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What AP’ Stands For

Thousands of Advanced Placement teachers have contributed to the principles
articulated here. These principles are not new; they are, rather, a reminder of how AP
already works in classrooms nationwide. The following principles are designed to ensure
that teachers’ expertise is respected, required course content is understood, and that
students are academically challenged and free to make up their own minds.

1. AP stands for clarity and transparency. Teachers and students deserve clear
expectations. The Advanced Placement Program makes public its course
frameworks and sample assessments. Confusion about what is permitted in the
classroom disrupts teachers and students as they navigate demanding work.

2. APis anunflinching encounter with evidence. AP courses enable students to develop
as independent thinkers and to draw their own conclusions. Evidence and the
scientific method are the starting place for conversations in AP courses.

3. AP opposes censorship. AP is animated by a deep respect for the intellectual
freedom of teachers and students alike. If a school bans required topics from their
AP courses, the AP Program removes the AP designation from that course and
its inclusion in the AP Course Ledger provided to colleges and universities. For
example, the concepts of evolution are at the heart of college biology, and a course
that neglects such concepts does not pass muster as AP Biology.

4. AP opposes indoctrination. AP students are expected to analyze different
perspectives from their own, and no points on an AP Exam are awarded for
agreement with any specific viewpoint. AP students are not required to feel
certain ways about themselves or the course content. AP courses instead develop
students’ abilities to assess the credibility of sources, draw conclusions, and make
up their own minds.

As the AP English Literature course description states: “AP students are not
expected or asked to subscribe to any one specific set of cultural or political values,
but are expected to have the maturity to analyze perspectives different from their
own and to question the meaning, purpose, or effect of such content within the
literary work as a whole.”

5. AP courses foster an open-minded approach to the histories and cultures of
different peoples. The study of different nationalities, cultures, religions, races, and
ethnicities is essential within a variety of academic disciplines. AP courses ground
such studies in primary sources so that students can evaluate experiences and
evidence for themselves.

6. Every AP student who engages with evidence is listened to and respected.
Students are encouraged to evaluate arguments but not one another. AP
classrooms respect diversity in backgrounds, experiences, and viewpoints. The
perspectives and contributions of the full range of AP students are sought and
considered. Respectful debate of ideas is cultivated and protected; personal
attacks have no place in AP.

7. AP is a choice for parents and students. Parents and students freely choose to
enroll in AP courses. Course descriptions are available online for parents and
students to inform their choice. Parents do not define which college-level topics
are suitable within AP courses; AP course and exam materials are crafted by
committees of professors and other expert educators in each field. AP courses and
exams are then further validated by the American Council on Education and studies
that confirm the use of AP scores for college credits by thousands of colleges and
universities nationwide.

The AP Program encourages educators to review these principles with parents and
students so they know what to expectin an AP course. Advanced Placement is always
a choice, and it should be an informed one. AP teachers should be given the confidence
and clarity that once parents have enrolled their child in an AP course, they have agreed
to a classroom experience that embodies these principles.

© 2026 The Advanced Placement Program, AP, AP Central, and the acorn logo are registered trademarks
of the College Board. All other products and services may be trademarks of their respective owners. Visit
College Board on the web: collegeboard.org.
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About AP

The Advanced Placement® Program (AP®) enables
willing and academically prepared students to pursue
college-level studies—with the opportunity to earn
college credit, advanced placement, or both—while still
in high school. Through AP courses in more than 40
subjects, each culminating in a challenging exam,
students learn to think critically, construct solid
arguments, and see many sides of an issue—skills
that prepare them for college and beyond. Taking AP
courses demonstrates to college admission officers
that students have sought the most challenging
curriculum available to them, and research indicates
that students who score a 3 or higher on an AP Exam
typically experience greater academic success in
college and are more likely to earn a college degree
than non-AP students. Each AP teacher's syllabus

is evaluated and approved by faculty from some of

the nation's leading colleges and universities, and AP
Exams are developed and scored by college faculty and
experienced AP teachers. Most four-year colleges and
universities in the United States grant credit, advanced
placement, or both on the basis of successful AP
Exam scores—more than 3,300 institutions worldwide
annually receive AP scores.

AP Course Development

In an ongoing effort to maintain alignment with best
practices in college-level learning, AP courses and
exams emphasize challenging, research-based
curricula aligned with higher education expectations.

Individual teachers are responsible for designing their
own curriculum for AP courses, selecting appropriate
college-level readings, assignments, and resources.
This course and exam description presents the content
and skills that are the focus of the corresponding
college course and that appear on the AP Exam. It also
organizes the content and skills into a series of units
that represent a sequence found in widely adopted
college textbooks and that many AP teachers have
told us they follow in order to focus their instruction.
The intention of this publication is to respect teachers’
time and expertise by providing a roadmap that they
can modify and adapt to their local priorities and
preferences. Moreover, by organizing the AP course
content and skills into units, the AP Program is able

to provide teachers and students with free formative

assessments—Progress Checks—that teachers
can assign throughout the year to measure student
progress as they acquire content knowledge and
develop skills.

Enrolling Students: Access,

Opportunity, and Readiness

The AP Program welcomes all students willing to
challenge themselves with college-level coursework
and career preparation. We strongly encourage
educators to invite students into AP classes,
including students from ethnic, racial, socioeconomic,
geographic, or other groups not broadly participating
in a school's AP program. We believe that readiness
for AP is attainable, and that educators can expand
readiness by opening access to Pre-AP course work.
We commit to support educators and communities

in their efforts to make AP courses widely available,
advancing students in their plans for college and
careers.

Offering AP Courses:
The AP Course Audit

The AP Program unequivocally supports the principle
that each school implements its own curriculum

that will enable students to develop the content
understandings and skills described in the course
framework.

While the unit sequence represented in this publication
is optional, the AP Program does have a short list of
curricular and resource requirements that must be
fulfilled before a school can label a course “Advanced
Placement” or "AP." Schools wishing to offer AP
courses must participate in the AP Course Audit, a
process through which AP teachers' course materials
are reviewed by college faculty. The AP Course Audit
was created to provide teachers and administrators
with clear guidelines on curricular and resource
requirements for AP courses and to help colleges and
universities validate courses marked “AP" on students’
transcripts. This process ensures that AP teachers'
courses meet or exceed the curricular and resource
expectations that college and secondary school faculty
have established for college-level courses.

AP Spanish Language and Culture Course and Exam Description | 1
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The AP Course Audit form is submitted by the AP teacher
and the school principal (or designated administrator) to
confirm awareness and understanding of the curricular
and resource requirements. A syllabus or course outline,
detailing how course requirements are met, is submitted
by the AP teacher for review by college faculty.

Please visit the AP Course Audit website for more
information to support the preparation and submission
of materials for the AP Course Audit.

How the AP Program
Is Developed

The scope of content for an AP course and exam is
derived from an analysis of hundreds of syllabi and
course offerings of colleges and universities. Using
this research and data, a committee of college faculty
and expert AP teachers work within the scope of

the corresponding college course to articulate what
students should know and be able to do upon the
completion of the AP course. The resulting course
framework is the heart of this course and exam
description and serves as a blueprint of the content and
skills that can appear on an AP Exam.

The AP Test Development Committees are responsible
for developing each AP Exam, ensuring the exam
questions are aligned to the course framework. The AP
Exam development process is a multiyear endeavor; all
AP Exams undergo extensive review, revision, piloting,
and analysis to ensure that questions are accurate,

fair, and valid and that there is an appropriate spread of
difficulty across the questions.

Committee members are selected to represent a variety
of perspectives and institutions (public and private,
small and large schools and colleges), and a range of
gender, racial/ethnic, and regional groups. A list of each
subject's current AP Test Development Committee
members is available on AP Central®.

Throughout AP course and exam development, College
Board gathers feedback from various stakeholders

in both secondary schools and higher education
institutions. This feedback is carefully considered to

assessments, as applicable, are scored by thousands
of college faculty and expert AP teachers. Most are
scored at the annual AP Reading, while a small portion
is scored online. All AP Readers are thoroughly trained,
and their work is monitored throughout the Reading
for fairness and consistency. In each subject, a highly
respected college faculty member serves as Chief
Faculty Consultant and, with the help of AP Readers

in leadership positions, maintains the accuracy of

the scoring standards. Scores on the free-response
questions and performance assessments are weighted
and combined with the results of the computer-scored
multiple-choice questions, and this raw score is
converted into a composite AP score on a 1-5 scale.

AP Exams are not norm-referenced or graded on a
curve. Instead, they are criterion-referenced, which
means that every student who meets the criteria for

an AP score of 2, 3, 4, or 5 will receive that score, no
matter how many students that is. The criteria for the
number of points students must earn on the AP Exam
to receive scores of 3, 4, or 5—the scores that research
consistently validates for credit and placement
purposes—include:

= The number of points successful college students
earn when their professors administer AP Exam
questions to them.

= Performance that researchers have found to be
predictive of an AP student succeeding when placed
into a subsequent higher-level college course.

= The number of points college faculty indicate, after
reviewing each AP question, that they expectis
necessary to achieve each AP grade level.

Using and Interpreting AP Scores

The extensive work done by college faculty and

AP teachers in the development of the course and
exam and throughout the scoring process ensures

that AP Exam scores accurately represent students’
achievement in the equivalent college course. Frequent
and regular research studies establish the validity of AP
scores as follows:

ensure that AP courses and exams are able to provide Credit College Grade
students with a college-level learning experience and AP Score Recommendation Equivalent
the opportunity to demonstrate thelrlquallflcatlons for 5 Extremely well qualified A
advanced placement or college credit.
4 Well qualified A-, B+ B

How AP Exams Are Scored

. . 3 Qualified B-, C+C
The exam scoring process, like the course and exam
development process, relies on the exper.tlse of . 2 Possibly qualified n/a
both AP teachers and college faculty. While multiple-
choice questions are scored by maching, the free- 1 No recommendation n/a
response questions and through-course performance
AP Spanish Language and Culture Course and Exam Description | 2
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While colleges and universities are responsible for
setting their own credit and placement policies, most
private colleges and universities award credit and/

or advanced placement for AP scores of 3 or higher.
Additionally, most states in the U.S. have adopted
statewide credit policies that ensure college credit for

scores of 3 or higher at public colleges and universities.

To confirm a specific college's AP credit/placement
policy, use the search engine available on the
AP Credit Policy Search page.

BECOMING AN AP READER

Each June, thousands of AP teachers and college
faculty members from around the world gather for
seven days in multiple locations to evaluate and score
the free-response sections of the AP Exams. Ninety-
eight percent of surveyed educators who took part in
the AP Reading say it was a positive experience.

There are many reasons to consider becoming an AP
Reader, including opportunities to:

= Bring positive changes to the classroom:
Surveys show that the vast majority of returning
AP Readers—both high school and college

educators—make improvements to the way they
teach or score because of their experience at the
AP Reading.

= Gain in-depth understanding of AP Exam and AP
scoring standards: AP Readers gain exposure to the
quality and depth of the responses from the entire
pool of AP Exam takers, and thus are better able to
assess their students’ work in the classroom.

= Receive compensation: AP Readers are
compensated for their work during the Reading.
Expenses, lodging, and meals are covered for
Readers who travel.

= Score from home: AP Readers have online
distributed scoring opportunities for certain
subjects. Check the AP Reader site for details.

= Earn Continuing Education Units (CEUs): AP
Readers earn professional development hours and
CEUs that can be applied to PD requirements by
states, districts, and schools.

How to Apply
Visit the Become an AP Reader site for eligibility
requirements and to start the application process.

AP Spanish Language and Culture Course and Exam Description | 3
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AP Resources
and Supports

By completing a simple class selection process at the start of the school year, teachers and
students receive access to a robust set of classroom resources.

AP Classroom

AP Classroom is a dedicated online platform designed to support teachers and students
throughout their AP experience. The platform provides a variety of powerful resources and
tools to provide yearlong support to teachers and students, offering opportunities to give and
get meaningful feedback on student progress.

UNIT GUIDES

A Appearing in this publication and on AP Classroom, these planning guides outline all required
course content and skills, organized into commonly taught units. Each unit guide suggests a
sequence and pacing of content, scaffolds skill instruction across units, organizes content
into topics, and provides tips on taking the AP Exam.

PROGRESS CHECKS

Formative AP questions for every unit provide feedback to students on the areas where they
v need to focus. Available online, Progress Checks measure knowledge and skills through

multiple-choice questions with rationales to explain correct and incorrect answers, and free-

response questions with scoring information.

REPORTS

Reports provides teachers with a one-stop shop for student results on all assignment types,
including Progress Checks. Teachers can view class trends and see where students struggle
with content and skills that will be assessed on the AP Exam. Students can view their own
progress over time to improve their performance before the AP Exam.

QUESTION BANK

? The Question Bank is a searchable library of all AP questions that teachers use to build
custom practice for their students. Teachers can create and assign assessments with
formative topic questions or questions from practice or released AP Exams.

R

Class Section Setup and Enroliment

= Teachers and students sign in to or create their College Board accounts.

= Teachers confirm that they have added the course they teach to their AP Course Audit
account and have had it approved by their school's administrator.

= Teachers or AP coordinators, depending on who the school has decided is responsible,
set up class sections so students can access AP resources and have exams ordered on
their behalf.

= Students join class sections with a join code provided by their teacher or AP coordinator.
= Students will be asked for additional information upon joining their first class section.

AP Spanish Language and Culture Course and Exam Description | 4
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Instructional
Model

Integrating AP resources throughout the course can help students develop skills and
conceptual understandings. The instructional model outlined below shows possible ways to
incorporate AP resources into the classroom.

Plan

Teachers may consider the following approaches as they plan their instruction before
teaching each unit.

= Review the overview at the start of each unit guide to identify essential questions,
conceptual understandings, and skills for each unit.

= Use the recommended instructional contexts in each unit to identify related topics that
build toward a common understanding, and then plan appropriate pacing for students.

= |dentify useful strategies in the Teacher Talk sections to help teach the concepts and
skills.

= Review the Project Manual at the end of this publication and on AP Classroom to
understand the required project components and help facilitate students' preparation
for and completion of the course project.

Teach

(o] When teaching, supporting resources could be used to build students’ conceptual
understanding and their mastery of skills.

= Use the overview pages in the unit guides to identify the important instructional contexts
and content.
= Integrate the content with a skill, considering any appropriate scaffolding.

Assess

Teachers can measure student understanding of the content and skills covered in the unit and
provide actionable feedback to students.

ASS3

= While teaching each unit, use AP Classroom to assign students Topic Questions as a way
to continuously check student understanding and provide just-in-time feedback.

= At the end of each unit, use AP Classroom to assign students Progress Checks, as
homework or an in-class task.

= Provide question-level feedback to students through answer rationales; provide formative
feedback using Reports.

= Create additional practice opportunities using the Question Bank and assign them
through AP Classroom.

AP Spanish Language and Culture Course and Exam Description | 5
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About the AP Spanish
Language and Culture
Course

The AP Spanish Language and Culture course emphasizes communication (understanding
and being understood by others) by applying interpersonal, interpretive, and presentational
skills in real-life situations. This includes interpretation of meaning, communicative abilities,
research strategies, and cultural understanding. The AP Spanish Language and Culture course
strives to not overemphasize grammatical accuracy at the expense of communication. To

best engage with culturally relevant, real-world tasks, the course is taught almost entirely in
the target language.

The AP Spanish Language and Culture course engages students in an exploration of culture
in both contemporary and historical contexts. Drawing on the ACTFL World-Readiness
Standards for Learning Languages, the course develops students’ awareness and
appreciation of cultural products, practices, and perspectives, which are defined as:

= Cultural products are tangible and intangible artifacts of a culture such as clothing, tools,
food, monuments, artwork, and stories.

= Cultural practices are patterns of social behaviors and interactions of a culture such as
how people greet each other, socialize, or celebrate holidays.

= Cultural perspectives are underlying cultural values, beliefs, and attitudes that inform a
culture's products and practices.

To deepen their understanding of those contents and skills, students will embark on an
individual course project. Students will be provided a cultural situation and a series of sources
to use as part of their investigation into cultural products, practices, and perspectives. This will
culminate in an exam day Project Presentation and simulated Project Q&A.

College Course Equivalent

The AP Spanish Language and Culture course is approximately equivalent to an upper-
intermediate college-level course in Spanish language and culture.

Prerequisites

There are no prerequisites; however, students are typically in their fourth year of high
school-level language study. In the case of native or heritage speakers, there may be a
different pathway of study leading to this course.

AP Spanish Language and Culture Course and Exam Description | 6
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Introduction

In today's global community, competence in more than
one language is an essential part of communication
and cultural understanding. Study of another language
not only provides students with the ability to express
thoughts and ideas for their own purposes but also
gives them access to perspectives and knowledge
that are only available through the language and
culture. Advanced language learning offers social,
cultural, academic, and workplace benefits that

will serve students throughout their lives. The
proficiencies acquired through the study of languages
and literatures endow language learners with
cognitive, analytical, and communication skills that
carry over into many other areas of their academic
studies.

The three modes of communication—Interpretive,
Interpersonal, and Presentational—as defined in

the ACTFL World-Readiness Standards for Learning
Languages are foundational to the AP Spanish
Language and Culture course. The AP course
provides students with opportunities to demonstrate
their proficiency in each of the three modes in the
Intermediate to Advanced range, as described in

AP Spanish Language and Culture Course and Exam Description

the ACTFL Performance Descriptors for Language
Learners. Its aim is to provide students with ongoing
and varied opportunities to further develop their
proficiencies across the full range of language skills
within a cultural frame of reference reflective of the
richness of Spanish language and culture.

The AP Spanish Language and Culture course

takes a holistic approach to language proficiency

and recognizes the complex interrelatedness of
comprehension and comprehensibility, vocabulary
usage, language control, communication strategies,
and cultural understanding. Students learn language
structures in context and use them to convey meaning.
In standards-based world language classrooms, the
instructional focus is on function, which should be
addressed according to how they serve the
communicative task and not as an end goal unto
themselves. Students apply skills of practice, inquiry,
reflection, cultural understanding, and communication
when investigating and addressing real-world contexts
and situations. To best facilitate the study of language
and culture, the course is taught in the target language.

Course Framework | 9
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Course Framework
Components

Overview

This course framework provides a clear and detailed description of the course requirements necessary for
student success. The framework specifies what students must know, be able to do, and understand to qualify for
college credit and/or placement.

The course framework includes the following essential components:

© skiLLs

At the core of the AP Spanish Language and Culture course are skills identifying what students should
know and be able to do to succeed in the course. Students develop and apply the described skills on a
regular basis over the span of the course. Additionally, each skill has learning objectives associated with
it; these are more specific capabilities that comprise the broader skill.

© uNiTs

The course is comprised of six thematic units that help teachers integrate language, content, and
culture into a series of lessons and activities. Within each unit are recommended instructional contexts
and overarching essential questions that engage students, guide their classroom investigations, and
promote the use of language in a variety of contexts.

€© MODES OF COMMUNICATION

Foundational to the course are the three modes of communication—Interpretive, Interpersonal, and
Presentational—as defined in ACTFL's World-Readiness Standards for Learning Languages. Throughout
the course, students demonstrate their abilities in the Interpretive mode by engaging with text, audio,
and images, including visualizations of data; in the Interpersonal mode by speaking with and writing to
others; and in the Presentational mode by speaking to and writing for an audience.

o TASK TYPES

Each unit in the course features several of the multiple-choice and free-response question task types
that students will encounter on the exam, which build in difficulty and complexity over time to the

level that matches the exam’s expectations. These task types include different formats of cultural and
interdisciplinary sources: text, audio, and images, including visualizations of data, that engage students.

Course Skills

The following table lays out the basic language and communication skills that students are expected to develop in
the course. As shown later, each skill is further broken out into concrete learning objectives, which are described
in the section on unit guides on p. 17.

AP Spanish Language and Culture Course and Exam Description Course Framework | 10
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§ E\ AP SPANISH LANGUAGE AND CULTURE

Course Skills

Skill Category 1 Skill Category 2 Skill Category 3

Interpretive Interpersonal and Presentational = Cultural Understanding X
Communication EN Communication EX Demonstrate cultural understanding.
Comprehend written texts, audio, and visualizations Speak and write in interpersonal and presentational
of data. contexts.

v/ 7

_ SKILLS
E®N Recognize explicit meaning. EXY Use language that aligns with the EXN Make connections within and

communicative purpose and context. across cultures.

EE Interpret meaning.

EXJ Make communication comprehensible
EE3 Synthesize and infer meaning. for the intended audience.

EX3 Share ideas, information, and opinions
about familiar and researched topics.

EX Apply organizational and rhetorical
strategies.

AP Spanish Language and Culture Course and Exam Description Course Framework | 11
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Units

To provide context and content for students to develop their skills in the modes of communication, the course
takes a thematic approach. There are six course units: Families and Communities, Language and Culture, Art and
Creativity, Science and Technology, Contemporary Life, and Global Contexts.

Families and
Communities

Global Language and
Contexts Culture
Contemporary Art and
Life Creativity

Science and
Technology

Each unit presents a primary theme that connects to several recommended instructional contexts. Teaching to
multiple recommended contexts in each unit ensures a rich curriculum, as students will examine each context
from a variety of perspectives. This allows students to experience the study of language and culture in a variety
of authentic and engaging ways and teachers to consider the interests and needs of their students when
designing instruction. While teachers may organize the course thematically in any way they choose, following the
recommended course design in the units described below ensures that all the concepts presented in the units
are addressed multiple times in a scaffolded manner.

Recommended Instructional Contexts Community Activities
Families and Family Relationships
Communities Social Interactions and Relationships

Urban and Rural Communities

Customs and Celebrations

Linguistics Language and

Spanish in the World Culture
Architecture
Artistic Heritage

Art and Beauty and Aesthetics
Creativity Fashion and Design
Literature

Innovations and Emerging Technologies

Personal Technology and Visual and Performing Arts

Communication Science and
Science in Everyday Life Technology
Societal Impacts of Science and
Technology Education and Career
Entertainment and Media
COntemporary Food and Health
Life Pop Culture
Sports and Leisure
Global Communication Travel and Tourism
Natural World
History Global
Policy and Planning Contexts
Transportation
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ESSENTIAL QUESTIONS

Related to the thematic units are essential questions designed to spark curiosity and encourage students to
investigate and express different views on real-world issues, make connections to other disciplines, and compare
aspects of the target culture(s) to their own. Essential questions also lend themselves well to interdisciplinary
inquiry, asking students to apply skills and perspectives across content areas. Examples of essential questions
appear in the unit guide openers.

Modes of Communication

As students work with the course thematic units and consider essential questions, they do so while engaging in the
three modes of communication—Interpretive, Interpersonal, and Presentational. The development of skills in each of
these modes forms the core of the units, as students build skills in listening, reading, speaking, and writing tasks of
increasing levels of complexity. Students are expected to build skills in the following areas:

= Interpretive Communication of text, audio, and images, including visualizations of data

= Spoken Interpersonal Communication

= Written Interpersonal Communication

= Spoken Presentational Communication

= Written Presentational Communication

Task Types

As students work with the modes of communication, they practice various task types that familiarize them with
what will be on the exam while helping them build linguistic skills and cultural competencies. The order of the
following task types is not representative of the exam. For more detailed information on exam order, please see
the Exam Overview section.

Task Type Mode of Communication Source Format
Audio and Chart Interpretive Audio and image
Audio Report Interpretive Audio

Instructional Guidance Interpretive Audio

Interview Interpretive Audio

Presentation Interpretive Audio

Article Interpretive Text

Article and Chart Interpretive Text and image
Literary Text Interpretive Text

Promotional Material Interpretive Text and image
Argumentative Essay Presentational —written Audio, text, and image

Project Presentation

Presentational — spoken

Text and image

Project QA

Interpersonal — spoken

Audio

More complex free-response questions, including Argumentative Essay, Project Presentation, and Project Q&A,
are taught incrementally so students develop skills over time and through practice before engaging with a whole
question.

AP Spanish Language and Culture Course and Exam Description Course Framework | 13
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AP SPANISH
LANGUAGE AND CULTURE

Unit
Guides

Introduction

This course is organized into six thematic units, each offering a context
in which to explore a variety of language and cultural concepts in the
Interpretive, Interpersonal, and Presentational Communication modes.
Each unit helps teachers integrate language, content, and culture into an
interrelated series of lessons and activities that promote the use of the
language in a variety of contexts.

Skill Categories and Learning Objectives

The course is divided into three skill categories with underlying learning
objectives. Skill Category 1 is associated with the Interpretive mode, in
which students interact with culturally authentic and interdisciplinary
text, audio, and images, including visualizations of data. Skill Category 2
is associated with both the Interpersonal and Presentational modes, in
which students use the target language to communicate about a range
of topics. Skill Category 3 covers all three modes of communication, and
students engage with a variety of sources and present their ideas in the
target language.

The course skills and learning objectives describe what a student should
be able to do while engaging with and speaking about sources in the
target language. They form the basis of the questions on the AP Spanish
Language and Culture Exam. While communicating in the target language
requires students to utilize many of the course skills in concert, each

unit guide focuses on specific learning objectives to build students’
proficiency as they progress through the course. Throughout the units,
each learning objective is addressed at least twice.

AP Spanish Language and Culture Course and Exam Description Course Framework | 15
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This unit structure, with scaffolded learning objectives, provides one possible sequence teachers
can adopt or modify rather than having to build from scratch. An additional benefit is that these
units enable the AP Program to provide interested teachers with formative assessments—the
Progress Checks—that they can assign their students at the end of each unit to gauge progress
toward success on the AP Exam. However, AP teachers are free to adopt a sequence of thematic
units and learning objectives that best suits their needs.

The table that follows shows all three skill categories with their associated skills and the learning
objectives that help students develop those skills.

AP Spanish Language and Culture Course and Exam Description Course Framework | 16
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Course Skills and Learning
Objectives

Skill Category 1

Interpretive
Communication El

Comprehend written texts, audio, and

visualizations of data.
7

7 ”,
. #ASKILLS Z

Skill Category 2

Interpersonal and Presentational
Communication Ex

Speak and write in interpersonal and presentational
contexts.

Skill Category 3

Cultural
Understanding Ex

Demonstrate cultural
understanding.

#.A.1: Learning Objectives

EEY Recognize explicit
meaning.

1.A.1: Identify supporting or
relevant details.

1.A.2: |dentify data points,
patterns, and trends.

EXY Use language that aligns with the
communicative purpose and context.

2.A.1: Use avariety of grammatical
structures.

2.A.2: Use a variety of vocabulary.

2.A.3: Use idiomatic and culturally
relevant expressions.

2.A.4: Adopt an appropriate register for
the intended audience and situation.

EXY Make connections within
and across cultures.

3.A.1: Describe cultural
products, practices, and
perspectives.

3.A.2: Compare cultural
products, practices, and
perspectives among
distinct communities.

3.A.3: Reflectonthe
significance of cultural
products, practices, and

perspectives.
EE] Interpret meaning. EXaJ Make communication comprehensible
for the intended audience.

1.B.1: Determine the main

idea, theme, or purpose. 2.B.1: Use communication strategies
such as circumlocution and paraphrasing.

1.B.2: Determine the

intended audience. 2.B.2: Monitor language production;
recognize errors and attempt self-

1.B.3: Determine the point(s) correction in spoken exchanges.

of view, perspective(s), tone,

or attitude. 2.B.3: Use pronunciation that is
comprehensible to a variety of speakers

1.B.4: |dent|fy Organizing of the target |anguage_

and/or rhetorical structures

and/or strategies. 2.B.4: Use an appropriate rate of speech
and effective intonation patterns.

1.B.5: Determine the

meaning of words and 2.B.5: Use standard conventions of

phrases using textual cues. written language (e.g., capitalization,
orthography, accents, punctuation).

AP Spanish Language and Culture Course and Exam Description Course Framework | 17
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Course Skills and Learning
Objectives

Skill Category 1

Interpretive
Communication EN

Comprehend written texts, audio, and
visualizations of data.

= SKILLS

Skill Category 2

Interpersonal and Presentational
Communication Ex

Speak and write in interpersonal and presentational
contexts.

Skill Category 3

Cultural
Understanding Ex

Demonstrate cultural
understanding.

EE3 Synthesize and infer
meaning.

1.C.1: Connectinformation
within or across sources.

1.C.2: Synthesize meaning
to draw logical conclusions.

1.C.3: Infer implied meaning
through context.

EXd Share ideas, information, and opinions
about familiar and researched topics.

2.C.1: Expressideas, preferences, and
opinions.

2.C.2: Use research strategies to gather
information and evidence.

2.C.3: Use examples to provide advice
or information and to explain opinions or
emotions.

2.C.4: Integrate information from
multiple sources to develop and support
a position or perspective.

2.C.5: Reference and cite sources
appropriately.

EXJ Apply organizational and rhetorical
strategies.

2.D.1: Apply an appropriate
organizational structure.

2.D.2: Use a variety of cohesive
devices (e.g., relative pronouns, pronoun
referents, conjunctions, transitions) to
effectively convey and connect ideas.

AP Spanish Language and Culture Course and Exam Description
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Using the Unit Guides

(7))

~19=21 cussseerons
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Families and
Communities

Developing Understanding

ESSENTIAL Unit 1 lated t

+ What constitutes a

cultural concepts. While the primary for

and Communities,

speaking societies? students could:

instructional contexts. For example,

and
family e in Spanish- and all subsequent units.

Speaking societies?

of
RECOMMENDED INSTRUCTIONAL CONTEXTS /

£Qué constituye Tamilies shape values and traditions, as well as personal beliefs and interests
una familia en
las sociedades mine faced by
hispanohablantes? nsider
* Whatare some Usinga \guage, content,
lessons Kils in the three modes of pretive’
f the core of this.

aspectos importantes . ity
- Famil Rel familiares
ylavida en famita + Social d v
enlas sociedades + Urban and Rural C: N yrurales
hispanohablantes?
OTHER CONTEXTS
+ Cust d Celebrations C y
Como « Linguistios Lingist
T LD * Spanishin the World Ef espafiol en el mundo
dorolstaniny . caionand Cror Ecucacny cararas
+ Food and Health Alimentacién y salud.
+ Pop Culture Cultura pop
* Global Communication Comunicacion global
+ History Historia
+ Policy and Planning Normativa y planificacién
AP FrenchL c Gourse Framework V1 | 23 4
uNIT —
) Families and C

Building Course Skills

In this unit,

the formatin which they appear on the AP Exam. Students

task types, including Audio and Chart, Article, and
Usii

authentic

encounter mutpl
on various task luding Audio and Chart, Article, and
+ 1.A1:Identity supporting or relevant details. Promotiorei atail Gonelsont expasurs o these'a:( N
rthe
* 1.B.1: Determine the main idea, theme, or purpose. exam and course project.

AREAS OF CHALLENGE - MULTIPLE CHOICE
ident:

ing dents engage
with a variety of vocabulary related to the unit's topics and
themes.
In this unit, students also build interpersonal and
presentational speaking skills, focusing on the following
learning objectives:

= 2A1:Use a variety of grammatical structures.

= 2A.2:Use a variety of vocabulary.

= 2B.1: Use communication strategies such as

circumlocution and paraphrasing.

- Early. t p
information in charts and graphs because they do
not know the vocabulary. Teachers should present

Yy 3
such as percentage, rate, increase, decrease, trepds, and
amounts.

the sources.
In this unit and in those that foll

tudents also engage

.28 " P
attempt self-correction in spoken exchanges.
- 283U that i’

variety of speakers of the target language.
= 2.C.1:Express deas, preferences, and opinions.

target-

target language dbout the process they used to prepare it.

" AREAS OF CHALLENGE - FREE RESPONSE
engage in the Interpersonal and Presentational modes in the .
following ways: = Stugténts find it challenging to understand cultural
ducts, practices, and perspectives. In this unit,
LRt Students d
students to initiate, maints about

conversations about a variety of topics.

presentation on what they learned. Throughout the unit,

that spekthe targetanguage acauired nUnit 1 prépares
tona variety of
instructional contexts for thisunt,

Preparing for the AP Exam

The course requires students to apply their knowledge
and demonstrate their skillsin a variety of real-world
scenarios. Throughout the course, students will build
vocabulary in contexts related to course units. Instead of
relying on isolated vocabulary lists, teachers should focus
on students' acquisition of contextualized vocabulary
through authentic sources. To improve students' success
ininterpreting charts and visuals, for example, teachers
can actively teach the vocabulary found in such visuals
and should help students to understand how numerical
concepts are presented in the target language.

24 | Course Framework V.1

how these products, practices, and perspectives shape
the culture.

structured conversation i they are not familiar with the
format and have not practiced and received feedback
throughout the school year. To build students' skils and
confidence in the Project Q&A task, teachers can provide
frequentin-class practice that:

address each prompt

« Scaffolds prompt skills by focusing on one or
two prompts at a time (e.g. expressing ideas,
preferences, and opinions in this unit)

AP French Language and Culture Course and Exam Description

AP Spanish Language and Culture Course and Exam Description

UNIT OPENERS

Developing Understanding provides an overview that
contextualizes and situates the unit within the scope of the

course.

The essential questions are thought-provoking questions that

motivate students and inspire inquiry.

Recommended instructional contexts provide possible topics
that could be addressed in the units to help students build

language and cultural skills.

appropriate to focus on in the unit.

| Building Course Skills describes specific skills that are

Preparing for the AP Exam provides helpful tips and common
student misunderstandings identified from prior exam data.

Course Framework | 19
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Using the Unit Guides

Families and Communities

MODE
Interpretive Listening
and Reading

TASK TYPES: AUDIO AND CHART, ARTICLE, PROMOTIONAL MATERIAL

G)E

A
P23

SKILL 1.A /

Recognize explicit meaning

SKILL CATEGORY 1
Comprehend written
texts, audio, and

LEARNING OBJECTIVE

Identify supporting o relevant detals.

of data.

SKILL1.B

Interpret meaning.

LEARNING OBJECTIVE /

Determine the main idea, theme, or purpose.

Course and

Course Framework V.1 | 25

/

MODE PAGES

Task types in each of the three modes can be practiced in
class and throughout the course to familiarize students with
expectations for the exam while building language skills and
cultural competencies.

The skills note the course skills that are paired with the learning
objectives for that topic.

L — Learning objectives define what a student needs to be able
to do with content knowledge to progress through the course.
These objectives outline expectations of student abilities
across the Interpretive, Interpersonal, and Presentational
modes of communication.

Task Type

uNiT
:@) Families and C itie

TEACHER TALK

Sample Activity

corresponding visuals (eg. “a sharp decline’).

two sources.

different. Students

‘could then trade questions with peers and answer each other's questions.

2

1.B.1: Determine the
mainidea, theme, or
purpose.

clarifying questions or new ideas.

Course Framework V.1 ap

French Language and Cu

Article Juch prior knowledge:
previewing the text to predict content based on headings, subheadings, and visuals;
dask d el
details in the building on one another' the class.
Ask students to discuss how the contents of the text relate to cultural concepts they have
previously studied or are currently studying n class.
the target
family or Askstudents to toidentify
the intended audience.
to predict its
meaning through contextual clues.
Encourage students to create their material for an tor product and
present.itto their classmates. In their th
ducts, practices, or Have the
audience ask follow-up questions.
Highlighted
Learning
Objectives Sample Activity
1.A1:Identify After engaging K onthe
supporting or relevant  main idea of the source, 2 detal that supports the main idea, and a connection to a real-
detais. world or Each in

Iture Course and Exam Description

Teacher Talk offers selected instructional strategies, proven
best practices, and helpful tips for working with specific task
types and learning objectives.

AP Spanish Language and Culture Course and Exam Description
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AP SPANISH
LANGUAGE AND CULTURE

UNIT 1

Families and
Communities

o ~19-21

CLASS PERIODS

AP Spanish Language and Culture Course and Exam Description Course Framework | 21
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AP

Remember to go to AP Classroom
to assign students the online
Progress Checks for this unit.

Whether assigned as homework or
completed in class, the Progress
Checks provide each student with
immediate feedback related to this
unit's content and skills.

Progress Check 1
Multiple-choice: ~15 questions

AP Spanish Language and Culture Course and Exam Description Course Framework | 22
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>

ESSENTIAL

QUESTIONS

= What constitutes a
family in Spanish-
speaking societies?
cQué constituye
una familia en
las sociedades
hispanohablantes?

= What are some
important aspects
of family values and
family life in Spanish-
speaking societies?
¢Cuales son algunos
aspectos importantes
de los valores familiares
y la vida en familia
en las sociedades
hispanohablantes?

= How do families and
communities experience
today's world? ;Cémo
experimentan el mundo
de hoy las familias y
comunidades?

UNIT
( 1 ) ~19=21 cLassrerions

Families and
Communities

Developing Understanding

Unit 1 explores themes related to families in Spanish-speaking communities that provide a
meaningful context for students in which to acquire and develop a variety of language and
cultural concepts. While the primary focus is on the theme of Families and Communities,
teachers should interweave other recommended instructional contexts. For example,
students could:

= Explore how families shape values and traditions, as well as personal beliefs and interests

= Examine the experiences faced by families in modern society

= Consider the evolving role of the community in contemporary societies

Using a thematic approach helps teachers integrate language, content, and culture into
lessons that build skills in the three modes of communication—Interpretive, Interpersonal,
and Presentational. The development of skills in each of these modes forms the core of this
and all subsequent units.

RECOMMENDED INSTRUCTIONAL CONTEXTS
= Community Activities Actividades comunitarias

= Family Relationships Relaciones familiares

= Social Interactions and Relationships Interacciones y relaciones sociales

= Urban and Rural Communities Comunidades urbanas y rurales
OTHER RECOMMENDED INSTRUCTIONAL CONTEXTS

= Customs and Celebrations Costumbres y celebraciones

= Linguistics Lingdliistica

= Spanish in the World El espafnol en el mundo

= Education and Career Educacién y carreras

= Food and Health Alimentacion y salud

= Pop Culture Cultura pop

= Global Communication Comunicacion global

= History Historia

= Policy and Planning Normativa y planificacion

AP Spanish Language and Culture Course and Exam Description Course Framework | 23
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UNIT )

Families and Communities

1

Building Course Skills

In this unit, students build skills in interpreting audio and print
sources, focusing on the following learning objectives:

= 1.A.1:Identify supporting or relevant details.
= 1.B.1: Determine the main idea, theme, or purpose.

Students strengthen these skills using a variety of authentic
task types, including Audio and Chart, Article, and
Promotional Material. Using these sources, students engage
with a variety of vocabulary related to the unit's topics and
themes.

In this unit, students also build interpersonal and
presentational speaking skills, focusing on the following
learning objectives:

= 2.A.1:Use a variety of grammatical structures.
= 2.A.2:Use avariety of vocabulary.

= 2.B.1: Use communication strategies such as
circumlocution and paraphrasing.

= 2.B.2: Monitor language production; recognize errors and
attempt self-correction in spoken exchanges.

= 2.B.3: Use pronunciation that is comprehensible to a
variety of speakers of the target language.

= 2.C.1: Express ideas, preferences, and opinions.

Practice in the Interpretive mode prepares students to
engage in the Interpersonal and Presentational modes in the
following ways:

= Listening to and reading authentic materials prepares
students to initiate, maintain, and close spontaneous
conversations about a variety of topics.

= Using cultural information about families and communities
that speak the target language acquired in Unit 1 prepares
students to present on a variety of the recommended
instructional contexts for this unit.

Preparing for the AP Exam

The course requires students to apply their knowledge
and demonstrate their skills in a variety of real-world
scenarios. Throughout the course, students will build
vocabulary in contexts related to course units. Instead of
relying on isolated vocabulary lists, teachers should focus
on students’ acquisition of contextualized vocabulary
through authentic sources. To improve students’ success
in interpreting charts and visuals, for example, teachers
can actively teach the vocabulary found in such visuals
and should help students to understand how numerical
concepts are presented in the target language.

AP Spanish Language and Culture Course and Exam Description

This unit includes multiple-choice questions presented in
the format in which they appear on the AP Exam. Students
encounter multiple-choice questions associated with
various task types, including Audio and Chart, Article, and
Promotional Material. Consistent exposure to these task
types will build students’ skills and help them prepare for the
exam and course project.

AREAS OF CHALLENGE - MULTIPLE CHOICE
= Early in the course, students often struggle to interpret
information in charts and graphs because they do
not know the vocabulary. Teachers should present
vocabulary that frequently appears in charts and graphs,
such as percentage, rate, increase, decrease, trends, and
amounts.

= Students sometimes struggle to understand the cultural
nuances in promotional materials, so teachers can
explicitly point out and explain cultural references within
the sources.

In this unit and in those that follow, students also engage
with some free-response tasks that will help them build their
understanding and skills for the exam and course project.
Students will build skills toward the Project Presentation

by completing a short cultural presentation about a target-
language community. They can also write a reflection in the
target language about the process they used to prepare it.

AREAS OF CHALLENGE - FREE RESPONSE

= Students find it challenging to understand cultural
products, practices, and perspectives. In this unit,
students focus on reading and listening to sources
about a target-language community and then give a brief
presentation on what they learned. Throughout the unit,
teachers should ensure that students are reflecting on
how these products, practices, and perspectives shape
the culture.

= Students often find it challenging to participate in a
structured conversation if they are not familiar with the
format and have not practiced and received feedback
throughout the school year. To build students’ skills and
confidence in the Project Q&A task, teachers can provide
frequent in-class practice that:

+ Encourages students to brainstorm possible ways to
address each prompt

¢ Scaffolds prompt skills by focusing on one or
two prompts at a time (e.g., expressing ideas,
preferences, and opinions in this unit)

Course Framework | 24
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UNIT )

Families and Communities

1

TEACHER TALK

Task Type

Sample Activity

Audio and Chart

Play a game in which students match phrases used to describe trends in data to
corresponding visuals (e.g., “a sharp decline”).

Provide students with graphic organizers to help them organize information found in the
two sources.

Have students write questions about how the sources are the same or different. Students
could then trade questions with peers and answer each other's questions.

Article

Practice prereading strategies with students, including activating prior knowledge;
previewing the text to predict content based on headings, subheadings, and visuals;
identifying key words and cognates; and using context clues.

Partner students and ask them to collaboratively identify the main ideas and relevant
details in the source, building on one another's ideas before sharing with the class.

Ask students to discuss how the contents of the text relate to cultural concepts they have
previously studied or are currently studying in class.

Promotional Material

Provide students with advertisements or announcements in the target language related to
family or community activities. Ask students to annotate them to identify key details and
the intended audience.

Have students identify unfamiliar vocabulary in the materials and ask them to predict its
meaning through contextual clues.

Encourage students to create their own promotional material for an event or product and
present it to their classmates. In their presentation, students should highlight how the
promotional material demonstrates cultural products, practices, or perspectives. Have the
audience ask follow-up questions.

Highlighted

Learning

Objectives Sample Activity

1.A.1: Identify After engaging with a common source, group students and ask them to comment on the

supporting or relevant
details.

1.B.1: Determine the
main idea, theme, or
purpose.

main idea of the source, a detail that supports the main idea, and a connection to a real-
world or cultural context. Each student in the group can then build on those comments with
clarifying questions or new ideas.

AP Spanish Language and Culture Course and Exam Description Course Framework | 26
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Families and Communities

( UNIT

MODE
Presentational Speaking

TASK TYPE: PROJECT PRESENTATION

23

SKILL 2.A

Use language that aligns with the communicative purpose and context.

LEARNING OBJECTIVE

Use a variety of grammatical structures.

Use a variety of vocabulary.

SKILL 2.B

Make communication comprehensible for the intended audience.

LEARNING OBJECTIVE

Monitor language production; recognize errors and attempt self-correction in spoken
exchanges.

Use pronunciation that is comprehensible to a variety of speakers of the target
language.

SKILL2.C

Share ideas, information, and opinions about familiar and researched topics.

LEARNING OBJECTIVE

Express ideas, preferences, and opinions.

AP Spanish Language and Culture Course and Exam Description

SKILL CATEGORY 2

Speak and write in
interpersonal and
presentational contexts.

Course Framework | 27
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UNIT )

Families and Communities

1

TEACHER TALK

Task Type

Sample Activity

Project Presentation

Highlighted
Learning
Objectives

Present strategies for finding sources (e.g., using search terms, identifying reliable
information, and accessing target-language publications, libraries, or databases). Have
students independently search for 2-3 sources related to the essential questions
discussed in the unit and reflect on the quality of the sources.

Ask students to identify cultural products and practices in the sources they find. Pair
students and have them describe examples to their partner using supporting details
(e.g.. where it comes from or why it is done or used). The other student listens to and then
summarizes their partner's examples.

Share the importance of circumlocution and provide time for students to practice in class.

To turn it into a game, group students into pairs. One student describes a word using
circumlocution while the other guesses.

Sample Activity

2.A.1: Use a variety
of grammatical
structures.

2.A.2: Use a variety of
vocabulary.

AP Spanish Language and Culture Course and Exam Description

Provide student pairs with a simple sentence. Ask them to revise the sentence five times
using increasingly complex vocabulary and specificity.

Course Framework
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Families and Communities

( UNIT

MODE
Interpersonal Speaking

TASK TYPE: PROJECT Q&A

23

SKILL 2.A

Use language that aligns with the communicative purpose and context.

LEARNING OBJECTIVE

2.A.1
Use a variety of grammatical structures.

2.A.2
Use a variety of vocabulary.

SKILL 2.B

Make communication comprehensible for the intended audience.

LEARNING OBJECTIVE

2.B.1
Use communication strategies such as circumlocution and paraphrasing.

2.B.2

Monitor language production; recognize errors and attempt self-correction in spoken
exchanges.

2.8.3
Use pronunciation that is comprehensible to a variety of the target language.

SKILL 2.C

Share ideas, information, and opinions about familiar and researched topics.

LEARNING OBJECTIVE

2.C.1
Express ideas, preferences, and opinions.

AP Spanish Language and Culture Course and Exam Description

SKILL CATEGORY 2

Speak and write in
interpersonal and
presentational contexts.
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UNIT )

1

TEACHER TALK

Families and Communities

Task Type Sample Activity

Project Q&A Ask students to write questions for a partner that align with the Project Q&A language
functions, including (but not limited to) expressing preferences or opinions, providing
advice or information, and explaining opinions or emotions.

Pair students to answer each other's questions based on the information in their sources
and their own knowledge and experiences.

Have students complete a self-assessment of their vocabulary usage and the
completeness of their answers.

AP Spanish Language and Culture Course and Exam Description Course Framework | 30
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AP SPANISH
LANGUAGE AND CULTURE

UNIT 2

Language
and Culture

o) ~19-21

CLASS PERIODS
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AP

Remember to go to AP Classroom
to assign students the online
Progress Checks for this unit.

Whether assigned as homework or
completed in class, the Progress
Checks provide each student with
immediate feedback related to this
unit's content and skills.

Progress Check 2
Multiple-choice: ~15 questions
Free-response: 1 question

= Argumentative Essay
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( UNIT

2 ) ~19=21 cLassrerions

Language and
Culture

<> Developing Understanding

Unit 2 looks at how language and culture influence each other in Spanish-speaking societies.
This relevant and engaging unit provides a meaningful context in which students can acquire
and develop a variety of more nuanced linguistic and cultural concepts as well as vocabulary.

ESSENTIAL
QUESTIONS

= How do language

and culture influence
each other? ;.Cémo se
influyen la lengua y la
cultura entre si?

How do language

and culture evolve

over time? ;Como
evolucionan la lengua

y la cultura a través del
tiempo?

How does technology
influence language and
culture? ;Como influye la
tecnologia en la lengua y
la cultura?

AP Spanish Language and Culture Course and Exam Description

While the primary focus is on the theme of Language and Culture, teachers are encouraged
to interweave other recommended instructional contexts. For example, students could:

= Explore how developments in science and technology impact language and the ways in
which people communicate

= Examine how social media affects others

= Consider the role of entertainment and advertising as integral parts of culture

= Explore how a community's values are reflected in its art and customs
RECOMMENDED INSTRUCTIONAL CONTEXTS

= Customs and Celebrations Costumbres y celebraciones

= Linguistics Lingdliistica

= Spanish in the World El espafol en el mundo
OTHER RECOMMENDED INSTRUCTIONAL CONTEXTS

= Artistic Heritage Patrimonio artistico

= Beauty and Aesthetics Belleza y estética

= Literature Literatura

= Visual and Performing Arts Artes visuales y escénicas

= Education and Career Educacioén y carreras

= Entertainment and Media Entretenimiento y medios de comunicacién

= Pop Culture Cultura pop

= Travel and Tourism Viajes y turismo

= Innovations and Emerging Technologies Innovaciones y tecnologias emergentes

= Personal Technology and Communication Tecnologia personal y comunicacion

= Societal Impacts of Science and Technology Elimpacto de la ciencia y la tecnologia en la
sociedad
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UNIT )

Language and Culture

2

Building Course Skills

In this unit, students build skills in interpreting audio and print
sources, focusing on the following learning objectives:
= 1.B.2: Determine the intended audience.

= 1.B.3: Determine the point(s) of view, perspective(s), tone,
or attitude.

Students strengthen these skills using a variety of authentic
task types, including Audio Report, Article and Chart, and

Literary Text. In using these sources, students engage with a
variety of vocabulary related to the unit's topics and themes.

In this unit, students also build presentational writing skills,
focusing on the following learning objectives:

= 2.A.1: Use a variety of grammatical structures.

= 2.A.2:Use avariety of vocabulary.

= 2.A.3:Useidiomatic and culturally relevant expressions.

= 2.B.1: Use communication strategies such as
circumlocution and paraphrasing.

= 2.B.5: Use standard conventions of written language (e.g.,
capitalization, orthography, accents, punctuation).

= 2.C.1: Express ideas, preferences, and opinions.

= 2.C.4: Integrate information from multiple sources to
develop and support a position or perspective.

= 2.D.1: Apply an appropriate organizational structure.

Practice in the Interpretive mode prepares students to
engage in the Presentational mode in the following way:

= Determining the intended audience and the perspective
of a speaker or writer prepares students to identify
essential information and use it to support their own
ideas.

Preparing for the AP Exam

In this unit, students encounter some multiple-choice
questions similar to what they will see on the AP Exam and
presented in the same format but not yet at the level of the
exam. The task types in this unit include Audio Report, Article
and Chart, and Literary Text.

AP Spanish Language and Culture Course and Exam Description

AREAS OF CHALLENGE - MULTIPLE CHOICE
= Literary texts often prove challenging to students,

particularly in regard to understanding vocabulary
that makes inferences based on tone, attitude, or
perspective. Teachers can encourage students to use
contextual clues to identify the meaning of challenging
vocabulary. Presenting some background on the literary
text, including its context, may also help students with
comprehension. After students read a little of the text,
teachers should stop and ask them to predict what may
happen next or how the story may finish. This will enhance
their ability to make inferences.

= Multiple-choice questions containing two sources, such
as an article and a chart, can be challenging for students;
they may need specific help from the teacher identifying
how the two sources are related and in what ways they
are similar and different. Teachers could introduce the
use of graphic organizers to assist students in organizing
information found in the two sources.

In this unit, students complete a modified version of the
Argumentative Essay free-response question to build skills
needed to complete the full versions of these tasks in later
units.

AREAS OF CHALLENGE - FREE RESPONSE
= Students find writing an argumentative essay based on

three sources to be challenging. To build skills toward this
task in this unit, students write an essay based on just two
sources, focusing on creating their thesis or argument
and including relevant evidence from the sources to
support their argument. Teacher feedback is most helpful
if it focuses solely on the essay's argument and how it is
supported by evidence from the sources.
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SKILL CATEGO

(s), tone, or attitude

point(s) of view, perspective

TASK TYPES: AUDIO REPORT, ARTICLE AND CHART, LITERARY TEXT

Interpretive Listening
and Reading

Determine the intended audience

Language and Culture
LEARNING OBJECTIVE

SKILL1.B

MODE



UNIT )

Language and Culture

2

TEACHER TALK

Task Type Sample Activity

Audio Report Activate students’ prior knowledge by using a K-W-L chart.

Model note-taking strategies for listening to audio, including setting up organizers, using
symbol and abbreviation strategies, identifying important vocabulary, and listening for
general ideas.

Engage in a "Window, Mirror, and Sliding Glass Doors?" activity where students name
something new they learned, consider how it reflects their own lives, and identify related
concepts for further exploration.

Article and Chart Share the chart with students first, and ask them to develop ideas about the topic of the
paired sources before they read the article.

Have students create mind maps to visually represent how the concepts in the article and
chart relate to one another.

Discuss how the subjects presented could relate to the other cultural contexts students
have studied during the course.

Literary Text Chunk the text into smaller, more manageable units. After reading each smaller unit, ask
students to predict what might happen next. After reading the entire text, students should
revisit their predictions and discuss how understanding cultural context enhanced their
comprehension or how missing cultural context made comprehension challenging.
Have students use the SOAPStone method to analyze the text; they should identify and
discuss the speaker, occasion, audience, purpose, subject, and tone.

Ask students to imagine changing the setting to a different community and discuss how
what happens in the text might be different.

Highlighted

Learning

Objectives Sample Activity

1.B.3: Determine
the point(s) of view,

perspective(s), tone,

or attitude.

After reading a text with multiple characters, have students work in small groups to retell
the event from a given character’s perspective. Once all groups have completed their
narratives, post them in the classroom, without the characters’ name, and have the other
groups identify the chosen character.

AP Spanish Language and Culture Course and Exam Description Course Framework | 36
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Language and Culture

( UNIT

MODE
Presentational Writing

TASK TYPE: ARGUMENTATIVE ESSAY

23

SKILL 2.A

Use language that aligns with the communicative purpose and context.

LEARNING OBJECTIVE

2.A.1
Use a variety of grammatical structures.

2.A.2
Use a variety of vocabulary.

2.A.3
Use idiomatic and culturally relevant expressions.

SKILL2.B

Make communication comprehensible for the intended audience.

LEARNING OBJECTIVE

2.B.1
Use communication strategies such as circumlocution and paraphrasing.

2.B.5

Use standard conventions of written language (e.g., capitalization, orthography,
accents, punctuation).

SKILL 2.C

Share ideas, information, and opinions about familiar and researched topics.

LEARNING OBJECTIVE

2.C.1
Express ideas, preferences, and opinions.

2.C4

Integrate information from multiple sources to develop and support a position or
perspective.

AP Spanish Language and Culture Course and Exam Description

SKILL CATEGORY 2

Speak and write in
interpersonal and
presentational contexts.

Course Framework | 37

Return to Table of Contents
© 2026 College Board

N EEEEE R R LB HpP k G Gt::DmDM : OQT];: i:T Sk kL ]



UNIT
) Language and Culture

SKILL 2.D

Apply organizational and rhetorical strategies.

LEARNING OBJECTIVE

Apply an appropriate organizational structure.

AP Spanish Language and Culture Course and Exam Description Course Framework | 38
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Language and Culture

TEACHER TALK

Task Type

Sample Activity

( UNIT

Argumentative Essay

Highlighted
Learning
Objectives

Practice arguing from different viewpoints by providing a prompt and assigned roles/
characters to students for a group discussion. Make sure students’ arguments are based
on facts.

Show students how to structure an argumentative essay, including an introduction,
supporting claims, and a conclusion.

Have students use sentence starters to produce an effective position statement.

Provide a graphic organizer for students to plan and structure their essays with a logical
progression of ideas and information.

Sample Activity

2.A.2: Use a variety of
vocabulary.

2.A.3: Use idiomatic
and culturally relevant
expressions.

AP Spanish Language and Culture Course and Exam Description

Have students read or listen to sources that could be used in an argumentative essay. Ask
students to work in groups to identify unfamiliar words or phrases and determine their
meaning using context clues.

Course Framework
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AP SPANISH
LANGUAGE AND CULTURE

UNIT 3

Art and
Creativity

o) ~19-21

CLASS PERIODS
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AP

Remember to go to AP Classroom
to assign students the online
Progress Checks for this unit.

Whether assigned as homework or
completed in class, the Progress
Checks provide each student with
immediate feedback related to this
unit's content and skills.

Progress Check 3
Multiple-choice: ~15 questions
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( UNIT

3 ) ~19=21 cLassrerions

Art and Creativity

<> Developing Understanding

This unit explores art and creativity in Spanish-speaking communities, which provides
a meaningful context for students in which to acquire and develop a variety of linguistic
and cultural concepts. The primary focus is on the theme of Art and Creativity; however,

ESSENTIAL
QUESTIONS

= How canartand

creativity influence
daily life? ;Qué impacto
tienenelartey la
creatividad en la vida
diaria?

How does art both
challenge and reflect
cultural perspectives?
¢De qué manera el arte
desafia y refleja las
perspectivas culturales?

How do communities
value art and creativity?
¢Coémo valoran las
comunidades al arte y la
creatividad?

How is art used to
record history? ;Cémo
se usa el arte para
registrar la historia?

AP Spanish Language and Culture Course and Exam Description

teachers should integrate other recommended instructional contexts. For example,
students could:

= Explore how art and creativity influence the quality of life and values in a community

= Consider the role and importance of art in Spanish-speaking communities

= Discover how the arts capture and reflect the history of a community

= |nvestigate how the concepts of art and creativity are defined within a culture

= Explore how art challenges and reflects cultural perspectives
RECOMMENDED INSTRUCTIONAL CONTEXTS

= Architecture Arquitectura

= Artistic Heritage Patrimonio artistico

= Beauty and Aesthetics Belleza y estética

= Fashion and Design Moda y disefio

= Literature Literatura

= Visual and Performing Arts Artes visuales y escénicas
OTHER RECOMMENDED INSTRUCTIONAL CONTEXTS

= Entertainment and Media Entretenimiento y medios de comunicacién

= Pop Culture Cultura pop

= Sports and Leisure Deportes y tiempo libre

= Travel and Tourism Viajes y turismo

= Community Activities Actividades comunitarias

= Family Relationships Relaciones familiares

= Urban and Rural Communities Comunidades urbanas y rurales

Course Framework | 43
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UNIT )

Art and Creativity

3

Building Course Skills

In this unit, students build skills in interpreting audio and print
sources, focusing on the following learning objectives:

= 1.A.2:Identify data points, patterns, and trends.

= 1.B.4:Identify organizing and/or rhetorical structures
and/or strategies.

Students strengthen these skills using a variety of authentic
task types, including Audio and Chart, Article, Literary Text,
and Promotional Material. In using these sources, students
engage with a variety of vocabulary related to the unit's
topics and themes.

In this unit, students also build interpersonal and
presentational speaking skills, focusing on the following
learning objectives:

= 2.A.3:Use idiomatic and culturally relevant expressions.

= 2.A.4: Adopt an appropriate register for the intended
audience and situation.

= 2.B.1: Use communication strategies such as
circumlocution and paraphrasing.

= 2.B.4: Use an appropriate rate of speech and effective
intonation patterns.

= 2.C.2: Use research strategies to gather information and
evidence.

= 2.C.3:Use examples to provide advice or information and
to explain opinions or emotions.

= 2.D.2:Use a variety of cohesive devices (e.g., relative
pronouns, pronoun referents, conjunctions, transitions) to
effectively convey and connect ideas.

= 3.A.1: Describe cultural products, practices, and
perspectives.

Practice in the Interpretive mode prepares students to
engage in the Interpersonal and Presentational modes in the
following ways:

= Listening to and reading authentic materials builds
students’ knowledge of idioms and idiomatic expressions,
preparing them to communicate effectively in the target
language.

= Researching additional sources related to art and
creativity provides students with information to present,
preparing them for the presentational speaking portion of
the course project.

Preparing for the AP Exam

In this unit, students practice and receive feedback on
multiple-choice questions based on the task types of Audio
and Chart, Article, Literary Text, and Promotional Material.

AP Spanish Language and Culture Course and Exam Description

The questions in this unit begin to approach the complexity of
the AP Exam.

AREAS OF CHALLENGE - MULTIPLE CHOICE
= Students sometimes struggle to understand vocabulary
in context, especially idiomatic expressions. Teachers
can provide opportunities for students to identify and
explain vocabulary based on contextual clues in authentic
sources, incorporating relevant cultural background
information.

= Students also struggle to identify distinguishing features
of a text, such as purpose, point of view, and/or intended
audience. Teachers can develop these analytical skills by
modeling how to break down texts together in class.

= Students may struggle when asked to interpret data
from a graph, chart, or table. They may need supportin
interpreting information presented graphically.

In this unit, students practice presentational and interpersonal
speaking in order to prepare for the Project Presentation and
Project Q&A free-response questions.

AREAS OF CHALLENGE - FREE RESPONSE
= Successful responses to all free-response tasks should
be well organized and provide significant detail and
elaboration. Teachers can support students in building
these skills by providing and reviewing examples of well-
organized responses from past exams that contain robust
details and elaboration.

= Students often do not effectively use cohesive devices
and transitional expressions when writing or speaking.
Across all free-response tasks, teachers should work
with students to develop a robust variety of transitional
expressions and cohesive devices that go beyond the
commonly used and, but, and because. Students can
build a list of these expressions throughout the course,
and teachers can check for their use in student work. In
this unit, students practice discussing and demonstrating
understanding of cultural products, practices, and
perspectives using transitional expressions and
cohesive devices. Teachers can create targeted practice
opportunities for students to use these expressions while
drawing meaningful comparisons.

= Students often use generalizations, personal anecdotes,
and even stereotypes rather than researched examples
that show depth of cultural understanding and
engagement with the research process. Teachers can
encourage students to avoid these practices by requiring
them to cite credible sources, such as reputable news
outlets, cultural institutions, government, or authentic
media from the target culture, and by providing feedback
about how those sources are used.
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UNIT )

Art and Creativity

3

TEACHER TALK

Task Type

Sample Activity

Audio and Chart

Use targeted listening comprehension activities to help students first focus on the overall
message and then on specific facts from a variety of audio texts, such as podcasts,
interviews, and news reports.

Pair audio sources with different representations of data, including charts, graphs,
infographics, diagrams, and tables.

Have students summarize the content of one source using the structure of the other
source (e.g., write a summary or dialogue about data represented on a graph or create a
chart based on information from a news report).

Article

Have students create a two-column dialectical journal. They should record excerpts
from the text they find important in one column and add questions, interpretations, and
inferences in the other.

Divide students into groups. Ask each group to read a separate article, then discuss with
their group the article’s main idea, intended audience, tone or perspective, structure, and
new vocabulary. Reshuffle groups and have students share this information about their
articles with members of other groups.

Ask students to draft, peer review, and send a formal email requesting additional
information to the author or someone knowledgeable about the topic.

Literary Text

Build vocabulary by selecting texts that contain idiomatic expressions and asking students
to generate different contexts in which the same expressions could be used.

Jumble a text into sections and ask students to reassemble it in the correct order.

Ask students to write the text or a portion of the text from a different perspective, such as
from the point of view of a different character in the text or of someone in popular culture.

Promotional Material

Highlighted
Learning
Objectives

Provide students with promotional material, and ask them to annotate the text, marking
the information that identifies the main ideas, supporting details, and inferences about
the author's purpose. Then ask students to trade annotations and review a peer's work,
marking any information their partner may have missed.

Share culturally relevant promotional materials to generate discussion about how a
culture's perspectives can be seen through their products or practices.

Provide samples of promotional materials from a variety of regions or communities where
the target language is spoken. Ask students to identify similarities and differences across
these samples and infer a reason for them.

Sample Activity

1.A.2: Identify data
points, patterns, and
trends.

Show students an infographic highlighting preferences in art or creative activities, such as
popular art forms, favorite authors, or emerging design trends. Guide them in discussing
visible patterns, then ask them to locate other data to support or challenge their
observations.

AP Spanish Language and Culture Course and Exam Description Course Framework | 46
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Art and Creativity

( UNIT

MODE
Presentational Speaking

TASK TYPE: PROJECT PRESENTATION

23

SKILL 2.A

Use language that aligns with the communicative purpose and context.

LEARNING OBJECTIVE

Use idiomatic and culturally relevant expressions.

Adopt an appropriate register for the intended audience and situation.

SKILL 2.B

Make communication comprehensible for the intended audience.

LEARNING OBJECTIVE

Use an appropriate rate of speech and effective intonation patterns.

SKILL 2.C

Share ideas, information, and opinions about familiar and researched topics.

LEARNING OBJECTIVE

Use research strategies to gather information and evidence.

Use examples to provide advice or information and to explain opinions or emotions.

AP Spanish Language and Culture Course and Exam Description

SKILL CATEGORY 2

Speak and write in
interpersonal and
presentational contexts.

Course Framework | 47
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UNIT .
) Art and Creativity

SKILL 2.D
Apply organizational and rhetorical strategies.

LEARNING OBJECTIVE

Use a variety of cohesive devices (e.g., relative pronouns, pronoun referents,

% conjunctions, transitions) to effectively convey and connect ideas.
SKILL CATEGORY 3 SKILL 3.A

Demonstrat'e cultural Make connections within and across cultures.

understanding.

LEARNING OBJECTIVE

Describe cultural products, practices, and perspectives.

AP Spanish Language and Culture Course and Exam Description Course Framework | 48
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Art and Creativity

( UNIT

TEACHER TALK

Task Type

Sample Activity

Project Presentation

Highlighted
Learning
Objectives

Provide students with a cultural discussion prompt, a graphic organizer, and 2-3 sources to
investigate and prepare for a discussion.

Limit the number of words that students can use in their notes for a discussion, drawing
a comparison to the limited number of words they can use on their Personalized Project
Reference (PPR).

Have students engage in a Socratic seminar using their completed graphic organizer. After
the discussion, highlight ways that students used cohesive devices and demonstrated a
logical progression of ideas and information.

Sample Activity

3.A.1: Describe
cultural products,
practices, and
perspectives.

AP Spanish Language and Culture Course and Exam Description

Have students research a cultural product to explain its related practices and perspectives.
Organize a gallery walk where half the class creates, displays, and presents, while the other
half visits and asks questions. If time allows, or in a subsequent class period, have students
switch roles. Conclude by having students write a reflection explaining how one of the
products they learned about connects to broader cultural practices and perspectives.

Course Framework

49

Return to Table of Contents
© 2026 College Board

N EEEEE R R LB HpP k G Gt::DmDM : OQT];: i:T Sk kL ]



UNIT )

Art and Creativity

23

SKILL CATEGORY 2

Speak and write in
interpersonal and

presentational contexts.

MODE
Interpersonal Speaking

TASK TYPE: PROJECT Q&A

SKILL 2.A

Use language that aligns with the communicative purpose and context.

LEARNING OBJECTIVE

2.A3
Use idiomatic and culturally relevant expressions.

2.A4
Adopt an appropriate register for the intended audience and situation.

SKILL 2.B

Make communication comprehensible for the intended audience.

LEARNING OBJECTIVE

2.B.1
Use communication strategies such as circumlocution and paraphrasing.

2.B.4
Use an appropriate rate of speech and effective intonation patterns.

SKILL 2.C

Share ideas, information, and opinions about familiar and researched topics.

LEARNING OBJECTIVE

2.c.3
Use examples to provide advice or information and to explain opinions or emotions.

AP Spanish Language and Culture Course and Exam Description Course Framework | 50
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SKILL CATEGORY 3

Describe cultural products, practices, and perspectives

Art and Creativity
LEARNING OBJECTIVE

SKILL3.A



UNIT )

3

TEACHER TALK

Art and Creativity

Task Type Sample Activity

Project Q&A Invite students to prepare for an interview by researching a cultural product or practice and
responding to questions from the perspective of someone knowledgeable about it.

Partner students and ask them to write interview questions that align with the Project
Q&A language functions, including (but not limited to) expressing preferences or opinions,
providing advice or information, and explaining opinions or emotions. Have them compare
or reflect on cultural products, practices, or perspectives.

Have students interview each other and record the interviews. Ask students to self-assess
or assess their partner's language control and fluency.

AP Spanish Language and Culture Course and Exam Description Course Framework | 52
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AP SPANISH
LANGUAGE AND CULTURE

UNIT 4

Science and
Technology

o) ~19-21

CLASS PERIODS
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AP

Remember to go to AP Classroom
to assign students the online
Progress Checks for this unit.

Whether assigned as homework or
completed in class, the Progress
Checks provide each student with
immediate feedback related to this
unit's content and skills.

Progress Check 4
Multiple-choice: ~15 questions
Free-response: 1 question

= Argumentative Essay
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UNIT
( ) “19-21 CLASS PERIODS

ESSENTIAL

QUESTIONS

= What factors drive
innovation and
discovery in the
fields of science and
technology? ;Qué
factores impulsan
la innovacion y los
descubrimientos en el
campo de la ciencia y
tecnologia?

= How does technology
enhance global
communication? ;Cémo
mejora la tecnologia
las comunicaciones
globales?

= Whatis the societal
impact of scientific
or technological
advancements? ;Qué
impacto social tienen
los avances cientificos y
tecnoldgicos?

>

AP Spanish Language and Culture Course and Exam Description

&

Science and
Technology

Developing Understanding

Unit 4 explores the effects of science and technology on people's lives in Spanish-speaking
communities. This unit encourages students to work with more complex academic
vocabulary and content as they continue to develop linguistic and cultural concepts from
previous units. While Science and Technology is the primary thematic focus of the unit,
teachers are encouraged to integrate other recommended instructional contexts. For
example, students could:

= Explore how developments in science can both create and resolve challenges in
contemporary society

= Investigate how technology creates new ways to connect with others and how it impacts
and shapes language and culture.

RECOMMENDED INSTRUCTIONAL CONTEXTS
= Innovations and Emerging Technologies Innovaciones y tecnologias emergentes
= Personal Technology and Communication Tecnologia personal y comunicacion
= Science in Everyday Life La ciencia en la vida diaria
= Societal Impacts of Science and Technology El impacto de la ciencia y la tecnologia en la
sociedad
OTHER RECOMMENDED INSTRUCTIONAL CONTEXTS
= Global Communication Comunicacién global
= Policy and Planning Normativa y planificacion
= Transportation Transporte
= Education and Career Educacién y carreras
= Food and Health Alimentacién y salud
= Travel and Tourism Viajes y turismo
= Community Activities Actividades comunitarias
= Social Interactions and Relationships Interacciones y relaciones sociales

= Urban and Rural Communities Comunidades urbanas y rurales
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UNIT )

Science and Technology

4

Building Course Skills

In this unit, students build skills in interpreting audio and print
sources, focusing on the following learning objectives:

= 1.B.5: Determine the meaning of words and phrases using
textual cues.

= 1.C.1: Connect information within or across sources.

Students strengthen these skills using a variety of authentic
task types, including Instructional Guidance, Interview,
Presentation, and Article and Chart. In using these sources,
students engage with a variety of vocabulary related to the
unit's topics and themes.

In this unit, students also build presentational writing skills,
focusing on the following learning objectives:

= 2.A.3:Useidiomatic and culturally relevant expressions.

= 2.B.1: Use communication strategies such as
circumlocution and paraphrasing.

= 2.B.5: Use standard conventions of written language (e.g.,
capitalization, orthography, accents, punctuation).

= 2.C.3: Use examples to provide advice or information and
to explain opinions or emotions.

= 2.C.4: Integrate information from multiple sources to
develop and support a position or perspective.

= 2.D.1: Apply an appropriate organizational structure.

= 2.D.2: Use a variety of cohesive devices (e.g., relative
pronouns, pronoun referents, conjunctions, transitions) to
effectively convey and connect ideas.

= 3.A.1: Describe cultural products, practices, and
perspectives.

Practice in the Interpretive mode prepares students to
engage in the Presentational mode in the following ways:

= |dentifying main ideas, supporting details, and points
of view and interpreting data in print and audio sources
about science and technology prepares students to
select evidence for writing an argumentative essay.

= Explaining cultural products, practices, and perspectives
by applying cultural understanding builds skills in making
effective comparisons.

Preparing for the AP Exam

In this unit, students complete multiple-choice questions
based on the task types of Instructional Guidance,
Interview, Presentation, and Article and Chart, giving them
the opportunity to practice working with varied texts and
to receive feedback on their comprehension of items of
increasing complexity.

AP Spanish Language and Culture Course and Exam Description

AREAS OF CHALLENGE - MULTIPLE CHOICE
= Students find listening to authentic instructional

guidance and presentations challenging: the speed of
delivery by native speakers, the speaker’'s presentational
style or dialect, and background sounds may interfere
with understanding. The content itself may also be
challenging. Teachers can prepare students by providing
numerous opportunities to listen to a wide variety of
audio sources in the target language, ideally providing
key interdisciplinary vocabulary ahead of time. Teachers
should teach strategies for taking notes while listening
and encourage students to identify main ideas and
supporting details. Students can listen to the source
multiple times, with the teacher pausing occasionally to
check for student understanding.

= As previously stated in Unit 2, students find tasks with
two sources challenging. Students can continue to make
connections between sources using graphic organizers.

In this unit, students also continue building their skills for

the Argumentative Essay free-response question. In Unit

2, students developed a thesis statement for their written
argument. In Unit 4, the essay task is further scaffolded to the
complexity students can expect on the AP Exam.

AREAS OF CHALLENGE - FREE RESPONSE
= Students sometimes focus on summarizing the sources

instead of integrating evidence from all the sources to
support their argument. Teachers can show examples
from past exams of effective essays that successfully
integrated the sources. Teachers can also show
ineffective sample essays to demonstrate how not
integrating evidence detracts from the argument.

= Students sometimes forget to cite sources used
in their essays. While using formal style guidelines
is not expected on the AP Exam, students should
acknowledge a source each time it is referenced, by
giving the source name, author, or number (Source 1,
Source 2, Source 3) or by stating the type of source
(article, chart, audio).

= Students often struggle to effectively organize their ideas.
Teachers can guide students to:

¢ Clearly state their argument in the opening paragraph

+ Develop their argument in subsequent paragraphs
by integrating evidence from the sources

¢ Enhance the reader’'s understanding by using
effective transitions and cohesive devices

+ Bring the essay to an appropriate conclusion in
which they do not simply restate their argument
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UNIT :
) Science and Technology

MODE
Interpretive Listening
and Reading

TASK TYPES: INSTRUCTIONAL GUIDANCE, INTERVIEW, PRESENTATION,
ARTICLE AND CHART

23

SKILL CATEGORY 1 SKILL 1.B
Comprehend written
texts, audio, and
visualizations of data.

Interpret meaning.

LEARNING OBJECTIVE

1.B.5
Determine the meaning of words and phrases using textual cues.

SKILL 1.C

Synthesize and infer meaning.

LEARNING OBJECTIVE

1.C.1
Connect information within or across sources.

AP Spanish Language and Culture Course and Exam Description Course Framework | 58
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Science and Technology

( UNIT

TEACHER TALK

Task Type

Sample Activity

Instructional Guidance

Preview vocabulary by asking students to categorize words and phrases into themed
groups and predict how the terms might relate to an audio source before listening to it.

For video sources, have students listen to them without video first, and then ask them to
sketch a storyboard displaying the video's content. Then watch the video to compare what
the storyboards show to what appears onscreen.

Invite students to create their own instructions for completing a task related to the
recommended contexts and then present them to the class. Have their classmates ask
follow-up questions.

Interview

Practice previewing questions before listening to the source. Provide students with
multiple opportunities to listen to and take notes.

Practice strategies for helping students comprehend dialogue that is spoken quickly,
including checking off specific words or phrases or circling words that are heard from a
word bank.

To practice listening for supporting details, ask students to write a follow-up email to the
interview subject with additional questions. Let students know they will be doing this
before playing the interview.

Presentation

Provide students with lines of dialogue out of order and have them reorganize the lines as
they listen.

Ask students to listen to two presentations from different speakers about the same
topic (e.g., a teacher's presentation and a student's). Have students analyze how the two
perspectives are similar or different.

Have students write a response to the presenter(s) of the presentation to share their
opinions and ask for additional information.

Article and Chart

Highlighted
Learning
Objectives

Share the chart with students first, and ask them to develop ideas about the topic of the
paired sources before they read the article.

Have students create mind maps to visually represent how the concepts in the article and
chart relate to one another.

Discuss how the subjects presented could relate to the other cultural contexts students
have studied during the course.

Sample Activity

1.B.5: Determine the
meaning of words and
phrases using textual
cues.

Have students research technical innovations in the target language, focusing on one
product in particular. Ask them to underline a word or phrase in their chosen product's
description and write a definition in their own words, citing the textual evidence that
supports its meaning.

AP Spanish Language and Culture Course and Exam Description Course Framework | 59

Return to Table of Contents
© 2026 College Board

N EEEEE R R LB HpP k G Gt::DmDM : OQT];: i:T Sk kL ]



UNIT )

Science and Technology

23

SKILL CATEGORY 2

Speak and write in
interpersonal and

presentational contexts.

MODE
Presentational Writing

TASK TYPE: ARGUMENTATIVE ESSAY

SKILL 2.A

Use language that aligns with the communicative purpose and context.

LEARNING OBJECTIVE

2.A3
Use idiomatic and culturally relevant expressions.

SKILL 2.B

Make communication comprehensible for the intended audience.

LEARNING OBJECTIVE

2.B.1
Use communication strategies such as circumlocution and paraphrasing.

2.B.5

Use standard conventions of written language (e.g., capitalization, orthography,
accents, punctuation).

SKILL2.C

Share ideas, information, and opinions about familiar and researched topics.

LEARNING OBJECTIVE

2.c.3
Use examples to provide advice or information and to explain opinions or emotions.

2.C4

Integrate information from multiple sources to develop and support a position or
perspective.

AP Spanish Language and Culture Course and Exam Description Course Framework | 60
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UNIT )

Science and Technology

4

TEACHER TALK

Task Type

Sample Activity

Argumentative Essay

Highlighted
Learning
Objectives

Introduce the Argumentative Essay scoring guidelines. Have students read past student
essay samples and make connections between the samples and the scoring guidelines.

Show and discuss model essays that integrate examples and claims from the sources with
explanations rather than simply summarizing the sources’ content.

Provide possible language for referring to sources in writing in a way that consistently
makes the source of information clear.

Select a variety of sources (including written texts, charts and graphs, and audio sources)
for students to engage with.

Sample Activity

2.C.3: Use examples
to provide advice or
information and to
explain opinions or
emotions.

2.C.4: Integrate
information from
multiple sources

to develop and
support a position or
perspective.

2.D.1: Apply

an appropriate
organizational
structure.

2.D.2: Use a variety of
cohesive devices (e.g.,

relative pronouns,
pronoun referents,
conjunctions,
transitions) to

Provide students with sources on innovations and emerging technologies in the target
culture. Have pairs of students first discuss the relevant pros and cons and then write
an op-ed stating whether the innovation should be adopted, using cohesive devices to
organize and connect their ideas.

effectively convey and
connectideas.

AP Spanish Language and Culture Course and Exam Description
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AP

Remember to go to AP Classroom
to assign students the online
Progress Checks for this unit.

Whether assigned as homework or
completed in class, the Progress
Checks provide each student with
immediate feedback related to this
unit's content and skills.

Progress Check 5
Multiple-choice: ~20 questions
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Return to Table of Contents
© 2026 College Board


http://apclassroom.collegeboard.org

o

UNIT
( ) “19-21 CLASS PERIODS

&/

Contemporary Life

<> Developing Understanding

This unit explores themes related to contemporary life in Spanish-speaking communities,
which provides a meaningful context for students in which to work on increasingly nuanced
linguistic and cultural concepts as they expand their academic vocabulary. While the unit's
primary thematic focus is Contemporary Life, other recommended instructional contexts

ESSENTIAL

QUESTIONS

= How has contemporary
life changed in the

last 20 years? ;Como
ha cambiado la vida
contemporanea en los
ultimos 20 anos?

What impact do

cultural values and
traditions have on
contemporary life?
¢(Qué impacto tienen los
valores culturales y las
tradiciones en la vida
contemporanea?

What influences

one's interpretation

and perception of

what is valued in
contemporary life? ;Qué
factores incluyen en

la interpretacion y la
percepcion de lo que se
considera importante en
la vida contemporanea?

may also be incorporated. For example, students could:

Investigate how cultural perspectives and traditions relate to contemporary life
Consider how a community's culture affects public life

Explore how popular culture influences contemporary life

RECOMMENDED INSTRUCTIONAL CONTEXTS

Education and Career Educacion y carreras

Entertainment and Media Entretenimiento y medios de comunicacion
Food and Health Alimentacion y salud

Pop Culture Cultura pop

Sports and Leisure Deportes y tiempo libre

Travel and Tourism Viajes y turismo

OTHER RECOMMENDED INSTRUCTIONAL CONTEXTS

AP Spanish Language and Culture Course and Exam Description

Innovations and Emerging Technologies Innovaciones y tecnologias emergentes
Personal Technology and Communication Tecnologia personal y comunicacion
Science in Everyday Life La ciencia en la vida diaria

Societal Impacts of Science and Technology El impacto de la ciencia y la tecnologia en la
sociedad

Beauty and Aesthetics Belleza y estética
Fashion and Design Moda y disefio
Visual and Performing Arts Artes visuales y escénicas
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UNIT )

Contemporary Life

5

Building Course Skills

In this unit, students build skills in interpreting audio and print
sources, focusing on the following learning objectives:

= 1.C.2: Synthesize meaning to draw logical conclusions.

= 1.C.3:Infer implied meaning through context.

Students strengthen these skills using a variety of authentic
task types, including Audio and Chart, Instructional Guidance,
Interview, and Literary Text. Using these sources, students
engage with a variety of vocabulary related to the unit's
topics and themes.

In this unit, students also build interpersonal and
presentational speaking skills, focusing on the following
learning objectives:

= 2.A.1:Use a variety of grammatical structures.

= 2.A.2:Use avariety of vocabulary.

= 2.A.3:Use idiomatic and culturally relevant expressions.

= 2.A.4: Adopt an appropriate register for the intended
audience and situation.

= 2.B.1: Use communication strategies such as
circumlocution and paraphrasing.

= 2.B.2: Monitor language production; recognize errors and
attempt self-correction in spoken exchanges.

= 2.B.3: Use pronunciation that is comprehensible to a variety
of speakers of the target language.

= 2.B.4:Use an appropriate rate of speech and effective
intonation patterns.

= 2.C.1: Express ideas, preferences, and opinions.

= 2.C.2: Use research strategies to gather information and
evidence.

= 2..3: Use examples to provide advice or information and to
explain opinions or emotions.

= 2.C.4:Integrate information from multiple sources to
develop and support a position or perspective.

= 2.C.5: Reference and cite sources appropriately.
= 2.D.1: Apply an appropriate organizational structure.

= 2.D.2: Use a variety of cohesive devices (e.g., relative
pronouns, pronoun referents, conjunctions, transitions) to
effectively convey and connect ideas.

= 3.A.1: Describe cultural products, practices, and
perspectives.
= 3.A.2: Compare cultural products, practices, and
perspectives among distinct communities.
= 3.A.3: Reflect on the significance of cultural products,
practices, and perspectives.
Practice in the Interpretive mode prepares students to
engage in the Interpersonal and Presentational modes in the
following ways:

AP Spanish Language and Culture Course and Exam Description

= Engaging with authentic texts helps students acquire
idiomatic expressions and culturally appropriate registers
while developing strategies to maintain comprehensible,
coherent interaction, preparing them to navigate
spontaneous interpersonal conversations that reflect real-
world cultural norms.

= Interacting with cultural resources builds students' ability
to synthesize diverse perspectives and express themin
cohesive cultural presentations.

Preparing for the AP Exam

In this unit, students complete multiple-choice questions with
the Audio and Chart, Instructional Guidance, Interview, and
Literary Text task types. These questions closely align to the
level of complexity students will see on the AP Exam.

AREAS OF CHALLENGE - MULTIPLE CHOICE
= Students may have difficulty differentiating among

speakers while listening to interviews. Teachers should
provide numerous examples of recorded interviews and
have students listen to them multiple times in order to
clearly distinguish the different speakers. After listening,
teachers can provide excerpts and ask students to
identify each speaker.

= Students often neglect to read the advance organizers
that precede each source. These organizers provide
context and essential information about the sources, so
teachers should encourage students to read them.

In this unit, students also prepare for the Project Presentation
and Project Q&A free-response questions.

AREAS OF CHALLENGE - FREE RESPONSE

= |n the Project Q&A, students may not completely respond
to the question or may speak about topics that were not
a part of the question. Teachers should provide practice
strategies for noting all of the content of the questions
and responding completely.

= Students should not overuse memorized stock phrases.
For example, “What a good question,” “Let me think for a
minute,” and "Just a second” may be appropriate to use
occasionally, but such phrases should not be relied on for
each turnin the conversation. Teachers should encourage
students to use the full 40 seconds to respond.

= Teachers should remind students that during the Project
Q&A, they need to pay attention to register and avoid
shifting registers during their responses.

= For both speaking tasks, teachers should remind
students to monitor their language production and self-
correct if they realize they have made a mistake. They are
not penalized for doing so on the exam.

= For all tasks in this unit, students need to continue to
focus on providing details and elaboration.

Course Framework | 66

Return to Table of Contents
© 2026 College Board



AN

_
- ®58®
10 EEss
SE%§
e | x.nl.a
X553:
=) T
(@]
P4
S =
o] 5
g
g
T
opm| = 2
] & :
o - m
= 5
> .5
o - (o)
o] O X S
@ w O o8 = :
E e g
9 Us: 2 £
L S |
o @ - £
& Ee..amw 28 £ 8
[a) > 3 b z 3 .
S ) = > — < [w S
5 O & Sx& s a9 8
(@) MT n
O = O =2



UNIT )

Contemporary Life

5

TEACHER TALK

Task Type

Sample Activity

Audio and Chart

Have students take notes as they listen to an audio source, focusing on writing only 1-2
words for each of the major points mentioned.

Lead a class discussion in which students describe how the data represented in the chart
reflects the main ideas of the audio source.

Ask students to connect the content of an audio source to similar situations in their own
communities.

Instructional Guidance

Consider using different formats of instructional sources, including recipes and how-to
videos, that relate to cultural topics.

Provide students with unfamiliar vocabulary words without context ahead of listening, and
ask them to determine their meaning using the context of the source as they listen.

Have students identify cultural products, practices, or perspectives in an instructional
guidance source and then compare these to products, practices, or perspectives in their
own communities.

Interview

Ask students to listen to audio interviews about the same topic in various regional dialects
while following along with the transcript. Have students highlight words or expressions that
are unfamiliar to them and/or different across interviews. Discuss the highlighted words
and expressions as a class.

Ask students to evaluate how the perspectives of the speaker(s) are similar or different
from their own culture. They should support their opinion with evidence from the source.

Pair students and have them role-play the interviewer and interviewee in a discussion
about a similar topic.

Literary Text

Highlighted
Learning
Objectives

Select works that require students to infer information and prompt them to defend those
inferences with textual evidence.

Have students develop practice exam questions based on the information in the text.

Have students investigate cultural products, practices, and perspectives associated with
the text and reflect on their influence on the text.

Sample Activity

1.C.2: Synthesize
meaning to draw
logical conclusions.
1.C.3: Infer implied
meaning through
context.

After analyzing a chart or article with data, have students work in small groups to write one
inference about the information and one conclusion based on textual evidence. Each group
should cite the evidence that supports their statements. Groups then exchange work, and
peers add another piece of evidence or propose an alternative interpretation.
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Contemporary Life

( UNIT

MODE
Presentational Speaking

TASK TYPE: PROJECT PRESENTATION

P23

SKILL 2.A

Use language that aligns with the communicative purpose and context.

LEARNING OBJECTIVE

2.A.1
Use a variety of grammatical structures.

2.A.2
Use a variety of vocabulary.

2.A3
Use idiomatic and culturally relevant expressions.

2.A4
Adopt an appropriate register for the intended audience and situation.

SKILL 2.B

Make communication comprehensible for the intended audience.

LEARNING OBJECTIVE

2.B.2

Monitor language production; recognize errors and attempt self-correction in spoken
exchanges.

2.B.3

Use pronunciation that is comprehensible to a variety of speakers of the target
language.

2.B.4
Use an appropriate rate of speech and effective intonation patterns.

AP Spanish Language and Culture Course and Exam Description

SKILL CATEGORY 2

Speak and write in
interpersonal and
presentational contexts.
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UNIT :
) Contemporary Life

SKILL 2.C

Share ideas, information, and opinions about familiar and researched topics.

LEARNING OBJECTIVE

2.C.1
Express ideas, preferences, and opinions.

2.c.2
Use research strategies to gather information and evidence.

2.c.3
Use examples to provide advice or information and to explain opinions or emotions.

2.C4

Integrate information from multiple sources to develop and support a position or
perspective.

2.C5
Reference and cite sources appropriately.

SKILL 2.D

Apply organizational and rhetorical strategies.

LEARNING OBJECTIVE

2.D.1
Apply an appropriate organizational structure.

2.D.2

Use a variety of cohesive devices (e.g., relative pronouns, pronoun referents,
conjunctions, transitions) to effectively convey and connect ideas.

AP Spanish Language and Culture Course and Exam Description Course Framework | 70
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SKILL CATEGORY 3

Describe cultural products, practices, and perspectives
Compare cultural products, practices, and perspectives among distinct communities

Contemporary Life
SKILL3.A
LEARNING OBJECTIVE



UNIT )

Contemporary Life

23

SKILL CATEGORY 2

Speak and write in
interpersonal and

presentational contexts.

MODE
Interpersonal Speaking

TASK TYPE: PROJECT Q&A

SKILL 2.A

Use language that aligns with the communicative purpose and context.

LEARNING OBJECTIVE

2.A1
Use a variety of grammatical structures.

2.A.2
Use a variety of vocabulary.

2.A.3
Use idiomatic and culturally relevant expressions.

2.A4
Adopt an appropriate register for the intended audience and situation.

SKILL 2.B

Make communication comprehensible for the intended audience.

LEARNING OBJECTIVE

2.B.1
Use communication strategies such as circumlocution and paraphrasing.

2.B.2

Monitor language production; recognize errors and attempt self-correction in spoken
exchanges.

2.B.3
Use pronunciation that is comprehensible to a variety of the target language.

2.B.4
Use an appropriate rate of speech and effective intonation patterns.
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Contemporary Life

( UNIT

SKILL 2.C

Share ideas, information, and opinions about familiar and researched topics.

LEARNING OBJECTIVE

Express ideas, preferences, and opinions.

Use examples to provide advice or information and to explain opinions or emotions.

28

SKILL 3.A

Make connections within and across cultures.

LEARNING OBJECTIVE

Describe cultural products, practices, and perspectives.

Compare cultural products, practices, and perspectives among distinct communities.

Reflect on the significance of cultural products, practices, and perspectives.

AP Spanish Language and Culture Course and Exam Description

SKILL CATEGORY 3

Demonstrate cultural
understanding.
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UNIT :
) Contemporary Life

5

TEACHER TALK

Highlighted

Learning

Objectives Sample Activity

2.A.2: Use a variety of Provide students with a prompt related to contemporary life in the target culture (e.g.,
vocabulary. education, food, or leisure). In pairs, have them research the topic using multiple sources
2.C.2: Use research and then create a short, spoken response that incorporates evidence from their findings
strategies to gather and uses clear organization and varied vocabulary.

information and

evidence.

2.C.3: Use examples
to provide advice or
information and to
explain opinions or
emotions.

2.C.4: Integrate
information from
multiple sources

to develop and
support a position or
perspective.

2.C.5: Reference
and cite sources
appropriately.

2.D.1: Apply

an appropriate
organizational
structure

NOTE: There are no Teacher Talk activities specific to the Project Presentation and Project Q&A in this unit. See the Project Manual
for activities related to the course project.
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AP SPANISH
LANGUAGE AND CULTURE

UNIT 6

Global
Contexts

o) ~19-21

CLASS PERIODS
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AP

Remember to go to AP Classroom
to assign students the online
Progress Checks for this unit.

Whether assigned as homework or
completed in class, the Progress
Checks provide each student with
immediate feedback related to this
unit's content and skills.

Progress Check 4
Multiple-choice: ~25 questions
Free-response: 1 question

= Argumentative Essay

AP Spanish Language and Culture Course and Exam Description Course Framework | 76
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( UNIT

>

ESSENTIAL

QUESTIONS

= How do global
phenomena impact
Spanish-speaking
communities?
¢Coémo afectan los
fenémenos globales
alas comunidades
hispanoablantes?

= What role do individuals
play in understanding
and responding to
global phenomena?
(Qué papel desemperian
los individuos en la
compresion y respuesta
a los fenémenos
globales?

= How do complex issues
affect a society's
culture? ;Cémo
afectan los problemas
complejos la cultura de
una sociedad?

AP Spanish Language and Culture Course and Exam Description

6 ) ~19=21 cLassrerions

Global Contexts

Developing Understanding

This final unit explores how the lives of Spanish-speaking people are affected by the world
around them. Engaging with the primary theme of Global Contexts encourages students
to use more sophisticated vocabulary and sentence structure as they continue to refine
their language skills and understanding of cultural concepts. The unit also connects to other
recommended instructional contexts. For example, students could:

= Investigate how global phenomena affect individual families and communities

= Explore how individuals can influence the world around them

= Suggest possible solutions that address contemporary global challenges
RECOMMENDED INSTRUCTIONAL CONTEXTS

= Global Communication Comunicacion global

= Natural World La naturaleza

= History Historia

= Policy and Planning Normativa y planificacion

= Transportation Transporte
OTHER RECOMMENDED INSTRUCTIONAL CONTEXTS

= Education and Career Educacién y carreras

= Entertainment and Media Entretenimiento y medios de comunicacién

= Food and Health Alimentacién y salud

= Innovations and Emerging Technologies Innovaciones y tecnologias emergentes

= Personal Technology and Communication Tecnologia personal y comunicacion

= Societal Impacts of Science and Technology El impacto de la ciencia y la tecnologia en la
sociedad

= Community Activities Actividades comunitarias
= Family Relationships Relaciones familiares

= Social Interactions and Relationships Interacciones y relaciones sociales
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UNIT
) Global Contexts

6

Building Course Skills

In this unit, students build skills in interpreting audio and print
sources, focusing on the following learning objectives:

= 1.A.1: Identify supporting or relevant details.

= 1.A.2:Identify data points, patterns, and trends.

= 1.B.1: Determine the main idea, theme, or purpose.

= 1.B.2: Determine the intended audience.

= 1.B.3: Determine the point(s) of view, perspective(s), tone,
or attitude.

1.B.4: Identify organizing and/or rhetorical structures and/
or strategies.

1.B.5: Determine the meaning of words and phrases using
textual cues.

1.C.1: Connect information within or across sources.

1.C.2: Synthesize meaning to draw logical conclusions.
= 1.C.3: Infer implied meaning through context.

Students strengthen these skills using a variety of authentic
task types, including Audio Report, Presentation, and Article
and Chart. Using these sources, students engage with a

variety of vocabulary related to the unit's topics and themes.

In this unit, students also build presentational writing skills,
focusing on the following learning objectives:

= 2.A.1:Use a variety of grammatical structures.

= 2.A.2:Use a variety of vocabulary.

= 2.A.3: Use idiomatic and culturally relevant expressions.

= 2.A.4: Adopt an appropriate register for the intended
audience and situation.

= 2.B.1: Use communication strategies such as
circumlocution and paraphrasing.

= 2.B.5: Use standard conventions of written language (e.g.,
capitalization, orthography, accents, punctuation).

= 2.C.1: Express ideas, preferences, and opinions.

= 2.C.3: Use examples to provide advice or information and
to explain opinions or emotions.

= 2.C.4: Integrate information from multiple sources to
develop and support a position or perspective.

= 2.D.1: Apply an appropriate organizational structure.

= 2.D.2: Use a variety of cohesive devices (e.g., relative
pronouns, pronoun referents, conjunctions, transitions) to
effectively convey and connectideas.

AP Spanish Language and Culture Course and Exam Description

= 3.A.1: Describe cultural products, practices, and
perspectives.

= 3.A.2: Compare cultural products, practices, and
perspectives among distinct communities.

= 3.A.3: Reflect on the significance of cultural products,
practices, and perspectives.

Practice in the Interpretive mode prepares students to
engage in the Presentational mode in the following ways:

= Listening to and reading authentic materials prepares
students to analyze, organize, and produce cohesive
written texts that integrate relevant details, perspectives,
and evidence for a specific audience and purpose.

= Applying cultural information about global contexts
prepares students to develop argumentative essays
that describe, compare, and reflect on how products,
practices, and perspectives are represented across
target-language communities.

Preparing for the AP Exam

In this final unit, students complete multiple-choice
questions in the Interpretive mode, using the Audio Report,
Presentation, and Article and Chart task types. Many skills
acquired through these multiple-choice questions will be
transferable to other task types on the exam.

AREAS OF CHALLENGE - MULTIPLE CHOICE

= Students find listening to audio reports and presentations
difficult because they must process a high amount of
information in a short amount of time. Teachers can help
students build these skills by incorporating timed practice
that mirrors exam conditions, encouraging students to
listen first for the main idea and then refine their notes for
supporting details on a second listen.

= Students find working with articles and charts challenging
because they need to deeply engage with the content
of both sources. Teachers can support students by
modeling how to unpack all the information provided and
guide their understanding with leading questions.

Students demonstrate presentational writing skills by
completing a full Argumentative Essay free-response
question. They apply their understanding of academic
vocabulary in a written presentation and enhance clarity by
using effective transitions.
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Global Contexts

( UNIT

AREAS OF CHALLENGE - FREE RESPONSE
= Students should practice the writing tasks for the
Argumentative Essay free-response question throughout
the year. As students prepare for the writing question on
the AP Exam, teachers should encourage students to:
+ Provide a thesis statement that clearly defines their
argument

AP Spanish Language and Culture Course and Exam Description

6

¢ Integrate relevant evidence from all three sources in

support of their argument

+ Leave time to review and revise their work, paying
careful attention to mechanics (teachers can provide
a checklist of basic punctuation, spelling, and

grammatical issues)

Course Framework | 79

Return to Table of Contents
© 2026 College Board

N EEEEE R R LB HpP k G Gt::DmDM : OQT];: i:T Sk kL ]



UNIT
) Global Contexts

MODE
Interpretive Listening
and Reading

TASK TYPES: AUDIO REPORT, PRESENTATION, ARTICLE AND CHART

23

SKILL CATEGORY 1
Comprehend written
texts, audio, and
visualizations of data.

SKILL1.A

Recognize explicit meaning.

LEARNING OBJECTIVE

1.A.1
Identify supporting or relevant details.

1.A.2
Identify data points, patterns, and trends.

SKILL1.B

Interpret meaning.

LEARNING OBJECTIVE

1.B.1
Determine the main idea, theme, or purpose.

1.B.2
Determine the intended audience.

1.B.3
Determine the point(s) of view, perspective(s), tone, or attitude.

1.B.4
Identify organizing and/or rhetorical structures and/or strategies.

1.B.5
Determine the meaning of words and phrases using textual cues.
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Connect information within or across sources
Synthesize meaning to draw logical conclusions

LEARNING OBJECTIVE

Global Contexts
SKILL 1.C



UNIT )

Global Contexts

6

TEACHER TALK

Task Type

Sample Activity

Audio Report

Play an audio source in segments, pausing at key moments for students to infer implicit
meanings based on tone and context.

Have students engage in an informal conversation about the organizational structures and/or
rhetorical strategies used in the audio report.

Ask students to respond to an open-ended question in which they use information from
the source to support their answers.

Presentation

Listen to the audio source twice, focusing first on the general theme and then on
supporting details.

Have students create an infographic representing the information shared in the
presentation source.

Ask students to research 2-3 cultural products, practices, or perspectives mentioned
in the source. In a gallery walk, students explain how one of these products, practices,
or perspectives challenged or reinforced their understanding of the target-language-
speaking world.

Article and Chart

Highlighted
Learning
Objectives

Have students write sample questions that focus on synthesizing content from the two
sources.

Pair students for a timed, unstructured conversation during which they can react to the
information in the source.

Have students research on their own to find additional data that is related to the chart.
Ask them to describe (either in writing or speaking) which sources they find most reliable
and why.

Sample Activity

1.C.1: Connect
information within or
across sources.
1.C.2: Synthesize
meaning to draw
logical conclusions.
1.C.3: Infer implied
meaning through
context.

After engaging with paired or multiple sources, have students state a logical conclusion
about how the sources connect. Then ask them to point out the details, data points or
trends, and inferences supported by evidence that led to their conclusions. Invite students
to discuss their thought processes with classmates to compare.
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Global Contexts

MODE
Presentational Writing

TASK TYPE: ARGUMENTATIVE ESSAY

©

28

SKILL 2.A

Use language that aligns with the communicative purpose and context.

LEARNING OBJECTIVE

Use a variety of grammatical structures.

Use a variety of vocabulary.

Use idiomatic and culturally relevant expressions.

SKILL 2.B

Make communication comprehensible for the intended audience.

LEARNING OBJECTIVE

Use communication strategies such as circumlocution and paraphrasing.

Use standard conventions of written language (e.g., capitalization, orthography,
accents, punctuation).

AP Spanish Language and Culture Course and Exam Description

SKILL CATEGORY 2

Speak and write in
interpersonal and
presentational contexts.
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UNIT )

Global Contexts

P23

SKILL 2.C

Share ideas, information, and opinions about familiar and researched topics.

LEARNING OBJECTIVE

2.C.1
Express ideas, preferences, and opinions.

2.c.3
Use examples to provide advice or information and to explain opinions or emotions.

2.C4

Integrate information from multiple sources to develop and support a position or
perspective.

SKILL 2.D

Apply organizational and rhetorical strategies.

SKILL CATEGORY 3

Demonstrate cultural
understanding.

LEARNING OBJECTIVE

2.D.1
Apply an appropriate organizational structure.

2.D.2

Use a variety of cohesive devices (e.g., relative pronouns, pronoun referents,
conjunctions, transitions) to effectively convey and connect ideas.

SKILL 3.A

Make connections within and across cultures.

LEARNING OBJECTIVE

3.A.1
Describe cultural products, practices, and perspectives.

3.A.2
Compare cultural products, practices, and perspectives among distinct communities.

3.A3
Reflect on the significance of cultural products, practices, and perspectives.
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Global Contexts

TEACHER TALK

Task Type

Sample Activity

( UNIT

Argumentative Essay

Highlighted
Learning
Objectives

Using the released exam questions and sample student answers, ask students to identify
examples of effective and ineffective use of cohesive devices.

Discuss review and revision techniques with students. Ask students to peer review each
other's work, targeting vocabulary development, mechanics, and source synthesis.

Encourage students to revise their essays based on provided feedback.

Sample Activity

2.C.4: Integrate
information from
multiple sources

to develop and
support a position or
perspective.

2.D.2: Use a variety of
cohesive devices (e.g.,
relative pronouns,
pronoun referents,
conjunctions,
transitions) to
effectively convey and
connectideas.

3.A.1: Describe
cultural products,
practices, and
perspectives.

3.A.2: Compare
cultural products,
practices, and
perspectives among
distinct communities.
3.A.3: Reflect on the
significance of cultural
products, practices,
and perspectives.

AP Spanish Language and Culture Course and Exam Description

Provide students with two brief, thematically related sources pertaining to Global
Contexts—one print source and one visualization of data. Have them write a short
paragraph comparing a cultural product or practice from each source and explaining

how these reflect cultural perspectives. The paragraph should use cohesive devices and
integrate evidence from both sources. Ask students to exchange drafts with a partner and
provide feedback on clarity and depth of cultural analysis.

Course Framework
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Exam Overview

The AP Spanish Language and Culture Exam assesses student understanding of the skills and learning objectives
outlined in the course framework. The exam is around two and a half hours long and includes 3 free-response
questions and 55 multiple-choice questions. The details of the exam, including exam weighting and timing, can be

found below.

Number of Exam
Section Question Type Questions Weighting Timing
I Free-response questions 3 50% 65-70 minutes
Question 1: Project Presentation 20%
Question 2: Project Q&A (4 questions) 15%
Question 3: Argumentative Essay 15%
I Multiple-choice questions 55 50% 80 minutes
Part A: Listening 25 25% 40 minutes
Part B: Reading 30 25% 40 minutes
The exam assesses skills developed in each of the six thematic units:
1. Families and Communities
2. Language and Culture
3. Art and Creativity
4. Science and Technology
5. Contemporary Life
6. Global Contexts
AP Spanish Language and Culture Course and Exam Description Exam Information | 89
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How Student Learning Is
Assessed on the AP Exam

All three AP Spanish Language and Culture skill categories are assessed on the AP Exam in the multiple-choice and
free-response sections as detailed below.

Skill Category

Multiple-Choice Section

Free-Response Section

Skill Category 1:
Comprehend
written texts, audio,
and visualizations
of data.

Skill Category 2:
Speak and write

in interpersonal
and presentational
contexts.

Skill Category 3:
Demonstrate
cultural
understanding

Comprehension of text, audio, and images,
including visualizations of data, is assessed in
every multiple-choice question set.

The skills associated with speaking and
writing in interpersonal and presentational
contexts are not assessed in the multiple-
choice questions section.

The skills associated with demonstrating
cultural understanding are not directly
assessed in the multiple-choice questions;
however, the content selections of the
multiple-choice section are cultural and/or
interdisciplinary in nature.

AP Spanish Language and Culture Course and Exam Description

The skills associated with comprehension
of text, audio, and images, including
visualizations of data, are not directly
assessed in free-response questions.

The speaking free-response questions
Project Presentation and Project Q&A
assess speaking, in both presentational and
interpersonal contexts, respectively; the

writing free-response question Argumentative

Essay assesses the skills associated with
written presentations.

The speaking and writing free-response
questions assess students’ understanding of

cultural products, practices, and perspectives.
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Section I: Free-Response
This section of the AP Spanish Language and Culture Exam includes three free-response questions. Each question is
scored on an analytic rubric. (See the scoring guidelines on pages 109-113 and 123-131.)

Question 1: Project Presentation: This free-response question requires students to research the project topic that is
published in January of the exam year and deliver a presentation about what they learned through their research. During
the exam, students are allotted 3 minutes to prepare and 3 minutes to deliver their presentation. In addition to language
control and forming a coherent discourse, students are asked to demonstrate cultural understanding in describing and
explaining the specified cultural products, practices, and perspectives.

Students are assessed on their ability to:

= Respond fully to the prompt, explaining at least three factors with relevant details

= Provide specific examples from their research that show the relationship between cultural perspectives and
cultural products/practices

= QOrganize their presentation logically and include words and phrases that naturally enhance the flow of the
presentation

= Use a variety of vocabulary and grammatical structures as well as culturally relevant expressions
= Deliver their presentation clearly and confidently, with appropriate pacing, intonation, and pronunciation so their
audience can understand them without effort

Question 2: Project Q&A: This free-response question requires students to participate in a simulated question-and-
answer session with a recorded interlocutor about their Project Presentation. After an introduction, the interlocutor
poses four questions to students. Students are allotted 40 seconds to respond in each turn.
Students are assessed on their ability to:

= Respond appropriately to each question, addressing the prompts with relevant and complete information

= Make a cultural comparison or reflect on the relationship between cultural perspectives and cultural products/
practices in at least one response

= Use a variety of vocabulary and grammatical structures as well as culturally relevant expressions

= Speak with clear pronunciation. Maintain a natural pace and intonation so that their responses are fluid, automatic,
and easily understood

Question 3: Argumentative Essay: This free-response question requires students to write an essay based on three
accompanying sources, which present different viewpoints on the topic and include both print and audio material.
Students are given 6 minutes to read the essay topic and printed material and two opportunities to listen to the audio
material. Students are encouraged to take notes while they listen. The essay asks students to clearly present and
thoroughly defend their own position on the topic, integrate viewpoints and information from all three sources to
support their argument (identifying the sources appropriately), and organize their essay into clear paragraphs.
Students are assessed on their ability to:

= Respond to the prompt with a clearly stated position

= Select and use evidence from all three of the provided sources to support their position

= Provide claims and explain with evidence how the claims support their position

= QOrganize their essay logically and include words and phrases that enhance the flow of the essay

= Use a variety of vocabulary and grammatical structures as well as culturally relevant expressions
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Section II: Multiple-Choice

This section of the AP Spanish Language and Culture exam includes 55 multiple-choice questions presented in 11
multiple-choice question sets. Each multiple-choice set includes five questions and one or two audio or written
texts. Part A (Listening) contains five different multiple-choice question set task types. Part B (Reading) contains six
multiple-choice question sets across four different task types that can vary each year. The following chart lays out
the different types of task types and the number of question sets included on the exam. Question sets within each
part may appear in any order on the exam.

Number of Total Number Total Number of

Question Type Task Types Sets of Sets Questions
Part A: Listening Audio and Chart 1
Audio Report 1
Instructional Guidance 1 5 itemssper set) 25
Interview 1
Presentation 1
Part B: Reading* Article 1-2
Article and Chart 1-2 6 30
Literary Text 1-2 (5 items per set)
Promotional Material 1-2

*There will be six total multiple-choice question sets across four different task types for Part B: Reading. While the
number of multiple-choice question sets for each task type are represented as a range and will vary each year, there
will always be a total of 30 questions.
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Task Verbs Used in
Free-Response
Questions

The following task verbs are commonly used in the free-response questions:
Deliver a presentation: Speak to an audience.
Discuss: Talk about a topic by explaining ideas, perspectives, or details.

Explain: Provide information about how or why a relationship, pattern,
position, situation, or outcome occurs, using examples and/or evidence.

Imagine: Visualize ideas related to a stimulus or task.

Include: Incorporate required information or details.

Indicate sources: Show or point out the sources used.

Listen: Pay attention to spoken material to understand what is communicated.

Maintain a natural pace and intonation: Speak at a steady speed and let your
voice rise and fall to show meaning and feeling.

Make a cultural comparison: Explain how two cultures are similar or different.
Organize: Arrange your ideas in a clear and logical order.
Prepare: Get ready by planning what you want to write or say.

Provide claims: State your arguments clearly so the reader or listener knows
what you believe.

Provide examples: Give specific information or details that help support your
point.

Read: Look at written material to understand what it says.
Record: Capture oral responses digitally.

Reflect on the relationship between cultural perspectives and cultural
products/practices: Consider what a culture's actions and artifacts show
about what people in that culture believe or value.

Respond: Answer a question or react to a prompt.

Review: Look at content carefully.
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Select and use evidence: Choose information from sources and include it in
your response.

Speak: Use your voice to produce a response.
State a position: Write or say what you think about a question or issue.
Type: Enter words, symbols, or characters by pressing keys on a keyboard.

Use language: Speak or write including a variety of words, expressions, and
grammatical structures appropriate to the context.

Write: Produce a response in writing.
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Sample Exam
Questions

The sample exam questions that follow illustrate the relationship between the course
framework and AP Spanish Language and Culture Exam and serve as examples of the
types of questions that appear on the exam. These sample questions do not represent
the full range and distribution of items and do not reflect the order of exam questions
on an official AP Spanish Language and Culture Exam. After the sample questions

is a table that shows which skills, learning objectives, and task types each question
assesses. The table also provides the answers to the multiple-choice questions.

The sample exam questions include task types with audio. If using the downloadable
PDF version of this publication, the audio can be accessed by clicking the audio icon.
If using the print version, please visit AP Classroom for the audio. Scripts for audio are
presented in this publication for reference. They are not provided to students during
the exam.

Multiple-Choice

The following are examples of the kinds of multiple-choice questions found on the
exam.

Questions 1 through 5 refer to the following.

Introduccion

Este audio trata de una iniciativa cultual realizada por un recolector de basura
en Bogota. La entrevista original fue hecha por Radio Caracol, una cadena de
radios colombiana. José Alberto Gutiérrez es entrevistado por Dario, Gustavo y
Patricia.

Courtesy of Radio Caracol.

%) Transcript
(ENTREVISTADOR 1) Hombre, esta historia es verdaderamente
extraordinaria y ejemplar. Que hay un sefior que... él conduce un camion de
basura, un recolector de basura...
(ENTREVISTADOR 2) Si.
(ENTREVISTADOR 1) Y una vez se encontro6 un libro en la basura. Y, Patricia,
lo recogié.
(PATRICIA) Asi es. Sunombre es José Alberto. José Alberto, {Muy buenos dias!

sRecuerda ese primer dia, o quizds esa primera noche en que usted se encontrd
un libro en la basura?
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(JOSE ALBERTO) Si, Patricia, eh... el primer libro que me encontré haciendo
mi labor fue Anna Karenina de Ledn Tolstéi. Ese libro lo encontré, lo mismo
que... ese no fue el Unico, fueron muchisimos més.

(ENTREVISTADOR 1) Si, hombre, ;y usted qué hizo con ese libro? ;Lo leyd, se
lo llevo para casa?

(JOSE ALBERTO) Pues, Dario, emocionadisimo, por dos razones: porque era
un libro muy grandecito y también porque en realidad alli fue donde hice el
primer contacto con Ledn, con Ledn Tolstoi, pues es mi... mi escritor favorito.

(ENTREVISTADOR 1) Y entonces, ;ahi fue cuando se le ocurrié empezar a
formar bibliotecas de servicio publico en los barrios?

(JOSE ALBERTO) El primer piso de mi casa lo converti en una biblioteca
publica porque encontramos que las personas que venian a visitarnos... Nuestra
casa era muy frecuentada porque mi esposa es modista... Antes venian las
sefioras a mandar a hacer sus arreglos y cuando notaban que teniamos libros
decian “Ay, mire aqui tantos libros que hay” y nosotros pues este fin de semana
busque y busque y busque... Y ahi fue como inicié la inquietud de que teniamos
que formar una bibliotecaria.

(PATRICIA) Cualquier persona, cualquier colombiano quizas en esta necesidad
econdmica en la que vivimos todos los latinoamericanos hubiéramos podido
pensar que el recolectar libros de la basura habria sido mejor alquilarlos. ; Usted
por qué los presta? ;Por qué los prestd en su momento, los prestaba en ese
entonces?

(JOSE ALBERTO) Si, eh... Patricia. Pues, la idea era de servir porque era que
se notaba una gran necesidad de... de ignorancia, digamoslo asi, y ademas las
personas no... no, no tienen mucha plata para comprar textos. Y entonces
nosotros comenzamos con esta tarea y fuimos creciendo y luego las personas
cuando eh... conocen de nuestro proyecto, comienzan a llamarnos para donar
los libros, y ahi es cuando nace que comenzamos a llenarnos de muchos libros
entonces dijimos que no pues, vamos a multiplicarla. Comenzamos a
multiplicar la fuerza de las palabras y llegamos a Sumapaz. Ya tenemos veinte
bibliotecas. Inclusive llegamos con una a Riosucio, Chocé.

Courtesy of Radio Caracol.

1. ;Cudl es el propésito principal de la entrevista?
(A) Discutir la falta de bibliotecas en Bogota
(B) Destacar la cultura de un recolector de basura
(C) Difundir en el pais el habito de la lectura

(D) Informar sobre una iniciativa cultural particular
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2. ;Por qué es extraordinaria la forma en que se cred esta red de bibliotecas?
(A) Porque los libros de estas bibliotecas estan hechos con papel reciclado.
(B) Porque las bibliotecas se formaron con fondos publicos.
(C) Porque las bibliotecas se han fundado con libros descartados.

(D) Porque las bibliotecas empezaron con libros donados por los oyentes.

3. ;Cual de los siguientes factores influyd directamente en que José Alberto
decidiera abrir su biblioteca al publico?

(A) Su casa resultaba muy pequena para los libros que habia acumulado.
(B) Personas que visitaban su casa expresaban interés en su coleccion de libros.
(C) El deseaba compartir su autor favorito con otras personas.

(D) Las numerosas donaciones de libros que recibia.

4. ;Coémo organiza José Alberto su explicacion sobre el origen de las bibliotecas
comunitarias?

(A) Mediante una descripcion del crecimiento gradual del proyecto a partir de
donaciones

(B) Presentando primero el problema social y luego la solucién implementada
(C) Enumerando las tareas administrativas necesarias para crear una biblioteca

(D) A través de una secuencia de experiencias personales que llevan a una
iniciativa colectiva

5. Siquisieras saber mas sobre este tema, ;cudl de las siguientes conferencias te
ayudaria mas?
(A) “Claves de la literatura colombiana: una introduccion”
(B) “Bibliotecas publicas en Latinoamérica: Desafios y oportunidades”
(C) “Impresores e importadores: El mercado del libro en Colombia en el s. XXI”

(D) “Las once librerias latinoamericanas mas emblematicas”

Questions 6 through 10 refer to the following.
Fuente 1

Introduccién
Este texto trata de un cine que también es un restaurante. El articulo original fue
publicado en Argentina por La Nacién.

Cuando el cine también es restaurante

La propuesta llegd a Buenos Aires hace poco mas de un afio: ver una pelicula y
disfrutar de un mend de tres pasos, recostado en un sillén que nada tiene que
envidiarles a los asientos de primera clase y con un mozo que esta pendiente de
dos cosas: atender a los comensales sin tapar la pantalla y de que la copa de los
espectadores esté siempre llena.
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Lo cierto es que en las dos salas en las que se brinda este servicio premium en el
pais casi no quedan butacas vacias los fines de semana. Las funciones
comienzan a las 13.30 y se extienden hasta la trasnoche, pasadas las tres. Y
cuanto mas temprano, mas posibilidades hay de conseguir un lugar.

La Nacién vivio esta experiencia para conocer si de este cdctel que combina
alta gastronomia con cine resulta un trago de buen sabor para el exigente
paladar porteiio.

Desde el inicio del paseo, queda en claro que se trata de un servicio premium.
No hay que hacer filas para sacar las entradas porque las salas cuentan con una
boleteria y un lobby independientes. Hay un ment de invierno, disefiado por el
chef de la casa, Martin Molteni, que incluye el pase de cine, una entrada, un
plato principal, bebida, postre y café, por 145 pesos.

Conviene llegar unos 20 minutos antes de la funcion para ubicarse en los livings
de la recepcion y elegir con luz el ment. Alli, el mozo tomara el pedido y
consultara en qué momento de la pelicula uno quiere que llegue cada paso. Por
lo general, los tres pasos del ment de Molteni siguen el ritmo de introduccién,
nudo y desenlace de la pelicula.

Nelson fue el mozo que atendio a esta cronista. El menu elegido fue roll de
salmén, como entrada, y bondiola a la miel como primer plato. La mousse de
chocolate se prometi6 para el momento del postre.

Una vez adentro, instruy6 acerca del uso del sillén. Un botén permite reclinarlo
a 60 grados y subir el apoyapiés. Otro boton es para llamar al mozo, al estilo de

las aerolineas. Los asientos estan distribuidos de a dos y hay una mesa pequefia
y redonda en medio. Segtin se explicé, la sala fue disefiada con una inclinacién

tal que los mozos no obstruyan la vision mientras sirven.

Used with permission

Fuente 2

Este texto trata de la industria del cine. La tabla fue publicada en Argentina por
el Departamento de Estudio e Investigacién del Sindicato de la Industria
Cinematografica Argentina (DEISICA).

Recaudacion y cantidad de copias, estrenos y espectadores

Numero de
Copias estrenos
Recaudacion en | cinematograficas en Numero de
pesos para salas de cine | unidades | espectadores

EE. UU. $805.606.737 8.312 133 34.788.695
EE. UU. % 82,8% 74,6% 41,3% 81,9%
Argentina $59.521.190 1.226 104 3.041.135
Argentina % 6,1% 11,0% 32,3% 7.2%
Otros paises $108.010.766 1.606 85 4.660.599
Otros paises % 11.1% 14,4% 26,4% 11,0%
Total $973.138.693 11.144 322 42.490.429
Total % 100% 100% 100% 100%
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10.

sCual es el propdsito del articulo (Fuente 1)?

(A) Informar sobre un nuevo concepto de entretenimiento

(B) Ciriticar el servicio de un restaurante con pantallas de television
(C) Informar sobre la inauguracién de un cine al aire libre

(D) Promover una propuesta de cine con cena en casas particulares

;Qué indica la frase “el exigente paladar portefio”?

(A) Que los habitantes de Buenos Aires son muy exigentes con las peliculas

(B) Que los habitantes de Buenos Aires no se conforman con cualquier comida
(C) Que a los habitantes de Buenos Aires les gusta comer en el cine

(D) Que los habitantes de Buenos Aires ya no van tanto al cine

Segun el articulo (Fuente 1), ;en qué momento se sirven los platos?
(A) Antes de que comience la funcién

(B) Cuando lo solicite el cliente

(C) Durante una pausa en la pelicula

(D) Cuando lo determine el chef

Segun la tabla (Fuente 2), ;qué peliculas recaudaron mas dinero?

(A) Las peliculas de Estados Unidos

(B) Las peliculas argentinas

(C) Las peliculas de otros paises

(D) Las peliculas europeas

Tienes que escribir un informe sobre el mismo tema del articulo (Fuente 1)

y la tabla (Fuente 2). ;Cual de los siguientes libros serfa mas 1til consultar para
buscar informacién?

(A) Postres latinoamericanos increibles
(B) Cien recetas de platos argentinos
(C) Elcine de hoy y sus tendencias

(D) Repaso critico del cine espafiol

Free-Response

The following is an example of one free-response question found on the exam. For
more information on the other two free-response questions, see the Project Manual
onpage 117.

Question 3: Argumentative Essay

Instrucciones
Lee las instrucciones, el tema del ensayo y las fuentes escritas mientras esperas
que comience el audio.

Vas a escribir un ensayo argumentativo para un curso universitario sobre el
siguiente tema: ;Es buena idea que una persona joven trabaje en un negocio de
su propia familia?

Lee atentamente las fuentes escritas y escucha la fuente auditiva. Escribe un
ensayo que integre material de las tres fuentes para apoyar una posicién que
responda la pregunta del ensayo.
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= Fuente 1: Audio

= Fuente 2: Articulo

= Fuente 3: Grafico

Tema del ensayo: ;Es buena idea que una persona joven trabaje en un negocio
de su propia familia?

En tu ensayo argumentativo, debes:

= Responder la pregunta del tema estableciendo una postura clara.

= Seleccionar y utilizar evidencia de las tres fuentes proporcionadas para

respaldar tu posicion. Indica las fuentes utilizadas mediante cita directa,
arafrasis o resumen. Puedes citar las fuentes por titulo, autor o nimero de
fi Puedes citar las fuent titulo, aut d

fuente (por ejemplo, Fuente 1) o una combinacion de estas referencias.

= Presentar afirmaciones y explicar con evidencia como tus argumentos
apoyan tu posicion.

= Organizar tu ensayo de manera logica e incluir palabras y expresiones que
mejoren la fluidez del texto.

= Utilizar una variedad de vocabulario y estructuras gramaticales, asi como
expresiones culturalmente relevantes.

Instructions

Read the directions, prompt, and written sources while you wait for the audio to
begin.

You will write an argumentative essay for a college or university course about
the following prompt: ;Es buena idea que una persona joven trabaje en un
negocio de su propia familia?

Carefully read the written sources and listen to the audio source. Write an essay
that integrates material from all three sources to support a position based on the
prompt.

= Source 1: Audio

= Source 2: Article

= Source 3: Graph

Essay Prompt: ;Es buena idea que una persona joven trabaje en un negocio de
su propia familia?

In your argumentative essay, you should:

= Respond to the prompt with a clearly stated position.

= Select and use evidence from all three of the provided sources to support your
position. Indicate the sources used through direct quotation, paraphrase,
or summary. Sources may be cited by title, author, or source number (e.g.,
Source 1) or any combination of these.

= Provide claims and explain with evidence how your claims support your position.

= Organize your essay logically and include words and phrases that enhance the
flow of the essay.

= Use a variety of vocabulary and grammatical structures as well as culturally
relevant expressions.
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NOTE: The audio source appears first in this publication. However, during the
exam, a 6-minute countdown for the audio appears. Students should read the
instructions and the written sources while they wait for the audio to play.

Fuente 1
Introduccion

Esta grabacion trata de las empresas familiares. El informe original titulado
“Ventajas de emprender negocios familiares” fue publicado en El Salvador por
Tele 2.

%) Transcript

(PRESENTADOR) Existen diversas opiniones sobre si es bueno o no
emprender un negocio con ayuda de los miembros de la familia. Sin embargo,
hoy en dia existen muchos negocios familiares que se han vuelto exitosos y han
perdurado a lo largo del tiempo, incluso de generacion en generacion.

(PERIODISTA) Alvaro Aguirre es un veterinario que buscé crecer como
profesional y decidi6 dirigir su propio negocio con la ayuda de esposa y cufiada.
Ahora llevan mas de diez afios ofreciendo servicios en la veterinaria Versalles.

(ENTREVISTADO) A veces pueden traerse factores personales al lugar de
trabajo y eso puede ser un factor en contra. Un factor a favor puede ser el hecho
de que uno puede pensar que, si los ingresos son para la familia, pues estan mas
protegidos.

(PERIODISTA) La idea de crear un negocio familiar se debe al
emprendimiento de los mismos miembros, quienes por obtener un ingreso
econdmico toman la decision de trabajar donde la pareja, hijos y otros familiares
estan involucrados.

(ENTREVISTADA) La confianza que hay como familia es mucho mejor para
trabajar porque nos cuidamos unos con otros. Ademas, la economia del mismo
establecimiento lleva un mejor control.

(PERIODISTA) No depender directamente de un jefe y asegurar el futuro de
los miembros también fue otra con las razones importantes para que, como
familia, emprendieran su negocio.

(ENTREVISTADA) Primero, usted sabe que nadie va a cuidar un negocio
como la familia, ;verdad? O sea, estamos trabajando para un mismo fin,
sverdad?, que son nuestros hijos. Entonces, tanto va a luchar él como yo porque
queremos sacar adelante primero el negocio para poder sacar a nuestros hijos
adelante.

(PERIODISTA) Expertos en este tema recomiendan seguir una serie de
consejos, como establecer reglas y normas en el manejo del negocio, evitar
disgustos entre padres e hijos en el trabajo, no obligar a los hijos a ser parte de la
empresa y distribuirse los beneficios de forma justa.

(ENTREVISTADA) Esas fueron las reglas entre nosotros, o sea, lo personal,
sn0? Si, vamos a ver, lo que era el trabajo.

(ENTREVISTADO) Porque creo que lo mas dificil pudiera ser, ejemplo, que
hubiesen problemas y esos problemas se llevaran al... al lugar de trabajo.
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(PERIODISTA) Para que los lazos de la familia se mantengan fuertes y se
asegure el éxito en este tipo de lucro. Especialistas concuerdan en que debe
existir un alto nivel de comunicacion ya que, debido a la misma confianza, los
agravios entre los miembros de la familia pueden ser muy tipicos.

Used with permission

Fuente 2
Introduccion

Este texto trata de algunos problemas que pueden enfrentar las empresas
familiares. El articulo original fue publicado en Espafia por el sitio web
Profesion.es

5 errores que pueden acabar con una empresa familiar

Las empresas familiares no son poca cosa. Por ejemplo, en México el 98 % de los
negocios pertenecen a esa categoria y generan mas del 60 % del producto
interno bruto. ;Por qué en promedio estos negocios duran menos que las demas
instituciones?

Seguin un estudio, los negocios familiares viven en promedio 24 afios. De cada
seis que se crean, dos pasan a la segunda generacion y, de esos dos, uno pasa a la
tercera. ;Por qué resulta tan efimero un proyecto que alguien construyo
poniendo en él toneladas de ilusiones?

Intervienen sin duda innumerables factores, pero el estudio subraya cinco
grandes errores.

1) No establecer las reglas del juego

A menudo, cada hijo va teniendo objetivos distintos: uno desea ampliar la
tienda, otro cambiarla de giro, y un tercero, «ordefiarla». Esto es totalmente
natural por las diferencias de preparacion. Las generaciones pioneras rara vez
reciben formacién empresarial. En cambio, si cuentan con una enorme voluntad
de triunfo. Las nuevas, por su parte, tienen formacién empresarial. Sin embargo,
carecen de la voluntad de éxito de sus antecesores.

2) No respetar la frontera entre familia y direccion de negocio

En la familia, el amor permite que los hijos reciban mas de lo que aportan. En
cambio, en una compaiia cada miembro recibe en la medida que aporta. Una
persona no exige a un pariente resultados éptimos y oportunos en aras de la
unidad familiar. Esto genera conflictos entre los empleados: hace que se merme
su dedicacidn, y se formen bandos.

3) Designar un sucesor equivocado

Segun los especialistas esta determinacién no debe tomarse democraticamente
ni presentando oidos al corazdn, sino a la razén. Para escoger al mejor de los
hijos hay que trazar un plan con gran anticipacion. Este consiste en
proporcionarles a todos oportunidades de crecimiento para, después, medir
objetivamente sus habilidades de liderazgo y su desempeiio.

AP Spanish Language and Culture Course and Exam Description Exam Information | 102

Return to Table of Contents
© 2026 College Board



4) No inculcar valores en el hogar

«La primera generacion suele ser austera, trabajadora, entregada», sefialan los
especialistas en alta direccién de empresas. «No le importan los sacrificios. Solo
la meta. En la segunda generacion disminuye a veces la austeridad. Ya no hay
que hacer sacrificios econdémicos. En la tercera, se ha perdido todo».

5) No saber manejar los conflictos

En el hogar, en lugar de resolver los problemas, los padres, muchas veces, los
entierran y, naturalmente, los hijos aprenden esta conducta. Ya de adultos, los
problemas brotan con una fuerza tremenda.

Fuente 3

Introduccion

Esta seleccion trata de algunas ventajas de tener un negocio familiar. El grafico
original fue publicado en Argentina por el sitio web Trabajando.com.

:Qué consideras que es lo mas positivo
de este tipo de negocio?

La unidad familiar puede
soportar con mayor facilidad las
etapas dificiles en las empresas.

Usualmente existe una mayor
responsabilidad por parte de los
jefesy gerentes.

Se pueden desarrollar con mayor
facilidad objetivos comunes.

Estan fundamentados sobre
valores de familia.

El manejo de las finanzas es mas
consciente.
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Answer Key and Question
Alignment to Course Framework

Multiple-Choice Learning
Question Answer Skill Objective Task Type
1 D 1B 1.B.1 Interview
2 C 1.A 1.A1 Interview
3 B 1.A 1.A1 Interview
4 D 1B 1.B4 Interview
5 B 1.C 1.C.2 Interview
6 A 1.B 1.B.1 Article and Chart
7 B 1.B 1.B.5 Article and Chart
8 B 1.A 1.A.1 Article and Chart
9 A 1.A 1.A2 Article and Chart
10 C 1C 1.C.2 Article and Chart
Free-Response Question Skills Instructional Context
Question 3: 2.A,2B,2C, 2D, 3.A Education and
Argumentative Essay Career
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% AP SPANISH LANGUAGE AND CULTURE

Scoring Guidelines
Question 3: Argumentative Essay 10 points

Instrucciones
Lee las instrucciones, el tema del ensayo y las fuentes escritas mientras esperas que comience el audio.

Vas a escribir un ensayo argumentativo para un curso universitario sobre el siguiente tema: ;Es buena idea que una persona joven trabaje en un negocio de su propia
familia?
Lee atentamente las fuentes escritas y escucha la fuente auditiva. Escribe un ensayo que integre material de las tres fuentes para apoyar una posicién que responda la
pregunta del ensayo.

= Fuente 1: Audio

= Fuente 2: Articulo

= Fuente 3: Grafico
Tema del ensayo: ;Es buena idea que una persona joven trabaje en un negocio de su propia familia?
En tu ensayo argumentativo, debes:

= Responder la pregunta del tema estableciendo una postura clara.

= Seleccionar y utilizar evidencia de las tres fuentes proporcionadas para respaldar tu posicion. Indica las fuentes utilizadas mediante cita directa, parafrasis o resumen.
Puedes citar las fuentes por titulo, autor o numero de fuente (por ejemplo, Fuente 1) o una combinacién de estas referencias.

= Presentar afirmaciones y explicar con evidencia como tus argumentos apoyan tu posicion.
= Organizar tu ensayo de manera légica e incluir palabras y expresiones que mejoren la fluidez del texto.

= Utilizar una variedad de vocabulario y estructuras gramaticales, asi como expresiones culturalmente relevantes.

Instructions
Read the directions, prompt, and written sources while you wait for the audio to begin.

You will write an argumentative essay for a college or university course about the following prompt: ;Es buena idea que una persona joven trabaje en un negocio de su
propia familia?
Carefully read the written sources and listen to the audio source. Write an essay that integrates material from all three sources to support a position based on the prompt.
= Source 1: Audio
= Source 2: Article
= Source 3: Graph
AP Spanish Language and Culture Course and Exam Description Scoring Guidelines | 105

Return to Table of Contents
© 2026 College Board



Essay Prompt: ;Es buena idea que una persona joven trabaje en un negocio de su propia familia?
In your argumentative essay, you should:
= Respond to the prompt with a clearly stated position.

= Select and use evidence from all three of the provided sources to support your position. Indicate the sources used through direct quotation, paraphrase, or summary.
Sources may be cited by title, author, or source number (e.g., Source 1) or any combination of these.

= Provide claims and explain with evidence how your claims support your position.
= Organize your essay logically and include words and phrases that enhance the flow of the essay.
= Use a variety of vocabulary and grammatical structures as well as culturally relevant expressions.

NOTE: The audio source appears first in this publication. However, during the exam, a 6-minute countdown for the audio appears. Students should read the
instructions and the written sources while they wait for the audio to play.
Fuente 1

Introduccion

Esta grabacidn trata de las empresas familiares. El informe original titulado “Ventajas de emprender negocios familiares” fue publicado en El Salvador por Tele 2. La
grabacion dura aproximadamente tres minutos.

%) Transcript
(PRESENTADOR) Existen diversas opiniones sobre si es bueno o no emprender un negocio con ayuda de los miembros de la familia. Sin embargo, hoy en dia
existen muchos negocios familiares que se han vuelto exitosos y han perdurado a lo largo del tiempo, incluso de generacién en generacion.

(PERIODISTA) Alvaro Aguirre es un veterinario que buscé crecer como profesional y decidié dirigir su propio negocio con la ayuda de esposa y cufiada. Ahora
llevan mas de diez afios ofreciendo servicios en la veterinaria Versalles.

(ENTREVISTADO) A veces pueden traerse factores personales al lugar de trabajo y eso puede ser un factor en contra. Un factor a favor puede ser el hecho de que
uno puede pensar que, si los ingresos son para la familia, pues estin mds protegidos.

(PERIODISTA) La idea de crear un negocio familiar se debe al emprendimiento de los mismos miembros, quienes por obtener un ingreso econémico toman la
decision de trabajar donde la pareja, hijos y otros familiares estan involucrados.

(ENTREVISTADA) La confianza que hay como familia es mucho mejor para trabajar porque nos cuidamos unos con otros. Ademas, la economia del mismo
establecimiento lleva un mejor control.

(PERIODISTA) No depender directamente de un jefe y asegurar el futuro de los miembros también fue otra de las razones importantes para que, como familia,
emprendieran su negocio.

(ENTREVISTADA) Primero, usted sabe que nadie va a cuidar un negocio como la familia, ;verdad? O sea, estamos trabajando para un mismo fin, ;verdad?, que son
nuestros hijos. Entonces, tanto va a luchar él como yo porque queremos sacar adelante primero el negocio para poder sacar a nuestros hijos adelante.

(PERIODISTA) Expertos en este tema recomiendan seguir una serie de consejos, como establecer reglas y normas en el manejo del negocio, evitar disgustos entre
padres e hijos en el trabajo, no obligar a los hijos a ser parte de la empresa y distribuirse los beneficios de forma justa.

(ENTREVISTADA) Esas fueron las reglas entre nosotros, o sea, lo personal, ;no? Si, vamos a ver, lo que era el trabajo.

(ENTREVISTADO) Porque creo que lo mas dificil pudiera ser, ejemplo, que hubiesen problemas y esos problemas se llevaran al... al lugar de trabajo.
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(PERIODISTA) Para que los lazos de la familia se mantengan fuertes y se asegure el éxito en este tipo de lucro. Especialistas concuerdan en que debe existir un alto
nivel de comunicacion ya que, debido a la misma confianza, los agravios entre los miembros de la familia pueden ser muy tipicos.

Used with permission

Fuente 2
Introduccion

Este texto trata de algunos problemas que pueden enfrentar las empresas familiares. El articulo original fue publicado en Espana por el sitio web Profesion.es

5 errores que pueden acabar con una empresa familiar

Las empresas familiares no son poca cosa. Por ejemplo, en México el 98 % de los negocios pertenecen a esa categoria y generan mas del 60 % del producto interno
bruto. ;Por qué en promedio estos negocios duran menos que las demads instituciones?

Segtin un estudio, los negocios familiares viven en promedio 24 anos. De cada seis que se crean, dos pasan a la segunda generacién y, de esos dos, uno pasa a la
tercera. ;Por qué resulta tan efimero un proyecto que alguien construy6 poniendo en él toneladas de ilusiones?

Intervienen sin duda innumerables factores, pero el estudio subraya cinco grandes errores.

1) No establecer las reglas del juego

A menudo, cada hijo va teniendo objetivos distintos: uno desea ampliar la tienda, otro cambiarla de giro, y un tercero, «ordefiarla». Esto es totalmente natural por las
diferencias de preparacion. Las generaciones pioneras rara vez reciben formacién empresarial. En cambio, si cuentan con una enorme voluntad de triunfo. Las
nuevas, por su parte, tienen formacién empresarial. Sin embargo, carecen de la voluntad de éxito de sus antecesores.

2) No respetar la frontera entre familia y direccion de negocio

En la familia, el amor permite que los hijos reciban més de lo que aportan. En cambio, en una compaiiia cada miembro recibe en la medida que aporta. Una persona
no exige a un pariente resultados dptimos y oportunos en aras de la unidad familiar. Esto genera conflictos entre los empleados: hace que se merme su dedicacidn, y
se formen bandos.

3) Designar un sucesor equivocado

Segun los especialistas esta determinacién no debe tomarse democraticamente ni presentando oidos al corazoén, sino a la razén. Para escoger al mejor de los hijos hay
que trazar un plan con gran anticipacion. Este consiste en proporcionarles a todos oportunidades de crecimiento para, después, medir objetivamente sus habilidades
de liderazgo y su desemperio.

4) No inculcar valores en el hogar

«La primera generacion suele ser austera, trabajadora, entregada», sefialan los especialistas en alta direccion de empresas. «No le importan los sacrificios. Solo la
meta. En la segunda generacién disminuye a veces la austeridad. Ya no hay que hacer sacrificios econdémicos. En la tercera, se ha perdido todo».

5) No saber manejar los conflictos

En el hogar, en lugar de resolver los problemas, los padres, muchas veces, los entierran y, naturalmente, los hijos aprenden esta conducta. Ya de adultos, los problemas
brotan con una fuerza tremenda.
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Fuente 3
Introduccion

Esta seleccion trata de algunas ventajas de tener un negocio familiar. El grafico original fue publicado en Argentina por el sitio web Trabajando.com.

:Qué consideras que es lo mas positivo
de este tipo de negocio?

La unidad familiar puede
soportar con mayor facilidad las
etapas dificiles en las empresas.

Usualmente existe una mayor
responsabilidad por parte de los
jefesy gerentes.

Se pueden desarrollar con mayor
facilidad objetivos comunes.

Estan fundamentados sobre
valores de familia.

El manejo de las finanzas es mas
consciente.
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https://www.Trabajando.com

Reporting

Scoring Criteria

Category
Row A 0 points 1 point
Position = Presents a position that is vague or has minimal or no connection to the = Presents a position that directly responds to the prompt.
(0-1 point) prompt.

Decision Rules and Scoring Notes

Typical responses that do not earn this point:
= Have no identifiable position.
= Restate the prompt without taking a position.

= Present a position that demonstrates misinterpretation of the prompt or
is completely irrelevant.

= Arein English or a language other than the target language.

Typical responses that earn this point:

= Present a position that demonstrates understanding of the prompt and

directly responds to it.

Additional Notes:

= Aresponse with a qualified or conditional position (e.g., "It depends...") can still earn this point as long as it directly responds to the prompt.
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Reporting

Scoring Criteria

Category
RowB 0 points 1 point 2 points
Source Use = Uses fewer than two sources to support the = Uses at least two sources to support the = Uses all three sources to support the position,
(0-2 points) position, or shows repeated misinterpretation position, with possible misinterpretation of demonstrating overall comprehension

of source content.

Typical responses that do not earn points:
= Use one or no sources.

= Are so brief that no relevant information can be

conveyed, or are in a language other than the
target language.

= Include frequent and/or significant
misinterpretation of source content.

= Repeat content provided from sources without
demonstrating comprehension.

Additional Notes:

some source content.

Decision Rules and Scoring Notes

Typical responses that earn 1 point:

= Use three sources with moderate
misinterpretation of source content.

= Use two sources with minor to moderate
misinterpretations of source content.

= Select source content that does not fully or
consistently support the position and claims.

= Usually make the source of information clear.

of the source content with minor or no
misinterpretation.

Typical responses that earn 2 points:

= Demonstrate comprehension of all three
sources with only minor misinterpretation.

= Consistently select source content that
appropriately supports the position and
claims.

= Consistently make the source of information
clear.

= There is no single expected format or style for referring to and identifying sources appropriately. A response can refer to sources by title, author, source
number (e.g., Source 1), or any combination of these.
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Reporting

Scoring Criteria

Category
Row C 0 points 1 point 2 points
Argumentation = Repeats provided information without = Includes claims but inconsistently explains = Includes claims and explains how claims
(0-2 points) explanation. how claims support the position with support the position with evidence.

Typical responses that do not earn points:
= Are so brief that no relevant information can be
conveyed, or are in a language other than the
target language.
= Do notinclude any claims or include claims
that are completely irrelevant to the prompt.

= Repeat provided content from sources with no
connection to claims.

evidence.
Decision Rules and Scoring Notes

Typical responses that earn 1 point:

= Include claims with minimal information or
examples to support them.

= Include explanations that consist mainly of
source summaries without demonstrating how
information or examples support the claims
and overall position.

= Mightinclude explanations that are simplistic,
repetitive, irrelevant, or contradictory.

Typical responses that earn 2 points:

= Include claims and directly support them by
quoting, paraphrasing, and/or summarizing
information and examples from sources.

= Include explanations that are relevant and
persuasive.

= Might effectively present and refute
alternative viewpoints.
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Reporting Scoring Criteria

Category
Row D 0 points 1 point 2 points
Organization = Lacks an organization or coherence that = Demonstrates some connection of ideas, but = Demonstrates an organizational structure with
(0-2 points) significantly impedes comprehension. progression of information might not always a logical progression of ideas and information
be logical or structured. that enhances the effectiveness of the
= Includes some cohesive devices, but the use argument.
is limited or inappropriate for the context. = Effectively uses a variety of cohesive devices.
Decision Rules and Scoring Notes
Typical responses that do not earn points: Typical responses that earn 1 point: Typical responses that earn 2 points:
= Are so brief that no relevant information can be = Contain parts that are easy to follow and parts * Are easy to follow throughout.
conveyed, or are in a language other than the that are difficult to follow. = Organize the essay around the argument and
target language. = Organize the essay around source-by-source claims rather than presenting source-by-
= Present information randomly, which renders summaries rather than claims. source summaries.
the essay difficult to follow. = Show some organizational structure but may = |nclude an introduction and conclusion.
lack an introduction and/or conclusion. = Consistently connect sequences of
= Inconsistently connect sequences of sentences together in a logical order.
sentences together in a logical order. = Use cohesive devices to enhance the flow of
= Use a limited set of cohesive devices the essay.
repeatedly or omit cohesive devices entirely.
Additional Notes:
= Cohesive devices are not limited to specific words or phrases but encompass a variety of strategies, such as the use of relative pronouns, pronoun
references, conjunctions, transitions, and any other elements that promote the organization and connection of ideas.
= An essay that demonstrates limited language control but remains comprehensible and demonstrates organization can earn points in this row.
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Reporting

Scoring Criteria

Category
Row E 0 points 1 point 2 points 3 points
Language = Contains errors or limitations = Uses alimited set of vocabulary = Uses arange of vocabulary, = Uses a wide variety of
Control in grammar and vocabulary that precludes coverage of the occasionally including words or vocabulary, including words or
(0-3 points) that significantly impede topic of the essay. culturally relevant expressions culturally relevant expressions

comprehension.

= Demonstrates control of a
limited set of basic grammatical
structures.

= Contains errors that impede
comprehensibility.

appropriate to the topic of the
essay.

Demonstrates control of a range
of basic grammatical structures.

Contains errors that occasionally
impede comprehensibility.

appropriate to the topic of the
essay.
= Demonstrates control of

a variety of grammatical
structures.

= Does not contain errors that
impede comprehensibility.

Decision Rules and Scoring Notes

Typical responses that earn 3
points:

Typical responses that earn 1
point:

Typical responses that earn 2
points:

Typical responses that do not earn
points:

Are incomprehensible or near
incomprehensible due to
limitations in grammar and word
choice.

Mostly contain contentin a
language other than the target
language.

Directly copy language from
sources without paraphrasing or
summarizing.

= Use strings of simple or
fragmented sentences and
phrases.

= Use mostly high-frequency
vocabulary.

= Contain errors related to
grammar, word choice, or
written language conventions
(e.g., punctuation, orthography)
that frequently prevent

comprehension of the response.

Use simple sentences and a few
compound sentences.

Use vocabulary that is
sometimes imprecise or does
not fully convey ideas.

Contain errors related to
grammar, word choice, or
written language conventions
(e.g., punctuation, orthography)
that occasionally prevent
comprehension of the response.

= Use a variety of simple and
compound sentences as well as
some complex sentences.

= Use a variety of vocabulary,
sometimes even idioms, to fully
convey ideas.

= Do not contain errors related to
grammar, word choice, or written
language conventions (e.g.,
punctuation, orthography) that
prevent comprehension of the
response.
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s Project at a Glance

Project Overview

The AP World Language and Culture course project provides students with the opportunity to
engage with course content in a meaningful way, develop critical thinking strategies through
inquiry-based learning, and apply language skills for a purpose. During the AP Exam year, students
will research, create, and deliver a presentation in the target language on a provided cultural topic
in relation to a target region or community of their choice. The project prompt and source materials
packet, which will be distributed via AP Digital Portfolio, will encompass a general description of the
project and 6-8 source materials (audio, charts, text, etc.). An example project prompt in the target
language, along with reflection questions and source materials, will be available on AP Classroom.
See the end of this project manual for a class materials index of project materials and resources
and where to locate them.

On exam day, students will deliver an oral Project Presentation that features their research

on the topic, and in a follow-up Project Q&A, they will discuss their findings and incorporate

cultural perspectives. The three project components (see the following table) allow students to
demonstrate their understanding of the target region’s or community's cultural products, practices,
and perspectives within the context of the task.

Project Components

. Scoring ..
Task Deliver Description
y Method P
1. Initial Written In class Teacher’s choice* N/A A description of initial interest
Reflection (instructional only) and viewpoint on the topic that

addresses the four reflection
questions and cites at least
three sources from the source

materials packet.

2. Project Presentation

Personalized In class Teacher’s choice* N/A An outline to use as a reference
Project Reference (for use on exam during the exam-day
day only) presentation.

Practice In class Teacher’s choice* N/A A practice presentation based
Presentation (instructional only) on research of the topic.
Project Exam day College Board 11 points A 3-minute spoken presentation
Presentation scored on a topic related to the prompt,
Free-Response addressing at least three
Question factors.

3. Project Q&A Exam day College Board 9 points A recorded question-and-
Free-Response scored answer session with four
Question questions relating to

the presentation and research.

* Teachers can decide if and how they will score these components, as they are not scored by College Board. Teacher scores

would only contribute to course grades and not to AP Exam scores.
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Project Scoring

On exam day, students will demonstrate their presentational and interpersonal speaking skills by
completing two free-response questions (Project Presentation and Project Q&A) on the AP Exam.
These two free-response questions, like the rest of the free-response section on the AP Exam, will
be scored by AP Readers using the scoring guidelines published in this manual.

The total course project score (20 total points) will contribute to 35% of students’ overall AP score.

Exam-Day Validation

As part of the free-response section of the exam, students will deliver a prepared spoken 3-minute
Project Presentation with the support of their Personalized Project Reference. Directly following
their presentation, students will take part in the Project Q&A, a series of four questions about the
project topic and their research. Students will not receive the Project Q&A questions in advance.

Project Deadline

Students must submit their completed Personalized Project Reference via AP Digital Portfolio
(digitalportfolio.collegeboard.org) by April 30.

Project Timing

The course project for the AP World Language and Culture courses requires 15 class periods, each
approximately 45 minutes (or the equivalent depending on class schedules). The project prompt
and source materials packet will be delivered via AP Digital Portfolio by the January preceding the
exam. Teachers are encouraged to start preparing students for the required tasks and scaffolding
the skills at the start of the academic year. There are suggested teaching strategies for building
course project skills in the Teacher Talk sections of the course and exam description.

This manual provides guidance on how teachers can utilize the 15 class periods starting in

January. The project sequence and suggested activities are optional and do not have to be taught
consecutively. Regardless of the approach, teachers should ensure their syllabus includes sufficient
time for all students to complete their Personalized Project Reference in AP Digital Portfolio prior to
the April 30 submission deadline and prepare for the exam-day tasks.

Project Plan

Phase Duration Key Focus Student Goals
Phase 1: Explore 5 class periods Initial Written * Investigate the project prompt, background
and Understand Reflection knowledge and skills, and source materials

* Explore possible target regions or communities

to study

* Complete the Initial Written Reflection that
connects the source materials, background
knowledge, and early perspectives on the

prompt
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Phase Duration Key Focus Student Goals

Phase 2: Investigate 4 class periods Research * Create a research action plan to map out the
and Apply investigation process
* Enact a research plan that targets obtaining
reliable information related to specific selected
factors
* Finalize selection of a target region or
community to study
* Further develop cultural understanding of
products, practices, and perspectives as they
relate to the project prompt

Phase 3: Create and = 3 class periods Project * Review and develop best practices for planning,
Evaluate Presentation organizing, and delivering an effective
presentation

* Develop an oral presentation based on the
project prompt and research findings

* Engage in a self-, peer-, or teacher-reviewed
practice presentation

* Make adjustments to refine the presentation
content and delivery based on feedback

Phase 4: Reflect 3 class periods Project Q&A * Learn to anticipate questions based on research
and Grow in preparation for the Project Q&A task
* Practice answers that demonstrate cultural
understanding

* Use a variety of linguistic resources to
communicate research findings

Foundational Skills

The course project is designed to develop and assess students’ competency with the following
course skills. The course and exam description provides suggestions for consistently integrating
instruction on and practice with these skills. Teachers may opt to follow the suggested progression
of course skills provided in the course and exam description or take a different approach. In either
case, students will benefit from instruction on and practice with each of these skills before they
begin this project.

EEY Recognize explicit meaning.

KX Interpret meaning.

EEa Synthesize and infer meaning.

EXY Use language that aligns with the communicative purpose and context.

EX:1 Make communication comprehensible for the intended audience.

EXd Share ideas, information, and opinions about familiar and researched topics.
EX Apply organizational and rhetorical strategies.

EXX Make connections within and across cultures.

AP Spanish Language and Culture Project Manual Appendix | 121

Return to Table of Contents
© 2026 College Board



Teacher’s Role During Project Development

The following table outlines the type, timing, method, and frequency of student support. This
guidance helps students balance using the project as a tool for learning transfer and growth with
maintaining academic integrity as they independently explore, pace, and manage their work.

Supporting Students During the Project Process

DO

DO NOT

Make students aware of the timeline, assessment
task components, format, and scoring criteria

Hold work-in-progress meetings with students to
answer questions, monitor, discuss, and provide
guidance that allows students to pace themselves
and make progress

Ensure students have sufficient exposure to a
wide range of geographical regions or cultural
communities for them to consider researching

Provide students with helpful guidelines

for reviewing each other’s work and offer
opportunities for them to practice giving feedback
Direct students to the areas of the scoring
guidelines where their work may need
improvement

Use questioning techniques to help students focus
their research

Allow students to discuss the topic or project
components and related themes in small groups

Encourage discourse between students in the
target language

AP Spanish Language and Culture Project Manual

* Assign, provide, distribute, or generate topics or

research questions for students

Develop, write, or directly revise project work on
students’ behalf

Assign a target region or community, or allow an
entire class to focus on the same target region or
community

Directly copyedit or revise work for students

Conduct research or provide specific sources,
articles, or evidence for students (beyond the
source materials packet)

Permit or enable any form of academic dishonesty
(e.g., copying sources directly without citations,
incorporating a classmate’s content, using
generative Al in a way that violates AP Guidance)

Allow students to work in languages other than
the target language
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Project Scoring Guidelines

Question 1: Project Presentation 11 points
Reporting . o
Category Scoring Criteria
Row A 0 points 1 point 2 points
Task = Does not address the prompt, is completely = Partially addresses the prompt by either: = Addresses the prompt, providing an
Execution irrelevant, or is a restatement of the prompt. discussing three or more factors with minimal explanation of three or more factors with
(0-2 points) or no relevant details relevant details.

Typical responses that do not earn points:

= Are so brief that no relevant information can be
conveyed, or are in a language other than the
target language.

= Do notinclude factors or only list factors
without explanation.

= Plagiarize all content or make evident that
it was largely created through electronic
translation methods or generative Al.

OR

providing an explanation of one to two factors
with relevant details

Decision Rules and Scoring Notes

Typical responses that earn 1 point:

= Might list factors but only explain one or two of
them with details.

= Mainly rely on personal anecdotes or general
knowledge.

Typical responses that earn 2 points:
= Include detailed explanations, including
examples and/or specific information for at
least three factors.

= Contain relevant details that are drawn from
well-researched information within the context
of the task.
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Reporting Scoring Criteria

Category
Row B 0 points 1 point 2 points
Cultural = Provides little to no relevant examples or = Provides relevant examples that discuss = Provides relevant and specific examples that
Understanding description of the target culture's products, cultural products, practices, and/or demonstrate understanding of a relationship
(0-2 points) practices, and/or perspectives within the perspectives within the context of the task. between cultural perspectives AND cultural
context of the task. Examples might lack specificity and/or fail products and/or practices.
to explain a relationship between cultural
perspectives AND cultural products and/or
practices.
Decision Rules and Scoring Notes
Typical responses that do not earn points: Typical responses that earn 1 point: Typical responses that earn 2 points:
= Are so brief that no relevant information canbe | = List or describe—without explanation or * Explain how specific cultural products or
conveyed, or are in a language other than the depth—cultural products, practices, and/or practices exemplify cultural values, beliefs, or
target language. perspectives. attitudes.
= Provide cultural information that is irrelevant to = Demonstrate understanding of cultural
the task or obviously erroneous. products or practices but not their relationship
= Plagiarize all content or make evident that to cultural values, beliefs, or attitudes.
it was largely created through electronic
translation methods or generative Al.
Additional Notes: The following definitions clarify how students should consider cultural products, practices, and perspectives within the context of the task:
= Cultural products are tangible and intangible artifacts of a culture, such as clothing, tools, food, monuments, artwork, and stories.
= Cultural practices are patterns of social behaviors and interactions of a culture, such as how people greet each other, socialize, or celebrate holidays.
= Cultural perspectives are underlying cultural values, beliefs, and attitudes that inform a culture’s products and practices.
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Reporting
Category

Scoring Criteria

Row C
Organization
(0-2 points)

0 points

= Lacks an organization or coherence that
significantly impedes comprehension.

Typical responses that do not earn points:

= Are so brief that no relevant information can be
conveyed, or are in a language other than the
target language.

= Present information randomly, which renders
the presentation difficult to follow.

= Plagiarize all content or make evident that
it was largely created through electronic
translation methods or generative Al.

Additional Notes:

1 point

= Demonstrates some connection of ideas, but
progression of information might not always
be logical or structured.

= |ncludes some cohesive devices, but the use
is limited or inappropriate for the context.

Decision Rules and Scoring Notes

Typical responses that earn 1 point:
= Contain parts that are easy to follow and parts
that are difficult to follow.
= Show some organizational structure but may
lack an introduction and/or conclusion.

= Use a limited set of cohesive devices
repeatedly or omit cohesive devices entirely.

2 points

= Demonstrates an organizational structure with
alogical progression of ideas and information
that enhances the comprehensibility of the
presentation.

= Effectively uses a variety of cohesive devices.

Typical responses that earn 2 points:
= Are easy to follow throughout.
= Include an introduction and conclusion.

= Use cohesive devices naturally to enhance
the flow of the presentation.

= A presentation that demonstrates limited language control but remains comprehensible and demonstrates organization can earn points in this row.

= Cohesive devices are not limited to specific words or phrases but encompass a variety of strategies, such as the use of relative pronouns, pronoun
references, conjunctions, transitions, and any other elements that promote verbal organization and connection of ideas.
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Reporting

Scoring Criteria

Category
Row D 0 points 1 point 2 points 3 points
Language = Contains errors or limitations = Uses a limited set of vocabulary = Uses arange of vocabulary, = Uses a wide variety of
Control in grammar and vocabulary that precludes coverage of the occasionally including words or vocabulary, including words or
(0-3 points) that significantly impede topic of the presentation. culturally relevant expressions culturally relevant expressions

comprehension.

= Demonstrates control of a
limited set of basic grammatical
structures.

= Contains errors that impede
comprehensibility.

appropriate to the topic of the
presentation.

Demonstrates control of arange
of basic grammatical structures.

Contains errors that occasionally
impede comprehensibility.

appropriate to the topic of the
presentation.
= Demonstrates control of

a variety of grammatical
structures.

= Does not contain errors that
impede comprehensibility.

Decision Rules and Scoring Notes

Typical responses that earn 3
points:
= Use a variety of simple and

Typical responses that do not earn
points:

= Are incomprehensible or near

Typical responses that earn 1
point:
= Repeatedly use simple or

Typical responses that earn 2
points:

= Use simple sentences and a few

incomprehensible due to

significant limitations in grammar

and word choice.

= Are limited to single words,
utterances, or phrases that do
not convey meaning.

= Arein alanguage other than the
target language.

= Plagiarize all content or make
evident that it was largely
created through electronic
translation methods or
generative Al.

memorized phrases and high-
frequency vocabulary.

= Rely on English when lacking
vocabulary.

= Do notimprove
comprehensibility when
attempting to clarify or correct
information.

compound sentences.

Use adequate vocabulary
but word choice might limit
expression of ideas.

Sometimes improve
comprehensibility when
attempting to clarify or correct
information.

compound sentences.

= Use a variety of vocabulary,
sometimes even idioms, to fully
convey ideas.

= Improve comprehensibility when

attempting to clarify or correct
information.
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Reporting

Scoring Criteria

Category
Row E 0 points 1 point 2 points
Delivery = Contains errors in pronunciation and/or = Uses arate of speech and intonation patterns = Uses arate of speech and intonation patterns
(0-2 points) intonation that significantly impede that are somewhat effective for engaging an that are effective for engaging an audience.

intelligibility, and uses an inappropriate rate
of speech.

Typical responses that do not earn points:

= Use monotone speech throughout the
presentation and sound as if being read or
recited from memory.

= Require significant listener effort.
= Use arate of speech thatis uneven
throughout.

= Use frequent repetition, filler words (e.g., umm,
uh), and/or utterances that interrupt fluency of
speech, obscuring comprehensibility.

= Are generally unable to sustain speech to
complete the task, or are in a language other
than the target language.

= Plagiarize all content or make evident that
it was largely created through electronic
translation methods or generative Al.

Additional Notes:

audience.

= Uses speech that is hesitant, monotone, or
disconnected at times.

= Uses generally clear pronunciation.

= Contains errors that occasionally impede
comprehensibility.

Decision Rules and Scoring Notes

Typical responses that earn 1 point:

= QOccasionally require effort from the
listener due to speaker hesitancy, unclear
pronunciation, or ineffective intonation.

= Use a rate of speech that might be uneven at
times.

= Use repetition, filler words (e.g., umm, uh), and/
or false starts that at times interrupt fluidity of
speech and obscure comprehensibility.

= Are generally able to sustain speech to
complete the task.

Uses speech that is smooth and confident
with little hesitation.

Uses clear pronunciation.

Does not contain errors that impede
comprehensibility.

Typical responses that earn 2 points:

Do not require listener effort.

Use arate of speech that is even and
controlled throughout.

Are generally well paced and contain minimal
pauses, filler words (e.g., umm, uh), and/or
utterances that do not interrupt fluency of
speech.

Frequently use effective intonation to

engage the audience and contribute to
comprehension.

= Students might not start speaking immediately and might finish before the allotted time runs out. Students who do not use the entire time to speak but still
satisfy the scoring criteria are eligible to receive the maximum number of points in this category.
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Question 2: Project Q&A

9 points

Reporting . I
Category Scoring Criteria
Row A 0 points 1 point 2 points
Task = Minimally addresses the prompts, is = Maintains the exchange with a series of = Maintains the exchange with a series of
Execution completely irrelevant, or is a restatement of responses that partially address the prompts; responses that address the prompts; minor
(0-2 points) the prompts. some responses are incomplete or irrelevant. inconsistencies with the prompts may be

Typical responses that do not earn points:
= Are so brief that no relevant information can be
conveyed, or are in a language other than the
target language.

Decision Rules and Scoring Notes

Typical responses that earn 1 point:
= Include an appropriate response to one or
two of the questions in the exchange, but the
other responses are incomplete, irrelevant,
and/or demonstrate misunderstandings of the
prompts.

= Might have some responses that do not
address the prompts.

present.

Typical responses that earn 2 points:
= Respond appropriately, providing the
requested information for at least three of the
prompts within the exchange.
= Might demonstrate minor misunderstandings
of the prompts.
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Reporting Scoring Criteria

Category
Row B 0 points 1 point 2 points
Cultural In all of the responses in the exchange: In at least one question response in the exchange, In at least one question response in the
Understanding = Provides little or no description of the within the context of the task: exchange, within the context of the task:
(0-2 points) target culture's products, practices, and/or = Describes the target culture's products, = Provides a cultural comparison.
perspectives. practices, and/or perspectives. OR
= Reflects on the relationship between cultural
perspectives AND cultural products and/or
practices.
Decision Rules and Scoring Notes
Typical responses that do not earn points: Typical responses that earn 1 point: Typical responses that earn 2 points:
= Avre so brief that no relevant information canbe | = List or describe—without explanation or = Compare - Describe similarities or )
conveyed, or are in a language other than the depth—cultural products, practices, and/or differences between the target culture’s
target language. perspectives. products, practices, and/or perspectives
Provid itural inf tion that is irrel tt and students’' own or those of another
rovide cu ura_ information that is irrelevant to community, using details and examples.
the task or obviously erroneous.
OR
= Reflect — Explain, using details and examples,
the relationship between cultural perspectives
and cultural products and/or practices.
Additional Notes: The following definitions clarify how students should consider cultural products, practices, and perspectives within the context of the task:
= Cultural products are tangible and intangible artifacts of a culture, such as clothing, tools, food, monuments, artwork, and stories.
= Cultural practices are patterns of social behaviors and interactions of a culture, such as how people greet each other, socialize, or celebrate holidays.
= Cultural perspectives are underlying cultural values, beliefs, and attitudes that inform a culture’s products and practices.
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Reporting

Scoring Criteria

Category
Row C 0 points 1 point 2 points 3 points
Language = Contains errors or limitations in = Uses a limited set of vocabulary, = Uses arange of vocabulary, = Uses a wide variety of
Control grammar and vocabulary that which precludes maintenance of occasionally including words or vocabulary, including words or
(0-3 points) greatly impede comprehension. the exchange. culturally relevant expressions culturally relevant expressions

Typical responses that do not earn
points:

Are incomprehensible or very
difficult to understand due to
significant limitations in grammar
and word choice.

Are limited to single words,
utterances, or phrases that do
not convey meaning.

Are in a language other than the
target language.

= Demonstrates control of a

limited set of basic grammatical

structures.

= Contains errors that impede
comprehensibility.

appropriate to the exchange.

Demonstrates control of a range
of basic grammatical structures.

Contains errors that occasionally
impede comprehensibility.

Decision Rules and Scoring Notes

Typical responses that earn 1
point:
= Repeatedly use simple or
memorized phrases and high-
frequency vocabulary.

= Rely on English when lacking
vocabulary.

= Do not improve
comprehensibility when
attempting to clarify or self-
correct.

Typical responses that earn 2
points:

Use simple sentences and a few
compound sentences.

Use adequate vocabulary
but word choice might limit
expression of ideas.

Sometimes improve
comprehensibility when
attempting to clarify or correct
information.

appropriate to the exchange.
Demonstrates control of

a variety of grammatical
structures.

Does not contain errors that
impede comprehensibility.

Typical responses that earn 3
points:

Use a variety of simple and
compound sentences.

Use a variety of vocabulary,
sometimes even idioms, to fully
convey ideas.

Improve comprehensibility when
attempting to clarify or correct
information.

Use effective communicative
strategies, such as
circumlocution and
paraphrasing.
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Reporting
Category

Scoring Criteria

Row D
Fluency
(0-2 points)

0 points

= Contains errors in pronunciation and/or
intonation that significantly impede
intelligibility. Lacks fluidity when responding.

Typical responses that do not earn points:
= Require significant listener effort.
= Use frequent repetition, filler words (e.g., umm,

uh), and/or false starts that interrupt fluency of
speech, obscuring comprehensibility.

= Are generally unable to sustain speech to
complete the task, or are in a language other
than the target language.

Additional Notes:

1 point
= Uses arate of speech and intonation patterns
that are somewhat effective for interpersonal
communication; speech is disconnected at
times.
= Uses generally clear pronunciation.

= Contains errors that occasionally impede
comprehensibility.

Decision Rules and Scoring Notes

Typical responses that earn 1 point:
= QOccasionally require effort from the
listener due to speaker hesitancy, unclear
pronunciation, or ineffective intonation.

= Use repetition, filler words (e.g., umm, uh), and/
or false starts that at times interrupt fluidity of
speech and obscure comprehensibility.

= Are generally able to sustain speech to
complete the task.

2 points

= Uses arate of speech and intonation
patterns that are effective for interpersonal
communication; speech is fluid and automatic.

= Uses clear pronunciation.

= Does not contain errors that impede
comprehensibility.

Typical responses that earn 2 points:

= Do not require listener effort.

= Use fluid speech throughout, although there
may be some natural pauses, filler words (e.g.,
umm, uh), and/or false starts.

= Frequently use effective intonation to
engage the interlocuter and contribute to
comprehension.

= Students might not start speaking immediately and might finish before the allotted time runs out. Students who do not use the entire time to speak but still
satisfy the scoring criteria are eligible to receive the maximum number of points in this category.
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Project Sequence

Phase 1: Explore and Understand

In Phase 1 of the course project, students activate background knowledge related to the project
prompt and choose a target community or region on which they will focus their research. Students
explore the specific project prompt instructions and source materials packet. They use their
understanding of the source materials and personal perspectives to develop initial considerations
on the project prompt to write an Initial Written Reflection.

Driving Question

To address the project prompt meaningfully, what foundational knowledge, key
considerations, and cultural understandings do students need, and how can that
information help them make predictions about diverse cultural products, practices, and
perspectives?

Duration

@ Five 45-minute class periods

Introduction and Overview

The overarching objective of Phase 1 is for students to explore the provided source materials
and consider their background knowledge so they can address the questions in the Initial Written
Reflection prompt. To do this, students must:

= Activate background knowledge about the project prompt
= Review and analyze content found in the source materials packet
= Explore target communities or regions on which they may focus their research

= Connect content from the sources with personal perspectives and initial considerations

Setup and Framing

In Phase 1, students apply interpretive skills to analyze and compare sources, clarify their
understanding of the topic, and start thinking about target cultural communities or regions for
their project. Students’ analysis of the sources, exploration of a target community or region, and
personal introspection through the Initial Written Reflection lay the foundation for deeper research
and findings in Phase 2, the Project Presentation preparation and practice in Phase 3, and the

final reflection during the Project Q&A in Phase 4. They use their understanding of the relationship
between cultural products, practices, and perspectives as a paradigm to target a deeper cultural
understanding—a key long-term goal of their project—revealing the beliefs, perceptions, attitudes,
and values tied to visible features of the target community or region.
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Class Materials

Phase 1 will utilize the following materials:

= Project prompt (AP Digital Portfolio)

= Source materials packet (AP Digital Portfolio)

= Source Material Graphic Organizer (AP Classroom)

= Initial Written Reflection Teacher Guidelines (AP Classroom)

= |nitial Written Reflection Feedback Form (AP Classroom)

Daily Outline
Day 1

Students review the project topic and generate background information.

Duration

@ One 45-minute class period

Student Objectives

Students will:
= Activate background knowledge related to the project topic
= Draw on previously learned concepts, including the 3Ps

= Answer anticipatory questions to drive their inquiry

Skills and Learning Objectives
Skills: K EX3 EXY
WX 1.5.1]1.85]2c.1[2C3[3.A1]

Activities
Warm-Up (10 minutes)

= Introduce students to the project prompt, including the task components and general
instructions. To help them activate prior knowledge about the prompt, engage studentsin a
brainstorming exercise followed by a whole-class discussion using the context of the project.

Questions could include:

= In your own words, what do you think cultural products, practices, and perspectives are?

What examples can you think of from your own community?

= What regions or communities in the target culture would be interesting to explore? What

regions or communities do you want to know more about?
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Direct Instruction (10 minutes)

= |If necessary, reintroduce students to the 3Ps—products, practices, and perspectives. It may be
helpful to use the following definitions from the scoring guidelines:

Cultural products are tangible and intangible artifacts of a culture, such as clothing, tools,
food, monuments, artwork, and stories

= Cultural practices are patterns of social behaviors and interactions of a culture, such as how

people greet each other, socialize, or celebrate holidays

Cultural perspectives are underlying cultural values, beliefs, and attitudes that inform a
culture's products and practices

= Show students a cultural product they have already learned about and lead a discussion about
how that product relates to different practices and reflects cultural perspectives.

= Repeat the process with a cultural practice and a cultural perspective.

Guided Instruction (15 minutes)

= Provide students with a series of anticipatory questions about the project. These questions
could include:

What do you already know about the project topic? What information will you need to seek
out to answer the prompt?

What themes or units might the prompt relate to? What sources have you already read or
listened to that might be useful in thinking about the prompt?

Does the project topic connect with a particular region or cultural community you already
know about?

What vocabulary or phrases from the prompt are familiar or unfamiliar?

What challenges might you encounter while investigating this topic? How might you
overcome them?

= Have students work alone or in pairs to answer the anticipatory questions.

Check for Understanding (10 minutes)

TEACHING TIP

To scaffold this
concept, prioritize 2-3
questions for students
to answer before
bringing together
small groups or the
whole class to discuss.
If time permits, ask
them to complete any
remaining questions.

= Engage students in a whole-class discussion about their answers to the anticipatory questions.
Note where students’ answers align and where they do not.

= (Optional) Collect students' answers and comment on their initial ideas before returning them

to students to use on day 2.

AP Spanish Language and Culture Project Manual
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Day 2

Students explore content found in the provided source materials packet.

Duration

@ One 45-minute class period

Student Objectives

Students will:

= Explore their answers to the anticipatory questions with classmates

= Review the source materials packet and start synthesizing information in preparation of a
gallery walk

Skills and Learning Objectives
Skills: LY K3 EX9 EX9 EX) EXY
o™ 1.a1]1.a2]1.81]1.ca]1c2ical2ci]ac2]2p1]aA.1

Activities
Warm-Up (10 minutes)

= Have students review the concepts from their anticipatory questions with their classmates.
Ask students to form an inner and outer circle facing one another. Then have them take turns
sharing with the student opposite them. Rotate the outer circle, allowing students to complete
the exchange with additional partners.

Guided Instruction (30 minutes)

= Guide students in beginning to explore the sources in the provided source materials packet and
preparing for a gallery walk on day 3. Provide them with 1-2 sources and the Source Material
Graphic Organizer. Ask students to read or listen to the source(s) they were assigned, while
annotating and/or taking notes on the graphic organizer.

= Provide students with poster paper. Have them begin creating a poster that summarizes
the information in their sources and any connections to cultural products, practices, and
perspectives they found. This activity is designed to be completed on day 3.

Check for Understanding (5 minutes)

= Ask students to write 3-5 sentences about how the information they learned in one of the
sources can deepen an answer they asked in their anticipatory questions.

AP Spanish Language and Culture Project Manual

TEACHING TIP
Students are not
expected to share a
polished analysis of
the source materials
but rather a working
sense of what the
sources offer. To guide
students’ thinking,
provide guiding
questions, such as:

= What is the main
idea of the source?

= What supporting
details are important
in understanding the
source?

= What product,
practice, or
perspective is
most evident in the
source?

Appendix | 135

Return to Table of Contents

© 2026 College Board



Day 3

Students think critically and introspectively, synthesizing the information in the source materials.

Duration

@ One 45-minute class period

Student Objectives

Students will:

= Explore target regions or communities to consider researching

= Demonstrate an understanding of the source materials within the context of the project prompt

Skills and Learning Objectives
G| 1.8]1.c]2.C]2.D]3.A]
o2 1.8.1] 1.c.1[1.c.3[2c.1] 2.c:2] 2.1 2.D.2[ 3.81[3.3]

Activities
Warm-Up (10 minutes)

= Ask students to individually list as many geographic regions and cultural communities in the
target language that they can think of for 3 minutes.

= Have students trade lists with a partner and cross out any duplicates. For the regions or
communities that remain, students can share any information they know about them with
each other.

= (Optional) This can be made into a friendly competition to see which pairs came up with the
longest list of regions and communities and which pair has the most prior knowledge about
those they listed.

= Distribute a list of several geographic regions and cultural communities associated with the
target language for students to consider using in their investigation, noting that their choice
of region or community of focus will influence how they apply information from the source

materials packet and, eventually, their additional research. Ut LIS

Gallery walks can be
time consuming to

Guided Instruction (30 minutes)
prepare. To address

= Regroup students based on their primary source(s) from day 2. Have them finish their poster, this challenge, prepare
summarizing the key information from the source and making connections to cultural products, templates for students
practices, and perspectives. to use to reduce time

spent organizing, or
put a time limit on how
long students have to
prepare.

= Once students complete their posters and hang them around the room, have them engage in a
gallery walk. While visiting their classmates’ posters, students can take notes using the Source
Material Graphic Organizer, making observations about how the sources connect to the project
prompt.
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Check for Understanding (5 minutes)

= Have students reflect on one connection they made between the sources and cultural
products, practices, and perspectives. This can be in discussion with classmates or in writing.

Day 4

Students understand the essential components and related skills for a strong Initial Written Reflection.

Duration

@ One 45-minute class period

Student Objectives

Students will:

= Demonstrate understanding of the reflective writing process in which they will narrate initial
considerations about the project prompt through the lens of the four provided questions

= Make connections between the project prompt and their personal knowledge, experiences,
and perspectives

Skills and Learning Objectives
Skills: K EE9 EX9 EXY
Mo 183 1.8.4]1.c]2ca]2c.5]3.a1]5.a2]5.43]

Activities
Warm-Up (10 minutes)

= Share with students a definition of reflective writing such as the following: Reflective writing
is the process of connecting course content with new learning. It involves examining your
thoughts, skills, and attitudes and helps you understand yourself as a learner so you can make
more informed decisions about how you learn.

= Ask students to brainstorm in writing three ways a written reflection will be helpful at this stage
of their course project. Then have them share and compare with a peer.

Direct Instruction (10 minutes)

= Share out the instructions for the Initial Written Reflection. As a whole group, discuss the
purpose of the reflection, including connecting students’ experiences, prior knowledge, and
perspectives to the project prompt and source materials. Discuss what this reflection is meant
to be and what it is not.

TEACHING TIP
Before class, review
the Initial Written
Reflection Teacher
Guidelines to prepare

Guided Instruction (20 minutes) instructions on this

= Post the four Initial Written Reflection questions on the board or poster paper. Have students task for students.
engage in a think-pair-share activity in which they consider how they might answer them in the
context of the project work they have engaged in thus far.

= Have students share their ideas with the class. Record them on the board or poster paper.
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Check for Understanding (5 minutes)

= Ask students to share how they can prepare for writing their Initial Written Reflection in the next
day'’s class. Students can review:

= Anticipatory questions (day 1)
= Source materials packet (day 2)
= Source Material Graphic Organizer (days 2 and 3)

= |nstructions for the Initial Written Reflection and Initial Written Reflection Feedback Form

Day 5

Students complete the Initial Written Reflection.

Duration

@ One 45-minute class period

Student Objectives

Students will;

= Complete the Initial Written Reflection task using their analysis of the source materials packet

Skills and Learning Objectives
Skills: EZY EX9 X EXY
o™ 2.n.1]2.82]2.c.1[2c2]2.c.4]2.1]20.2]3.8.1]5.82]3.4.3

Activities
Warm-Up (5 minutes)

= Brainstorm vocabulary and linguistic resources that students can use as a reference while they
make connections and paraphrase information in the written sources.

Guided Instruction (40 minutes)

= Guide students as they begin writing the Initial Written Reflection. Consider using one of the
following approaches:

Option 1: Teacher Supported

= Guide students as they begin work on their Initial Written Reflections by compiling the
information acquired in Phase 1 through their answers to the anticipatory questions, the
source materials packet, and the Source Material Graphic Organizer.

= Support students, checking in individually, as they prepare, write, and finish their Initial
Written Reflection in class using the guidelines and related checklist as they write.

AP Spanish Language and Culture Project Manual

TEACHING TIP

While the Initial
Written Reflection

is not submitted as
part of the AP Exam
score, it could be
scored as part of a
course grade with
feedback provided to
students. If choosing
to use the reflection
task as a summative
assessment, provide
students with the
information and
instructions upfront so
they can appropriately
prepare.
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Option 2: Summative Assessment

= Provide students with the specific instructions and prompt for the Initial Written
Reflection. As they write, allow them to access their answers to the anticipatory questions,
the source materials packet, and Source Material Graphic Organizer as resources for their
work in completing the reflection by the end of the class period. Do not provide support or
guidance to students.

Check for Understanding

= Collect students’ completed written reflections. Provide feedback using the Initial Written
Reflection Feedback Form before returning them to students to use on day 6.

Phase 2: Investigate and Apply

In Phase 2, students determine the target region or community on which to focus their project.
They conduct and apply research in response to the project prompt.

Driving Question

How can students plan and conduct an investigation using both the provided source
materials and outside research to apply their knowledge of cultural products, practices,
and perspectives toward a deeper understanding of their findings?

Duration

@ Four 45-minute class periods

Introduction and Overview

The overarching objective of Phase 2 is for students to investigate and compile information of
significant relevance to the project topic and begin to internalize that information in support of both
the Project Presentation and Project Q&A free-response questions. To do this, students must:

= Create aresearch action plan to determine what resources they will need, how and where they
will find those resources, and a practical timeline to execute their investigation

= |dentify important information from various sources that relate to the project topic
= Paraphrase, synthesize, and communicate their findings

= Become well versed in the content they have researched

Setup and Framing

During Phase 2, students create and enact a plan for collecting research in support of the project
topic. They analyze different types of authentic sources, narrowing down information that aligns with
their project and makes the project meaningful to them. They engage in a variety of communicative
activities to summarize and share this information. Students expand on their initial exploration

and personal reflection from Phase 1 to more focused research based on a specific target region

AP Spanish Language and Culture Project Manual

TEACHING TIP

If possible, have
students type their
reflections to practice
the skills needed for
typing in the target
language on the

AP Exam. It may be
necessary to book
computer labs or
reserve laptops.
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or community in Phase 2. They deepen their understanding of cultural products, practices, and
perspectives, and apply it to their findings. Students begin to edit and internalize their research in
support of creating their Project Presentation in Phase 3 and preparing for a Project Q&A in Phase 4.

Supporting Student Research

]0) DO NOT
* Suggest strategies and possible resources * Conduct research or provide sources, articles, or
students might use in their research evidence for students beyond what is provided by
College Board
* Provide feedback that helps students strengthen * Supply students with interpretations of the
their analysis of cultural products, practices, and sources or rewrite their analysis

perspectives with supporting evidence

* Support students in reflecting on and expressing * Draw conclusions or make connections on behalf
the main ideas and details from their research of students

* Provide structures and guidelines for self-checks, * Allow students to complete required project tasks
peer review, and reflection together

* Encourage students to consult dictionaries or
other word-reference tools rather than automated
translations of full sources

Class Materials

Phase 2 will utilize the following materials:
= Completed Initial Written Reflection Feedback Form (from Day 5)
= Research Action Plan Template (AP Classroom)
= Source materials packet (AP Digital Portfolio)

= Source Material Graphic Organizer (AP Classroom)

Daily Outline
Day 6

Students reflect on how the provided sources can be used to support their investigation and
consider how they may develop their research action plan.

Duration

@ One 45-minute class period

Student Objectives

Students will:

= |dentify factors on which to focus their research

= Create aresearch action plan
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Skills and Learning Objectives
Skills: X3 X
LOs: EX:X1 EX*1 EX:X1

Activities
Warm-Up (5 minutes)

= Ask students to discuss with a partner what region or community they plan to research and
why. If time permits, ask students to share their thoughts with the class.

Direct Instruction (10 minutes)

= Inform the class that during this phase they will begin researching information specific to the
project topic and their target region or community of choice. The source materials packet
provides a model of the types of sources students may want to seek out. Students can also
draw on information directly from the packet for their research and presentation.

= Lead the whole class in a brainstorming session to consider the factors upon which they might
base their project research and what additional information might be necessary to progress
and deepen their understanding of the region or the topic. Consider asking questions such as:

= Where might you go to find this information?
= What search engines or sources are available in the target language?

= What resources might be helpful to find the information you have identified as important?

= As part of this discussion, share important information about how to evaluate the credibility
and relevance of sources on the internet. Additionally, remind students to follow the guidelines
related to use of artificial intelligence (Al) tools (see the Al Guidance).

Direct Instruction (10 minutes)

= Once students have narrowed their project focus, they should review their Initial Written
Reflection Feedback Form and fill out the Research Action Plan Template. This step allows
students to take agency over the investigation process. It also emphasizes the self-directed
nature of the project and reinforces the metacognitive skills needed to plan, monitor, and
complete their research. Students' research action plans should focus on the investigation step,
and their timeline should culminate with a teacher-provided deadline at the end of Phase 2.

TEACHING TIP
Remind students
that they should

conduct their research
= Review the Research Action Plan Template with students, emphasizing the use of SMART goals  exclusively in the

(goals that are specific, measurable, achievable, relevant, and time bound) to address the target language and
components of the plan: use authentic sources,
including but not
limited to the source
materials packet.

= Required factors/focus of the presentation

= Questions that will be addressed through their findings

* Information needed to address those questions Reinforce strategies

= Possible sources for additional information and resources to

= Atimeline for completing their investigations support interpretive
skills.

= Strategies to save and organize their findings
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= With the class, examine what a SMART goal looks like in the context of a cultural investigation:
specific (what | need to find out), measurable (a number of sources | need to find), achievable (a
reasonable amount of information), relevant (a clear connection to the project topic), and time
bound (a schedule of what needs to happen and when). These goals should be clearly tied to
the project prompt, selected factors, and cultural products, practices, and perspectives found
in the target-language-speaking world.

Guided Instruction (20 minutes)

= Support students in their decision making as they complete their research action plan. Ensure
that students select three required factors for the Project Presentation, including at least one
factor related to a cultural perspective. Guide students in identifying questions to address
through their research that will allow them to explain the factors in their presentation. Help
students avoid common mistakes, such as selecting sources that are too general or broad in
nature or creating an unrealistic timeline.

= |If time permits, provide students with the rest of class to enact their plans. They should work
individually.

Check for Understanding

= (Optional) Collect students’ research action plan and provide feedback.

Day 7

Students conduct research according to their research action plan.

Duration

@ One 45-minute class period

Student Objectives

Students will:

= Conduct research according to their research action plan

= Annotate and organize their findings logically

Skills and Learning Objectives
CINIEH1.A11.B]1.C]2.C]2.D]3.A]
W™ 1.a1]1.a2]1.81]1.cal1c2]ics]2ci]ac2]2c5]20.]3..1

Activities
Warm-Up (5 minutes)

= Ask students to share their research action plan and potential progress with a partner orin
small groups. Check if students have any questions, reemphasize what SMART goals look like,
and remind them that their research needs to be in the target language.

AP Spanish Language and Culture Project Manual

TEACHING TIP
Students may conduct
research in a variety of
ways, including using
print materials or
accessing reputable
electronic sources.
Consider reserving
space for research in
the school's library
media center or
booking a computer
lab or laptop cart if
students do not have
access to their own
devices.
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Guided Instruction (35 minutes) TEACHING TIP

= Give students the majority of this class period to enact their research plans. Have them work Provide students
individually, continuing their research, documenting it appropriately, and refining their notes with clean copies of
and information so it is organized, accessible, and understandable. Encourage students to use the Source Material

the Source Material Graphic Organizer. Graphic Organizer to
focus their notetaking

as they conduct their
independent research.

= Support students in their individual research by asking questions about the sources or source
information, helping them identify any progress on their research action plan, and/or reviewing
organizational techniques to document their findings. Remind students to stay focused on the
required factors for the presentation and identify the most essential questions that will allow
them to explain their chosen factors.

Check for Understanding (5 minutes)

= Check in with students on their research. Consider posing questions such as:

= Has any new information provoked changes to your original plan or inspired additional
questions to explore? If so, how will you integrate any new information into your research
action plan?

= Have you been able to find the answers to your questions?

= Are the resources you found reliable?

= Do you have the vocabulary to document and paraphrase your findings?
= |s there someone you could contact for additional firsthand information?

= Have you met the indicators of success in your research action plan? If not, how might you
adjust the plan?

Day 8

Students continue their research following the steps outlined in their research action plan.
Students apply their understanding of cultural products and practices and make connections with
perspectives of the target region or community in relation to the project prompt.

Duration

@ One 45-minute class period

Student Objectives

Students will:

= Consider cultural products, practices, or perspectives below the surface level in the target
region or community of focus

= Find key information in support of their project topic as outlined in their research action plan

Skills and Learning Objectives
Skills: X9 EX XY
e 2.c.1]2.c.2[2.c.3]2c.4]2.c.5]20.1]20.2[3.8.1]3.4.3]
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Activities
Warm-Up (5 minutes)

= Ask students to identify a cultural product or practice they have encountered in their research

. . TEACHING TIP
and what cultural perspective this could represent. If students are
= Have students share out their ideas, and ask the class to consider alternative perspectives. struggling with the
3Ps, review the
Guided Instruction (30 minutes) paradigm of cultural

products, practices,
and perspectives
asameanstoa
deeper cultural
understanding.

= Encourage students to start making connections across the content found in their research
thus far. Highlight the importance of enriching their analysis of each source by considering its
use in their presentation and in connection with the community or region of their choice. Ask
students to begin considering:

= How will you combine and refer to the information you have gathered to meet communicative
goals and inform an audience about the topic?

= How can you integrate these sources into your presentation in an organized and engaging
way?

= Have students continue to work individually in class on their specific research focus. Students
should keep researching and find opportunities to elaborate on cultural perspectives related to
cultural products or practices they have discovered.

Check for Understanding (10 minutes)

= Continue checking in with students to monitor their progress on their research action plan.

Day 9

Students summarize, share, and apply key research findings of their investigation within the context
of the project prompt and conclude the research stage of the project.

Duration

@ One 45-minute class period

Student Objectives

Students will:

= Engage in written and spoken interpersonal communication within the context of the project
= Apply linguistic, content, and cultural knowledge to communicate research findings

= Conclude the investigation process

Skills and Learning Objectives
Skills: EZY X3 EX9 X
o™ 2.n.1]2.02]2.83]28.4] 28.1]28.2[2.8.3] 28.4] 285 ] 2.c.1] 2.c.2] 2.0.1]2.02]
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Activities
Warm-Up (10 minutes)

= Have students review the SMART goals from their research action plans. Ask if they were able
to achieve their goals. Further questions could include:

= |s there additional information you need to research?

= Are there any unresolved aspects of your plan you need in order to complete the research
step before beginning work on your presentation?

= How might you adjust your research action plan to account for any missing information?

Guided Instruction (15 minutes)

= Have students formulate five questions they can ask a partner about their project. At least
one question should elicit specific information about the cultural analysis of their findings
(products, practices, and perspectives).

= Students can switch partners and take turns participating in short conversations using their
questions. Challenge students to come up with one or two follow-up questions based on what
they hear. They can continue switching to share their information with a series of partners.

Direct Instruction (15 minutes)

TEACHING TIP
= Ask students to draft an email to someone whose work they encountered in their research. Speak with students
This may include a source who was interviewed, the writer of an article they read, a leader at a about appropriate
cultural institution they researched, etc. In their email, students should: levels of formality for

contacting a person
who is not familiar
= Provide a brief explanation of their own connection or interest in the topic to them. Discuss

= Clearly introduce themselves and explain the purpose of the email

= Share information they found relevant or interesting with them how to
maintain a respectful
and appropriate
Check for Understanding (5 minutes) interaction with the

= Ask at least one question related to the event, institution, or cultural practice

- L . . recipient.
= Finish checking in with students on the progress of their research action plan.

Phase 3: Create and Evaluate

Phase 3 focuses on the Project Presentation. Students synthesize the information from their
research and compile the content into an organized presentation. They demonstrate understanding
of an effective presentation and the Project Presentation scoring guidelines through a practice
presentation. Students use feedback to reflect, revise, and refine their presentation content and
delivery, completing the Personalized Project Reference.

Driving Question

How can students effectively synthesize research and use feedback to create a clear,
organized, engaging, and polished presentation?
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Duration

@ Three 45-minute class periods

Introduction and Overview

The overarching objective of Phase 3 is for students to synthesize and organize their research
findings to create and deliver an effective oral presentation on exam day. To do this, students must:

Make connections among their research sources to support their presentation topic

Organize their findings into a cohesive presentation intended to inform an audience

Integrate evidence of cultural understanding (products, practices, and perspectives) into their

presentation content

Identify and practice presentational skills

Use objective feedback and other resources to refine and improve their presentation

Setup and Framing

During Phase 3, students compile, synthesize, and organize their research findings to develop and
deliver their presentation. They use the Personalized Project Reference Template to help prepare

a presentation that integrates their understanding of the relationship between cultural products,
practices, and perspectives as a paradigm to target a deeper cultural understanding. They practice
their presentation, use the Practice Presentation Feedback Form to self- or peer evaluate or to
receive teacher feedback, and then edit their presentation accordingly.

Supporting Project Tasks — Project Presentation

DO

Guide students in organizing ideas clearly,
referencing the Project Presentation scoring
guidelines

Support students in distilling their Personalized
Project Reference into concise key words and
phrases

* Draw students’ attention to errors

* Model effective delivery skills, such as pacing,

tone, and clarity

* Allow students to use the Personalized Project

Reference Template to prepare, practice, and
present their presentation

* Provide structures and guidelines for peer review

and reflection

* Encourage students to highlight strengths and

suggest improvements using language from the
Project Presentation scoring guidelines

AP Spanish Language and Culture Project Manual

DO NOT

* Organize or structure the presentation on behalf of

students

Provide specific wording, phrasing, or examples
in the Personalized Project Reference

Correct students’ errors for them

Direct students in delivery style or expression

Allow students to read verbatim from their notes
when they present

Encourage students to engage in rote
memorization of their Project Presentation word
for word

Allow students to revise each other’s
presentations

Permit peers to revise someone else’s presentation
or provide specific wording to use
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Class Materials
Phase 3 will utilize the following materials:
= Completed research action plan from day 6
= Personalized Project Reference Template (AP Classroom)
= Project Presentation scoring guidelines (in this manual)
= Practice Presentation Feedback Form (AP Classroom)

= (Optional) Recording device or app

Daily Outline
Day 10

Students review the elements of an effective presentation and use the Personalized Project
Reference Template to organize their research into a presentation format, preparing for in-class
practice.

Duration

@ One 45-minute class period

Student Objectives

Students will:

= |dentify the key components of an effective presentation

= Organize their research into a presentation format

Skills and Learning Objectives
Skills: LY EX3 E
WM 2.a1]2.82[2.83]2.n4]2.c.1]2c.3]2.c.4] 2.c.5]2.0.1]

Activities
Warm-Up (10 minutes)

= Have students brainstorm and discuss the elements of a good presentation as a whole class,

with a partner, or in small groups.

= As students share their ideas, list them on the board. From this list, select 8-10 items, and ask

students to rank them in order of importance, explaining why they ranked each element as
they did.

AP Spanish Language and Culture Project Manual
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Guided Instruction (30 minutes)

= Pass out the Personalized Project Reference Template, which is a draft version of the template
they will complete and have access to on exam day to support their presentation.

= Ask students to consider the purpose, message, and target audience of their presentation and
decide on an organizational scheme or basic outline for their presentation content. Questions
for students to consider include:

= How will you introduce your topic and factors to your audience?
= What content is most important? In what order will it be delivered?

= How will you distill your research into shorthand notes in the Personalized Project Reference
that will be most useful on exam day?

= Have students begin organizing their presentation by filling out the Personalized Project
Reference Template. Remind students of the word/character limits they need to adhere to and
provide guided support as students prioritize which key words best represent their content.

Check for Understanding (5 minutes)

= Have students trade their template with another student, and ask them to see how much they
can understand about their partner's presentation based only on the key words included.

Day 11

Students review essential components of an effective presentation as well as linguistic resources
needed to deliver a presentation in the target language. Students begin to practice their
presentations.

Duration

@ One 45-minute class period

Student Objectives

Students will:

= Review linguistic resources, such as vocabulary, cohesive devices, comprehensibility, and
grammatical structures as well as pacing, intonation, and pronunciation for presentational
speaking

= Practice their presentation and self-evaluate

Skills and Learning Objectives
Skills: P X EX9 X EXY
Re¥2.a.1[2.8.2]2.03]2.8.4]28.2]2.8.3] 2.8.4]2.c.1[2.c2]2.c.3[2.c.a[2.c.5]2.0.1] 2.0.2[3.4.1]3.43]
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TEACHING TIP
Leverage the use

of audio sources in
the target language
to simultaneously
prepare for the Project
Presentation task
and the AP Exam as

a whole. For example,
presenting students
with audio or video
sources about

giving presentations
also allows them to
practice the listening
skills needed for

the Instructional
Guidance task type in
the multiple-choice
section.
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Activities
Warm-Up (10 minutes)

= To help students review and reactivate vocabulary, grammatical structures, and cohesive
devices to support an effective presentation, list linguistic resources on the board, such as:

Vocabulary, including:

= Words and phrases that are specific to the project prompt

= Words and phrases commonly used in a formal presentation

= Words and phrases to introduce or conclude

= Words and phrases for sequencing or ranking

= Words and phrases for transitioning from one idea or topic to another

= Words and phrases for referencing a source
Grammatical structures, including:

= Structures to express opinions or feelings

= Structures to explain factual statements

= Structures to make recommendations

= Structures to describe a process (e.g., the research process)

= Give students 5 minutes to come up with a list of words, phrases, or grammatical structures
they might use in a presentation. Then, spend the remaining time having them share their ideas
with their classmates, either through a whole-class discussion or in small groups.

Direct Instruction (15 minutes)

= Provide students with the Project Presentation scoring guidelines and the Practice
Presentation Feedback Form. Support students in making connections between the feedback
form, the scoring guidelines, and their Personalized Project Reference Template. Point out
essential components, such as:

Explaining at least three factors with relevant details

Providing specific examples that show the relationship between cultural perspectives and
cultural products and practices

Organizing the presentation logically and including words and phrases that naturally enhance
the flow of the presentation

Using culturally relevant expressions and a variety of vocabulary and grammatical structures

Delivering the presentation clearly and confidently, with appropriate pacing, intonation, and
pronunciation

Guided Instruction (20 minutes)

= Ask students to individually practice their presentation, using a recording device if desired.
Ensure that students are aware that they have 3 minutes to present.

= After completing their presentation, have students evaluate themselves using the Practice
Presentation Feedback Form.
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= Using their own feedback, students should then adjust the information that they include on the

Personalized Project Reference Template. Sticking to the word/character limit, students may
swap out key words for others that help them stay organized.

= After adjusting their templates, students may revise their presentation to determine if their
adjustments were effective.

Check for Understanding

= (Optional) Collect students’ Personalized Project Reference Templates and offer generalized
feedback.

Day 12

Students practice and self-evaluate or give peer feedback on their presentation.

Duration

@ One 45-minute class period

Student Objectives

Students will:

= Practice their presentation and self-evaluate or receive feedback

= Update and submit their Personalized Project Reference on AP Digital Portfolio

Skills and Learning Objectives
Skills: XY X3 EX9 EX] EXY
o™ 2.0.1]2.02]2.03]2.8.4]282]283]28.4] 2.c.1]2c.2[2.c.3[2.c.a[2c.5[2D1]20.2[5.8.1 343

Activities
Warm-Up (5 minutes)

= Ask students to share ideas for how they will prepare themselves to confidently deliver their
presentation on exam day.

Guided Instruction (30 minutes)

= Have students deliver their practice presentation in pairs, groups, or for the full class

depending on class size and schedule. While presenting, peers and/or the teacher can provide

feedback using the Practice Presentation Feedback Form.

= After each presentation finishes, ask or have classmates ask one or two follow-up questions

based on the presentation in preparation for Phase 4, during which students will start
practicing for the Project Q&A task.

AP Spanish Language and Culture Project Manual

TEACHING TIP

To record

their practice
presentations,
students can use their
personal electronic
devices, a school-
issued device, or a
digital voice recorder.
If students do not
have school-issued
devices, consider
checking out devices
or booking a computer
lab.
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Direct Instruction (10 minutes)

= Provide students with the opportunity to review teacher or peer feedback.

= Based on the feedback, have students make final adjustments to their Personalized Project
Reference Template and transfer their finalized draft to the Personalized Project Reference
fields in AP Digital Portfolio. They may make changes until April 30.

Check for Understanding

= Students can continue practicing and refining their presentation.

Phase 4: Reflect and Grow

Phase 4 focuses on the Project Q&A task. Students predict and develop potential follow-up
questions related to the Project Presentation, anticipate answers based on research, use language
functions to express information from the presentation for a purpose (e.g., explaining, persuading,
expressing opinions, recommending). Students reflect on both their knowledge and the learning
process. They also demonstrate critical thinking skills, introspection, and metacognition through
the process of reflection.

Driving Question

How can students integrate insights from their research and presentation to engage
thoughtfully in the follow-up Project Q&A task?

Duration

@ Three 45-minute class periods

Introduction and Overview

The overarching objective of Phase 4 is for students to anticipate, frame, and practice the Project
Q&A task. For this exam-day task, students will respond to a series of four questions by a simulated,
prerecorded interlocutor about their Project Presentation and research. To do this, students must:

= Understand the framing of the Project Q&A task, including who the interlocutor is likely to be,
what kinds of questions may be asked, and how long they will have to answer

= Produce and practice answers that show understanding of cultural products, practices, and
perspectives from their research

= Elaborate and reflect on their research and learning experience

Setup and Framing

During Phase 4, students employ a variety of interpersonal skills to demonstrate the cultural
understanding they gained from their research, practice presentation, and interactions with peers.
They compare the target region or community with their own cultural background while answering
questions. They harness their initial considerations from Phase 1, their deeper research from Phase 2,
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and their metacognition and practice presentation from Phase 3 to arrive at conclusions and final
reflections in Phase 4. This phase allows students to retrospectively view their learning process and
consider where they have landed within the context of the project.

Supporting Project Tasks - Project Q&A

]0) DO NOT
* Ask follow-up questions after practice * Repeat identical follow-up questions or limit
presentations that align with the Project Q&A practice to a fixed list students can memorize

language functions

* Encourage students to anticipate contexts and * Predict exact questions or dictate the responses
questions that connect to the project prompt students should prepare
and/or their presentation

* Provide opportunities for students to practice * Evaluate responses by telling students what they
question responses, reflect on their responses, should have said
and identify areas for improvement

Class Materials

Phase 4 will utilize the following materials:

= Project Q&A scoring guidelines (in this manual)
= Anticipatory Project Q&A Organizer (AP Classroom)

= Practice Q&A Feedback Form (AP Classroom)

Daily Outline
Day 13

Students review the Project Q&A task, the Project Q&A scoring guidelines, and the various question
types so they can create their own questions and brainstorm potential contexts relevant to the task.

Duration

@ One 45-minute class period

Student Objectives

Students will:

= Review the elements of a strong Q&A response

= Anticipate Project Q&A questions by developing and answering practice questions
collaboratively

Skills and Learning Objectives
Skills: EZY X3 EX9 EXY
WP 2.a1]2.82[2.83]2.84]28.1[28.2] 28:3] 28.4]2.c.1[2.c.2[2.c.3]2.c.a]3.a.1] 3.8.2] 3.03
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Activities
Warm-Up (15 minutes)

Guide students in a role-play activity that mirrors the Project Q&A experience where an
interlocutor has a specific purpose for asking a series of questions. Assign each student an
interlocutor role. Possible roles include a variety of personas such as reporter, influencer, college
professor, friend, potential employer, college admissions officer, scholarship interviewer, high
school alumni, college roommate, officer from the international office, school newspaper reporter,
parent, or relative. Choose a variety of roles that require both formal and informal registers.

Then, within the context of their role, ask students to create a brief introduction of their role and
why they are asking the questions.

Have students ask a partner three general questions about their project, including questions
about their research, preferences, and cultural elements. Students can add additional follow-up
questions based on the content of their partners’ responses.

Debrief from the warm-up activity by discussing register, tone, and formality.

Direct Instruction (10 minutes)

Have students review the elements of a strong Q&A series of responses using the Project Q&A
scoring guidelines. Point out essential components such as:

= Responding appropriately to each question, addressing the prompts with relevant and
complete information

= Making a cultural comparison or reflecting on the relationship between cultural perspectives
and cultural products and practices in at least one response

= Using culturally relevant expressions and a variety of vocabulary and grammatical structures

= Speaking with clear pronunciation and maintaining a natural pace and intonation
Lead the class in a discussion to anticipate Project Q&A questions. Possible prompts include:

= Who might you be speaking to in the Project Q&A on exam day?
= What type of information will they want to know about the content of your presentation?

= What type of information will they want to know about the process of developing your
presentation?

= What cultural products, practices, and/or perspectives might they ask you about?

Guided Instruction (20 minutes)

Ask students to write four original questions that they can ask other students using the
Anticipatory Project Q&A Organizer.

Place students into groups of four. Have them practice asking and answering the questions to
each person in the group. By the end of the activity, each student should have asked a question
to three different students and answered three different questions.

Check for Understanding

(Optional) Have students submit the Anticipatory Project Q&A Organizer for feedback.

AP Spanish Language and Culture Project Manual

TEACHING TIP

If time permits, have
students work with
several different
partners during this
role-play to provide
multiple opportunities
for practice.

TEACHING TIP
Review with students
the types of language
functions that Project
Q&A questions might
elicit. These include
but are not limited to
express preferences,
express opinions,
provide advice,
provide information,
explain opinions,
explain emotions, and
compare or reflect

on cultural products,
practices, and
perspectives.

TEACHING TIP
Emphasize to
students that they
can and should take
notes as they listen
to the questions and
begin to generate a
thoughtful response.
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Day 14

Students expand their cultural understanding and practice interpersonal communication skills.

Duration

@ One 45-minute class period

Student Objectives

Students will:

= Engage in interpersonal speaking practice

= Deepen cultural understanding related to their research and presentation

Skills and Learning Objectives
Skills: EZY EX EX3 EXY

(Hef-42.A.1]2.A.2]2.A.3]2A4] 2.8.1]2B.2] 2.8.3] 2.8.4]2B.5] 2.c.1]2.C.2] 2.c3]2.C.4]3.A.1]3.A.2] 3.A.3]

Activities
Warm-Up (10 minutes)

= Use this warm-up activity to review and deepen students’' understanding of cultural

perspective(s)—the underlying values, beliefs, and attitudes that inform a culture’s products

and practices. Ask students what perspective(s) of the target region or community their
presentation addresses and how this is the same as or different from their own cultural

background, experiences, or observations. Have them complete a 3-minute quickwrite about

these similarities and differences.

= Ask students to discuss their quickwrites in pairs or small groups.

Guided Instruction (35 minutes)

= To sharpen students' ability to anticipate the types of questions that might follow a

presentation, ask them to revisit the questions they wrote on day 13. Place students in groups
of four (different groups from day 13) to compare their lists of four questions. Have them
discuss what information each question is asking for and consider how questions are similar or
different from each other. Students should practice asking and answering the questions they
created.

Have student groups shift into a more informal interpersonal discussion. Give a few prompts
they can use to spark discussion, such as:

= What is one thing you have learned through your project?

= What is something that changed for you during or after completing your research?

= What was the biggest challenge or surprise you encountered?
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Day 15

Students participate in peer presentation, feedback, evaluation, and review.

Duration

@ One 45-minute class period

Student Objectives

Students will:

= Practice interpersonal speaking in small groups

= Conduct a project debrief/reflection

Skills and Learning Objectives
Skills: EZY EX EX3 EXY
We¥M2.a.1]2.02]2.3]2.04] 28.1]28:2] 283[2.8.4[2.c.1[2c.2[2c.3]2.c.a3.a.1]3.0.2]3.4.3

Activities
Warm-Up (5 minutes)

= Have students review their list of four questions from day 14 and consider how they would
answer them.

Direct Instruction (20 minutes)

= Create a listening activity to help students practice a Q&A by prerecording four questions,
using the students’ questions. This activity should be in the format of the exam, where students
hear each question twice and have 40 seconds to respond. Encourage students to write down
key words, facts they want to include in their answers, etc., while listening to the questions.
Consider having them record their answers to the questions, which they can later use for a
Project Q&A self-evaluation using the Practice Q&A Feedback Form.

TEACHING TIP

Prior to class,

curate the students’
questions from day
14, and put them into
a format similar to

= Ask students to reflect and share strategies related to this task and how their written notes the Project Q&A free-
helped them generate their responses. Discuss tips for intonation and pacing and/or how their response question,
notes could be revised to produce a more culturally relevant answer. while correcting errors

and organizing them
according to register,
communities, or any
other logical way.

= Lead the class through a debrief and discussion, asking them to consider and reflect on the
trajectory of their project and learning process. Ask them to consider how their research and
learning has impacted or changed their initial perspectives on the topic. Have students reread
their Initial Written Reflection and consider:

= What would you add to the reflection?
= What initial thoughts about the topic did you confirm?

= What changed about your perception of the topic?
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Guided Instruction (15 minutes)

= Pose questions to students for further introspection. These could be addressed in a discussion
or in writing. Some questions to consider include:
= What was the most interesting aspect of your research?

= How did your research and preparation for your presentation increase your understanding of
the language and/or culture of the target region or community?

= How did this experience compare to other research projects you have done?

= What would you do differently if you had to do this type of project again and why?
Check for Understanding (5 minutes)
= |everage the student answers completed during the warm-up activity to reinforce clarity of

expression, variety, and language functions. Isolate students' misconceptions and common
errors and note areas that could be addressed for the entire class.

Review Day — Approaching Exam Day

Consider the logistics, scheduling, student readiness, and other crucial factors as exam day
approaches. Students would likely benefit from the opportunity to revisit and practice the Project
Presentation and Project Q&A tasks in preparation for exam day.

Duration

@ One 45-minute class period

Student Objectives

Students will:

= Prepare for their exam-day validation

Skills and Learning Objectives
Skills: LY X3 EXd EX] EXY
We™2.0.1]2.0.2]2.0.3[2.04[2.8.1]28.2]2.83]28.4] 2.c.1]2.c.3[2.c.a[20.1]202]3.4.1] 3.0.2] 3.0.3]

Activities
Warm-Up (5 minutes)

= Pair students to share strategies for how they will speak clearly and confidently on exam day.
Direct Instruction (10 minutes)

= Review with the class topic-specific and presentational and interpersonal vocabulary for
both the Project Presentation and Project Q&A tasks. Discuss the qualities of a successful
presentation.

AP Spanish Language and Culture Project Manual

TEACHING TIP
Remind students

to pay attention to
the cultural aspects
of the questionin
their responses;
demonstrating cultural
understanding is a
scored component
of this task on the AP
Exam.
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= Distribute the Practice Presentation Feedback Form and the Practice Q&A Feedback Form.
Show students how the feedback forms correspond to the scoring guidelines and explain how
they should be used during the guided instruction activity.

Guided Instruction (30 minutes)

= Place students in pairs or small groups. Have them review their research notes and
Personalized Project Reference before practicing their Project Presentation with their
partners or groups. Classmates can provide final peer feedback using the Practice
Presentation Feedback Form.

= After each presentation, have students ask the presenter Q&A questions. To mimic the
exam day experience, students can repeat each question twice and allow 40 seconds for
the presenter to respond. Classmates can provide peer feedback using the Practice Q&A
Feedback Form.

Check for Understanding

= Encourage students to continue practicing for the Project Presentation and Project Q&A prior
to exam day.

= Remind students that they have until April 30 to enter and/or make changes to the Personalized
Project Reference in AP Digital Portfolio.

AP Spanish Language and Culture Project Manual

TEACHING TIP

For the Project Q&A
component, have
students use their
questions from the
Anticipatory Project
Q&A Organizer, or
prepare several
questions ahead of
time and place them
on the board for
students to ask.
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Class Materials Index

Resource

Location

Audience

Project
Phase

Description

Project Prompt

Source Materials
Packet

Initial Written
Reflection Teacher
Guidelines

Initial Written
Reflection Feedback
Form

Source Material
Graphic Organizer

Research Action Plan
Template

Personalized Project
Reference Template

Project Presentation
Scoring Guidelines

Practice Presentation
Feedback Form

AP Spanish Language and Culture Project Manual

AP Digital Portfolio

AP Digital Portfolio

AP Classroom

AP Classroom

AP Classroom

AP Classroom

AP Classroom

Project Manual

AP Classroom

Student-facing

Student-facing

Teacher-
facing

Teacher- or
student-facing

Student-facing

Student-facing

Student-facing

Teacher- and
student-facing

Teacher- or
student-facing

Released annually, a guiding Phase 1
description of the project’s

purpose, focus, and required

elements that shape what

students’ research and Project

Presentation should explore.

Released annually with the Phase 1
project prompt, a collection

of 6-8 texts, visuals, and

audio sources that provide

background information and
perspectives to help students

understand the topic and

generate ideas for research.

Guidance for teachers when Phase 1
assigning students the Initial

Written Reflection.

Guidance for evaluators, Phase 1
whether self, peer, or teacher,
in critically reviewing an

Initial Written Reflection.

Phase 1,
Phase 2

A structure for documenting
key information from each of
the College Board provided
source materials from the
source materials packet. It
can also be used later in the
process as students conduct
more targeted research in
Phase 2.

Phase 2,
Phase 3

A structure for an actionable
research plan to conduct,
document, and synthesize the
research portion of the project.

A structure for students to Phase 3
document the main ideas
and key details of their

presentations.

The official rubric used by Phase 3
AP Readers to evaluate the

exam day Project Presentation,

outlining the specific criteria

that determine a student’s

score.

Guidance for evaluators, Phase 3
whether self, peer, or teacher,
in providing feedback about a

practice Project Presentation.
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Resource Location Audience

Personalized Project AP Digital Portfolio Student-facing
Reference (PPR)

Project Q&A Scoring = Project Manual Teacher- and
Guidelines student-facing
Anticipatory Project AP Classroom Student-facing
Q&A Organizer

Practice Q&A AP Classroom Teacher- or
Feedback Form student-facing

AP Spanish Language and Culture Project Manual

Project

Description Phase
A word- or character-limited Phase 3,
outline students use on Phase 4

exam day, to be completed
and submitted by April 30
annually.

The official rubric used by AP Phase 4
Readers to evaluate the exam

day Project Q&A, outlining the

specific criteria that determine

a student’s score.

A structure to help students Phase 4
prepare for the Project Q&A

by anticipating possible

questions and responses.

Guidance for evaluators, Phase 4
whether self, peer, or teacher,

in providing feedback about a

practice Project Q&A.
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