that gave
specific study tips using a broader range of
grammatical sentence structures and used
language associated with giving advice (e.g.,
~EIBVNY, ESTLE 9, 8T THOLED).

WIRNHAE VEERVIRS. AYERE R 27
WEZAIZBWEIZ ) WD & BnET,

T, a L a—F—DFWEFNLMIRL Tl
EHYTL X I

FTA U THIRT AROHERELE LA LG
ATEfETHZ ExbTddOLET, LT,
DONLRNZ ERBIIT., KbTHEIZA—L
TR & TT

Among lower-level responses, the advice often
took the form of what the student does or did

using basic, simple grammar forms, such as ~

TY., ~LET.

FADT RASA RIARZ KA FET,
MR I AZMBLES, BEEZLET,

FLDT RXA ZANRFRIDIRBITA T A DRk
L‘ij‘o

Stronger responses were those that started
with a similar phrase but wrapped up the

advice with an appropriate structure (e.g., ~
Z & TY).

B DOT B ZRNB A& DR
BH%RT LT

FLD—FNN2T RANA AL, it 2 A%
RoFhZ & TY
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An example of a low-scoring response is when
students expressed their personal opinions
about online learning without offering advice.

J—diE T LANERLI LW
BEixd I FyazbnnEBnET

Stronger responses were characterized by the
provision of specific study tips along with the
inclusion of personal opinions.

KIEEWS L IR T DFERNNNTT L, O
LD TEHRLDDITTe TN LNTT NG,

RTH L EIZ, VIV MNDOEHAB LR
WEBWET, FEiX, ERICEFEOEEEYT D
EEICERETHLEEFNTEHOT, &TH
RN CTE E 9,

It was not uncommon for students to concur
with Haruna Tashiro’s statement about the
challenges of learning online. Some used that
as justification for not being able to offer any
study tips.

T R ZDRNWEHTIES bBRLH D,

b AT, 7T ATHED MR LIZNEDN
57 RNA AN

Strong responses were able to give such
advice despite an admission that they, too,
found online learning to be challenging.

ZoTTh, AT A UmRITERITEE LT
Fh, /— R EZALTLTEDLES TTHh

7~ LN T A o OfsRITEE L& BuvE
T, FlziE, bhbWnWe AR a2 TH
RIEVET AR EEZRIZSWWE BnET,

Weak responses contained errors in
orthography and mechanics (e.g., all in
hiragana, typing errors, or converted basic
kanji incorrectly).

DI LIEH & ITNTIEEH D FEA,
DT INA AT T T AATEET,

BEUITHRTPM LT EERE AR TSR
HoET

As expected, higher-level responses
demonstrated an abundant use of words
considered to be more advanced and a
broader range of grammatical structures.

FrTA v DIF-ESS, /— M EFEIRIL THET
RHZEEBTTOLET,

EHTERWVEBIIZ S FIRITERCS — 40
OB EEWET, T4 U REOR
I, £V 59 RbDIIfFEPLRNESITLT
BEELLO,

Some students gave words of encouragement
(e.g., 73 AlE - ) but no concrete advice.
Such responses were scored as incomplete.

T TA L DFRITHE LT ER TS T ! RN
AT 7R

72 SADT RRA ARRWNT ERLDT F3A
ANED AT - T A,

Stronger responses in terms of task
completion were those that gave advice on the
best method to study in an online
environment, in addition to offering a word or
two of encouragement.

FHTThR, FAOT R NA R 3R L Tw\wb &
T, BT A — AR B HOMN
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HERBWNTWNSZ NN E BunvE 3,

D
MAT > T TEE VY,

Text Chat 4. Describe
FTAVEET, BRAEOAIFEIZE YL DY F L=,

Common Misconceptions/Knowledge Gaps

Responses that Demonstrate Understanding

General descriptions of high school students’
daily lives, with no reference to change and/or
online learning, were scored as incomplete.
Some students did not always use syntactic
structures that indicated change (e.g., 72V ¥ L

=; 22 F L72). Thus, it was hard to
determine whether or not a response qualified
as a description of change in school lifestyle.
Some responses used grammatical structures
to indicate change, such as 72 ¥V & 7, but wrote
them in the non-past tense.

ERAEOEFRIIREICWE 70 | FROIEE S
L= LET,

FOFER T T A—MILL A Vartxv
REMNET,

ERAEDATRIL, bo LHHICRVES, T
b, AT A R, B THRLET,

Responses that demonstrated a full
understanding of the task included a
description of how high school lives changed
through online learning using clear and
appropriate grammatical structures (e.g., 72>

=; 2V F L7-) to articulate how high school
lifestyle changed before and after online
learning.

EREDOEENEL ot~ ENWET, 4T
A DR TIIANAT RN S T,

T TA I ERSEVET IR TR L0064
EREDLVELE, TH, FREERONDH
AEEZR LTINS,

Fo T4 UFEBEOBNT TAEILTD o & fHEIC
mFELE,

Quite a number of students expressed an
opinion about online learning but neglected to
describe how their lifestyles changed. It may
be that they were unable to read 2V £ L 7-.

FTA L DERIT B HE LTI,

F T4 VERIIFE T, AU TA v R
XA T-A T,

o THR, I DEEZX. Lo ThhE
HWEESWET,

More advanced responses aptly described how
their lives had been affected as a result of
online learning.

FrTA FEET, BREDEFIIRE LD
DE L, KELEAFREDRWL, KL<
20 FE LT

FrTA o EFoT, RAOAETFITL - EITA
DNELEZ, WOTHLEZTHLMRTEX T, X
VADNEY £ LT,
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e Responses written entirely in the past tense did
not fully articulate changes in lifestyle.

FoTAT, L EARE LT,

EEFETCHLLAESTLE, KELEFZ L
FL, &ETHEEDOLWT L,

FrIALEE bok HRUDADRHSTH
b, KiELbo LRZTIEE LT, bl
L £ Tl

Stronger responses made a clear contrast
between the past and present conditions (e.g.,
the use of contrast particle I%; ~ X 91272 5)

AU TAANINEFETE oI E, 4%
FELTEET,

BEENEASTZD . 7T ADIBAIRINY AT B
HEHTh0ELE,

FEIIbo EFR L ZB T L1220, K
FEEEIENTE R D E LT, £ LT
HZEFTE R ol

Text Chat 5. Give a reason for your opinion.
KA, T4 TREZ DT EBNET D,

Common Misconceptions/Knowledge Gaps

Responses that Demonstrate Understanding

e Some students met the basic task
requirements by starting their response with a
I3V or VL 2 and giving a succinct reason
(e.g., 4F ).

W2, AT AFTENTY, HFE7R0,

WX, T W TT, AT A v TiLbF
ER VYA

Stronger samples not only stated the student’s
preference but included a reason that
showcased a variety of syntactic structures.

V. DWW HENL LILER A, E AT
VEDLRWNS T,

Wz, b LAV TIA UL EITIRBEL L &L
EhTx0nEBENET,

Wz, BRZITT=L R, BbrokoELA
WEh D, ZL T, R TRELSVWTZWER
WET,

e Answers which simply responded to the
Japanese portion of the prompt 4> 7 1 > T
% ) T2 & BuE 9> fell short of task
completion. It may be that those students did
not read the English instructions above the
prompt to “give a reason for your opinion.”

TV, T I TRITEVEEBENET,

WX, BTV E AT A DL DT
¥ A,

Students who performed well understood both
the Japanese question and adhered to the
English directive to “give a reason for your
opinion.”

TV, DTN TY, FrIA e fmoE
DFRINATS TENTEET,

FTA L T A o TREE S T2 2N TT, 7
ERL, FROFIIN D LEF LT VT,

© 2023 College Board.
Visit College Board on the web: collegeboard.org.




Some responses included a reason for engaging
in online learning; however, they lacked
appropriate forms or structures for providing
reasons.

T, 2oL LEBLLALVNWEBHWWET

PLHNTY, MLTY, k. KELZHTE
A,

NI TN ERBY ERA, ERL, D
NE SN DT T AT, o402, &
72T,

Higher-level responses exhibited sufficient
control of grammatical patterns and included
elaboration.

A TANFHFETTN, ZF72<EHY 8
Ao BEIT. EBITEITIONEFRTX S & BN
Er N

FNIA L T A ALV MHERELZIT T\ &
EXET, BERL, KEBLESOSFEMMNIEL
WS T,

Text Chat 6. Respond.
EPOANDOBERLEOBE72WOT, S, JVv—T7F % v F T, RARTELIZWATT N o

Common Misconceptions/Knowledge Gaps

Responses that Demonstrate Understanding

A majority of students gave positive feedback
to Haruna’s idea to do a group chat. However,
responses that only consisted of a statement
that a group chat would be good (e.g., \ ) did
not follow the AP mantra to respond, “as fully
and as appropriately as possible.”

Zrv v & e,
XV, I —7F % v EBANNTT I,

TN—TF % FEEDLDRNNEE S,

Stronger responses were those in which
students expressed support for Haruna’s idea
and then added relevant detail about the group
chat.

T, RO NOEREZEOHMY 720 T9,
WWT AT AT TR,

TN NV—T7F % FTHOANEEE LA D DIX
ETHVWEEWET,

v, WnTT kb Lb R 9, ¥
OITN—TF vy hThAREFE-FFELEL &
Vo

A small minority of students reacted to
Haruna’s idea with a dismissive comment or
declined to participate.

WD R, BN E T
ATEE L 72 < 22T,

TN—TF %y FTRARET I EEDENTT,

While students didn’t necessarily have to
praise Haruna’s idea in order to score well,
those who incorporated phrases to convey an
appropriate degree of courtesy strengthened
their response.

Z 95 TR, MoOERARYI TR,

I RS BAROEREBE T VNOT, 7 v
—7F v bEELLED
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Some responses gave the initial appearance of
having rich vocabulary (e.g., 1Z72>D A; &),
but in actuality, they were a slight variation of
the prompt (IO ADOE B O & 720)).
Such mimicking of the prompt did not enhance
the students’ scores.

OELBIEDPDADWITAL XX\ TT,

WNTT R, FAH ZOFEIZ OV TD ADE R
ZEEZNTT,

TN—TF %y bLBARTHELEZNTT, Fh
LIOADEREME T,

Students producing more advanced responses
were more likely to use their own words to
refer to other people (e.g., &Y D J5 x4, th /7
A, &F &% 72 \) and express a desire to listen
to their opinions.

WWNTTR, A DJF &2 OEBREINTHIZNT
‘a_o

BELHETT, BARADEREMTHEL
<t

b IESERADEREZEETNTT, L
bR HNIE, FOF vy FTHoTLKES
A

Some students ended their comments with
phrases along the line of 55 L T< 72X\ or 75
L7\ A C9. While the latter may have been
a slight mimicking of the prompt, such verb
choices seemed to leave Haruna with the sole
responsibility of organizing the group chat.

T, BOHARETEL T &,

9 T9 8, 1TV, FAXZ L —7F % v hTH
AR TELT- WA T,

Perhaps more natural and helpful were
responses in which students offered to make
the group chat and/or recruit other students to
participate in it.

W, WWT AT T TR, T, FEirnwES
N—TF ¥ Fa>2 > ThHLET,

TV, ThZI9LELE Y, AARDELES
ZRHWC A E T2,

A few students seemed to be asking their own
questions about online learning to group chat
members, despite the fact that the word 4 % in
the prompt would suggest that the group chat
will be taking place at a later time.

TN—TF % h=bBldd T4 00 BENE
FENEF

BATR . BRI A T A L DOFERL E B
FITMn2EHSLTTTIN?

Students that demonstrated an understanding
of the prompt were able to phrase their
inquiries as either hypothetical questions that
they would like to ask or suggested questions
for Haruna to ask later.

TN—TF % MTEIWIRENFZT2D )N
AW THTZ B & B ET,

TV, RLAABROEBEREZBEXT-WTT, 4o
FAVFEEDOZ L ESBEWET), FETT
NP
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Based on your experience at the AP® Reading with student responses, what advice would you offer
teachers to help them improve the student performance on the exam?

AP teachers should drill into students the AP mantra, “You should respond as FULLY and as
appropriately as possible.” This means to not just reply to a question with a succinct response as
they may do in a real-life conversation but to utilize the 90 seconds fully and add as much detail and
elaboration as possible.

Coach students on the importance of reading both the English directions and the Japanese prompt
to see what is required to complete the tasks. Even responses with excellent language use and
delivery will not receive a strong score if they have not successfully addressed both requirements.

Katakana loanwords can be difficult for students to produce correctly. For Text Chat 1 and 3,
vocabulary that was embedded in the prompt (-7 1 > and 7 K/ A1 X, respectively) was quite
often typed incorrectly when replicated in the response. Other orthographic errors included using =
LB o —insteadof 2 B a—F—, 7 7 A<—hinsteadof 7 7 AA— K, L —TFx v I
instead of 7 /L—7"F + v |, and so on. Students would benefit from practicing typing skills from an
early stage of their studies to minimize orthographic issues.

For Text Chat 1 and 6, some students showed a tendency to repeat a portion of the prompt (> 7
VTCOEEN L 7o TWET and 1Z02DO ADE R HEOH & 72\, respectively). They should be
advised that not only does this not enhance their score, but it could also result in a Score of 0 for
mere repetition.

Text Chat 4 seemed to pose the most difficulty for students, particularly for those who struggled to
interpret the kanji word Z % ¥ ¥ L 7=. Many students responded completely in the past tense, which
failed to convey the progress of change. Further practice may be beneficial in using verbs and
structures that express the concept of change. Examples include —72 %, 5zx%, ~5, bbb E
b3 25, =L s, —TLD, =T, verb+iZ U 3, etc.

Students will benefit from getting more practice in giving advice or explanations using structures
such as Z D H[X~, ~D T, etc. AP teachers should give students frequent exposure not only to

question words, such as 72{Z or 72, but also to the less familiar phrases, suchas A7 Z A7

What resources would you recommend to teachers to better prepare their students for the content
and skill(s) required on this question?

Familiarize students with AP Japanese Scoring Guidelines so that students have a clear
understanding of how their response will be scored. https://apcentral.collegeboard.org/courses/ap-
japanese-language-and-culture/exam?course=ap-japanese-lanquage-and-culture

Use examples of student performance to provide concrete examples of strong, good, and fair
performance and have students apply the scoring guidelines so they can improve their performance.
https://apcentral.collegeboard.org/courses/ap-japanese-language-and-culture/exam?course=ap-
japanese-language-and-culture

Provide sample text messages and have students work in pairs to identify the purpose of the
message and other pertinent details before responding and provide students with a checklist of
grammar and mechanical errors to look for and address when reviewing their own or peer-reviewing
others’ work.
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Refer to the exam information page for additional Text Chat prompts from previous years
https://apcentral.collegeboard.org/courses/ap-japanese-lanquage-and-culture/exam?course=ap-
japanese-language-and-culture

Ask students to respond to text chats starting early in their language learning experience, so they
become familiar with the task and begin to integrate more sophisticated language well before the
beginning of the AP experience.

Utilize flexible resources in AP classroom to provide students with daily instruction, practice, and
feedback to help cover and connect content and skills.

AP Japanese Language and Culture: Classroom Resources | AP Central — The College Board
Complete the AP World Languages and Cultures online module on interpersonal writing.
https://apcentral.collegeboard.org/courses/resources/ap-world-lanquage-culture-interactive-online-
modules?course=ap-japanese-lanquage-and-culture
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Task 2

Task: Presentational Writing

Topic: Compare and Contrast Article
Max Score: 6

Total Group Mean Score: 4.00
Standard Group Mean Score: 3.22

What were the responses to this prompt expected to demonstrate?

The Compare and Contrast Article task assesses presentational writing skills by having students write an
article for the student newspaper of their sister school in Japan. The task prompt is given in English and
asks students to compare and contrast two sides of a single topic based on their own experience. They are
required to identify three aspects of the topic and highlight similarities and differences between the two. In
addition, students are asked to express their preference for one or the other of the sides and to provide their
reasoning for that choice. The responses are expected to demonstrate students’ ability to identify, compare
and contrast, elaborate, choose, and explain in presentational writing. Students are also expected to display
their ability to write using the AP kanji, to make use of a robust vocabulary, and to demonstrate control over
grammatical structures.

The 2023 prompt asked students to compare and contrast taking a challenging class and taking an easy
class.

How well did the responses address the course content related to this prompt? How well did the
responses integrate the skills required on this prompt?

Students generally responded to the topic well, perhaps because students generally have experience with
taking challenging classes and easy classes. Most students were able to identify three similarities and
differences between taking a challenging class and taking an easy class. Many addressed the importance of
taking challenging classes in order to improve prospects for college acceptance, while others expressed the
importance of easier classes in order to have less stress and more time to enjoy being with friends and
family. A number of students were able to structure their responses effectively, with ample use of
transitional elements and cohesive devices. Some students wrote in detail about similarities or differences,
but not always about both. However, many were able to express the benefits and drawbacks of taking a
challenging or easy class. Many responses achieved a natural flow of expression that incorporated the use
of topic-related vocabulary (e.g., 218 i, FHE A, FHEL, HE) and a good control of grammatical patterns.
Strong responses clearly articulated the writers’ preferences, either in the introduction, conclusion, or both.
Responses on the higher end of the scoring spectrum sometimes revealed the writers’ preferences
depending on personal situations (e.g., AA R ENENEESLET LN HHDTESHRIE LW E DTN E
BNET, WHBITARERDIZ, BHICH O FE%E2T 52 L T9, ). Responses became weaker, however,
when the writers’ preferences lacked clarity or failed to include the writers’ preferences altogether. It should
be noted that some students neglected to address the prompt directly and instead compared two school
subjects, compared their own school and their sister school, or occasionally their siblings’ schools.
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What common student misconceptions or gaps in knowledge were seen in the responses to this
prompt?

Common Misconceptions/Knowledge Gaps

Responses that Demonstrate Understanding

Some responses did not include all aspects of
the prompt and often neglected to express their
preference or did not express their reasoning
clearly.

BAZLEULRRNRe, Lol EWnWge, Pnix
L. brobRARETTNL, HLVWT T A
& RKIFETY,

Some responses included a statement of
preference, but the following statements
contradicted or did not match the preference
mentioned earlier.

TN n, SO TFANE o LIFE, T
b KR DAT AR T T AN,

Although the majority of students expressed
their preferences, it was observed that even
capable students did not always do so.

LEHERRETIR, MEOEN DRV EIT, B
MR H 0 F9, HE U ZEIIH FREER 23
BONENRZNTT, INHORD, #HLVRE
R EDORE /ENTE EEWVWET,

Strong responses described both the pros and
cons of having taken a difficult class or an easy
class, clearly stated their preferences, and
provided detailed reasons.

BRI FR CTHE LVRELZRD OB FETT
DRI N DEE L WRE L OREDF
WICOWTCERZEZET, £7., ffiHOREL
B2 ERNLVANE S T, FIRUSNOIEE &2 3
LI Z T, BWEHICZ2 D 4, FAILRE
HARBORELEZ T L ELSAKRED E
WEATED 7 TIEENZSINT R 2 F L
72o ZOMETHELL TERDOAT L ADBD
ol T, TH, LW I RX 22T 5L
2<SABEZBL, BRET YL U TEXD
L. 72 SADEBERIEE NT AT 518
HLH2FET, FATHLWAAES 7 A& H-
T2 EHFEVRZELESERNRNo 21T S,
T2 ENFEATEA LR —T AL D LN
A TEWELE, LW 7 AMEHEO Y
F RAEIDDIEHE DI L - TERS T
WERBWET, THLRFE LW I RAEEWD
DNWNWERNWET, e IAFESL,
ARV RZay ba—/LT5RRICARY £,
%h?%ﬂ@%%ﬁﬁ?x&éof\%%vy
WZRDFECBREZIRY W ERBWET,
A FHWOBIZH LWREEZZITTEKLED
ﬂ@H%LR SHET, AFEOASAL NEIGD
DRI &ot%@ﬁkﬁ%%ﬂ7/2T%6i
INTENE T, HIABRELZRSLEILE
ZTHOERELTRATLEE Y, UETT,

Weaker responses lacked appropriate
transitional words, which hindered the clarity
when discussing the three aspects of
similarities and differences. For example:

NS LIZETHLAATYT, HFELEEIZBDL L
ANTT, REBEIHETEETA, RETAE
FEAET, ZORTEHLTT, BEANEVTA
DET, BEPGX CTEEBENPHFX L HRNT

Strong responses displayed the use of
transitional elements skillfully (e.g., 25,
£ WIS, &A&IS; fham & L T) and cohesive
devices (e.g., 1§J7e :i, Tb; W2 12) to effectively
convey their points.

LI EEADY EFTE, ZA 5
BALEd, #/2. BRIHENES, # LV
E2EOHMNXIZ W TUVME L WDIICWW R Z LD H
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T, FEOLAEFTNNTT,

Some students made errors in their use of
sequencing words, resulting in less coherent
and unclear writing. Examples of these errors
include terms suchas 2 H\, IZ LT, &
\Z, /%, —J5H, ZJ5H, and 3 5 H.

Some students misused reasoning phrases
such as 75 in their writing. The incorrect use
of 7» % creates confusion in the logical flow of
the argument.

RELVWDT TAOEREITETHA RLANR
HYETHE AP OF A MILTN LT,

TY, TbH, BHELWREDO BTV THWDIND
KT FETTR, <K aRAEFILSE
LWHZEL U WRELEBA BB IO VR
WCADT2WETY, K2, FEZTD ANHED
F9, NIHFATETTNS, Lo V&%
BRELENET, BELWERELRD NITZHF
BIZE LI IR0 =W AT, BELVRES
BD NIEZ 00 O WDAFEZ B> TOWRERIZIT X
7ZWATYT, ThH, HLWIRELIWMDAEREED
FRICE L Z &R HEET, LT BLWY
BELEZID N D REFBERIZ 22 > TOWREEITAT
FET, #lziE. APALFHITEE LW TTT EeE
D E R NITEARTELR L LR TEE
T REIC, FERIEHLENET, BLWRE
ICESETH VR EICRESEIFEZSEAT
IHYERA, €L T RBREEHEIZWVTH
HLo LELWTT, @2/l BLWREIIRD
£, HELWREOFNRLoIEVEE LW T
5. TORBENFE TRV L, TRIIARD
ML EHA, TH, MAHIZETHHRHLLT
FERIENTEETNL, BHoHEMKIZLTL
72 &) ... [emphasis added]

In general, introductory phrases about oneself
are not required in this type of presentational
writing, but some students chose to include
them.

ZATBIX, FLO4 I [name of candidate] T
T, ERMEAETT, HARGEICIUFRM 258 L
TWET,

In strong responses, the focus was placed
directly on the topic without including a self-
introduction.

AHIL, B S RAELBDEH LW TR
L HFERSENEEEX T,

In weak responses, students exhibited a
limited vocabulary, leading to phrases such as

HLWHE LB LUWESE, FR) 2% 2oy
Z A, and DT T A,

In strong responses, adjectival phrases were
used correctly.

LW RELZIDZ L.

R T AERD Z L.

In some responses, the lack of line breaks
made them difficult to read.

TR LV L T 2HEAR T E LD
ZLET, LoXr2RkDOBEXTEH LWL
T rNEHERCoT IOEWVWAHY FI, #L
WL X 72N s - & REICRY £9,

Although the prompt did not specify the use of
paragraphs, strong responses followed a
conventional newspaper article format, which
improved readability.
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BRI 50 x b ENRVET, THLHLWLW L E
FTIEWVWEIDZ LEbL o LRBRTHZ &N
TEET, FHERA L E e FER D7
DET, MHERL T L ELERRICRY E
T E, LWL E L2 664070 T
T, BEHEAR L X 1S VNENEEIRENE
T, THEHLVWLw T XFVWENEEE LS
ORLTNLLRYET, TOTATH, fliH
RLwErEELoTITFODEFKITL - L ELIT
A5 EEHVET, FITEH LWL E 1 &
LoTHo bt WAARZEEZRERTAZE X
D, fHHEARA LW ErE2LoThoNEWNE
TEEAIFOINTETT,

TN HEELWRELZIT D L LR E
BT AHZ EEEERTNVWETIWERWEST, =
D _ODFEIZITHESN LS HY 77,

FP, HLWIREAZITAOIIIME A REL
ERTH o LR E BN METT, NENE
Mo DT, BUET D ETITRBN» D0 L
NER¥A, ZRIZHRT, EANEZLT
ICHfRNTEXHTL X I,

WIZT, BELWREDITE D SRR =D
T, MLWRELZZTD & FEHEAN E
LET, LML, MERRELZTDLE, b
D EFETICNENSNDTLE D, TTH»

5. FEHENIHEY EBV EHA,

®EIT, BELWREZZIT D L EDNMES 2o
TLEMDLLNERYA, HEARELZZITN
X, IELIRELBEZ2O T, lEDREVWER
WET, UL, BELWRERFE, HHZ L
B, RHEZEBEHELVDOT, BEMELS o T
LEIDIZL L IR EBNET,

FUTEABNZEE L WREEZZT IO B e
BnET, HELWRELEZZIT T, Hl i@ nE
X7poTH, BRZETF ¥ LU IUT5HZ IR
2D E£7, NEERFELEY HZ 52X L0
FEUES, FATEE LR g, L
HLONEBRSETDHORE, B LWIREE )
EOET,

In some weak responses, the absence of proper
punctuation marks or their incorrect usage
resulted in difficulties in readability.

BAZLEULRRNR, Lol EWnWg, Znix
L. brobRARETTNL, HLVWT T A
& RKIF&TY,

In strong responses, appropriate punctuation
marks were used, resulting in improved
readability.

LfEEZR 7 T 2%, BELARL BOBEEY
B2DIIHE T, LW 7 2%, Ax il
BENRDH Y EHIEDS 2 E BUVLAEIL & L
HLinERA, ZOLDRERNSFATEH LW
IR EBTTOLET,

A number of responses revealed students’ lack
of familiarity with foreign loan words, as well
as the inability to transcribe them accurately.

727 % ~7 7 should be 7 & ~; #F}&

Strong responses used loan words correctly.

Frl Y
7T AAA b
AU R
AR
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714 > K should be f#%H

75 A7 27 shouldbe 7 7 AU —7; == C1T
bivdFHEDOED Ry

27" A K should be &

7 7V A T should be i LiAAE; K
BROREE

F 2L Y shouldbe F+ L
~— )L 7"7—)L should be %2>

T 777 Xshouldbe 7 7 7 4 7 «

A > 7))L should be %

Fx A
INT A
Z LA

Strong responses used appropriate words that
are common in Japanese (e.g., # L\, &IZ57
2, W KPR OFEE).

Some students used incorrect kanji.

T, HE, #asH should be fhik
M. %< K should be 5/

BE, —4&, —ME, KZE should be —f&
/)~ should be # )]

% L\ should be used when expressing ‘easy’

instead of & L \»

Strong responses used AP kanji correctly and
effectively (e.g., B HIlRefH], B 5L, 15/, 155, &
R, $0v).

Strong responses demonstrated the use of
advanced vocabulary to express comparison
effectively. These vocabulary terms include 3t
T8, FHE A, FELLAS, and bR,

Based on your experience at the AP® Reading with student responses, what advice would you offer
teachers to help them improve student performance on the exam?

It is crucial to state a preference with supporting reasons in the Compare and Contrast Article task.
Students need to not only discuss three aspects of the two options, “challenging classes” and “easy
classes,” but also express a clear preference and provide reasons for their choice. While many
students were able to express their preference, even some high-proficiency students failed to include
a preference altogether. To successfully complete the task, the preference does not necessarily have
to be stated in the conclusion; it can be presented in the opening paragraph of the article. However, it
must be expressed somewhere in the response. It is recommended that teachers discuss with
students what constitutes a preference and introduce clear patterns for expressing a preference.
Simple patterns include phrases like “FAIE~723F & T9™” and “FAI~(DONE 2 3D ( & BunE ).
Other methods could involve using opinion words such as “FAD & H.,/#Bk Tld~" or “FAIZ & - T
/ BHNE~(DONE D B fte, /#5129 5. If both options are mentioned in the concluding

remarks, students should clarify which option they prefer.

The prompt specifies that students should highlight both similarities and differences between the
two options. Rather than pointing out the similarities and differences of the options they were
expected to compare, some students deviated from this requirement and instead focused on
describing classes, school, or teachers. Students should be reminded to carefully understand the
task, which is to compare and contrast two sides of a single topic based on their own experience and
to identify three aspects of the topic and highlight similarities and differences between the two
opinions. By doing so, students will be better equipped to address the prompt accurately and provide
a well-rounded discussion of both similarities and differences between the options.
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Help students develop the skill of elaborating their content in a logical manner using complex
sentences. This allows them to provide more in-depth analysis and explanation in their writing.
Additionally, students should practice using organizational and transitional phrases to enhance the
clarity and coherence of their ideas. Phrases such as & #Ji2, 25—, —2 HIZ, %2 can be
employed to indicate the progression of ideas and create a smooth flow within the writing. By
incorporating these strategies, students can effectively structure their responses and ensure that
their ideas are presented in a coherent and organized manner.

Remind students to carefully review their writing for misspellings and incorrect kanji conversions.
These errors can negatively impact the clarity and accuracy of their work. Encourage students to
proofread their work and use spell-check tools.

Ask students to focus on addressing the topic directly and providing relevant information related to
the comparison of challenging classes and easy classes. The purpose of the article is to inform and
engage the readers of the sister school newspaper, and a self-introduction is not necessary.

Raise students’ awareness of using formal and appropriate language in their writing, avoiding
phrases that are more commonly used in spoken language. They should strive to present their ideas
in a clear, concise, and structured manner that is suitable for a formal written piece.

Errors in orthography for particles “i%” and “%” are frequent enough to merit a suggestion for
teachers to explain how to produce those hiragana correctly. These particles are essential
components of Japanese grammar, and their correct usage is crucial for effective communication.

What resources would you recommend to teachers to better prepare their students for the content
and skill(s) required on this question?

Use and apply the Scoring Guidelines throughout the AP year in and in years leading up to the AP
experience so students are familiar with how their response will be scored.
https://apcentral.collegeboard.org/courses/ap-jiapanese-language-and-culture/exam?course=ap-
japanese-language-and-culture

Use examples of student performance to provide concrete examples of strong, good, and fair
performance and have students apply the scoring guidelines so they can improve their performance.
Provide examples of compare and contrast articles outlining the beginning, middle, and end. Ask
students to brainstorm vocabulary and explanations and ideas about ways to respond to each question
in the prompt, and then suggest some transitional expressions to link their ideas.

Refer to the exam information page for additional Compare and Contrast Article prompts from previous
years. https://apcentral.collegeboard.org/courses/ap-japanese-language-and-culture/exam?course=ap-
japanese-language-and-culture

Begin having students write compare and contrast articles on various topics early in their language
learning experience so they become familiar with the task and begin to integrate more sophisticated
language well before the beginning of the AP experience.

Utilize flexible resources in AP classroom to provide students with daily instruction, practice and
feedback to help cover and connect content and skills:

AP Japanese Language and Culture: Classroom Resources | AP Central — The College Board
Complete the AP World Languages and Cultures online module on presentational writing.
https://apcentral.collegeboard.org/courses/resources/ap-world-lanquage-culture-interactive-online-
modules?course=ap-japanese-lanquage-and-culture
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Task 3

Task: Interpersonal Speaking
Topic: Conversation

Max Score: 24

Total Group Mean Score: 15.18
Standard Group Mean Score: 10.70

What were the responses to this question expected to demonstrate?

This task evaluates speaking skills in the interpersonal communicative mode by having students respond as
part of a simulated conversation. It consists of a statement in English that identifies an interlocutor and
conversation topic, followed by a series of four related prompts in Japanese. After each prompt, students
have 20 seconds to respond.

On this year’s exam students participated in a conversation with Kenji Arai, their host family brother, about
Mother’s Day. To respond successfully to the prompt the students needed to (1) respond to Kenji’s inquiry
about how Mother’s Day is celebrated in the student’s home country; (2) make a suggestion to Kenji about
what he should make for Mother’s Day dinner; (3) explain to Kenji what other celebrations take place in the
student’s home country; and (4) reply to Kenji’s request to talk again some time. The English preface to the
Japanese prompts was: You will have a conversation with Kenji Arai, your host family brother, about
Mother’s Day.

How well did the responses address the course content related to this question? How well did the
responses integrate the skills required on this question?

Most students were able to address the topic of the conversation exchange because Mother’s Day is
celebrated worldwide. Conversation 1’s prompt was not difficult for students to respond to as long as they
understood the phrases # ® and i\ 3 %. Conversation 2 sought advice for Mother’s Day, allowing
students to interpret Kenji’s situation and his relationship with the respondent in various ways. The scoring
of student responses accommodated for these different situations. Conversation 3 presented a challenging
question, as many students did not understand the meaning of the phrase “other than Mother’s Day.”
Consequently, they continued talking about Mother’s Day. This resulted in differentiating able students
from less able students. In Conversation 4, a formulaic question was asked, which could be responded to
briefly. Some students failed to realize that they were being asked to continue the conversation at a later
point. However, stronger responses included elaboration. Overall, students performed better compared to
last year’s conversation.

Questionl: 5 F<HMDHERNR, EOETIE., FICoTROBEEZBHRNTHD?

In general, this prompt was not difficult for students to respond to as long as they understood the phrases
F® and BT 5. However, responses were somewhat limited in variety, with many students
mentioning typical gifts for mothers (e.g., f{£. 7 2 = % &7 ¥ 7). Some students simply listed examples of
what they do on Mother’s Day (e.g., 7V B> F 2B -7V, fEEZE -7V L F 7). Quite a few students used
¥ 1 7£ (souvenir) to mean “gift,” which is not accurate. Another common issue was the use of inappropriate
particles, like £:23%1F % 7 or verbs of giving and receiving such as 7L € b & < 11£ 7. A few students
mentioned either not having a mother or not celebrating Mother’s Day. Some very basic responses only
focused on describing their mothers. While most students stated what they personally do on Mother’s Day,
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those giving stronger responses included mentioning general customs of their country (FA®[E Ti%) and
then discussing individual choices or preferences (FAD 5 j#%13). Some students added comments about the
importance of Mother’s Day (- H %, KbUI72 H T7 7>5) and elaborated on how they express their
gratitude to their mothers (&t 1= 2 ¥ 7°). These responses showcased rich vocabulary and employed
more complex grammatical structures.

Question 2: EIIBREIAICB TR ZED FWAREIT E, [ME2{Eo7bW0WNEES 2

This prompt elicited a variety of types of answers because students conceptualized the situation in different
ways. Some imagined that they were staying at Kenji’s house, while others interpreted the situation as one
in which Kenji was staying at their house. Still others responded as if Kenji were a past or future host
brother, and they were not currently living together. Answers suggesting any of these interpretations were
considered appropriate. In some cases, students seemed to have misunderstood the question and spoke
generally about what they themselves ate for dinner or how they celebrated Mother’s Day in their family (A
DOWEEII A T —F 2 B FE T FIXB A58 X 2 /E D £7°). Students who understood the question were
generally able to mention one or more specific foods in their responses. Simpler responses commented on
what the mother liked or what might be a good choice, without explicitly suggesting that Kenji make the
food (RHIZ I LU —03 KbF&; AT T 4 —RNT). Stronger answers made explicit suggestions (37 &) %
YE->THhIT7=5 E 9H ?) or answered more abstractly with suggestions about choosing a food, such as
picking foods that were easy to make or that the mother would like (B3-S A DO—FIFZ B~ EE- 7=
52FA L IADOBEEES X, (M3 4F % ?). More detailed responses included explanations of why a
particular suggestion was made (3RS A DO KW ZE-> ThHITT2 6, BHOZFOLN L BEDL5 EEH )
or elaborated by also commenting about what the speaker typically made for their own mother.

Question 3: EDETiX. FDOH DMz, FARBHVOBRBRY BHBED?

This prompt asked students to describe celebrations and festivals celebrated in their country, excluding
Mother’s Day. However, many students did not understand the meaning of the phrase “other than Mother’s
Day” (Bt® H dfit1iZ) and provided responses about celebrating Mother’s Day instead. Some students
seemed to use the terms “celebrations” (¥#%t\ ) and “festivals” (4% ¥ ) interchangeably without
understanding the difference in their meanings. Students with low scores responded with information about
Mother’s Day celebration activities, such as giving presents (7Lt > k % % (4 %), cooking at home (5 T#}

PL%A{ED), and eating at a restaurant (L' A k7 > CRFE %9 5). In addition, some students struggled to
pronounce the names of festivals and celebrations in their own country using Japanese pronunciation. For
example, some students pronounced Thanksgiving (J&#4% or ¥ 7 AX ¥ 7)), Easter ({8545 or f — A X
—), and Independence Day (J#375t/& H) in English. Stronger responses provided detailed description of
holidays and festivals in the student’s country, such as New Year’s (¥31E A ), Father’s Day (% ® H), and
Christmas (7 U A~ X). These responses often included students’ opinions and explanations of the
celebrations and festivals. Some students were able to use expressions like P14} instead of fitiiZ 3.

Question 4: WVAWAEZTHH X T, Ihotz, ERFEZE >,

In general, this prompt was not difficult for students to respond to. The prompt contained two parts,
expressing gratitude for the student having answered Kenji’s questions and requesting to have another
conversation in the future. Most students were able to indicate their willingness to talk again at a later time,
which was considered an adequate completion of the task. Many were also able to acknowledge being
thanked for providing information. In responses that earned lower scores, some students failed to realize
that they were being asked to continue the conversation at a later point. Basic responses sometimes simply
replied to being thanked. On the other hand, stronger responses included elaboration, such as explaining
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when they would be able to talk again (I3, F723k#HFEZ 9 ), expressing enjoyment of the conversation
(& THmHAEN->T7=TT), or wrapping up the conversation by confirming their intention to talk again (& 7-43;
LI L TWET).

What common student misconceptions or gaps in knowledge were seen in the responses to this
question?

Conversation 1. 4 9 T <HOH7ZHR, BEOETIE, EFHI>XoTHOHEZBHRWTHD?

Common Misconceptions/Knowledge Gaps Responses that Demonstrate Understanding
e Some responses contained only a list of e Stronger responses exhibited excellent
activities expressed with very basic vocabulary interpersonal speaking skills, starting with
and structures. introductions, giving examples, and summing

up with a conclusion.
VA RNZNTEET, 2L T, £ T %

7T H IO T SHOBATTR, ROETIE, —&IIC

WD ANBLZNTT R, TH, FROFKIL,
BOUEHE, Fazal— i, 2. BiFi, BEEADEDIZ, HIZIZAEES> THITE
HIFE L, b, BITHREEY £ Lz, T, BRESAICEHTLIHETT NG,

e Some responses were limited to explaining the | ¢ Stronger responses included elaboration by
speaker’s personal experiences. starting with general customs, followed by the
» R speaker’s personal experiences.
T, fExedbiF £,

FAOFEATHWDE, TAY BT, I—FxFE

b, £, FA, BO, H—, IZHT, BHEL. B W2, h—x—varEtWnWHftErozb L
. IR, 2A—iE. EEV T, LD ZEeBLNTT, ROFEKEIT, BRI
ALV AT AZTENLTNS ZEIZLTWE
7
e Most responses focused on what they do on e Some students added comments about the
Mother’s Day and did not mention its importance of Mother’s Day (K- Hi%, K72
significance. H C97>5) and elaborated with how they

express their gratitude to their mothers (J&a# %
fr %2 % 9°) with responses that contained rich
vocabulary and more complex grammatical
structures.
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Weaker responses demonstrated strained or
unnatural flow of expression and used
inappropriate vocabulary.

TV, xo&—, ZTODO—, FD -+ - ITH—.
T—. 2o&. LB N EHITET,

H, O - H5A - cuh &, BRI, JiTA
L o b— FLELRITL, TXET,

SHIZ. BOX x99 2ATEET, ROH
X, BLAIZ

Stronger responses used a smooth pace with
occasional hesitation or repetition that did not
distract from the message.

b—., T, FEo - - BIX TAUDIZEAT
WaHB, B, ORIE, ETHLRFERHATT,
H—. P, BRWTEHZ LiE, LB
FedH T, BRESALEELEZY, Lz,
BNz EE LS LET,

Some responses were brief, simply mentioning
what they plan to do or did in the past on
Mother’s Day. These responses were typically
limited to simple structures.

L% HIF =TT,

VA RNT AATEE LT,
TLEU N EHITET,

Some responses included inappropriate verb
phrases.

EZ2NT, WET,

Bx ., LB R ELINET,

Stronger responses contained rich vocabulary
and more complex grammatical structures.

EREES72D . BREIADEDIZ, 27 L
X%EOT?)WVCD L/jz‘a—o

%9 TTHha, BOHTTR, um, FADER S,
KNIV . FHT, EnnWARBEE A, BBA LD
29T DHAD, ZVWTThR, b, 2o, FoH
2. BOOROEDIZ, ENWREBIEELIED 72
WY,

Some responses included inappropriate
vocabulary 35 1-7€ instead of 'L ¥ k.

BHE, £—. 2—. Fafien Fazal—
FNebiTEd, £h—, KiIFELE,

Strong response showed an understanding of
the difference between 7L | (present/gift)
and ¥ £ (souvenir).

IYho FEFOH T, 2WTWEEE —FEIC, LA B
TUTWoeh, BLE, HO, WOV, B
TECSW, LB NEHITFTD, DL
IRHDET D,
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Conversation 2. IR I AITBETHRAEIEY T2 WATEIT EL MEEoT2 BV E S 2

Common Misconceptions/Knowledge Gaps

Responses that Demonstrate Understanding

Weaker responses directly addressed the
prompt by suggesting foods, but the response
simply listed foods or was incomplete.

EAPODEFESTHNNTT L,

Bz — gExZx, X F— - - v
Ly T,

Stronger responses directly addressed the
prompt with specific suggestions with
explanations.

I—, XoEV, BREEADEDIZ, uh v a—
cr—x% L, uh HFWVWbDEE-STZL, EH5HE
WET D, BRESAIZ, HWi, wbZ, &
N, W, KEFE, b, —HIZ, FEvE Lk
Do

Some responses exhibited difficulties with
basic vocabulary and grammar. Particularly
common was confusion between #5+#;: = A and
£, and fE% and {5 9 .

FTACEADORL, [N HFETY,

DL —Fffiole BV LWVWTL X,

Stronger responses contained a variety of rich
vocabulary and grammar structures used
appropriately.

LoV FORLDOT, BREIADTFHDZ A
MNEESTE RO LWVEZES> THIT S
LESERNES,

Some responses used particles inappropriately,
making it difficult to understand the meaning.

BRESABFERM)., BRESABPMED,

Stronger responses suggested offering
something that the mother would enjoy eating,
using appropriate vocabulary and grammar.

S HLORL, BHEFANFEEND, BHTHHT
EVE->THIEBWDWEBONET,

BRIAOHERLOFE -6, RATHWOWN
EHEWET,

Some responses lacked appropriate forms for
making suggestions.

B L—iZ. B LWEZRWNTT,

Stronger responses demonstrated control of
appropriate suggestion structures.

F— R EEST-H NN E S
FEXFIXICT L ES ?
=X ES721E 0 B & BavE 4,
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Simpler responses did not include verbs of
giving and receiving or used them incorrectly.

FALEADBREES AL v FEBEZE-> TL
nae

Stronger responses used verbs of giving and
receiving appropriately.

HL—&Em, DEAED, A, HERDLD
EESTHITFTTED NN ER S,

Some responses did not demonstrate control of
grammatical patterns to connect words,
phrases, and clauses appropriately.

IRATHWDUWBEEIER & B E3,

Stronger answers exhibited sufficient control of
grammatical patterns to connect words,
phrases, and clauses appropriately.

A=, ZSTHED ST 0D, ZRUT LI
5?2

Conversation 3. ZEDOETIX, RO H OMIZIZ, FAZRBHROWOBEBSBRO N LD ?

Common Misconceptions/Knowledge Gaps

Responses that Demonstrate Understanding

Weaker responses directly addressed the
prompt but provided a simple list of
celebrations (F#1\>), holidays (¥ H), festivals
(B%21), events (-f <> 1), holidays (74 VU 7 —),
days off ({kZ® H), etc.

7 A U 71 ¢lx. Thanksgiving °7 U A~ A 73
. KB L) Easter &, 72 SAKY T
—BH Y ET,

Stronger responses directly addressed the
prompt with specific events with elaboration.

TAYHT—, RoFTY —FWHIT>TWBH

X, Z U A ATT, 7 U AT ADERZ, BN
RFREE I, F—F 2B, LT,
5k, BHERZES720 LTWT, £o5Th,
ELWTTE—,

Some students faced challenges when trying to
express the names of festivals and celebrations
in their own country using Japanese.
Additionally, some students encountered
difficulties in pronouncing their national
holiday in Japanese, such as using “Christmas”
instead of 7 U A~ X,

FEDET, x—& . Saint Patrick’s Day @ H 723
HoET,

Stronger responses demonstrated the ability to
provide detailed descriptions of their country’s
holidays and festivals.

EOETIIV 7 AXE L ITEV S . 2. B
WRBHD . FhE, 2ok, AZEHTHH
T, DoV, —HRIfEEET, AEfHH
T,
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Some students responded without
understanding the meaning of “£:® A Ot iZ
1¥” and discussed activities related to Mother’s
Day, such as giving presents ('L 2> & H 1S
%), cooking at home (F CTEIFLZE %), and
eating at a restaurant (L' 2 k7 > CAHEZ
).

Some responses were vague in describing the
event and seemed to overlap with Mother’s Day
activities.

ﬂ‘/\/fﬂ‘ NiIZFaalL—FEiERIIHT D,
WZHITES, T, 2—&. BEESAIZ, 24
&L TITUFIATER,

Several students demonstrated a clear
understanding of the phrase “Bkd H OAthiZ1%”
and proceeded to discuss a different holiday,
such as Father’s Day.

BHOHOMIZITRDOBELH Y F9°,
BoBUSN, b, HH. KOBLH Y 7,
b, BoBRE, H, b, PUTWETH, KD
EEBHD, BRWLET,

Bo B U T, FEICIZZLS EADBHWEH
D EJ,

Weaker responses exhibited a strained or
unnatural flow of expression.

Ho—, —BHERLO—, Y —F—2 > &
— —ZURRRTT -+ Ehb—

BoO—71F, v—, 2-o&., AR TIZR, H
—HERE—T VAT RALE—, Zo&—,
SYAAYAR

Stronger responses maintained a smooth pace
with occasional hesitation or repetition that did
not distract from the message.

FLOEIZ i@@ﬁ%%@i? HDO—HIIR%E
TOREWT, HO—, RIZTELSSAD—, 7
K&, HIFET

Conversation 4. WAWAZ 2 TH H 2T, Iholz, F-55%F 94,

Common Misconceptions/Knowledge Gaps

Responses that Demonstrate Understanding

Many students responded with a simple
agreement to talk again without elaboration
and detail.

IV, £EEE 9,

FlEELELE S,
TN, ETHE LMo, TY,
T, EFETE. LET,

Stronger responses directly addressed the
prompt and provided a very thorough and
appropriate response.

WNZ, THELIEHVRLE D TINE LT
—, BOERKIEH T HDT, —in. F—.
HRL DD T, BIFFMTEREZ < TES W,
FADEZDPISL T LI 272 T, 2. &Y

WeE D TENWE L, E£2a,
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Some students did not understand the
invitation to talk again and continued talking
about Mother’s Day or responded only to being
thanked.

H—., 1T, EH5WnWLFELT?

BOHZELALTWET,

W, EFEE Y, 2o & —REBRIFE

Stronger responses responded to the invitation
to talk again and incorporated further
comments on Mother’s Day as part of
elaboration and detail.

TV, FLEFEELELE Y, BOBITRORIEET
T RETT,

FIHER, ZImA» -z, £EEEI, H
b, TNND, RHZIIBIEEZRT2IE S B0y
kAEIE\OJ:o jé\—</m\ﬂgj‘-§45kﬁlg\9io

Some weak responses displayed an
inconsistent pace marked by some hesitation or
repetition (e.g., % —) and used English
pronunciation.

Strong responses demonstrated a smooth pace
with occasional hesitation or repetition that did
not distract from the message.

W, £EELEL L, H—. ZOFEITT D
<. H—. WHAWVWL, £LFELEBVVEES
v, EREETE. LET, b, 1E1D, b TWEd, —. * ~MMOBAIZIFEELEL X,
. BV DA, X, Thanksgiving, &7 27 U umm, %5 HIEH & 20 & B ET,
XVXn@nf#o%~\ﬁ®ﬂ%&\%~\
BIRHZD B IX

Based on your experience at the AP- Reading with student responses, what advice would you offer
teachers to help them improve the student performance on the exam?

Have students practice responding to prompts similar to those that appear in the Conversation
section of past exams. When doing so, it is advisable to vary the type of prompts used. This teaches
students to listen to each prompt carefully and without preconceived notions of what it will ask for.
Encourage students to provide responses that go beyond the given context in the English preface,
demonstrating their understanding of the prompt and directly addressing it.

A self-introduction is often not an appropriate response to the first Conversation prompt. For the
initial turn of this year’s conversation, more appropriate responses included information about how
Mother’s Day is celebrated in the student’s home country. Impressively, there were relatively few
examples of students beginning with a memorized self-introduction this year, suggesting that
overall, students are making progress in this area.

Remind students to address prompts as directly and fully as possible in the Conversation section of
the exam. It is recommended that teachers and classmates ask soliciting questions, suchas £ 95 LT
T, Zb,and b o EFEL L #Hx TL 72 &V, Itis important to emphasize that even proficient
speakers may not earn all possible points if they offer only a basic response.

Discussion of register issues and practice using different registers will benefit students. Although
Kenji Arai spoke to the students in plain style, most students responded in polite style. This was not
deemed incorrect, as the student might have been envisioning, for example, an older host brother
who was not really part of the same family. However, the general impression was that students may
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benefit from practicing more roleplay that allows for the incorporation of plain style forms and other
registers.

Encourage students to stretch their skills by constantly practicing higher-level vocabulary and
grammar as they learn it. Particular areas to target are the inappropriate use of particles, which can
interfere with comprehensibility, and the difficulties in appropriately connecting phrases and clauses
into complex structures. More practice is recommended for verbs of giving and receiving, as well as
passive clause construction.

Students should engage in frequent practice to pronounce loanwords correctly and also to put
English names and words in Japanese pronunciation. This may help ensure that even if they do not
have sufficient vocabulary, words they use might be comprehensible to Japanese speakers.

What resources would you recommend to teachers to better prepare their students for the content
and skill(s) required on this question?

Familiarize students with AP Japanese Scoring Guidelines so that students have a clear
understanding of how their response will be scored. https://apcentral.collegeboard.org/courses/ap-
japanese-language-and-culture/exam?course=ap-japanese-lanqguage-and-culture

Use examples of student performance to provide concrete examples of strong, good, and fair
performance and have students apply the scoring guidelines so they can improve their performance.
Provide conversations for students to listen to, pause the recording and formatively assess students’
understanding during the conversations, and ask individual students to practice conversations in
class and then ask others to provide more details after each response.

Refer to the exam information page for additional Conversation prompts from previous years
https://apcentral.collegeboard.org/courses/ap-japanese-language-and-culture/exam?course=ap-
japanese-language-and-culture

Work with students so they become familiar with how long 20 seconds is so they can become more
comfortable about how long their responses can be.

Utilize flexible resources in AP classroom to provide students with daily instruction, practice, and
feedback to help cover and connect content and skills.

AP Japanese Language and Culture: Classroom Resources | AP Central — The College Board
Complete the AP World Languages and Cultures online module on interpersonal speaking.
https://apcentral.collegeboard.org/courses/resources/ap-world-lanquage-culture-interactive-online-
modules?course=ap-japanese-lanquage-and-culture
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Task 4

Task: Presentational Speaking

Topic: Cultural Perspective Presentation
Max Score: 6

Total Group Mean Score: 4.28
Standard Group Mean Score: 3.42

What were the responses to this question expected to demonstrate?

The Cultural Perspective Presentation assesses speaking skills in the presentational communication mode
by having students present their perspectives on a specific topic related to Japanese culture. The prompt
consists of a statement in English identifying the audience and context, and a presentation prompt to which
students should respond. On this year’s exam, the prompt instructed students to present their perspectives
on family activities in Japan, beginning with an introduction, giving five examples or aspects of family
activities in Japan with details, explaining their view or perspective, and ending with a concluding remark.
Students have four minutes to prepare an outline and two minutes to record their responses. Each response
receives a holistic score based on how well it accomplishes the task in terms of task completion, delivery,
and language use. In addition, the score reflects the level of cultural knowledge exhibited in the
presentation.

How well did the responses address the course content related to this question? How well did the
responses integrate the skills required on this question?

In general, students did well on this prompt. It appears that the students were well prepared to discuss the
topic of family activities in Japan, as they were generally able to speak about five aspects or examples.
There were three main presentation patterns: 1) some focused on family activities related to cultural events
and holidays, such as New Year’s Day, Children’s Day, and Christmas; 2) others discussed common family
activities such as going on trips, dining out, and playing games; and 3) some explored concepts and/or
values related to family activities, emphasizing their importance in spending time together and
strengthening bonds. In addition, there were three patterns as to how students framed their responses: 1)
they shared family activities that they were familiar with; 2) they described family activities that they had
personally experienced; and 3) they expressed their desires to engage in certain family activities. All of
these response patterns were considered acceptable for scoring purposes.

What common student misconceptions or gaps in knowledge were seen in the responses to this
question?

Common Misconceptions/Knowledge Gaps Responses that Demonstrate Understanding
e Weak responses contained mere lists of e Stronger responses addressed activities in
activities and events. Japan with more detailed information.
HRDODFEDOT 7T 4 7 4 —id, BLIqT AARITIZHIC LT, FETTEDHZ LEND
xFET, BROFE DT 77 4 €7 4 —I%. f& F7, HlZIE, BIIFBE AN TEET,
FOVIATEET, AROFREDT /T 4 BT
4 =X, BWIITATE E7,
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TIT 4T 4 —Wh KEHAET, TI/T
AT —Z BEZMEET, T/T74ET
== FUTA CMEE R E T,

HARIZIEZ, FtoBRZHY £9, BEALDHY
F9, OB TY,

AARTIE, BRHIERDZ CHEIKE —HEIC T — L%
L7, TVERE-D, TOHOZ L EZEEL
-0 LE9,

HARIZIIFIEN T DI RITERH Y £
9, BlxiX, OR%Y, TitoR, BEA, B
. B ETT,

Some responses did not contain an appropriate
introduction or a concluding remark.

FLO4 EiIE [name of candidate] T4, 4. 17
MCTTd, IFLOELT, EFH9FLALL,

BRRH-TbH, BNTLSZEE0,
A CTHENTLS I,

2AT74 R b TIEIV,

Students who performed well included
appropriate introductory and concluding
remarks.

Zhint, ARTHEIRELT D IEEZ 5 O L

FNIZ DX DK LR A T3 2 &Ik
2L BVWET,

FIRDOIEEN L FHEDOVERE Z oA L T <

Some student responses did not use cohesive
devices to lay out their ideas clearly.

HARDOFIEIZ, AREIZIT-7=0 . HERMIZIT-
2OV LET, T4 R=—v—R2=N— PR
ROFTT, VARNTATEET, HonL
I TENVET,

Students who performed well demonstrated
their ability to effectively organize their ideas
using transitional elements (e.g., 7", &KIZ, &
—|Z, % 1T, £ 12) and cohesive devices
(9., 7L 21X, ZZC, 28R 5, 205, ThH)

to convey their message clearly.

F—IZ, BIEATY, BIEAIFEBKEL —RKIZ
tx LET, flzid, BEbEREET, £
2. FELDOHTY, FELDIF, FEL DR
FEEATD £9,

Some student responses did not clarify the
reasons for their views or perspectives.

L2 R AATL DITWWTT, BEICEDLD
LW TT, BHLLANWTT,

FIRE MR A BT, @ELET,

FIETHATL £

Students who performed better clearly stated
reasons for their views or perspectives.

VA RNTZUNAT- T, FEZB LD Z L
T, BLWEBZEB I Z 2k BWERERIZARDY
i‘a‘o

BeiEIER 2 R~NRBEFEE E T DO HIZH > 7 ik
HaFEd OIx, BEARFHTY,

FIREFATITATS & FIEOMMNMRS 220 £
‘a‘o
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Some responses did not address Japanese
cultural aspects of family activities.

ANENCATEE T, E—ALTEWYE LET, I
IZf7&E 9, LA U TRET,

TECKIEEED B S LANWTT,

Stronger responses addressed the cultural
aspects of family activities in Japan.

AARIZITTFHOBREZR O ITERH Y £5, =
ExE, ZEBLOARERE=TY, ZELDH
ITEEDIZ Y 2 51, B I3 FiE IS T
T, FHOMELZBEWNET,

BIEAIZFBETHEELZITEZRENZD, BED
BHELSMER 2 BT, HEZ RV ET,

Strong responses provided detailed information
on cultural aspects.

ZEVLORIC, ZVWolED E-TET, Bvo
IIBREAL, HFODIZEF, BARTHLLZAR
J\\\i‘a—o

B 7RI EFEWE TR X E R
T4 R=——THhRABRERLDET,

Some students provided only simple
descriptions of activities.

FIEOBEB X AN T,

FEIIMRL$T5Z LITKRETT,

Strong responses offered specific and
comprehensive details on students’
perspectives.

SR LA ST 2 LT, METRD S Z LS
TEET,

FETHECBEZ T 5 & BRI R0 £
ER

Some weak responses contained an
inconsistent pace marked by some hesitation or
repetition (e.g., H—&; 2o &).

SHIF, o0&, H—. FIED activities, (2,
SO, DWT, FELET, 2ot —. BADF
WElX, fxactivities, =, LET, b—&. £
T, BROKRATT, H—&. =< S ARBN
HYFET,

Strong responses demonstrated a smooth pace
with occasional hesitation or repetition, which
did not distract from the message.

hnb, BRTO, ZEO, 777 48T 4
DZlx, FHELET, LALIBBEWLET,
BOINZ., BARD, FikiZ, Fro#k. oKz L
2O LTNET, 250, 25, X, 74—
FarTT7—%Eo7) LTWVWET, ZoH

iz, H. W, EOEATEATY, 0WHA

L. BT, M, T, Wo L Xz, 1T- T,
WEATZD LTWET,
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Some students used only basic adjectives and
verbs (e.g., W\ TT; BH L AV TT) without
providing further elaboration.

HOMNATE £9, BREZ R E3, ARETENR
=75

AETEET 5O LE 5, MK THEL
z5...

Strong responses contained a variety of
vocabulary and grammatical structures as
shown in the following examples.

SEHIXIC LW &, BRITFEER E —IZEae
FIEICEWITIT> T, DO VWRS S v X%
BWEd,

KIEEECEET, B & Shvb o720 LT,
T SABH LAVRRATE S L BWET

Based on your experience at the AP® Reading with student responses, what advice would you offer
teachers to help them improve the student performance on the exam?

Remind students to read the instructions carefully to understand what they are expected to do.

Students should also be reminded that this prompt asks them to give a presentation, not to converse

with their friends.

Provide students with frequent opportunities to practice giving short, impromptu presentations on a
variety of topics, including those from previous AP Japanese Language and Culture exams.

Assist students with developing logical elaboration of their statements by incorporating transitional

elements and cohesive devices. Some example activities include sentence expansion with/without
images, text analysis to locate transitional elements and cohesive devices, collaborative writing

practice, and group discussions that utilize transitional elements and cohesive devices.

Ask students to begin with a “bare bones” presentation including basic ideas they want to convey.

Teachers can then assist in organizing and expanding upon those ideas.

Remind students to include cultural components in their response.

In responding to the CPP prompt, students should not include their own self-introductions. However,

it should be emphasized that they must conclude their presentations with appropriate concluding

remarks.

What resources would you recommend to teachers to better prepare their students for the content
and skill(s) required on this question?

Familiarize students with AP Japanese Scoring Guidelines so that students have a clear

understanding of how their response will be scored. https://apcentral.collegeboard.org/courses/ap-

japanese-language-and-culture/exam?course=ap-japanese-lanquage-and-culture

Use examples of student performance to provide concrete examples of performances at various
levels (strong, good, fair, etc.) and have students apply the scoring guidelines so they can improve

their performance.
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Introduce cultural information in Japanese in each unit over the course of the year and ask students
to compare the cultural information with that of their own culture, provide a written or spoken
reflection about the cultural information, and present their perspectives on cultural products and
practices, supported by text and visuals related to each unit.

Refer to the exam information page for additional Cultural Perspective Presentation prompts from
previous years. https://apcentral.collegeboard.org/courses/ap-japanese-language-and-

culture/exam?course=ap-japanese-lanquage-and-culture
Have students practice presentations on various topics starting early in their language learning
experience so they become familiar with the task and begin to integrate more sophisticated language

well before the beginning of the AP experience.
Complete the AP World Languages and Cultures online module on presentational speaking.
https://apcentral.collegeboard.org/courses/resources/ap-world-language-culture-interactive-online-

modules?course=ap-japanese-language-and-culture
Utilize flexible resources in AP classroom to provide students with daily instruction and feedback to

help cover and connect content and skills.
AP Japanese Language and Culture: Classroom Resources | AP Central — The College Board
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	Text Chat 3 Prompt: Give advice.  私はオンライン学習だと、あまり勉強できません。何かアドバイスをください。
	The primary point of this part of the chat exchange was to offer advice to someone who finds it difficult to study through online learning. In general, it seems there were no significant issues of misunderstanding of what was being asked and what was ...
	Text Chat 4 Prompt: Describe.  オンライン学習で、高校生の生活はどう変りましたか。
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	Text Chat 5 Prompt: Give a reason for your opinion.  来年、オンラインで授業をうけたいと思いますか。
	In general, this prompt was not difficult for students as long as they were able to read the kanji授業and understand the wordうけたい. It was also important that students adhere to the English directive to “give a reason for your opinion.” Responses in whic...
	Text Chat 6 Prompt: Respond.  ほかの人の意見もぜひ聞きたいので、今度、グループチャットで、みんなで話したいんですが……。
	The prompt ending (～たいんですが……) may have puzzled some students as to what was an appropriate way to reply, but the open-ended English directive to “Respond” allowed for a broad range of answers. Many were able to complete the task requirement with a pos...
	What common student misconceptions or gaps in knowledge were seen in the responses to this question?
	Based on your experience at the AP® Reading with student responses, what advice would you offer teachers to help them improve the student performance on the exam?
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	How well did the responses address the course content related to this question? How well did the responses integrate the skills required on this question?
	What common student misconceptions or gaps in knowledge were seen in the responses to this question?
	Standard Group Mean Score: 3.42
	What were the responses to this question expected to demonstrate?
	How well did the responses address the course content related to this question? How well did the responses integrate the skills required on this question?
	What common student misconceptions or gaps in knowledge were seen in the responses to this question?
	What resources would you recommend to teachers to better prepare their students for the content and skill(s) required on this question?




<<

  /ASCII85EncodePages false

  /AllowTransparency false

  /AutoPositionEPSFiles true

  /AutoRotatePages /None

  /Binding /Left

  /CalGrayProfile (Dot Gain 20%)

  /CalRGBProfile (sRGB IEC61966-2.1)

  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)

  /sRGBProfile (sRGB IEC61966-2.1)

  /CannotEmbedFontPolicy /Error

  /CompatibilityLevel 1.4

  /CompressObjects /Tags

  /CompressPages true

  /ConvertImagesToIndexed true

  /PassThroughJPEGImages true

  /CreateJobTicket false

  /DefaultRenderingIntent /Default

  /DetectBlends true

  /DetectCurves 0.0000

  /ColorConversionStrategy /CMYK

  /DoThumbnails false

  /EmbedAllFonts true

  /EmbedOpenType false

  /ParseICCProfilesInComments true

  /EmbedJobOptions true

  /DSCReportingLevel 0

  /EmitDSCWarnings false

  /EndPage -1

  /ImageMemory 1048576

  /LockDistillerParams false

  /MaxSubsetPct 100

  /Optimize true

  /OPM 1

  /ParseDSCComments true

  /ParseDSCCommentsForDocInfo true

  /PreserveCopyPage true

  /PreserveDICMYKValues true

  /PreserveEPSInfo true

  /PreserveFlatness true

  /PreserveHalftoneInfo false

  /PreserveOPIComments true

  /PreserveOverprintSettings true

  /StartPage 1

  /SubsetFonts true

  /TransferFunctionInfo /Apply

  /UCRandBGInfo /Preserve

  /UsePrologue false

  /ColorSettingsFile ()

  /AlwaysEmbed [ true

  ]

  /NeverEmbed [ true

  ]

  /AntiAliasColorImages false

  /CropColorImages true

  /ColorImageMinResolution 300

  /ColorImageMinResolutionPolicy /OK

  /DownsampleColorImages true

  /ColorImageDownsampleType /Bicubic

  /ColorImageResolution 300

  /ColorImageDepth -1

  /ColorImageMinDownsampleDepth 1

  /ColorImageDownsampleThreshold 1.50000

  /EncodeColorImages true

  /ColorImageFilter /DCTEncode

  /AutoFilterColorImages true

  /ColorImageAutoFilterStrategy /JPEG

  /ColorACSImageDict <<

    /QFactor 0.15

    /HSamples [1 1 1 1] /VSamples [1 1 1 1]

  >>

  /ColorImageDict <<

    /QFactor 0.15

    /HSamples [1 1 1 1] /VSamples [1 1 1 1]

  >>

  /JPEG2000ColorACSImageDict <<

    /TileWidth 256

    /TileHeight 256

    /Quality 30

  >>

  /JPEG2000ColorImageDict <<

    /TileWidth 256

    /TileHeight 256

    /Quality 30

  >>

  /AntiAliasGrayImages false

  /CropGrayImages true

  /GrayImageMinResolution 300

  /GrayImageMinResolutionPolicy /OK

  /DownsampleGrayImages true

  /GrayImageDownsampleType /Bicubic

  /GrayImageResolution 300

  /GrayImageDepth -1

  /GrayImageMinDownsampleDepth 2

  /GrayImageDownsampleThreshold 1.50000

  /EncodeGrayImages true

  /GrayImageFilter /DCTEncode

  /AutoFilterGrayImages true

  /GrayImageAutoFilterStrategy /JPEG

  /GrayACSImageDict <<

    /QFactor 0.15

    /HSamples [1 1 1 1] /VSamples [1 1 1 1]

  >>

  /GrayImageDict <<

    /QFactor 0.15

    /HSamples [1 1 1 1] /VSamples [1 1 1 1]

  >>

  /JPEG2000GrayACSImageDict <<

    /TileWidth 256

    /TileHeight 256

    /Quality 30

  >>

  /JPEG2000GrayImageDict <<

    /TileWidth 256

    /TileHeight 256

    /Quality 30

  >>

  /AntiAliasMonoImages false

  /CropMonoImages true

  /MonoImageMinResolution 1200

  /MonoImageMinResolutionPolicy /OK

  /DownsampleMonoImages true

  /MonoImageDownsampleType /Bicubic

  /MonoImageResolution 1200

  /MonoImageDepth -1

  /MonoImageDownsampleThreshold 1.50000

  /EncodeMonoImages true

  /MonoImageFilter /CCITTFaxEncode

  /MonoImageDict <<

    /K -1

  >>

  /AllowPSXObjects false

  /CheckCompliance [

    /None

  ]

  /PDFX1aCheck false

  /PDFX3Check false

  /PDFXCompliantPDFOnly false

  /PDFXNoTrimBoxError true

  /PDFXTrimBoxToMediaBoxOffset [

    0.00000

    0.00000

    0.00000

    0.00000

  ]

  /PDFXSetBleedBoxToMediaBox true

  /PDFXBleedBoxToTrimBoxOffset [

    0.00000

    0.00000

    0.00000

    0.00000

  ]

  /PDFXOutputIntentProfile ()

  /PDFXOutputConditionIdentifier ()

  /PDFXOutputCondition ()

  /PDFXRegistryName ()

  /PDFXTrapped /False



  /CreateJDFFile false

  /Description <<



    /BGR <>

    /CHS <FEFF4f7f75288fd94e9b8bbe5b9a521b5efa7684002000410064006f006200650020005000440046002065876863900275284e8e9ad88d2891cf76845370524d53705237300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c676562535f00521b5efa768400200050004400460020658768633002>

    /CHT <FEFF4f7f752890194e9b8a2d7f6e5efa7acb7684002000410064006f006200650020005000440046002065874ef69069752865bc9ad854c18cea76845370524d5370523786557406300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c4f86958b555f5df25efa7acb76840020005000440046002065874ef63002>

    /CZE <>

    /DAN <>

    /DEU <>

    /ESP <>

    /ETI <>

    /FRA <>

    /GRE <>



    /HRV (Za stvaranje Adobe PDF dokumenata najpogodnijih za visokokvalitetni ispis prije tiskanja koristite ove postavke.  Stvoreni PDF dokumenti mogu se otvoriti Acrobat i Adobe Reader 5.0 i kasnijim verzijama.)

    /HUN <>

    /ITA <>

    /JPN <FEFF9ad854c18cea306a30d730ea30d730ec30b951fa529b7528002000410064006f0062006500200050004400460020658766f8306e4f5c6210306b4f7f75283057307e305930023053306e8a2d5b9a30674f5c62103055308c305f0020005000440046002030d530a130a430eb306f3001004100630072006f0062006100740020304a30883073002000410064006f00620065002000520065006100640065007200200035002e003000204ee5964d3067958b304f30533068304c3067304d307e305930023053306e8a2d5b9a306b306f30d530a930f330c8306e57cb30818fbc307f304c5fc59808306730593002>

    /KOR <FEFFc7740020c124c815c7440020c0acc6a9d558c5ec0020ace0d488c9c80020c2dcd5d80020c778c1c4c5d00020ac00c7a50020c801d569d55c002000410064006f0062006500200050004400460020bb38c11cb97c0020c791c131d569b2c8b2e4002e0020c774b807ac8c0020c791c131b41c00200050004400460020bb38c11cb2940020004100630072006f0062006100740020bc0f002000410064006f00620065002000520065006100640065007200200035002e00300020c774c0c1c5d0c11c0020c5f40020c2180020c788c2b5b2c8b2e4002e>

    /LTH <>

    /LVI <>

    /NLD (Gebruik deze instellingen om Adobe PDF-documenten te maken die zijn geoptimaliseerd voor prepress-afdrukken van hoge kwaliteit. De gemaakte PDF-documenten kunnen worden geopend met Acrobat en Adobe Reader 5.0 en hoger.)

    /NOR <>

    /POL <>

    /PTB <>

    /RUM <>

    /RUS <>

    /SKY <>

    /SLV <>

    /SUO <>

    /SVE <>

    /TUR <>

    /UKR <>

    /ENU (Use these settings to create Adobe PDF documents best suited for high-quality prepress printing.  Created PDF documents can be opened with Acrobat and Adobe Reader 5.0 and later.)

  >>

  /Namespace [

    (Adobe)

    (Common)

    (1.0)

  ]

  /OtherNamespaces [

    <<

      /AsReaderSpreads false

      /CropImagesToFrames true

      /ErrorControl /WarnAndContinue

      /FlattenerIgnoreSpreadOverrides false

      /IncludeGuidesGrids false

      /IncludeNonPrinting false

      /IncludeSlug false

      /Namespace [

        (Adobe)

        (InDesign)

        (4.0)

      ]

      /OmitPlacedBitmaps false

      /OmitPlacedEPS false

      /OmitPlacedPDF false

      /SimulateOverprint /Legacy

    >>

    <<

      /AddBleedMarks false

      /AddColorBars false

      /AddCropMarks false

      /AddPageInfo false

      /AddRegMarks false

      /ConvertColors /ConvertToCMYK

      /DestinationProfileName ()

      /DestinationProfileSelector /DocumentCMYK

      /Downsample16BitImages true

      /FlattenerPreset <<

        /PresetSelector /MediumResolution

      >>

      /FormElements false

      /GenerateStructure false

      /IncludeBookmarks false

      /IncludeHyperlinks false

      /IncludeInteractive false

      /IncludeLayers false

      /IncludeProfiles false

      /MultimediaHandling /UseObjectSettings

      /Namespace [

        (Adobe)

        (CreativeSuite)

        (2.0)

      ]

      /PDFXOutputIntentProfileSelector /DocumentCMYK

      /PreserveEditing true

      /UntaggedCMYKHandling /LeaveUntagged

      /UntaggedRGBHandling /UseDocumentProfile

      /UseDocumentBleed false

    >>

  ]

>> setdistillerparams

<<

  /HWResolution [2400 2400]

  /PageSize [612.000 792.000]

>> setpagedevice



